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FORMING AN INCLUSIVE CULTURE AMONG PRE-SCHOOL TEACHERS

The inclusivity constructive ideas actualize the priority of the general human values. In the context of neuroscience they
put into practice the resources search resources, the use of which contributes to socio-memotional learning, ensuring the
imperative that the individual becomes a "mother of all speeches”, actualizing the need for an inclusive individual s culture.

The article’s aim is to reveal theoretical aspects of future educators’professional readiness in the neuroscience context
for the implementation of an inclusive culture. The dissemination of inclusive ideas in the educational space radically
and irreversibly changes it, revealing broader alternatives not only for people with special needs (developmental
disorders, minorities, handicapped, etc.) but also for those with special needs. This is not only for those with special needs
(disabilities, minorities, geriatric patients, etc.), but also to open up the gaps in the current educational systems (mass
and special). Inclusive culture is not an exception, especially the problems of its formation in the system of pre-school
education institutions. Therefore, the formation of an inclusive culture for future educators is important and urgent. It is
advisable to investigate the so-called “inclusion points” of pre-school teachers' readiness to interact with each other in
an inclusive environment, i.e. to understand the system for the sake of humanity. The educator is responsible for ensuring
that this point is made in relation to the pre-school children. The basic principle of an inclusive culture is as little external
as possible and as much internal differentiation as possible. Neuroscience is a complex of scientific disciplines that study
the nervous system at various levels. In terms of forming a future educators’inclusive culture in the neuroscience context
it is necessary to pay attention to the education s inclusive value of defining an educational relations’ new paradigm. Its
guide is the education s humanistic nature, outlined in the principles.

Key words: inclusion, inclusive practice, value- and attitude-based inclusive culture, inclusive values, educator
readiness, inclusion index.
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®OPMYBAHHS IHKJIO3UBHOI KYJIbTYPU Y MAMBYTHIX BUXOBATEJIIB
3AKJIAIIB JOLIKIJIbHOI OCBITH

Koncmpyxkmueni ioei inkno3ii akmyanizyroms npiopumemuicms 3a2anibHONOCKUX YiHHOCMell, d U 8 KOHMeKCmi
HeUPOHAyKu NOWyKi8 pecypcis, 3a0iAHICIb AKUX CNPUAE COYIANbHO-eMOYIIHOMY HABUAHHIO, 300e3neuyioyu iMnepamus
moeo, wo ocobucmicms nocmac Ax “mipa ycix pedeil”’, akmyanizyiouu nompeody y cmano6ieHHi IHKII03UEHOI Kyl1bmypu
ocobucmocmi. B cmammi poskpumo meopemuuni acnekmu npo@heciiHoi 20moeHOCMI MAtlOYMHIX 8UX08AMENIE 6 KOH-
meKcmi HeUpOHAYK HA NPeoMem 8npo8aAdHCeHHs IHKIO3UsHOI Kyrbmypu. Posnoeciodocenis ioetl inkmo3ii 6 0ceimnbomy
npoOCMopi KapOUHALHO U HE360POMHBO 1020 3MIHIOE, POKPUBAIOYY O0B0T WUPOKI AlbmepHamueu He auwe 0 ocio, y
SAKUX 0coOnUBi nompedu (NOpyuleHHs pO36UMKY, MEHWUHY, 000apOo8aHi ma iH.), aie 6i0KpUBAE 8pPA3IUSE MICYs MUX CUC-
mem oceimu, wo iCHyIoOms HUHI (Macoéa ma cheyianvha). He GUKIIOUEHHAM € IHKIIO3UBHA KYIbMYPA, 30Kpema npoonemu
i1 popmyeanns 6 cucmemi 3axnadié O0uKinbHol ocgimu. Tomy numanHs GOPMySanHs IHKAIO3UEHOL KYIbMYpu MAtlOymHix
suxoeamenis eavxciuse ma akmyaivre. JJoyineno docnioumu mak 36ani “mouku ionixy” eomoenocmi euxosamens JJH3
Ha npeomem MidHcocoOUCmicHOL 83aeMOO0Il OOWKIIbHAM 8 YMOBAX IHKIIO3IL, 4 came JIAMAHH CUCIeMU 3apadu H00sIHOC-
mi. Leii Mmomenm noguHer 3ab6e3neyumu uxo8amenb No GIOHOWEHHIO 00 OOWKINbHAM. OCHOBHUL NPUHYUN THKIO3UGHOL
KVIbMypu — AKHANUOLIbUW MeHUe 308HIUHbOI T AKOMO2a 8HYMPIWHbOL Oupepenyiayii. Ile numanna pemenvHo poszenioae
HetpoHayKa K KOMNIEKC HAYKOBUX OUCYUNTIH, SIKI GUGUAIOMb HEPBOGY cucmenmy Ha pisHomanimuux pieusax. B acnexmi
hopmyeans IHKIIO3UBHOT KYIbMYPU MAUOYMHIX 8UX08AMENT6 8 KOHMEKCMI HeUpOHAYK 6apmo 36epHymu na IHKIO3UBHY
yinnicmo oceimu, eusnauaiouu HO8y napaouzmy oceimmuix eionocun. Ii opienmup — eymanicmuyunuil xapaxmep oceimu,
poskpumuil y npunyunax. Beascacmuocs, wyo Oonum 3 npiopumemnux 3a60anb 8 NPOBAONCEHT IHKNO3UBHO20 6MIHHSA NO6O-
oumucs y cycniibcmsi 8 npoyeci 6nopsaoKy8aHHs HAGUAHHs € HANOGHEHHs 11020 GIACHUM JICUMMEBUM 00CBIOOM yepe3
NpusmMy IHKIO3UBHOL KYIbMypu YCIX CRI8YYACHUKIE HABYATILHO20 NPOYEC).

Knrouosi cnosa: inknrosia, iHKI03UBHA NPAKMUKA, YIHHICHO-CMUCIOBI OCHOBU THKAIO3UBHOL KYIbMYpU, iHKIIO3UBHI
YiHHOCMI, NPOGheciiing 20MOBHICIb BUXOBAMEIISL, [HOEKC THKIO3II.

Formulation of the problem. Transformation
changes are inherent in the modern civilization,
because it is in a very difficult environment of
integration and globalization. The point is that modern
society is undergoing a process of radical change in
value orientations and social ideals. This has led to a
confusion and a reassessment of many values. As a
result, there is a complete disorientation, a decline of
morality, the disappearance of ethical norms, and a
lowering of the cultural level of the individual.

Ukrainian culture today, together with other
countries, is facing major problems with its

modernisation. Ukrainian culture is therefore going
through an evolutionary phase of introducing
inclusive practices. Inclusion is based on the concept
of “normalisation”. Its tendency is that the life and the
way for people with disabilities to live and live their
lives as close as possible not only to the conditions
but also to the individual’s lifestyle. Therefore, the
social adaptation and social inclusion of children with
special needs requires quality organization of their
educational space and an inclusive approach. Similar
problems are affecting pre-school education today. Its
humanistic development requires systemic changes
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based on inclusive values. The place of inclusive
culture for pre-school teachers is determined by
the structure of pre-school educational activities,
This requires, for its implementation, a certain
knowledge’s amount and the joint work’s intellectual
development of the second and first signalling
systems (Demchenko, 2021; Melnyk, 2021; Melnyk,
2019; Sheremet, 2019).

Research analysis. The analysis of recent studies
and publications shows that an inclusive culture needs
to be taught to develop the potential, contributing to
the professionalization of specialists. The scientific
roadmap of national (Kolupaieva & Taranchenko,
2016; Diatlenko, 2018; Myronova, 2007) and foreign
(Loreman, 2007; Rydnak et al., 2000; Tomlinson,
2001) researchers, who have addressed the issue of
inclusion either indirectly or indirectly, allow us to
conclude that a foundation has already been formed
for the formation of a person’s inclusive culture.

One of the priority tasks of inclusive living skills
in the learning process is to build on their own
lived experience through the prism of an inclusive
culture of all learners. This refers to the formed type
of informed public opinion, in which the notion of
'invalid' has at times meant “unfit for action”. For the
state, which was forced to spend some money on them,
these people were retained. Particular disadvantages
in everyday life were also faced by people in need,
as a result of which this category of people was
treated preferentially and undeservedly (Akatov,
2003). Therefore, today's society needs to learn to
“accept each of its members as they are”, to “develop
a sense of dissatisfaction with the dissimilarity of
others” (Nigmatov & Valeeva, 2013). In this case,
the problem of cultivating tolerance towards people
with disabilities, the level of sophistication of others,
the development of interest, trustworthiness and
importance towards them can be considered solved.

The following material on the formation of an
inclusive culture for pre-school teachers is an attempt
to provide a framework for a series of studies that
already exist in this field, and contribute to a further
analysis and discussion of inclusive culture’s theme
in the field with a focus on inclusion and more
pragmatic practical activities and strategies in a given
vector of individual’s cultural values.

The aim of the work is to reveal theoretical
aspects of future educators’ professional preparedness
in the neuroscience context for the implementation of
an inclusive culture.

Presenting main material. Inclusive culture as a
modern and innovative trend is now widely discussed
inacademic circles. What does the notion of “inclusive
culture” mean? The new Dictionary of Philosophy
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defines “culture” — (from the Latin “cultura” — the
cultivation of the body) — cultura — treatment —
education, enlightenment, development, education), a
historically specific level of growth of the community,
creative energy and talents, endowment of a person,
the types and forms of organisation of people's lives
and activities, their interrelationships and the material
and spiritual values they create (Gritasnov, 2003).
On this basis, the following definition can be given:
Inclusive culture is a level of community development,
which is expressed in a kind, humane, safe attitude
of people one to one, where ideas of cooperation are
shared, The development of all participants in the
educational process, where the value of each is the
basis for overall achievements, is stimulated, and
inclusive values are formed. Inclusive values are the
most important components of an inclusive culture
with norms and ideals.

The essence and meaning of the concept are also
revealed by educational and community communities,
taking into account the meaning of inclusion as aprocess
of children’s genuine inclusion who are characterised
by a specific psycho-physical development in an active
community life. In this case, however, he is needed by
all members of society. A child with special needs has
a defined way of life due to the circumstances. It is
interesting for the child and the people who care for
her, as long as the disturbances are dealt with within
the framework of the social concept. As a result, the
essence of the main message of the inclusion process is:
“Everyone is welcome here!” Good citizenship is the
basis of an inclusive culture. The modern pre-school
teacher conveys openness of character and readies to
share the spiritual and the material. He is able to give
a small part of himself to others, shows a talent for
sharing a warm, sincere communication with people
regardless of their views and opinions. Goodwill as a
personality trait — the ability to wish people well, to
do good, to display a friendly attitude towards all on
a courageous basis. Kindness is the reason why the
modern pre-school acquires the status of inclusive.
The virtue of the preschool teacher must stem from
the purity of conscience or goodwill, that is, when the
person lives in harmony with himself/herself and the
outside world. He is obliged to be pleasant at all times,
ready to be supportive, helpful and sympathetic to
both the child and the persons concerned. It's his way
of life. It is quite obvious that kindness is considered
a person’s positive quality, especially for those who
work with people.

Despite its paramount importance in relation to
attitude formation, goodwill is not associated with
success in the same way as courage. Indeed, compared
to other elements of an inclusive culture, goodwill is
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one of the greatest tools for ensuring professional
success, as it is a constant work on oneself and one's
relationships in society. Therefore, the modern pre-
school teacher is already obliged to use the inclusion
index - a self-monitoring mechanism. Its aim is to
help each teaching team to be not only operational
but also innovative, enriching pedagogical practice
with inclusive values. The inclusion index analyses
the school’s status, revealing additional possibilities
and identifying new resources. The school is also
able to provide support for each child and create
the conditions to cooperate with the educators in a
meaningful way.

In the new environment of a developing
information society, a single nationwide education
strategy is being developed, and inclusive values in the
system of the future educator are socially embraced.
These are attitudes and approaches that ensure
successful learning and development of all pre-school
children, as well as an educational resource, which
encourages everyone to feel part of the whole by
fostering the development of creativity and initiative
of both children and their parents, educators, linking
Ukrainian education with global education realities,
etc. This approach now requires a major shift in value-
based work processes. In particular, an inclusive
culture emphasises structural values, i.e. the equality
of all participants in the educational process, securing
the rights of all, relying on solidarity, ensuring that
values associated with mutual relationships - respect
for diversity, nonviolence, trust, empathy, honesty,
masculinity - are steadily developed. An important
aspect of the inclusive culture of the future educator
is his or her moral values, namely the domination
of joy in the pre-school setting, showing love and
respect for one another, trust and optimism, and
showing generosity in relationships. These structural
values are reflected in the indicators of the inclusion
index, and the indicators are detailed with specific
questions, i.e. how to incorporate this value into pre-
school practice in order to give a new meaning to the
life of the school.

There are many thoughts how best to support
inclusive education in the context of its development
and neuroscience perspectives. Today, a significant
part of inclusive culture is learning about and
teaching specific classes and strategies (Deppeler et
al., 2010; Tomlinson, 2001; Rafferty et al., 2003). The
increased awareness of emerging issues has led to a
search for a clearly new focus on the development
of the learning environment; particularly given the
increased demands placed on pre-school education
in the contemporary world (Loreman, 2007; Barnes,
1999; Mastropieri & Scruggs, 2000). This area is
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an important and worthwhile consideration, but the
literature on the creation of an ethical background to
support this practice is still to be fully understood and
is equally worthy of attention.

Inclusive culture is the most important component
of inclusive education. The fundamental basis for
its creation is the cooperation and stimulation of
the continuous improvement of the educational
community. which recognises the diversity of needs. It
is supported and encouraged in society, satisfying the
chances of precise measurement in accordance with
the goals of inclusive education. Its lack of preparation
has anegative impact on the entire educational process
and does not lead to good results. It is realistic to form
a visionary teaching proposition for healthy children,
and children with special educational needs, but it is
impossible to exclude the human factor. Druk, radio,
television, and other mass media must combine their
efforts to foster caring attitudes among the population
towards all those who are physically or mentally
handicapped in a twisted state (Akatov, 2003).
Children require the most attention as not everyone
is able to identify certain characteristics of their brain
activity. In the learning process these can be observed
through play in natural surroundings. It allows the
environment and conditions conducive to learning to
be identified. Planned neuroscience studies explain
the corresponding neural mechanisms that contribute
to the learning process through play. The extensive
literature available today has confirmed the neural
connectivity of various aspects of learning (Rafferty
et al., 2003). Great attention is paid to learning
through play. Play experience supports, encourages,
and is effective in the learning process. It provides
a better explanation of the teaching material. The
mechanics of the game form a positive circle for all.
Otherwise, each characteristic has its own neural
network which is concerned with certain processes
in the brain, including memory, the winemaking
system, stress control, and cognitive flexibility, which
are all active in the learning process. Activation of
neural connections in this way prepares the child's
brainwave for further growth. As a result, the feeling
of joy determines the significance of what the child
is doing or learning. The active involvement, social
and motivational components provide the child with
both the foundation and the foundation for learning
throughout her/his life.

The modern pre-school is a good platform that
provides a context in which effective child learning
and good practice for the future educator can take
place. Before undertaking the practical part of his
or her life experience in pre-school education, the
future professional should become familiar with the
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following principles of “normalisation”, enshrined in
a number of modern international legal instruments.
These include the UN Declaration on the Rights
of the Mentally Disabled (United Nations, 1971),
the Declaration on the Rights of Disabled Persons
(United Nations, 1975), the Convention on the Rights
of the Child (United Nations, 1989) and others. The
most important document is the UN Declaration on
the Rights of the Mentally Disabled. This is the first
legal instrument to recognise persons with mental
disabilities as a socially complete minor who requires
both legal and social protection.

Practical experience shows that reaching a
high level of professionalism is a very difficult and
serious problem. This often leads to a lack of verbal
expression, semantic meaningfulness, emotional
intensity and unrepeatability. These are the issues on
which the future educator needs to work throughout
his or her pedagogical activity. Many of them are
related to neural networks. This issue is being
addressed by the neurosciences. Therefore, analyzing
the scientific works of prominent Ukrainian educators
(Alekhina, 2014) and foreign researchers (Artiles et
al., 2006; Baglieri & Knopf, 2004) we have seen a
gap between scientific research and its involvement
in the educational process. The analysis of the
research itself shows that inclusion in pre-school
education is insufficiently researched and new to
pedagogical science. At the level of the organisation,
inclusion is represented in three aspects: official
efforts, professional practice and a culture that is
evident in the interactions between the participants in
the inclusive process, their relationships and values
that are shared. An inclusive culture takes root in the
organisation when all staff members share the values
of human rights, openness of diversity, participation,
mutual learning and dialogue with clients.

Therefore, at the current stage of the inclusive
culture’s development it is possible to competently use
the amount achievements of interdisciplinary scientific
disciplines, including neurosciences, to solve problems
which until now have been solved by practitioners in
an intuitive way. In order to understand the essence of
the formation’s problem of future educators’ inclusive
culture, it is necessary to involve scientific analysis
and methodological recommendations of different
linguistic, pedagogical and psychological disciplines.
Research in this area is related to the study of inclusive
values in the educational space. These are not only
socially accepted ideas and approaches that ensure
successful learning and development of all children,
but also promoting the differences between children
and adults as an educational resource and helping
everyone to see themselves as part of the whole by
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fostering the creative initiative of children, parents,
educators, connecting Ukrainian education with world
educational realities, etc. On a practical level, this is a
knowledge’s transfer. When we believe that learning
is meaningful, the knowledge acquired in one sphere
is transferred to a new, realistic environment. There is
ample evidence to support the neurological changes
when a sense of meaningfulness is able to provide an
alternative for the transfer of knowledge and in the case
of marriage of cognitive tasks (Gerraty et al., 2014).

Gerraty et al. (2014) were able to establish that
active knowledge transfer is related to activity
in brain regions responsible for memory-related
learning process and small circularity. A reduction in
the accumulated energy in the brain areas concerned
with learning is seen when new knowledge is in some
way in dispute with already existing knowledge.

Review the neuroscience literature. Today's
understanding how each of the characteristics
contributes to the learning process is based primarily
on research and appropriate models for the typical
and atypical development of adults and animals.
Numerous models describe the brain’s functioning,
expanding the understanding of the human brain’s
imaginary mechanisms. It should be noted that human
and animal models are not spliced. Investigations of
future educators provide insights into the workings
of the cerebral cortex, which is not as sophisticated
and sensitive to the effects of the environment when
compared with children, which is very important.
This is how the formation of an inclusive culture in
the pre-school system manifests itself. With this in
mind, we analyzed the available literature, admitting
in many cases the presence of open questions how
each characteristic influences the education of future
educators and preschool children. Our research shows
which characteristics (social, active, motivational,
meaningful, joyful) contribute to the learning process
of young educators, in fact, only a few of them
emphasize the direct link between the process of play
and the learning process. They allow for multifaceted
information acquisition by stimulating interconnected
neural networks, which are responsible for the learning
process and the formation of a communication’s
culture. This issue is also open to further scientific
research in the field.

The formation of an inclusive culture in the
pre-school is the school's value- and attitude-base
for inclusive policies and practices. It promotes
educational organisation and normalises relations
between the actors in the educational process
(systematising perceptions, rules, attitudes, values
and behaviours). These are the conditions for group
stability.
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The neuroscience literature demonstrates how we
can use the neural framework to help us understand
the meaning what we are learning. It is possible that
learning new material requires the use of two kinds of
neural structures of the brain: a system of delayed and
rapid learning (Luu et al., 2007). The first dimension
assists in dealing with new information, using an
existing mental model, and the second facilitates
rapid and focused acquisition of knowledge, revealing
inadequacies and potential pitfalls (Luu et al., 2007).

Conclusion. So, we can state that in the modern
educational space, the path to the truth, the radical
change of the world and the person himself through
moral and ethical virtues is connected with the
phenomenon of "inclusive culture" as "integral
culture of the individual". One of the most important
issues from the spectrum of the development of the
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essence of the individual is the moral aspect and
course for good. The processes of the historical
era created the conditions for the scientific study
of the moral doctrines of the future educator and
their interpretation not only by cultural, but also by
pedagogical and philosophical thought, for which
the ideals of beauty, goodness, truth, love and other
worldly values are fundamental. high cost Moral
competence is the competence of a person's natural
qualities, and on the other hand, natural qualities
are competence or not when they are combined
with moral competence. In the modern educational
space, the path to the truth, fundamental changes in
the world and in the person himself through moral
and ethical values is connected with the phenomenon
of "inclusive culture" as "culture of a complete
personality”.
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