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ABSTRACT

The article considers the theoretical issues of teaching speech on the basis of
the text and tried to reveal the possibilities of practical application of this technique. As
a result, it is emphasized that this way of learning oral speech (both dialogic and
monologue) has a number of advantages. The use of text makes it possible to make
the learning process interesting and increases motivation. At the same time, to get
good results, work on the text must be well organized.

Close attention should be paid to the selection of texts taking into account the
age and individual characteristics of students. Adherence to these requirements
allows to overcome the shortcomings of the system of exercises presented in the
textbook. When organizing work at the senior stage, students should be given the
opportunity to show their individuality in the process of performing creative tasks. Our
proposed set of tasks makes it possible to meet the requirements for the level of
development of oral skills at the senior stage.

However, as we have already found out, the benefits of including creatively
oriented speaking tasks are difficult to overestimate, because students not only learn
new lexical material and develop phonetic skills, but they also «immerse» in the
language environment, which allows students to learn a foreign language in more
depth. Thanks to such tasks, a favorable psychological climate is created in the
classroom, the psychological load is reduced, and emotional tone is increased.

As practice has shown, the task of teaching speech is one of the most
effective means of improving the level of language proficiency of students in almost all
aspects.

As for the development of attention in adolescence, the amount of attention,
the ability to maintain its intensity for a long time and move from one subject to
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another are at a given age at a very high level of development. However, the attention
becomes selective, significantly dependent on the direction of interests.

Another feature of the development of the cognitive sphere in adolescence is
that the mental growth of high school students is not so much in the accumulation of
skills and changes in certain properties of intelligence, as in the formation of individual
style of mental activity. The style of thinking is largely determined by the type of
nervous system, as well as the student's ability to balance their individuality with the
objective, external conditions of activity. All that has been said above indicates the
need for an individual approach to learning that stimulates the independence and
creativity of students.

Key words: speech, communication skills, text, approach, educational
environment.

Teaching oral and written practice is designed to prepare students for
intercultural dialogue. That is why the teaching of oral speech, both dialogic
and monologue, is so important. One of the most effective methods of
learning to speak is text-based learning. Using text as a basis allows you to
solve many problems that may arise when learning this type of language
activity. Thus, a competent selection of texts for reading can provide not only
to fill certain gaps in the information plan, but also the necessary set of
speech and language tools on the issue under discussion. «Authentic texts
of different genres provide good linguistic and speech support, a model to
follow, a basis for compiling their own language expressions on the model»
(FanbckoBa, 2003: 175)]. The above reasons give relevance to issues
related to learning to speak a foreign language on the basis of the text.

The purpose of the work is to reveal all the richness of possibilities
of applying the method of teaching speaking in practice. The work is aimed
at solving the following tasks: 1) to consider theoretical issues related to the
teaching of foreign language speaking on the basis of the text; 2) to analyze
the possibilities of practical application of the method.

The urgency of the work is due, on the one hand, to the great interest
in the topic of great interest and importance of this topic in the learning
process in schools, as well as its insufficient coverage in the scientific
literature.

Tasks. Identify the features of high school students learning to speak
using texts in English lessons in schoaols;

Methods: observation, conversation, critical analysis of special
literature. Subject of research: the process of learning English.

Object of research: text as a means of teaching English.

To solve these problems, we analyzed the information presented in
textbooks on methods of teaching foreign languages by V. Filatova,
G. Rogova, F. Rabinovych, etc.

The results and discussions. The theoretical significance of the
study is to clarify the importance of the use of texts in teaching English,
substantiation of the principles and content of teaching a foreign written
language as a special phenomenon.
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Learning dialogue based on a deductive approach has four stages.
The first stage — the perception of dialogue (by ear, and then with graphic
support) in order to generally understand the semantic content, identify
actors and their positions. The second stage is analytical, which involves
identifying and «assigning» the features of a particular dialogue: clichés,
appeals, elliptical sentences, modal words and exclamations. Next is the
reproduction of the dialogue in the roles of the choir behind the teacher and
in pairs, stimulating dialogic communication on the basis of a similar but new
situation by identifying variable elements, their equivalent replacement,
reproduction of the modified dialogue.

Learning a monologue with this approach includes three stages. The
task of the first — the maximum «assignment» of a meaningful plan of the
text, its language material and composition. This is facilitated by tasks aimed
at extracting information from different levels of the text: answering
guestions, drawing up a plan, selecting keywords for each item of the plan,
writing the main sentences of each paragraph, etc. The second stage
involves various translations of the source text: first close to the text , then
on behalf of various actors. The third stage contains a complete reworking of
the source text, because it involves the communicative-verbal reaction of the
student to changes in the initial situational conditions. The newly created
text-monologue is characterized by motivation, communicativeness,
personal coloring and under the condition of relative independence and
creativity can be considered as the actual language of the student of the
productive level.

It is obvious that in the deductive approach the text acquires special
significance as a basis for learning to speak.

To begin with, let's answer the guestion, what is a text. NS Valgina
offers the following definition: the text is a unified in content sequence of
language units, the main properties of which are coherence and integrity
(Valhyna, 2003). It should be noted that the correctness of the perception of
the text is provided not only by language and graphics. and means, but also
the general fund of knowledge, in other words «communicative background»
on which text creation and its decoding is carried out, therefore perception is
connected with a presupposition. Presupposition is a component of the
meaning of the text, which is not expressed verbally, it is prior knowledge
that allows to adequately perceive the text. Such prior knowledge is called
background knowledge. From the above thesis we can draw two
conclusions: first, the text as a message is always formally fragmentary, but
in fact complete, due to the presence of common (background) knowledge of
the recipient and sender of the message.

The second conclusion is methodical and emphasizes the importance
of the socio-cultural component in teaching a foreign language, because the
correct perception of a foreign text is impossible without knowledge of
certain realities and culture of the country of the language being studied.

It is obvious that researchers distinguish different types and types of
texts. Thus, according to the form of reproduction, the text can be written or
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oral. In the section on teaching speech, we have already mentioned such
types of text as monologue and dialogue. Of particular importance for text
theory is the division of texts into artistic and non-artistic. The following are
the main differences between these types of text.

Non-artistic text / Artistic text.

« direct connection between communication and human life

* lack of such a connection

« explicitly, no subtext

« implicitness, the presence of subtext

* lack of aesthetic function

« the presence of an aesthetic function

« setting for unambiguous perception

« setting on the ambiguity of perception

« installation to reflect reality

* possible models of reality are consciously constructed

The existence of such different types of texts creates the need to use
different types of texts when learning a foreign language. This need is
reflected in modern program requirements for educational texts [Halskova,
2003]. Thus, the texts proposed in the educational process must meet the
communicative and cognitive interests and needs of students, meet the
degree of complexity of their language and language experience in native
and foreign languages, contain interesting information for students of all
ages. In general, the text should be perceived by the student as a «carrier»
not of linguistic but of meaningful information.

This diversity is due to the fact that any text in some way affects the
reader. Thus, some texts (non-artistic) give new information, and others
(artistic) affect the feelings and thoughts of the reader. According to
N. Galskova, this fact emphasizes the importance of addressing the
substantive aspects used in the educational process of texts.

The texts offered to students at each stage of learning should reflect
their communicative function in communication. With the help of their
content, students should create an objective image of the country being
studied and form an idea of various aspects of life of their foreign peers.

Selection of texts.

L. Komarov argues that the most successful is the reading of those
texts, the information of which has a personally significant meaning for
students. That is why, according to the author of the article, the selection of
texts deserves the most careful attention. One of the most important
requirements for texts is problematic. Only the problematic text is able to
motivate the transmission of semantic information in oral speech, carried out
on the basis of reading. Needless to say, the problems contained in the text
should be close to the student, not the teacher.

L. Komarov also draws attention to the requirement of authenticity. In
her opinion, the authentic text has many features that can and should be
used as a basis for the development of skills of both monologue and dialogic
speech. The most important of them:
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» the presence of language material borrowed from real
communicative practice;

» strong motivational impulse, motivation for further exchange of
impressions;

« information from the authentic text is perceived by students as more
reliable and interesting.

It is obvious that learning a foreign language in general and speaking
a foreign language in particular is most effective if in the learning process
students have the opportunity to choose material «according to their
interests, as well as age and individual psychological characteristics»
(Valhyna, 2003: 19). To achieve this goal, according to L Komarova, you can
conditionally divide students into groups according to their psychological
characteristics and level of education. The author of the article considers it
expedient to focus on four groups of students, namely:

1) students who easily come into contact with others and have a high
level of education;

2) students who are not friendly enough and who have an average
level of education;

3) non-communicative students with a low level of education;

4) students who easily come into contact with others and have a low
level of education.

Conclusion. Summarizing all that has been said above, it is
necessary to emphasize the leading role of motivation in the learning
process in general and learning a foreign language in particular. To create
and maintain motivation should take into account, first of all, the age
characteristics of students, because at each stage of development, some
types of motivation become leading, and others do not play a significant role.
The state standard on foreign languages is made taking into account age
features, contains requirements to the level of knowledge of a foreign
language, which differ depending on the type of school and stage of study.
Reading, as well as speaking, writing, listening, is the main type of learning -
speaking activities in learning foreign languages. Nowadays, there is a
reduced interest in reading in students, they do not like to read. And here it is
very important for the teacher to develop the right strategy for the curiosity
and interest of the reading process in foreign language lessons.
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AHOTAUIA
Y cmammi po3ensHymo meopemuyHi MuUmaHHsi Hae4yaHHsI 2080PIHHIO Ha
ocHosi mekcmy, | 3pobreHo Ccrpoby pPoO3KPUMU MOXIUBOCMI MPaKMuU4yHO20

3acmocysaHHs uiei MemoOduKku. Y pesynbmami Ha2oroweHo Ha momy, wo makul
WwinsiX Hag4aHHs yCHO20 MOBJIeHHs (siK Oiario2iyHo20, maK i MOHOI02i4HO020) Mae HU3KY
nepesae. BukopucmaHHs mekcmy Oa€ Moxisugicmb 3pobumu ocgeimHili npoyec
uikasum i cripusie nidsuweHHO momusauii. Y mod xe yac Ord ompuMaHHS XOpOoWuUX
pesynbmamie poboma Had mekcmom mMae 6ymu epamomHo op2aHi3oeaHa.

lMunbHa yeaza rnosuHHa 6ymu npudineHa ei0bopy mekcmig 3 ypaxysaHHSIM
sikosux ma iHOugidyanbHux ocobriugocmeu y4Hig. [JompumaHHs yux eumoz 0038071siE
nodonamu Hedoniku cucmemu enpas, npedcmasneHoi 8 nidpy4YHuKy. lNpu opaaHizauii
pobomu Ha cmapwomy emarii crid 0agamu YYHSIM MOXIUICMb POS8UMU C80t0
iHOuUBIOyanbHIiCMb y MpPoueci 8UKOHaHHs mMeop4Yux 3aedaHb. 3anpornoHosaHul Hamu
Habip 3ae0aHb pobumb MOXIUBUM BUKOHAHHS 8UMO2, WO nped'aensromescs 00 pigHs
PO38UMKY YMiHb YCHO20 MOB/IEHHSI Ha cMapwomy emarii.

Pasom 3 mum kKopucmb 8i0 BK/TIOYEHHST MEOPYO-OpieHMo8aHUX 3asdaHb Ha
2080pIiHHAI 8aXKO repeoyiHumu, 60 y4Hi He MinbKU 3aceolormb HO8UU NTEKCUYHUU
mMamepian i y HUx ¢opmytombcsi (hOHEMUYHI HaBUYKU, we U «3aHyplormbCsi»y 8
moerieHHege cepedosuwie. 3as0sKKu makum 3ag0aHHSIM Ha ypoKax CMmeOopHEMbCS
cripusmaueul rncuxonoaidHul Kiimam, 3HUXYEMmbCS MCUXOM02iYHe HagaHMa)KeHHs,
nidsuwyemscsi eMouyitiHulti moHyc.
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5K rokasana npakmuka, 3ae0aHHs 3 HagYyaHHS 2080PiHHIO — OOHe 3 Halbinbuw
egekmusHUX 3acobig nidsuULeHHsI PieHS 80/I00IHHS MOBU YYHAMU MPaKmMuyHoO y 6CiX
acrnekmax. Lljo cmocyembcsa possumky ysaz2u & IHaubKoMy eiui, mo ii obcse,
30amHicmb dog2o 3b6epicamu iHMeHcusHicmb i nepexodumu 3 00HO20 npedmema Ha
iHWwul 3HaxodsimMbCs1 Ha 8€/IbMU 8UCOKOMY Pi6Hi po38UMKY. Ye8aza cmae 8ubipkoegoro,
icmomHo 3anexums 8i0 cripsMogsaHoCmi iHmepecie.

LLle odHieto ocobrnugicmio po38uUmMKy KO2HIMUBHOI cghepu 8 roOHaUbLKOMY 8ili €
me, Wo po3ymose 3pOCMaHHs CMapWoKacHUKa Mosisi2aae He CMinbKU 8 HaKoMnUYeHH|
YMiHb | 3MiHi OKpemux enacmueocmell iHmMernekmy, CKibKU y ¢hopMy8aHHI
iHOugIOyanbHo20 cmurio pPo3ymoeoi disnibHocmi. Cmusb MUCEHHS] 3Ha4YHOK MIpOH
8U3HayaembCsi MUINOM Hep80o8oi cucmeMu, a MakoxXx YMIHHAIM y4HsI 8pigHO8axysamu
€800 iHOuBIOyanbHicmb 3 NPedMemHUMU, 308HIWHIMU yMoeamu dignibHocmi. Yce ue
c8i04yumsb npo HeobxidHicmb iHOUBIOyanbHO20 MiOX00y 8 Hag4aHHI, KUl CMUMYITOE
camocmiliHicmb | meopyicme y4Hie.

Knro4oei cnoea: Mo8/eHHs, KOMYHIKamugHi Haguyku, mekcm, mioxio,
ocsimHe cepedosuuye.

ICV 2019: 79.31 287
DOI 10.31494/2412-9208-2021-1-2


http://bdpu.org/pedagogy/ua/

