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NOCJIIIKEHHSI MOBHMX OIVIHWILIb
Y JIIHTBICTYHMX TAPAIMTMAX

RESEARCH ON LANGUAGE UNITS
WITHIN LINGUISTIC PARADIGMS




Anma JEOYXHO,
KaHOMIaTKa PUIONIOTIYHMIX HayK, TOIIeHTKa,
ITonrTaBebkmit gepXKaBHUI arpapHUiI yHiBEpCUTeT

®YHKIIIOHYBAHH:I BE3CIOJTYYHMKOBVX KOHCTPYKIIIVI
3 HEAVI®EPEHIIMOBAHVM CMHTAKCUYHVIM 3B’ I3KOM
B YKPATHCBHKIV MOBI

bBescrionyyHmKoBi KOHCTPYKIl BiirpaioTh BaXIUBY POJIb
CUHTaKCUUHIV CTPYKTYPi yKpalHChKOI MOBY, 3a0e3Meuyioun BUpPasHiCTh,
OVMHAMIYHICTP Ta KOMIIAKTHICTE BUOIOB/IIeHHd. OmHMM 13 IiKaBmMX
acTeKTiB 1x (PYHKIIIOHYBaHHS € HedudepeHIIioBaHMII CMHTaKCIUIHM
3B’$130K, KOJIV MK YacTVHaMV KOHCTPYKIIil He MOXKHA UiTKO BU3HAUNTU
migpsanHi abo cypsmHi BigHomeHH:. Taki KOHCTPYKIIil BUKOPUCTOBYIOTh
SK Y PO3MOBHOMY, TaK i B XYIOXXHbOMY MOBJIEHHi, JOIAO4M TeKCTY
PWTMIYHOCTI Ta JIOTiYHOT ITO0YIOBAL

HocrmipkeHHsT 1IbOTO  SIBUINIA Ma€ 3HAYHY TeOpeTMYHy Ta
IIpaKTUYHY LiHHICTb, OCKUIBKM Ja€ 3MOTY Kpallle 3p03yMITV MexaHi3sMm
ITOOYIOBYM CKITaJHVIX CMHTAKCUYHVIX OJIVIHUITG, 3’ ACyBaTH POJIb iIHTOHAIIIT
y TIepefdaBaHHI CMMCIIOBVIX BiTHOIIEHb i BWM3HAYMTU OCOOIMBOCTI
IYHKTYalliiHOrO  OopOpMJIEHHS.  BuBYeHHS  0e3CIIOTyYHMKOBUX
KOHCTPYKIIiVI TaKOX CIIpUsi€ PO3BUTKY HaBUYOK aHAJI3y TEKCTy Ta
HOKpallleHHIO MOBJIEHHEBOI KYJIbTY P

IMurranns 0e3CIToITyYHIKOBYIX KOHCTPYKIIint 3
HemudepeHIiOBaHMM  CMHTAKCMYHMM  3B'SI3KOM  y  CYYacHin
YKpalHCBKiI MOBI € IIpeIMeTOM [OCTDKeHHS HW3KM MOBO3HAaBIIiB.
HaviOinpIin BaroMumit BHECOK Y IO Tajly3b 3pobwia Paica XpucriaHiHoBa,
sKa KOMIUIEKCHO BMBYajla (POpMaJIbHO-TpaMaTUUHI Ta CeMaHTMKO-
CUHTaKCUYHI OCOOJIMBOCTI TaKMx KOHCTPYKIIiVL. 30KpeMa, TOCTiTHUIIS
BUIOKpeMIIa TUIIOB1 Ta criermdivHi KOHCTPYKIIIT 3
HevdepeHIIioBaHMM 3B 513K0M, a TAaKOX ITpoaHaTi3yBayia (pakTopwy, 110
BIUIMBAIOTh Ha BTPATy BU3HAUEHOCTI CMHTAaKCUYHOTO 3B 513Ky [4; 5].

Kpim Toro, inest BuokpeMsIeHHS peueH»b i3 HeamdepeHIIinoBaHIM
CUMHTaKCMUHMM  3B's13koM  Hajlexutb  O. M. [lemmkoBcbkOMy, — SIKMi
PpO3IIsAaB iHTOHAIIIIO SIK OCHOBHW 3aci0 IO€/THAHHS YacTMH CKIIaIIHOTO
peYeHH:. Moro mimxin OyB pO3BMHEHMVT Y IpaLsX IHIIMX JOCITTHUKIB,
takux sk I. P. Buxosarers [1], A. IT. 3arxitko [2] Ta M. IT. KoBaspuyk [3],
sIKi aHasIi3yBasIVI Oe3CIOIyYHIMKOBI KOHCTPYKIIT 3 ITO3WIIiT HerTpatisariil
omo3vlil “cypsinHicTh / minpspHicTs” Ta IXHBOrO (PYHKIIIOHYBaHHS B
Pi3HMX MOBax.



Descriony4yHmMKOBI ~ KOHCTpyKWii - Ile  pedeHHS  abo
CJIOBOCIIOJIIYUEHHS, YacTVHWM SKMX TIIOB'si3aHi iHTOHaminmHO 0Oe3
BUKOPWVCTAaHHS CHOIMYYHMKIB. Lle 3B'S30K, SKMII iHKONIM He Ja€ 3MOIM
4iTKO BU3HAUUTI XapaKTep HiIpsSIHOCTI 200 CypsSImHOCTI MK YacTMHAMM
KOHCTpPYKIIii. YacTuHM TaKoro peueHHs MOXYyTb MaT Pi3Hi ceMaHTUYHI
BiTHOIIIeHHS (IIPMYMHOBI, HACIIIKOBI, YacoBi TOIIO), ajle Oe3 SIBHOTO
rpaMaTVYHOro MapKyBaHH:. HaBemeMo nIpmKiIamy ceMaHTVIMHI TUIIIB
Takyx Oe3CIOIIyYHMKOBMX KOHCTPYKILN: — IIPUYVHOBO-HACTIIKOBI:
3anisnubca - sycmpiu ckacyBasu; nepeniaysanbHi: Conye 3aiuiio — cmaio
npox0400H0; IPOTUCTaBHI: Xomif donomoemu — He bcmue.

bBescrionmydHMKOBI  KOHCTPYKIil 3  HegmdepeHIiroBaHIM
CUHTaKCUYHVM 3B SI3KOM € BaYX/IVBUM SIBUIIIEM Y CYJacHIN YKpaiHCBKin
MOBi, sike ToTpeOye IIMOIIOro JIHIBICTMYHOTO aHaJTi3y Ta BpaXyBaHHSI B
KOMYHIKaTVBHIV IIPaKTNLI.

Ortxe, XapaKTepHi 0cobIIMBOCTI KOHCTPYKIIit 3
HeydepeHITivioBaHM CMHTaKCYYHVM 3B I3KOM € TaKi:

1. YacTMHM peuyeHHS TIOEMHYIOTHCS IHTOHAMIMHO 0e3 YiTKo
BU3HAUEHOTO CTIOJIyYHMKOBOTO 3B 43KY;

2. PpO3AUIOBI 3HAKM MOXYTb 3MiHIOBATMCS 3aJIEXKHO Bim 3MicTy
(xoma, TMpe, MBOKpAIIKa);

3. ceMaHTWYHi BiJHOIIEHHS MOXYTb TIYMa4dUTUCSA IIO-Pi3HOMY
(4acoBi, TPUUMHOBI, HACITIAKOBI TOIIIO).

Hapegemo mpwxiiamy Takmx pedeHb i3 HedydepeHIiIoBaHVM
CYIHTaKCWYHVM 3B S3KOM, Y SIKVMX HEeMOXUIVBO UiTKO BU3HAUWUTH, YU €
3B’S130K CYPSTHVM, 9V I pIHMIM:

1. Conye cidae - Hebo Bxpubacmuoca uepborum cfimaom. (Lle moxxe Oytn
SIK 9aCOBWI, TaK i IPUYMHOBO-HACITIIKOBUI 3B’ I30K).

2. Bin baeamo uumaf - 3uae be3aiu yixabux gaxmib. (Moxe OyTm K
HOSICHIOBJIBHWI, TaK i IIPWYMHOBO-HACTIAKOB 3B 5I30K).

3. [liditiwob 6auxue — nobauub snatiome o0auuysa. (Lle moxe OyTn gK
YacOBUIA, TaK i HACIIIIKOBWVL 3B SI30K).

4. [looububca na eodunnux - 6Gxe nisno. (HeBmsHadueHWMIT 3B's130K:
MoXXe Oy T K 9acOBUIL, TaK i HACIIiIKOBTL).

5. How npununubca — dopoea cmasa Mokpow i causvkoro. (Moxmsi
HPVYIMHOBO-HACIIIKOBI a00 4acoBi BiTHOIIIEHHS).

6. Crxaxew npaBoy - sposymitoms i npobauams. (Lle Moxe OyTm 5K
YMOBHII, TaK 1 HACTIIIKOBW 3B"30K).

7. Oenanybes - nixoeo Hemae. (HacoBurt abo HaCIIIKOBI 3B’ 130K Oe3
4iTKOI AndpepeHItiarii).

Taki  KOHCTPYKIi  BMKOPWCTOBYIOTECA B XYIOXHBOMY,
HyGHim/ICTV[qHOMy, PO3MOBHOMY  MOBJIGHHI JUIS  JMHaMi4HOCTI

9



BUCJIOBIEOBAHHS. Y XYHOXHBOMY Ta IyOIiNUCTMYHOMY MOBJIEHHI
0e3CIoTyYHMKOBI KOHCTPYKIII BUKOPMUCTOBYIOTBCS TSI CTBOPEHHS
eKCIIPeCcBHOTO edeKTy, HalaHHS TeKCTy PUTMIUHOCTI Ta IiACVIIEHHS
JIOTiYHOI BUPa3HOCTI.

Y GescrionydyHMKOBMIX KOHCTPYKITisIX iHTOHAIIis Biflirpae OCHOBHY
PpOJIb Y BU3HAUYEHHI CMMCIOBMX BifJHOIIEHb MK YaCTMHaMW pedeHHs, a
OyHKTyaliriHe odOpMIeHHS (KOMa, THpe, HOBOKpallka) CIpPUSE 1X
rpacdiuninn  ¢ikcarii. IHTOHAIiA Mae BupimATEHY poIb Y
0e3CIIOTy IHMKOBVIX KOHCTPYKIIisIX 3 HeandepeHITiioBaHNM
CUHTaKCUYIHVM 3B S13KOM, OCKUIBKV BOHA Ilepefac JIOTiuHi, ceMaHTUIHi
Ta eMOLLiVIHI BiITIHKM BUCJIOB/IIOBaHHS. 3aBAsSKM 3MiHi BUCOTM TOJIOCY,
Ilay3aM, HarojIoCcy Ta TeMIly MOBJIEHHS MOXKHa IlepefaTu pi3Hi
BiITHOIIIEHHS MiX YacTMHaMM pedeHHs Oe3 BUKOPVCTaHHS CITOJTYYHVIKIB.

Ortxe, 0e3CHONYyYHMKOBI KOHCTPYKIII 3 HemudepeHIiroBaHM
CVHTaKCVUYHVM 3B SI3KOM € HeBill €MHOIO YaCTVMHOIO YKpaiHCBKOI MOBV,
K1 HaJalOTh BUC/IOBJIEHHIO KOMITAaKTHOCTI, IMHAMIYHOCTI Ta €MOILIiTTHOL
BupasHocTi. Taki KOHCTPYKIil MOXYyTb BUpaXaTu IPUYMHOBO-
HaCJIZIKOBI, IlepelivuyBajIbHi, ITPOTVCTaBHI Ta IHII BiTHOIIEHHs, IO
HiATBEpPIKYE IXHIO THYYKICTD 1 IIMpOKe 3acTOCYyBaHHS B YCiX
(pYHKITIOHJTbHMX CTWISX MOBV, TVMM CaMVM JO3BOJISIIOYM YMTady abo
cIyxady CaMOCTIVIHO IHTepIIpeTyBaTV BiIHOIIEHHS MK 4YacTMHaMM
peuenns. [loganpimm aHaitis Ge3CTIONTYYHMKOBUIX KOHCTPYKIIT MOXe
IIOIIOMOI'TM Kpallle 3pO3yMITM MeXaHi3MM CUHTaKCUMYHOI OpraHisariil
MOBY, 30KpeMa B acIeKTi B3aeMOii YCHOrO Ta IVICEMHOrO MOBJIEHHS,
IyHKTYallifTHOrO HOPMYBaHHS Ta CTIJTICTUYHMX MOXIIMBOCTETL.
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PHRASEOLOGICAL EXPRESSIONS IN JOHN GALSWORTHY’S
WORKS AS A TOOL FOR CONVEYING NATIONAL IDENTITY

In today’s context, given the needs of society and the challenges of
the times, the task of training highly qualified specialists in various fields
who are proficient in several foreign languages is becoming particularly
relevant. This, in turn, necessitates the provision of high-quality language
education in universities that enables students to master foreign
languages at an advanced level.

Although proficiency in English depends on a variety of factors -
such as the ability to understand spoken language and the correct use of
grammatical structures - a rich vocabulary, linguistic awareness, and the
ability to adapt speech to different contexts play a leading role in the
development of language competence. One way to address this issue is
by broadening students’ linguistic outlook through exposure to the
richness of English vocabulary.

Phraseology, as a branch of linguistics, focuses on the study of
stable language units - phraseological expressions - which are an
essential part of a language’s lexical system. The English language
possesses an extensive and vivid phraseological inventory, characterized
by stylistic diversity and vivid imagery, making it a valuable resource for
exploring the lexical and semantic richness of the language.

Phraseology as a distinct branch of linguistics emerged only in the
1950s of the 20th century. Significant contributions to the establishment
and development of this field were made by scholars such as Ch. Bally,
V. Vynogradov, O. Kunin, Logan P. Smith, O. Smyrnytsky and others.
Their scholarly works laid the foundation for further exploration of the
phraseological system of language and became an important asset to
linguistic science. O. Smyrnytsky was the first to raise the issue of
structural types of phraseological units. At the same time, in our view,
the question of what determines the use of phraseological expressions
and how they influence the addressee remains insufficiently explored.
Even a superficial analysis of spontaneous speech - particularly among
students - reveals that their knowledge and active use of English
phraseological units is rather limited. This issue becomes even more
pronounced in translation practice, where a lack of phraseological
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competence often results in inaccurate or distorted interpretations of the
source text.

In our opinion, the study of English phraseology receives
insufficient attention in the university curriculum. However, this
component of language proficiency significantly affects not only the
content but also the stylistic quality of both spoken and written
communication. Therefore, there is a pressing need to incorporate a
wider range of exercises aimed at acquiring, internalizing, and actively
applying phraseological units into the learning process. It can be most
effectively achieved through analytical activities based on content
analysis of diverse literary genres, particularly classical works. Novels
such as “The Man of Property” and “A Modern Comedy” by John
Galsworthy serve as excellent examples of the skillful and appropriate
use of phraseological units within dramatic literature. The author’s
distinctive style and the ease with which his texts are perceived are truly
impressive - largely due to his use of phraseological expressions that
function as miniature works of art, encapsulating and typifying various
aspects of social and personal life. The author’s phraseological units play
a significant role in character development as they help to convey the
personalities and traits of literary figures, describe their appearance,
reflect their manner of speaking, and express their attitudes toward one
another, their surroundings, and the society in which they live.

The researcher A.Mardanova emphasizes that phraseological
expressions represent a rich and inexhaustible source for enhancing the
expressiveness and reinforcing the logical structure of speech. They
broaden our understanding of the world and significantly enrich the
vocabulary of a language [1]. As a vivid stylistic device, phraseological
units have the power to make language more dynamic, aesthetically
pleasing, imaginative, and persuasive. Given that the use of
phraseological expressions in literary works reflects the author’s
linguistic mastery, intellectual flexibility, and cultural awareness, it is
highly advisable to study such expressions through the works of
prominent English writers - one notable example being John Galsworthy.

While exploring John Galsworthy’s authorial vision through his
novels “The Man of Property” and “A Modern Comedy”, we observed
that this vision is largely conveyed through the carefully crafted
characters. An analysis of the techniques used to construct these
characters revealed that the speech of the protagonists plays a significant
role as a means of character portrayal. Our investigation into their
language use led us to conclude that phraseological units contribute
notably to the vividness and expressiveness of the characters’ speech.
12



Below, we present several examples of the effective use of phraseological
expressions in “The Man of Property” and “A Modern Comedy”,
demonstrating how they serve as a tool for reflecting national mentality.

Soames Forsyte, a central character in both trilogies, embodies the
image of the typical English property-owner of the late 19th and early
20th centuries. Members of this social class were deeply convinced of
their own superiority, which shaped their condescending - and often
overtly patronizing - attitude toward America and other countries. These
traits are vividly reflected in Soames’s speech, which is laced with open
irony that Galsworthy skillfully conveys through the use of
phraseological expressions:

God’s (own) country

A look at Egypt, then to India, and across to China and Japan and back
trough that great sprawling America — God'’s own country, didn’t they call it?
(“The Silver Spoon” p. 11I ch.11) [2].

As a man of business and a true proprietor, Soames disapproved
of politicians. He regarded political activity as trivial and treated those
involved in it - particularly members of the House of Lords, such as the
Marquis of Shropshire - with suspicion. The author emphasizes that
Soames views the marquis with sarcasm, using his name as a symbol for
the entire House of Lords.

with one foot in the grave

An old fellow with one foot in the House of Lords and one in the grave,
and no difference between them, to speak of. (“Swan Song” p. 11 ch.3) [2].

The aforementioned phraseological expressions serve to vividly
convey the author’s critical attitude toward the House of Lords. Through
the masterful use of antithesis and wordplay, the reader is subtly led to
associate the institution with decay or obsolescence - even likening it to
a grave. This example clearly illustrates how a single well-chosen
phraseological unit can effectively encapsulate the essence of an entire
state institution.

John Galsworthy demonstrates a deep understanding of the life
and values of his country’s middle class and the principles that guide its
representatives. He also addresses the generational divide, highlighting
the tension between parents and children. Galsworthy clearly sees - and
openly expresses - that a significant gap separates the older generation
from the youth of Forsyte-era England.

to be putting the clock back

“Anything else grandfather?” “I should have liked to ask you not to
Cheapen our name any more, but I suppose that would be putting the clock
back. The spirit of the age is against me.” (“The Silver Spoon” p. III ch.10) [2].
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In our view, John Galsworthy skillfully employs phraseological
units on a subtextual level, using them as a practical means of conveying
his ideas. Through these expressions, he not only paints a vivid picture
of life in England during his time but also offers a critical perspective on
societal conditions. By embedding his own thoughts, beliefs, and
attitudes into the dialogue of his characters - richly interwoven with
phraseological expressions - Galsworthy enhances the delivery of his
authorial message. Thanks to this use of phraseology, the aforementioned
works gain heightened expressiveness and deeper logical structure.

To sum up, the examples provided clearly demonstrate that it is
precisely these phraseological units that make the characters’ speech
more dynamic, emotionally resonant, and stylistically rich. They also
serve as a powerful tool in revealing the inner world of the characters -
their feelings, thoughts, and intentions - while simultaneously
articulating the author’s own viewpoint.
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CONCEPT “FACILITATE” AND ITS DERIVATIVES:
FROM ETYMOLOGY TO MODERN DISCOURSE

Facilitation is an interdisciplinary concept that has historically
emerged at the intersection of various fields - particularly in moments
when people encountered communication challenges, experienced social
transformations, and recognized the need to manage group discussions
and collective knowledge effectively.

The word “facilitation” originates from the Latin verb facilitare,
meaning “to make easy”. This verb itself is derived from the Latin adjective
facilis, which means “easy,” “effortless,” or “accessible.” The root facere (“to
do” or “to make”) is also found in many other English words such as
factory, manufacture, and effect. Several English words also stem from this
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root, such as facile (meaning easy to do), facility (indicating ease in
performance), faculty (referring to ability), and even difficult - which
combines dis- with facilis, literally meaning “not easy.” Other languages
influenced by Latin, like Spanish (facil), Portuguese (facil), Italian (facile),
and French (facile), also use similar words for “easy.”

The English verb “facilitate” entered the language around the 17th
century, originally carrying the meaning “to make something easier or
less difficult”. To facilitate something is essentially to make it easier - like
smoothing out a road to help someone reach their destination more
comfortably. For instance, when we say that spreading mulch around a
young tree helps it grow well, we mean it makes the tree’s development
easier - almost like clearing the path for its success.

According to Cambridge Dictionary “facilitate” means “to make
something possible or easier and to help people deal with a process or
reach an agreement or solution without getting directly involved in the
process, discussion, etc.” [1].

At the same time Merriam-Webster Dictionary interprets the verb
“facilitate” as “to help bring (something) about” and “to help (something,
such as a discussion) run more smoothly and effectively” [3].

We are drawn to the definition provided in the Collins Dictionary
“to facilitate an action or process, especially one that you would like to
happen, means to make it easier or more likely to happen” [2].

The Historical Thesaurus of the Oxford English Dictionary reflects
the development of the meaning of the word facilitate and its derivatives
over the centuries. According to it, the earliest documented instance dates
back to 1599, found in the writings of the Jesuit priest Robert Parsons [4].
At that time, the word was primarily used in formal, political, or military
contexts, with the meaning of “assisting the success of a particular
action”.

Let us provide a few examples of the usage of the aforementioned
words.

1659 - facilitating, adj. means that facilitate in various senses of the
verb.

He encouraged the young intellect to shoot vigorously, without the
exhausting impulse of facilitating methods.

(L.-M. Hawkins, Countess & Gertrude)[4].

1620 - facilitation, n. The action or process of facilitating something.

This our first recommendation will be so complyed with all, as may not
onely afford us particular satisfaction, but also, facilitation towards their owne
advantages.

(Queen Henrietta Maria, Let. Coll. Recusants Mony for Sc. Warre) [4].
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In the 18th-19th centuries the verb “facilitate” and it derivatives are
often used in scientific, political, or philosophical writing. For example:

1796 - facilitated, adj.is used in the sense of that has been facilitated;
made easy or easier.

It opens the door to foreign influence and corruption, which find a
facilitated access to the government itself through the channels of party passions.

(G. Washington, President’s Address to People of U.S., Sept. 17) [4].

1884 - The lake district..is in no need of facilitated means of access.

Pall Mall Gazette) [4].

Since the 20th century and up to the present day, we have observed
a much broader application of the aforementioned concepts, particularly
across various fields such as business, psychology, healthcare, education,
and others.

1956 - The committee will facilitate group discussions exploring the most
effective ways of initiating a spiritual renaissance in Pittsburgh to match the
city’s physical rebirth.

(Pittsburgh Post-Gazette) [4].

1973 - One person volunteers to facilitate the meeting... She helps the
group keep track of time, pace itself, and run smoothly.

(Issues in Radical Therapy) [4].

1993 - Hudson had a chance to try a new method called ‘facilitated
communication’, in which a person communicates by pointing to letters.

(USA Weekend) [4].

The noun “facilitation”, which is derived from the verb “facilitate”,
first began to be actively used in the 19th century. Initially, it was
primarily applied in the fields of medicine and neurology.

1891 - The increased readiness with which a nerve center discharges its
function when it has been previously excited.

(Lewis” Pocket Medical Vocabulary) [4].

This definition reflects the understanding of neural facilitation
during that era, describing how prior stimulation of a nerve center could
enhance its subsequent activity. This example illustrates how the concept
of facilitation was recognized in medical contexts in the 19th century,
particularly concerning the functioning of the nervous system.

Over time, it began to be used in broader contexts, particularly in
management, education, and group dynamics, where the focus is not
only on making things easier, but also on enabling participation,
removing barriers, and guiding processes.

2021 - Team-skills training and real-time facilitation can enhance
students’ learning of collaboration.
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(Team-skills training and real-time facilitation as a means for enhancing
students' learning of collaboration, Teaching and Teacher Education) [4].

The noun “facilitator” was popularized in the second half of the
20th century. This concept is primarily used in the fields of education,
business, and management.

1961 - Since such a member facilitates the exchange of information and
of views, he would be called the facilitator.

(J. Klein, Working with Groups) [4].

1969 - The teacher has become a facilitator of learning, a provider of
resources, a guide to the learning process.

(Rogers, C. R. Freedom to Learn) [4].

2000 - Former South African president Nelson Mandela, the facilitator
of the talks, was yesterday scheduled to brief six African heads of state.

(Guardian (Dar es Salaam)) [4].

To sum up, the historical trajectory of concept “facilitate” and its
derivatives, as reflected in documented usage from the 16th century to
the present, illustrates a shift from task-oriented simplification toward a
more nuanced role involving empowerment, engagement, and the
orchestration of collective effort. This ongoing evolution underscores
facilitation’s  interdisciplinary —importance in today’s complex,
communicative, and cooperative environments.
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AGREEMENT OF COLLECTIVE NOUNS IN
AMERICAN POLITICAL DISCOURSE

The principles governing subject-predicate agreement are clearly
defined in English grammar: the singular noun requires the singular
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verb-predicate. The subject of a sentence identifies what the sentence is
about and it determines the use of either singular or plural form of the
predicate. However, agreement of collective nouns belongs to disputable
issues of English grammar. According to Meriam-Webster dictionary,
collective denotes a number of persons or things considered as one group
or whole [3]. Collective nouns represent a group of nouns whose
syntactic behavior depends on the meaning of nouns. According to Juul
and Crystal [2, p. 11], the noun is called collective if a singular noun can
be used either with a singular or a plural verb.

This paper explores the use of the collective nouns ‘government’,
‘nation” and ‘family” in American political discourse. Politicians resort to
different rhetorical devices that make their speech impressive and
powerful. Inaugural speeches of presidents emphasize the ideas of unity
and progress, highlighting the link between the present moment and the
past, inspiring people and instilling confidence and determination.
Political speeches tend to resonate with people’s emotions and
expectations, thus we can observe the use of repetitions, metaphors and
other figures of speech that make the speeches memorable and insightful.
Appealing to the population of the country American presidents use
collective nouns. The aim of our research is to trace the use of collective
nouns in American presidents’ inaugural speeches as examples of
American political discourse in the period between 1789 and 2025 (236
years).

Following the dictionary definition of collective nouns as
substantives which denote a collection of individuals, O. Jesperson
admitted that plural agreement is used when the noun denotes living
beings. In his view, the determining factor for referring a noun to the
collective nouns is animacy [2, p. 12]. Persson supports Jesperson’s idea
and points out that collective nouns are defined by the semantic features
of animacy, volition and mobility. These three semantic features account
for the difference in using the words ‘club’, ‘army’, ‘litter” (of kittens) and
‘race’. The word ‘club’ can take singular or plural verb because the club
involves people (animacy) who can join it of their free will (volition) and
they are able to leave it (mobility). The same goes for the noun ‘army’.
The semantic features of the word ‘litter” (of kittens) are different. There
is no volition since kittens have no choice whether to be born into the
litter or not. At the same time, kittens can move away from siblings,
which is in indicator of mobility. The word ‘race” in the meaning “number
of people” is characterized by lack of volition and mobility: people are
born within one race and they cannot voluntarily change it. There are no
rules without exceptions: there are a few registered cases when the words
18



‘race’ and ‘nation” were used with plural verbs, apparently with the
emphasis on the idea that people belonging to the nation or race may act
individually, though they definitely don’t choose what race or nation
they are born in [2, p. 13].

Another salient feature of collective nouns is that they involve
three important entities of classical drama: place, time, and action [2, p.
12]. That accounts for the difference between the nouns ‘crowd’ and
‘clergy’. The word ‘crowd’ can be used with both singular and plural
verbs. The word means a group of people who gather in a public place at
a particular time with the purpose of getting together. In contrast, the
word ‘clergy’ is used only in the plural. Semantically, this word lacks the
ideas of place and time, preserving the meaning of action, as clergymen
are united to pursue common activity.

In order to explore the agreement of the noun ‘government’ in
American political discourse we turned to inaugural speeches of
American presidents [5], starting with George Washington’s first
inaugural address on April, 30, 1789 to Donald ]. Trump’s second
inaugural address (January 20, 2025). The study reveals that the word
‘government’ was used 646 times in 58 speeches American presidents
had on their inauguration day. In most cases the word did not function
as a subject of the sentence or it was used with the verb in the past tense
or in combination with a modal verb. However, in cases when we could
trace subject-predicate agreement, the noun ‘government’ was used
exclusively with a singular verb.

In the majority of cases the word ‘government’ was used in the
meaning ‘the group of people who are responsible for controlling a
country’ as in the examples: “Here stands its Government, aware of its
might but obedient to its conscience” (Calvin Coolidge’s inaugural address,
March 4, 1925).

“Other considerations of the highest importance admonish us to cherish
our Union and to cling to the Government which supports it” (James
Monroe’s first inaugural address, March 4, 1817).

In the inaugural address delivered on January 20, 2025, Donald ]J.
Trump used the word ‘government’ several times. We can observe the
use of this word with the singular predicate: “As we gather today, our
government confronts a crisis of trust. We have a government that has given
unlimited funding to the defense of foreign borders but refuses to defend
American borders or, more importantly, its own people” [4].

Since inaugural speeches usually contain references to the system
of power in democratic countries, we can observe the usage of the noun
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‘government’ meaning ‘a particular system or method of controlling a
country’. The word agrees with the verb-predicate in the singular:

“Democracy maintains that government is established for the benefit of
the individual” (Harry S. Truman’s inaugural address, January 20, 1949).

“Bad local government is certainly a great evil, which ought to be
prevented” (James A. Garfield’s inaugural address, March 4, 1881).

“In this past third of a century, government has passed more laws, spent
motre money, initiated more programs, than in all our previous history”
(Richard Milhous Nixon’s first inaugural address, January 20, 1969).

In their inaugural speeches, American presidents repeatedly refer
to the nation as the foundation of American society. The word “nation’
was used only with the singular verb predicate, which demonstrates its
unity. In his third inaugural address (January 20, 1941), Franklin D.
Roosevelt’s makes the idea of unity explicit: “A nation, like a person, has
a body — a body that must be fed and clothed and housed, invigorated and rested,
in a manner that measures up to the objectives of our time. A nation, like a
person, has a mind —a mind that must be kept informed and alert, that must
know itself, that understands the hopes and the needs of its neighbors — all the
other nations that live within the narrowing circle of the world. And a nation,
like a person, has something deeper, something more permanent, something
larger than the sum of all its parts. It is that something which matters most to
its future —which calls forth the most sacred guarding of its present” [5].

Another collective noun which is used in inaugural speeches is
‘family’. Though its agreement with the predicate cannot be traced since
this noun was not usually used as a subject in the political speeches under
study, there is one case when it is used in the meaning of impersonal unit,
as in William Jefferson Clinton’s first inaugural address (January 20,
1993):

“We must provide for our nation the way a family provides for its
children”.

As we can observe, the collective nouns ‘government’, ‘nation” and
‘family” are used in the inaugural speeches of American presidents with
the singular verb agreement. The words of President Donald J. Trump
can serve as an illustrative example of the unity of American people: “We
are one people, one family, and one glorious nation under God” (Donald J.
Trump second inaugural address, January 20, 2025) [4].

Thus, the agreement of subject-predicate agreement of collective
nouns in the inaugural speeches of American presidents follows the same
pattern: the collective nouns under analysis agree with the singular verb
predicate, demonstrating the idea of unity and belonging to one nation.

20



REFERENCES

1. Inaugural @ Address by  President Barack Obama  URL:
https:/ /obamawhitehouse.archives.gov/the-press-
office/2013/01/21/inaugural-address-president-barack-obama

2. Magnus Levin Agreement with collective nouns in English. Lund
University, Sweden, 2001. 185 p.

3. Merriam-Webster Dictionary. URL: www.merriam-
webster.com/ dictionary/collective

4. President  Donald ]. Trump Inaugural  Address URL:
www.whitehouse.gov/remarks/2025/01/ the-inaugural-address/

5. United States Presidents’ Inaugural Speeches from Washington to George
W. Bush. URL: https:/ /www.gutenberg.org/files/925/925-h/925-h.htm

Andrii MOROZ,

Candidate of Philological Sciences, Associate Professor,
Berdyansk State Pedagogical University

Anastasiia STEPANIUK,

second (master’s) level student,

Berdyansk State Pedagogical University

TRENDS IN THE SEMANTIC EVOLUTION OF LEXICAL UNITS
IN CONTEMPORARY ENGLISH

1. Introduction

Language, as a dynamic and adaptive system, is intricately linked
with the evolution of human society. English, as a global lingua franca,
demonstrates a high degree of semantic flexibility, which allows it to
accommodate the ever-changing needs of its speakers. The process of
semantic evolution is neither random nor purely organic; rather, it
reflects underlying shifts in social behavior, technological innovation,
and intercultural communication [1, p. 112]. Contemporary English,
influenced by globalization, digitalization, and social change, has become
a fertile ground for the development and reinterpretation of lexical units
[3].

The study of semantic change is thus essential for understanding
not only how meanings shift, but also why they do so. This article aims
to explore the semantic trends affecting the modern English lexicon, with
a particular focus on the mechanisms driving such change, the rise of
polysemy, and the role of context in interpreting meaning.

2. Factors Driving Semantic Change
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Several interrelated factors contribute to the semantic
development of vocabulary in English:

- Socio-cultural transformation: Changing lifestyles, evolving
gender roles, new family structures, and shifts in political and ethical
values impact the way words are used and understood. Terms like
“identity”, “woke”, and “safe space” have acquired new or expanded
meanings reflecting contemporary discourse.

- Scientific and technological progress: with every innovation
comes the need to name or redefine phenomena. For example, “tweet”
and “cloud” have acquired new semantic fields tied to digital
communication and data storage.

- Media and digital communication: social media platforms
accelerate the spread of new usages and semantic reinterpretations.
Memes, hashtags, and viral trends act as vehicles for rapid semantic
shifts, often originating in niche communities before spreading globally.

- Language contact and globalization: increased interaction among
languages fosters borrowing and semantic adaptation. English
assimilates terms from other languages and adapts their meanings to suit
English-speaking contexts. Similarly, English words are recontextualized
when adopted by other linguistic communities.

These factors do not act in isolation; they overlap and intensify one
another, contributing to the dynamic nature of English vocabulary.

3. Mechanisms of Semantic Transformation

The principal mechanisms of semantic change have remained
consistent, though their manifestations may differ in contemporary
contexts:

- Generalization involves broadening a word’s meaning to include
more referents. For instance, “partner” can now refer to a business
associate, romantic companion, or even a teammate, reflecting inclusive
and pragmatic communication practices.

- Narrowing restricts a word’s semantic range. “Girl”, for example,
once meant any young person but now refers specifically to female
children or adolescents.

- Metaphor and metonymy are foundational to semantic
development. Terms like “surfing” (used for internet browsing) illustrate
how metaphorical extension enables the use of existing vocabulary for
novel concepts.

- Amelioration and pejoration involve changes in the connotative
value of words. “Geek”, which once carried negative connotations, has
been reappropriated as a positive or neutral label in tech and fandom
cultures.
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These mechanisms enhance the expressiveness and flexibility of
the language, while also contributing to its complexity [2].

4. The Rise of Polysemy and Contextual Dependence

The increase in polysemy is a defining feature of contemporary
English. As words accumulate meanings across domains - technical,
colloquial, metaphorical - the burden of interpretation shifts heavily onto
context. Consider the word “stream” which can refer to a watercourse,
digital media transmission, or a flow of data. Only through contextual
clues - linguistic, situational, and social - can its intended meaning be
determined.

In digital environments, where brevity is often prioritized,
polysemous expressions are favored for their efficiency. However, this
also increases the risk of ambiguity, especially in cross-cultural or
interdisciplinary exchanges where contextual knowledge may be limited.

5. Semantic Neologisms and Lexical Innovation

Semantic neologisms are a prominent aspect of modern English
innovation. Unlike lexical neologisms, which involve the creation of
entirely new words, semantic neologisms repurpose existing ones. This
trend reflects the economy of linguistic resources and the adaptability of
language users.

Examples include:

- “Virus” - now equally associated with biological disease and
computer malware.

- “Cloud” - shifted from a meteorological term to one associated
with digital storage.

- “Cancel” - extended metaphorically to describe social exclusion
or reputational loss.

Such neologisms often emerge from specific fields (technology,
media, social activism) but quickly gain traction in general usage,
demonstrating how specialized vocabulary becomes mainstream [3].

6. The Role of Context in Semantic Interpretation

Semantic understanding is highly context-dependent, particularly
in a world characterized by rapid communication and cross-cultural
contact. The interpretative role of context is evident in:

- Linguistic context (co-text): surrounding words and syntactic
structures.

- Situational context: physical or social setting.

- Cultural context: shared background knowledge or assumptions.

For example, the meaning of “platform” varies significantly when
used in the contexts of politics, transportation, or software [1]. A lack of
contextual awareness can lead to misunderstandings, which is why
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semantic clarity is critical in professional communication, translation,
and language learning.

7. Implications and Applications

A nuanced understanding of semantic evolution has practical
implications across several domains:

- Lexicography: enables accurate dictionary updates and semantic
classification.

- Translation and interpretation: facilitates precise rendering of
meaning across languages.

- Language education: helps learners grasp subtle meaning shifts
and usage patterns.

- Computational linguistics and Al improves natural language
processing systems that rely on semantic disambiguation and contextual
inference.

Each of these areas benefits from a deeper awareness of how
meanings develop and shift over time.

8. Conclusion and Future Directions

The semantic evolution of English vocabulary is both a mirror of
societal change and a mechanism for linguistic adaptation. As new social
realities and technological paradigms emerge, the English language
continues to reshape its meanings through established mechanisms and
novel pathways [2].

Future research may focus on diachronic studies using corpora to
track real-time semantic shifts, comparisons across English dialects and
registers, or the influence of non-native speakers on semantic innovation.
Investigating how Al models interpret polysemous terms and adapting
teaching methodologies for semantic awareness are also promising
directions. Ultimately, semantic analysis remains a vital tool for decoding
the complexity of contemporary English in an interconnected world.
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Amnacracisa PJIBYXA,
3p00yBadKa IepIroro (bakasaBpchbKoro) piBHS BUIIOIL OCBITH,
ITonraBchbKmI IepKaBHUVE arpapHU YHiBepCUTET

3AIIO3UYEHHS 3 AHIJIIVIChKOI MOBM SIK [I)KEPEJIO
DOOPMYBAHH’ CYYACHOI'O MOJIOODDKHOIO CJIIEHTY

CrpiMKMII  pO3BUTOK TEXHOJIOTIYHOIO IIPOLieCy  3YMOBIIIOE
MOXJIVBICTH TiCHOI KOMYHIKaIlil 3 iHIIIMMM HaIlisiMV, 1110, Oe3CyMHiBHO,
BIUIMBaE Ha MOBY OfHiel 3 Hmx. MoBa - HaWroJoBHImmMM 3acib
CIIUIKYBaHHA 1 nepenadi iHdopmarrii. Bora Hibw1 rybka, mo BOmpae y
BJIaCHi MOBHI HOpMU HOBi “eTuxetnt”, dppasu Ta Bupasu. lle 3ymoBIeHO
TVM, IIO YCi CyCIIUIbHI ITOf1, SIKi OXOIUIIOIOTH CBIiT, CIIPVSIIOTH TXHIVI IIOSIBI
Ta iHTEeHCMBHOMY BUKOPVICTaHHIO IIEBHVM COIIiyMOM Yy CBOIV JIEKCHUII].

3acobm MmacoBoi iHdOpMaril € OCHOBHWM [KepeyioM, sKe
BUKOPVCTOBYE He 30BCiM HOPMaTUBHY JIEKCUKY B yKpalHCBKiVl MOBi, BOHM
3apamy HaONIVDKeHHS i TpVBepHEeHHS yBar IIIbOBOT ayAUTOPii aKTUBHO
3aCTOCOBYIOTH IlepeBakHO aHIJIIVICHKI 3ario3mndeHHs. laiti migxoIvIoe i
HOBi MOBHi 3BOPOTM MOJIOIb, sIKa TaKMM YMHOM CaMOBMpPa’ka€ThbCs,
IIOKpaIye atMocdepy CHUIKYBaHHS cepel OTHOJNITKIB Ta CBOEPITHO
nopgae indopmariiro. 115 Takoro pisHOBUIY PO3MOBHOI'O CTVIIIO Cy4acHOL
YKPaiHCBKOI MOJIOZI BBEJIV IIOHSTTS “cTeHr” .

Llenn tepmiH moyasim BuKopmcToByBaTn e 3 KiHig XVIII cr.
IepeBakHO cepell, KpMMiHaJIbHMX KJIaciB Ta PO3YMUIN SIK MOBY HU3BKOI
KyJIbTypw abo Bysrerapsoro tuiy. Ha mogarky XIX ct. cjteHr BigHOCHIIM
IO MOBV BYICOKOPO3BVHEHOTO PO3MOBHOTO THUILY, sIKa IlepebyBae HYDKUe
JliTepaTypHUX HOPM i CKIIaJa€ThCs 3 HOBUX CJ1iB, BUKOPMUCTOBYBaHVIX IIJIst
HasMBaHHS MEBHMX 0COOIMBYX 3HaUeHb [2, c. 121].

SIKImo mepeksacTy i poO3TIYMAuMTM TIOHSATTS ~“CileHr” 3
AHIJIIVICBKOI MOBM, TO MOKHA CKa3aTw, II0:

- TIo-TIepllle, I1e MOBa TTOBHICTIO IIPOTWIeXHa JIiTepaTypHil, sSIKOIO
KOPUCTYETBCS COLIIBHO UM MIpodeciiiHO BifoKpeMyleHa rpyIa JIfofers,
30KpeMa y BJIacHiV ralysi Irpatii;

- TO-TIpyre, Ie BMPa3HO 3alapBileHi eIeMeHTN PO3MOBHOI
JIEKCVIKY, sKi He BilIIOBiHaIOTh JiTepaTypHUM HOPMaM Ta BUMoOTaM [2,
c. 122].

SIKIIIO 5K TOBOPWUTM PO YKPATHCLKUTL MOAOODKHUIL CAEHE, TO BAPTO
3a3HAYMUTY, III0 BiH BWHMK Ha OCHOBI 3an03UYeHHA - OIHOTO 3
HAaVITOJIOBHIIIIMX CIIOCOOIB ITOITOBHEHHS JIEKCVIKM YKPaiHCBKOI MOBU i €
HeOOXiTHMM JDKepelIoM VIOro YTBOPEHHS. 3BaXkalouy Ha Ile, MOXKHa
CTBEPIXYBATY, IO YKPATHCOKULL MOAOODKHUIL cAeHe — Tie TIifcucTeMHa
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OOMHMIIS MOBW, fKa CK/IQHAETbCs 3 JIEKCMUHMX 1 (ppaseosoriaHmx
3BOPOTIB, IO He HleXaTb A0 JITepaTypHOI MOBM Ta HeoOximHi y
HeBVIMYIIIEHOMY CIIJIKYBaHHI ceper Moromi [1, c. 78].

CporogHi yKpalHCBKMVI MOJIOODKHWI CJIEHT IIOIIOBHIOETHCS
IepeBaKHO aHIVIIM3MaMK, $Ki IIpoVIIUIM Iepiof amanraiii B
YKpalHCBKiTI MOBi Ta BUKOPVCTOBYIOTBCS BiIIITOBiIHO 0 ITOTped HOCIIB.
3a mepiomoM HOpUCTOCYBaHHS B yKpaiHchKin Jiekcmii 1. Kupwiosa
BVIUTIIIA TPY OCHOBHI I'PyIIM aHITIO-yKpPalHCBKOTO CJIeHry [3, c. 23]:

1) HoBomBopu - HOBI cII0Ba, 10 IIOXOAATE 3 aHIJTIVICBKOI MOB, SIKi
repedOopMyBaIV BiIIIOBIITHO HO CJIOBOTBOPYMX HOPM YKPaIHCHKOI MOBU
IepeBakHO CydikcaTbHVIM Ta CIIocoOOM CKITaflaHH: OCHOB [3, c. 45].

3a JOIIOMOIOI0 IIBOTO CIIOCOOY YTBOPEHHS CJIEHTY 3 SIBJISIFOTBCS
3aro3vdeHi iMeHHWMKM (1ysepcmbo Bim aHIIL. loser, Meii4 Bif, aHITL
e-mailfemail, xomn Bif aHII. computer), IPMKMETHUKM (IpaviBOBUIL <—
IpaviB+0B(Mi1), TpeLIOBUII <«  Tpelnr+oB(ur), (eNKoBUm  «—
dervik+oB(111)), Ai€cI0Ba Bill JaBHO aIallTOBAaHMX iMEHHMKIB YOIIOBIUOTO
pony 3 moraBaHH:SM CyiKciB - a, -M, -yBa, -Hy- (IIpecyBaTy Bif] IIpec,
JIavIKaTY Bifl JIaVIK, TJIIOYMTY Biff IIOK) [3, c. 45-46].

CrrenroBi iMeHHMKM 1IIi€l IpynM MOXHa yTBOPUTHM TaKOX 3a
IIOTIOMOT OO CII0CO0Y CKITa/JaHHS OCHOB, IIOETHYIOUN:

- aHIJIOMOBHI OCHOBU — HOY-Xay «— Bin aHm1. know-+how, odriars
« off+line, xeri-eHn < happy+end, adrep-nati « after party .

- 3aI10319eHa OCHOBA 3 HIIINIX MOB Ta aHTiVICbLKOMOBHOI - Ma40-M€eH
«— Mauo (icrt.) + MeH (aHIJIL.); TOCT-POIIK «— post (11aT.) + folk (anriL);

- BiJ YKpaiHOMOBHOI Ta aHIJIVICPKOI OCHOB - Ximadiyam «— Xirmi
(amrn.) + 6Gnymuru (ykp.) [3, c. 45-46].

2) Heosanosuuenna - (CI0Ba aHIJIOMOBHOTO  ITOXOKEHHS,
mpucrocoBaHi A0  (OHETWYHOI  CUCTeMM  MOBM  3aBISIKU
TpaHCKpMOYBaHHIO YN TpaHOITepyBaHHIO, IO TIOBHICTIO 30epirae
CTPYKTYPHI 03HaKM MOBU-TIEPIIIODKeperia: eKIH (action), opevik (break),
mati (party), demru (fashion), copi (sorry), pemakc (relax), Tpek (track),
cayuarpek (soundtrack), mxek-mot (jackpot), Gawmk (bike Bim aHII.
bicycle), cicrep abo cicra (sister) [3, c. 46-47].

3) Heocemanmu3smu - HOBI 3aIto3WdeHi ¢JIoBa aHIJIIVICKKOI MOB,
SKi y CJIEHTOBOMY BMKOPWCTaHHI 4epe3 MeTapOpPMYHI IlepeHeceHHS
HaOyau iHIMX 3HadeHb: Ooc (aHDL boss - HavyaJbHMK), IO B
MOJIOIIKHOMY CJIEHTY O3Ha4ae “OaTpko”; repia (aHDI. girl - miBumHa) -
“my>xe Morona AisumHa”; Kemr (Bif aHDI cache - cxoBaHKa) — yacTMHa
orepaTMBHOI ITaM’ATi, Jle 3HAXOIAThCS KOIIil YacTO BMKOPWCTOBYBaHMX
HmaHuX - “roTiBKoBi rpomi”; KoBOow, nactyx y IliBHiunin AMepi (Bin
aHIJL. COW - KOpoBa i aHIIL boy - xj1omerp) - “rapawm xitonens” [3, c. 48].
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Orxe, 3amo3wM4eHHS - CIOpPaBXHE DKepello OpMyBaHHS
Cy4acHOrO MOJIOJDKHOTO CJIEHTY, KU YTBOPIOETbCA IIepeBaXKHO
3aBOAKM aHIJIOMOBHMM CJIOBaM, YMCEIBHICTb SKMX B YKpaiHCBKiN
JIeKCHLi ITOCTiHO 3pocTae. e cripuumHeHO aKTMBHOIO KOMYHIKalli€lo
MDX JOOOBMM Pi3sHMX KpaiH CBITy 3aBHASKM HayKOBO-T€XHOJIOTIYHOMY
mporpecy Ta mioOarisamili ymoacra. He ocraHHIM uMHHMKOM WISt
30UTBIITeHH: KUTPKOCTI CTIEHTi3MIB € MDKHAPOIHUT XapaKTep aHITIACBKOL
MOBU Ha BCiX MaTepyKax 3eMHOI IIOB€PXHi, 3aBAAK/ YOMY aHIJIOMOBHUI
CJIEHT CIIPUVIMAIOTh Pi3HI IPYyIIN JIIOHETL.

OpHak BapTO PO3yMiTH, IIO HaJIMIipHICTb CJIEHTY B PO3MOBHIN
JIEKCUIII 3HVDKY€E iHTeNIeKTyaJIbHUV piBeHb JIIOAMHM, ajkKe TaKWUM TUIL
MOBHOI OOVMHMIII € 3alo3M4eHVM, TOMYy BiH He 3aBXAM BiOIoBigae
JliTepaTypHUM 1 TpaMaTM4YHMM BMMOTaM Ta HOpPMaM pigHOI MOBMN.
be3zanepeuno, cydacHy MOIOOP BaXXKO YsBUTH 0e3 BUKOPWMCTaHHS
CJIEHTY, OTHaK HeoOXimHO mam’ aTaTw, 110 BiH ITOBVHEH Oy TV JOpeYHVM i
BITYYHMM, ITIO CBTYMTH IIPO ITOBATy O PiHOI MOBM Ta 00i3HAHICTB IIPO

il MOBHY KYJIBTYDY.
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Haranis TAJTABIPA,
KaHOuUAaT piyToyIoriyHMX HayK, IOLIEeHT,
HixvHcpkmi nepxaBHUM yHiBepcuTeT iMeHi Mukonm ['oross

KOHCTPYKIIII SIK 3ACIB ITEPCYA3VBHOCTI B
AHTIIOMOBHMX HOBMHHWMX CTATTIX

CydJacHi HOBMHHI TeKCTM He Jmile iHPOPMYIOTb IIPO IIEBHY
IIOJTif0, BOHM 3a0e3IevyIoTh aBTOPChbKe OaueHHs cuTyallii, (POpPMyIOTh
CHpUVHATTA [6, €. 2], BIUIMBAIOTh Ha IIepeKOHaHHs ajpecaris [2, c. 884],
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APTYMeHTYIOTh IIPaBAMBICTE pellpe3eHTOBaHMX (paxTiB Ta maHMX [1,
c.65]. ocsarHyTM BWMCOKOI IIepCyasMBHOCTI HOBWMHM JIOIIOMararoTh
MOP(OCMHTAKCIYIHI KOHCTPYKIIl SK ITOETHAHHS POopMM, 3HaUeHHS Ta
dyuxuin [3, c. 64], axi MOXyTp MicTuTV pi3HI eleMeHTI: MOpdemw,
CJIOBa, imiomm, y3arajibHeHi cuHTakcWM4HI cTpykrypu [3, c. 87]. Tomy
METOI0 HaIlloi PO3BiIKM € BCTAaHOBJIEHHS II€PCYya3sVBHOIO BIUIVIBY
HOBMHHMX TeKCTiB Ha IUIbOBY ayguTOpil0 3a  JIOIIOMOTIOIO0
MOPOCMHTAKCMIHMX  KOHCTPYKIiN. MarepialoMm  IOCTiIKeHHS
CIyTYyBaJIM HOBMHM IIpo 30povHMi KOH(UIKT MiX [3paimem Ta
MaJTeCTMHCBKMMY OOTIOBVIKaMM 3 yTPYIyBaHH:S Xamac, OIyOJTiKoBaHi y
Hepi JHI IPOTUCTOSHHSA Ha aHIIoMoBHoMy camnri bi-bi-Ci, mo
Opi€HTYeTbCSI Ha MDKHApOOHY ayauTopilo i mporosomrye cebe
“HeyTiepempkeHVM Ta HesalleXXHVM pKepertoM iHdopmartii [4].

IlepcyasmBHIiCTE aHITIOMOBHMX TeKCTiB HOBMH 3yMOBJIEHA
3aisTHVIMV KOHCTPYKIIISIMVI JIJ1s TTO3HAUeHH: IO Ta IXHiX YYacHVKIB y
neprri gHI KoHAikTy. Criepiry cuTyaliisl ONmMCcyeThes 3a TOIIOMOTOIO0
attack-KOHCTPYKILil, sika yKa3ye Ha OJHOPa3OBUII BUSIB HACWUIA, HAMp.,
Hamas attack (www.bbc.com, 07.10.2023), in attack from Gaza
(www.bbc.com, 08.10.2023). KpiM Toro, OIS OIIMCYETHCS 3a PaxyHOK
operation-KOHCTPYKIIil, SIka IT03Ha4Yae 3alyIaHOBaHy BilICBKOBY HisUIbHICTb
i3 3armydennsM Oararbox mopet [5], Hamp., a sophisticated, coordinated
operation (www.bbc.com, 07.10.2023). O6uzBi crpykrypm - i attack-, i
operation-KOHCTPYKIIis — pelpe3eHTyIOTh CUTYaIlio K II0Ch TYMYacoBe.
HacTynHi 181 moOu NpoTHCTOSHHSA HOJAEThCs 3a goromMororo conflict-,
escalation- Ta infiltration-KOHCTPYKILili, KOTpi BimoOpa’katoTb HeTpMBaITy
BIVICBKOBY HOfIif0 i 30TbIIeHHs HacwIbCcTBa [5], Hamp., The escalation has
made Gaza’s dreadful humanitarian situation even worse (www.bbc.com,
09.10.2023). V HaBenmeHOMY pedeHHi escalation-KOHCTPYKIISl aKIIEHTYE
YCKJTaJHEHH:I BXXe iCHyfouol cuTyallii, a He HOBOTrO KOHJIIKTY, a TOMY
3MeHIITy€ BIUIVB Ha UMTadiB.

ITounHaroun 3 4eTBepTOTO AHS, KOJIV CTAJIO 3PO3yMUIO ITPO pillydi
HaMipu i3palIbTSH, y HOBMHHIX TeKCTaX BUKOPUCTOBYIOTbCS attack-,
assault- v incursion-KOHCTPYKIII, SIKi He BifoOpa’katoTh BCi€l JKOPCTOKOCTI,
HIpUTaMaHHOI IIPOTWCTOSHHIO, Haup., launched a murderous assault
(www.bbc.com, 10.10.2023); repel the incursion (www.bbc.com,
10.10.2023). [OBi massacre- i slaughter-KoHCTPyKLil, sKi HOmaloTh il
OoroBuKiB XaMacy $K >KOPCTOKi, BKMBAIOTBCS Y HOBMHHMX TEKCTaX y
OMTaTaX OYEBWMLIB, IO, 3 OXHOro OOKy, poOMTb HOBMHW OiIBII
HepcyasvBHMMM, a 3 IHIIOIO, AWMCTAHIIIOE peHakIlilo Bif IIOJIITUYHO
HeKOPeKTHMX BVCJIOBJIIOBaHb, HaIlp., Supernova festival: How massacre
unfolded from verified video and social media (www.bbc.com, 10.10.2023). Y
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HaBeIeHOMY 3arOJIOBKy MaAssacre-KOHCTPYKIIisL OINCye 3BIpCTBa, a
CTpyKTypu verified video and social media aKIIeHTYIOTP TOYKYy 30pYy
HepeciuHuX JIrogerl Ha OIVCyBaHi IOl

IIpoTmcTosHHS 3 TIepCcHeKTUBY i3palIbTSIH BTUTIOETBCS attack- Ta
strike-KOHCTpyKIisiMy, $IKi IIO3HA4YalOTh BiVICBKOBY aTakKy, Harp.,
Palestinian health officials say more than 400 people have been killed in
retaliatory Israeli air strikes on Gaza (www.bbc.com, 09.10.2023). Y
HaBeIeHOMY pedeHHI KOHCTpyKuisa refaliatory Israeli air strikes on Gaza
BigoOpakae MOBITPsIHI aTaky, a KOMIIOHEHT tetaliatory, 10 TO3HAYAE Iif0
y BIOIIOBiIF Ha IIEBHWII HeCIIPaBeUIMBUI BUMHOK [5], mmimBmiye
MO3UTVMBHUIT ~TepCyaswBHMUI BIUIMB BuUCIOBIIeHHA. Kpim Toro,
He3Ba)Karouyl Ha IIUTyBaHHS HalecTvHINB (Palestinian health officials say),
XapaKTepuCTVKa [V i3palIbTSIH € HeUTpaTbHO0, Oe3 aKIleHTyBaHHS
IXHBOI JKOPCTOKOCTI.

ITpercTaBieHHs: TOJTOBHMX YYaCHMKIB ITPOTMCTOSHHS TeX Mae
MaHINyJISTUBHY IIpupony. Biricbkosi 3 'asu BimoOpaxeHi 3a paxyHOK
militant-, fighter-, gunman-, armed group-KOHCTPYKIIiT, SIKi pelIpe3eHTyIOTh
IX OKOPCTOKMMW Ta arpecMBHO HaIallITOBAaHMMM JIOABMM, IIO
3HaxOJIATHCS 103a 3aKOHOM, OCKUIBKM BOJIOIOTH 30poeto [5], aste mpu
LIbOMY BCi IIi CTPYKTYpM He IIOHAIOTh 1X K TepopucTiB. TobTo onyaiH
BUIaHHS AVICTAHIIIOETBCA Bifl ITOJIITMYHO YMOTMBOBAHMX KOHCTPYKIIiV,
Hamp., the militants were methodically prowling through the festival killing
on sight (www.bbc.com, 10.10.2023). Bogrouac cy0’eKTHO-IIpenVKaTHI
CTPYKTYpU aKIeHTYIOTh HeOOIPDYHTOBaHY JKOPCTOKICTh OOVIOBMKIB
3aBISKM fIieciioBaM, sIKi BKa3ylOTh Ha BOVBCTBa Oe33axXVICHMX JIIOMEV,
Hanp., Palestinian fighters killed many people (www.bbc.com,
07.10.2023); attackers on motorcycles began firing at attendees; qunmen
opened fire on residents (www.bbc.com, 08.10.2023); executed Israeli
civilians (www.bbc.com, 08.10.2023). ImenyBaHHs OovioBMKiB Xamacy
terrorist-KOHCTPYKITI€IO 3MiVICHIOETCS JIUIIIE 32 YMOBY LIUTYBAaHHS CBilIKiB
Hamnany, Harp., “The terrorists are trying to break into my house,” Ayelet
Hachim told Channel 12, from her home in the town of Kibbutz Be’eri
(www.bbc.com, 07.10.2023). Terrorist-KOHCTPYKIIisl BXXWMBAETbCA YIS
IIpeCcTaBJIeHHs BUCIOBIIEHDb CBITOBUX JIiJIEPIB IIPO CUTYALIilO Y perioHi,
TOOTO aKIIEHTYETbCSl CTaBJIeHHsS A0 OOVOBMKIB OKpemmx ociO, a He
penaxiiil BunanHs, Hanp., “There’s never a justification for terrorist attacks
and my administration’s support for Israeli’s security is rock solid and
unwavering,” he [Biden] added (www.bbc.com, 08.10.2023).

HaromicTe 300pakeHHS i3paliIbCBKVX BiVICBKOBVIX 3MiVICHIOETBCS
3aBasKy Israeli army-, forces-, military-KOHCTPYKITisIM, KOTPi YKa3ylOTh Ha
npodeciviHo MiArOTOB/IeH] BiVICbKa, $IKi IOIOPAAKOBYIOTBCS YPSIy
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Kkpaiayn, Harap., The Israeli military also carried out artillery strikes
(www.bbc.com, 08.10.2023). I xoua Take IIpefCTaBIeHHS iHITIOT CTOPOHM
KOHIIKTY JIOTiuHe Ha II0YaTKy, KOV i3palIbTSIHM BiAIOBimaamM Ha
MZCTYIIHUY Hariay, OOVOBMKIB, HaBiTh IIiCJISI MacoBaHMX OOCTPiiB
Cexropy I'asa, mikaphHi i rymasiTapHOI KaTacTpodm i3paiIbTSHU
peripe3eHTOBaH] Y HOBMHHMX CTaTTSIX HEUTPaJIbHMUMM KOHCTPYKIIISIMM
Israeli forces, Israeli military abo MeTOHIMIUHOIO CTPYKTypoIO Israel, Hatip.,
But what happens when the Israeli military turns its attention to the southern
Gaza Strip (www.bbc.com, 27.11.2023).

Orxe, aHaJIi3 TEKCTIB IIPO 30pOVIHIM i3paliTbCbKO-TIAJIECTVHCHKI
KOH(JIIKT TIOKa3aB, IO HOBMHV MaHINYJIIOIOTh MOIISIaMM ITUTBOBOL
ayguropil. IlepcyasuBHUI xapakTep IIOBiIOMJIEHb BUSBIISETBCS Y
BigOOpi KOHCTPYKIiI WIS OMWUCY IIPOTMCTOSHHS Ta 3aisHMX CTOPiH.
IManecTmHIli mpencrableHi $K iHiliaTOpM Hamagy, CXWIBHI 1O
HaJMipHOTO HaCWIbCTBA 1 HeOOIPYHTOBAHOI >KOPCTOKOCTi, TOImi SIK
i3palTbTSHM ITOaHI SIK OOPIIi 3a CITPaBeUIMBICTE 1 IXHI HEIIpaBOMipHi IIil
BVICBIT/IEHI yTieperkeHo. [lepcriekTvBy ofasbImx po3Bimok BOagaeMo
B aHaIi3i MoIenevi CTPYKTYpPyBaHHS HOBUMHHMX TEKCTiB Ipo 30poviHi
KOH(JTIKTY B iHIIMX YacTMHAX CBITy.
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STYLISTIC, LEXICAL AND PHONETIC PECULIARITIES OF
DONALD TRUMP’S SPEECHES

Political speech is a type of public speaking, the main purpose of
which is to convince the audience, form certain ideological attitudes,
mobilize voters, and legitimize the actions of a politician or political force.
In this context, an important role is played by lexical and stylistic means
that ensure the communicative effectiveness of political discourse. The
aim of our research is to reveal the lexical-stylistic peculiarities of the
political speeches on the material of D. Trump’s speeches.

Trump is a master of confrontational rhetoric, creating
“Opponents, enemies and images of ‘others’”; underlines who is ‘his
man’ and who is ‘someone else’s’. Foming an image of the enemy unites
supporters and forms the feeling of ‘we are against them.’

Unlike most politicians, Trump often departs from the text,
improvises, reacts to the audience which makes his speech less formal
and more ‘live” because people feel that he speaks ‘from the heart’, and
not a speech read from a teleprompter. Sometimes his statements may
seem chaotic or illogical, but this is also part of the image: he is not a
“politician’, he is anti-system, “a man of the people’. Trump constantly
uses vocabulary associated with success, leadership, and victories, tells
about himself, speaking of himself in the superlative degree:

“Nobody knows the system better than me.”

“I'm a very stable genius.”

This is part of the strategy: to show yourself as a strong leader who
does not doubt, but acts. Such a presentation is especially attractive to an
audience that is looking for simple and confident answers to complex
problems.

Many researchers believe that Trump has influenced all political
rhetoric. After he came to the White House in 2016, political speech in the
USA became less formal, more aggressive and direct. obtaining similar
methods.

Trump has actually changed the perception of what the president
of the United States can sound like. If earlier an academic, thoughtful
speech was expected, now a post on Twitter or a sarcastic phrase at a rally
can cause a much greater resonance.
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We suggest you to take a look at chart which contains audience,
goal and samples which were used by D. Trump in his speeches.

Example Goal Audience
“Make America Evoke patriotic feelings, | General American
Great Again.” mobilize the electorate | public, voters
“We will build a Emphasize the position | Conservative
great wall on our on immigration, appeal | voters, supporters
southern border, to security of the law
and Mexico will
pay.”
“The system is Evoke distrust of the Dissatisfied voters,
rigged.” political establishment | skeptics of the
government
“I'm your voice.” Position yourself as a Working class,
representative of the middle class
people against the elites
“ America First.” Emphasize isolationist, | Supporters of
nationalist policies national
sovereignty

The phonetic aspect of politicians” speeches is an important
element of communicative influence. In the case of Donald Trump,
phonetics acts not only as a technical means of conveying content, but
also as a tool for creating a recognizable speech style which is
characterized by a number of expressive phonetic features that perform
both rhetorical and manipulative functions. We deal with the raising the
tone at the end of phrases, even in narrative sentences, which creates the
effect of emotional tension or surprise. A low tone is used by Trump to
emphasize importance (for example: “We are gonna win — big time.”).
A sharp change in intonation between phrases keeps the listener's
attention and creates rhetorical dynamics. Trump often makes long
pauses after key words or phrases, allowing them to ‘settle’ in the
listener's mind. His speech pace is medium or slow, which helps to
achieve the effect of authority and control. Intonation pause after each
simple sentence or statement (for example: “We will build the wall.
[pause] It will be great.”)

Prosodic monotony occurs during listing objects or examples and
Trump uses the same rhythmic pattern:

“We have jobs, we have power, we have energy, we have
everything.”
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This creates the effect of order, a “block” of ideas — and allows the
listener to remember the list more easily. The correspondence between
the syntactic structure of a sentence and its phonetic design is often
violated: a sentence may be syntactically incomplete, but intonationally
complete.

Conclusions. The phonetic features of Donald Trump’s speeches
constitute an important component of his rhetorical style. Through
intonation variation, key word emphasis, repetition, and regional
pronunciation, Trump creates a recognizable, charismatic, and
emotionally charged type of political speech. The stylistic features of
Trump’s speech are determined by its functions - persuasion, influence,
mobilization. Communicative effectiveness is achieved through
emotionally colored vocabulary, repetitive structures, slogans, clichés,
personalization and dichotomies.
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EXPLORING SYNTAX AND STYLE IN MODERN
ADVERTISING DISCOURSE

In the modern world, advertising has become an integral part of
everyday communication, influencing consumer behavior and shaping
cultural values. As a form of persuasive discourse, the advertising text
occupies a unique place at the intersection of linguistics and marketing.
Its purpose extends beyond the mere transmission of information—it
aims to attract attention, evoke emotions, and stimulate action through
carefully crafted language. This study focuses on the advertising text as
a distinct linguistic phenomenon, analyzing its stylistic and syntactic

33


http://dspace.nbuv.gov.ua/handle/123456789/54472
https://www.vox.com/2016/7/21/12253426/donald-trump-acceptancespeech-transcript-republican-nomination-tr
https://www.vox.com/2016/7/21/12253426/donald-trump-acceptancespeech-transcript-republican-nomination-tr

features, and exploring how factors such as product type, target
audience, and media channel shape its construction. By examining these
elements, we gain deeper insight into the language of advertising and its
powerful role in communication.

In contemporary linguistics, advertising texts are studied both as
an independent genre and a vehicle for commercial communication.
Prominent linguists such as G. Isenberg, M. Halliday, R. Hasan,
R. Beaugrande, and W. Dressler have examined the linguistic properties
of texts, while philologists including S. Ilyasova, L. Amiri, and
K. Novikova have investigated the specifics of advertising language. This
dual perspective highlights advertising’s hybrid nature - part
informational, part persuasive.

This study aims to define the concept of advertising text and
analyze its stylistic and syntactic characteristics.

There is no universally accepted definition of the term “text” in
modern linguistics. A widely accepted notion views a text as a structured
linguistic unit - oral or written - that is logically and grammatically
coherent. However, not all sentence sequences qualify as texts. For
example: “She sent the letter to her friend. Alex reads the letter that was written
by him.” These sentences lack grammatical and semantic cohesion and
therefore do not form a unified text.

Essential characteristics of a text include thematic unity,
communicative purpose, logical sequencing, grammatical cohesion, and
stylistic consistency.

To fully understand the nature of advertising texts, it is useful to
explore various classifications. Literary typology distinguishes three
broad categories: lyric, epic, and drama. These are further divided by
length, tone, subject matter, and composition.

Another classification involves functional styles: journalistic,
official-business, and colloquial. Journalistic style, in turn, includes
media, artistic-journalistic, and scientific-journalistic types. Advertising
typically employs the media subcategory due to its persuasive and public
nature.

S.Ilyasova and L. Amiri define advertising text as a “self-
contained, pre-structured message in written or spoken form, aimed at
transmitting specific information to a recipient, primarily for commercial
purposes.” Such texts are designed to capture attention, convey essential
information quickly, and influence consumer behavior. They are brief,
persuasive, and often emotionally charged.
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Among the numerous classifications of advertising text, the
traditional one is based on the following criteria: 1) Type (object) of
advertising; 2) Target audience; 3) Media Channels.

The types of advertising objects include durable goods (cars,
jewelry), everyday goods and services. In terms of structure and content,
advertising for durable goods (jewelry, vehicles) differs from advertising
for everyday goods (cosmetics) and food. Jewelry, household appliances,
and cars are durable goods, so the emphasis is on their reliability,
longevity, etc.

Durable goods (e.g., cars, jewelry) emphasize reliability and
timelessness.

o XYZ Jewellery: “The gift that lasts a lifetime.”

o Porsche: “Timeless machine.”

Traditionally, the uniqueness and impeccability of the product are
emphasized:

e Porsche 911 Targa: “You can change your angle and still stay true to
your style.”

e NAM FINE Jewellery: “The designer combines traditional Japanese
tools with her own techniques to create unique jewellery”

Everyday goods (e.g., cosmetics) focus on practical benefits.
Advertising of everyday goods indicates their practical value and clearly
outlines the scope of application and effect.

e NIVEA: “Keeps your skin moisturized.”

e OGX Conditioner: “A unique, precious formula with argan oil of
Morocco helps to penetrate the hair shaft. Discover restored strength
and silky perfection.”

Food products highlight taste and luxury atmosphere. Food
advertising aims to create a “refined atmosphere” and is replete with
vivid images depicting taste and aroma.

e Royal Assam Tea: “Royal Assam tea embodies the luxurious royal
tradition of the rulers who graced this land centuries ago.”

o Basiluk tea: "A classic example of pure Ceylon tea, which will guide you
through the rich Sri Lanka tea heritage”.

The focus of advertising on a particular segment of the mass
audience affects the language and style of the advertising
text. Advertising targeting women is focused on expensive cosmetics,
perfumes, and branded clothing. For example, cosmetics and perfume
advertising for women is, in most cases, characterized by a sophisticated
style, abundant phrases, evaluative adjectives, and epithets:

Amalffi Perfum House: “Royal black diamond. Possess and rule.”
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Maybelline lipstick: “Fall in love with color. Indulge with the color of
passion.”

According to the media used for advertising, we distinguish
between print, television, radio and Internet advertising. This
classification is based on the level of mass audience coverage, the focus
of a particular publication on a specific target audience, and the cost of
publishing and distributing advertising in each media. For example, the
advantage of advertising in a newspaper is that it provides large-scale
audience coverage at relatively low costs. Advertising placed in a special
magazine is targeted at a specific audience. Advertising on the radio
combines targeting a specific audience with a fairly high frequency of
playback. Finally, television advertising is considered to be the most
expensive, offering the greatest opportunities in terms of reaching a mass
audience.

As a separate genre, advertising text is characterized by its
syntactic and stylistic features. Using linguistic techniques aims to
increase the memorability and impact of these ads. An exhaustive list of
syntactic and stylistic devices includes:

Antithesis: “Impossible is nothing” (Adidas)
Puns: “Digitally yours” (OLG)
Repetition: “Maybe she’s born with it. Maybe it’s Maybelline”
Rhyme: “Gillette, the best a man can get”
Alliteration: “No battery is stronger longer” (Energizer)
Metaphor: “A taste of paradise” (Bounty)
Assonance: “Between love and madness lies Obsession” (De Beers)
Slang: “Betcha can’t eat just one” (Heinz)
9. Grammar violations (intentional): “I'm lovin” it” (McDonald’s)
10. Rhetorical questions: “Where’s the beef?” (KFC)
11. Parcellation: “Save money. Live better” (Sainsbury’s)
12. Verb + -ing phrases: “Connecting people” (Nokia) [1]

Advertising texts represent a unique form of communication that
blends linguistic precision with psychological persuasion. Their
construction is influenced by product type, audience, and medium.
Through various stylistic and syntactic devices, advertisers craft
messages that are informative, emotionally resonant, and memorable.
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EXPLORING AI WRITING TOOLS IN TEACHING
CREATIVE WRITING

Teaching has always been a challeging task for educators, who just
like actors, they have to deliver a complex predefinite message while also
gaining the attention, the approval and even the appreciation of their
diverse and often unexperienced public. Time and time again, teachers
and students “re-invented” themselves while expiriencing with new
didactic approaches. The general pedagogical paradigm changend from
behaviourism to cognitivism, then constructivism evolved into
humanism and eventually into the transformation - change learning.
Thus teachers of English moved from the grammar translation method,
to the audio-linguistic method or to the communicative method etc. All
these educational methamorphoses have emerged and have faded away
in scholars” attempt to find the unique best teaching method suitable to
everybody and anywhere in the world. Furthermore, this endless quest
is also the result of the fact that humans have inherited an archaic lust for
exploration - new territories, new methods, new machines, etc. Anderson
argues that” The challenge for teachers and course developers working
in an online learning context, therefore, is to construct a learning
environment that is simultaneously learner-centred, content-centred,
community-centred, and assessment-centred. There is no single best
media of online learning, nor is there a formulaic specification that
dictates the type of interaction most conducive to learning in all domains
and with all learners. Rather, teachers must learn to develop their skills
so that they can respond to both existing and emergent student and
curriculum needs” [1, p.79].

Nowdays, we are on the threshold of the Al age and it seems that
many teaching practices have to be redesigned in order to fit within a
new dimension: the virtual reality. Al applications in creative writing
function as collaborative partners rather than passive instruments,
providing dynamic scaffolding. These tools address persistent challenges
in writing pedagogy, including the notorious “blank page syndrome”
and students’ struggles with descriptive precision and narrative
visualization. Unlike conventional writing software focused on
grammatical correction, contemporary Al tools offer generative
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capabilities that enhance student engagement with narrative
construction, character development, and atmospheric description.

At “Petrache Triscu” Sports High School, systematic
implementation of four Al writing tools has yielded compelling evidence
of enhanced student motivation and creative output. The integration
strategy focuses on Steve Al for video narrative creation, Skybox Al for
environmental visualization, Descript for audio-enhanced storytelling,
and MemeCam for visual-narrative synthesis.

Steve Al has proven particularly transformative in narrative essay
instruction. Traditional approaches often produce static, dialogue-heavy
compositions lacking vivid description and pacing sensitivity. By
enabling students to transform written narratives into Al-generated
videos, Steve Al helps students conceptualize their writing cinematically.
The pedagogical implementation involves students first composing
traditional essays, then adapting them for video production. This process
requires critical evaluation of narrative elements and their visual
translation potential, resulting in more dynamic storytelling and
enhanced attention to sensory details.

One successful application involved ninth-grade students creating
narrative essays about formative experiences. When students knew their
stories would become short films, they demonstrated significantly
greater attention to character development, dialogue authenticity, and
scene construction. The anticipation of visualization motivated more
thoughtful descriptive writing and emotional depth.

Skybox Al addresses the persistent challenge of developing rich,
immersive descriptive writing. Many students produce vague, generic
environmental descriptions that fail to establish atmospheric mood.
Skybox Al generates photorealistic environments based on textual
descriptions, providing immediate visual feedback. Students write
setting descriptions, generate corresponding visuals, then refine their text
based on the comparison between intended and generated imagery. This
iterative process significantly improves descriptive precision and
atmospheric effectiveness.

Descript revolutionizes audio-enhanced storytelling by enabling
professional-quality narration and sound design without live
performance pressure. Students create audio adaptations of written
stories, experimenting with narrative voice, pacing, and atmospheric
enhancement. This process deepens understanding of rhythm and vocal
inflection in narrative effectiveness while building confidence in both
written and oral expression.
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MemeCam enables visual-narrative hybrids that combine
storytelling with contemporary digital communication formats. Students
create meme series telling complete stories through sequential visual-
textual combinations. This constraint forces exceptional narrative
economy and precision, requiring identification of essential story
elements and communication through carefully selected images and
minimal text.

Implementation has produced measurable improvements in
writing quality and engagement. Quantitative assessments reveal
increased essay length, greater sentence variety, and sophisticated
vocabulary usage. Qualitative feedback indicates enhanced enthusiasm
for writing and increased voluntary writing activity.

However, important limitations require consideration. Over-
reliance on Al assistance can diminish independent creative confidence.
Some students initially struggled with unassisted writing after becoming
accustomed to external prompting. Careful pedagogical design must
balance Al enhancement with opportunities for independent expression.
Additionally, successful integration requires evolved assessment
strategies accommodating multimodal outputs while maintaining
rigorous evaluation standards.

The successful implementation of Al writing tools requires
fundamental pedagogical shifts and teacher preparation addressing both
technological fluency and underlying educational theory. Professional
development must encompass technical implementation and
pedagogical frameworks for Al-enhanced instruction.

The exploration of Al writing tools in creative writing instruction
represents significant pedagogical evolution, offering unprecedented
opportunities for enhanced engagement and skill development. At
“Petrache Triscu” Sports High School, systematic integration of these
technologies has demonstrated transformative potential when Al
enhancement serves authentic learning objectives rather than becoming
an end in itself. As technologies continue evolving, educators must
balance innovation with fundamental pedagogical principles, ensuring
human creativity and authentic narrative development remain central to
creative writing education.
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DEVELOPING GRAMMAR SKILLS THROUGH INTERACTIVE
EXERCISES: THE EXPERIENCE OF PRACTITIONERS

The important base of any language is grammar, which provides
the structure for creating meaningful sentences. An important
component of language learning that allows students to speak clearly and
accurately is the developing grammatical skills in the English language
classroom. For grammar teaching to be effective, a variety of methods
and strategies need to be used to meet the needs of each learner.

The main principles of grammar skills development include
contextualization (teaching grammar rules in the context of real-life
communication situations, using authentic materials); interactivity
(teaching grammar rules in the context of interactive exercises, games,
role-playing situations, creating opportunities for practical application of
grammar rules in communication); and contextualization (teaching
grammar rules in the context of real-life communication situations);
communicative approach (focusing on the development of
communication skills, not just memorization of grammar rules, using
grammar as a tool for effective communication); visualization (using
visual aids to explain grammar rules, which helps students to understand
better and remember grammatical structures); individualization (taking
into account the individual needs and level of knowledge of each student,
providing differentiated tasks and materials).

Methods for developing grammar skills include such things as
games such as grammar quizzes, crosswords, role-playing games, card
games, online games, and grammar apps; collaborative tasks such as
creating dialogues, stories, projects, correcting grammatical errors in
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texts; using technology such as interactive online tests and exercises,
creating interactive presentations, using mobile apps, project activities
(writing essays, articles, short stories, creating videos, podcasts,
presentations using grammatical structures), as well as analyzing
authentic materials (working with songs, texts, films, identifying and
analyzing grammatical structures).

The main advantages of using interactive exercises include active
learner engagement (interactive exercises encourage learners to
participate in the learning process actively), creating a communicative
environment (interactive methods allow you to create an atmosphere
close to real-life communication), and active learning environment
developing critical thinking (interactive exercises often require learners
to analyze and apply grammar rules in different situations); increasing
motivation (game elements and various tasks).

Interactive exercises such as Grammar Bingo, in which the teacher
creates cards with grammar examples or questions and students tick off
the appropriate examples; Grammar Detective, in which the teacher
creates a short text with grammatical errors, and students work in groups
to find and correct the errors; and Grammar Bingo. ‘Grammar role-
playing games’ are activities when the teacher creates situations
requiring the use of specific grammatical structures, and students act out
these scenarios in pairs or groups; ‘Online quizzes and tests’ is one more
useful method when the teacher uses online platforms to create
interactive quizzes and tests, and the platform automatically assesses the
results and provides feedback; ‘Creating grammar comics’ is when
students create comics using given grammatical rules and then present
them to the class).

Recommendations for using interactive exercises: take into
account the age and level of knowledge of students when choosing
interactive activities; use a variety of interactive activities to keep
students interested; provide detailed instructions and explanations for
each activity; create a positive and supportive classroom environment;
use modern technology to create interactive activities. Interactive
exercises in the English classroom improve critical thinking,
communication, and motivation to learn.

As English language teachers, we can conclude that it is often a
turning point in their learning when learners stop being afraid of
grammar. We have noticed that when working with learners of all ages,
students learn best when they begin to see grammar as a living tool for
communication, not just a set of abstract rules. The use of ‘grammar
challenges,” where students are given daily communication tasks
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requiring specific grammatical structures, has proven particularly
effective.

It is excellent that exercises with rhythm and music can
significantly improve the memorization of complex grammatical forms.
It is easier for students to feel the correctness of their speech when they
create short songs or rhyming phrases with problematic grammatical
structures. For example, we worked with a group of teenagers to create
rap songs that used all kinds of irregular verbs. The results of
memorization exceeded all expectations.

Moreover, such grammar activities as 'grammar stations' have
been found to be very effective. These stations divide the classroom into
several thematic areas, and students complete tasks related to the same
grammatical structure as they move between them. For example, three
stations in the Past Simple course include creating a story from pictures,
irregular verb cards, and a grammar quest on tablets. Combining these
stations with short video recordings of students' speeches after each stage
has proved highly effective. Watching these recordings and analyzing
mistakes together fostered a spirit of teamwork and significantly
increased self-control in using grammatical structures.

In addition, we have found that exercises that contain elements of
competition significantly increase engagement; exercises such as
‘grammar battles’, in which teams compete to see how quickly and
accurately they apply the rules, create healthy competition and increase
motivation.

Personalizing grammar tasks is critical. When learners talk about
their experiences, interests, or dreams using grammatical structures, the
level of learning is significantly increased. By using ‘grammar diaries,’
where students regularly write short texts using the structures they have
learned, you can see how grammar gradually becomes part of students'
natural speech.

The most important observation from practice is that success in
learning grammar is directly related to a safe classroom environment;
mistakes are seen as opportunities to grow and are not perceived as
failures.

As a result, using interactive tasks and procedures is essential to
learning grammar effectively. The best conditions for pupils’ grammar
skill development are created when traditional and new approaches are
combined. In addition to boosting motivation, technology, gaming
features, and interaction help students grasp grammar more thoroughly
and become more proficient in it. This method significantly helps
students build their communication competency by transforming
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abstract grammatical principles into a valuable tool for everyday
conversation.
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ADJOINING CONSTRUCTIONS:
IS IT WORTH STUDYING THEM IN COMPREHENSIVE SCHOOL?

Introduction. The programme of specialised teaching of the state
language emphasises that its peculiarity is ‘intensive linguistic and
intellectual development of senior high school students, their creative
thinking, imagination, feeling for the language and language taste,
conscious positive linguistic behaviour, linguistic and communicative
skills, creative abilities, formation of independent learning activity skills
and linguistic self-improvement’ [4, p. 4]. The goals set will contribute to
fluency in the expressive means of the modern literary language both at
the sentence and text levels in various styles and genres.

The language teaching methods have begun to show the transition
from applying a text as illustrative material to considering a text in the
functional and stylistic aspects. After all, such work with a text covers all
types of speech activity. This was facilitated by studying a text as a unit
of language and speech in linguistics [1, p. 239], as well as studying a
language in psychology and psycholinguistics. The study of a text as a
communicative unit in language lessons seems impossible without
considering the syntactic units at the text level.

However, the methods of language teaching still insufficiently
present the ways, techniques and methods of forming students'
imaginative and emotional written speech, developing their eloquence
and text editing skills, which in turn necessitates the improvement in the
system of studying text-forming categories and regularities of text
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construction (in accordance with the declared principle of text centricity)
[4], which would include the methods of studying expressive syntactic
units in general and adjoining constructions (hereinafter - ACs) in
particular as the means of making a text more expressive and eloquent.

Thus, the relevance of our study is determined by the need to
substantiate the study of ACs as a unit of expressive syntax in the school
course of the Ukrainian language.

Results and Discussion. In this paper, an AC is understood to
mean a two-component unit belonging to the text level, divided by an
external punctuation mark (most often a period) into two parts - an
autosemantic base utterance (hereinafter - BU) and a synsemantic
adjoined part (hereinafter - AP). In this case, this second part (which is
formally a separate clause) is joined to the first one by an adjoining
conjunctive means that are homonymous with a subordinating or
coordinating conjunction (hereinafter - ACM), which makes an AC easy
to distinguish syntactically [2, p. 31; 5, p. 11]. For example:

(1) “Inwa cnpaba, xoau mu 6ira 6bopona, a He uacmuHa 3epaiBu.
KoauACML 1y Yybuncokuil, Woearcen, @isinobuu, Cumonenxo, Kocmenio,
CmycAPL, KoauACM2 imebe no3a oui HA3uBaioms ceAt0kom i #1000mAP2,” (€BreH
Prbumacekmi, “@Pencdyk”, rpymens 2023 p.).

Speaking of the presence of the two components in AC (leading
and dependent ones), we do not mean that the inventory of each AC
consists of only two units, which are represented by separate ‘sentences’
- only one for a BU and an AP. Both the first and second components can
be further subdivided into several parts. In the example below, the AC
has 8 APs:

(2) I max nepexudamu 6Gionobioasvhicms Bonu Oyoyms 6ciBU. JACM
npoxkypopusPl, TACM yycopaAP2, JACM CEVunuxuAPs, JACM TT[KuinukuAr4,
TACM yiinicmpuAPs, TACM yapenuAPs, TACM cy0diAP?7, JACM ppongeanoucnuAPs,
(Mwupocras Orteniko, “Terterpam”, xBiTens 2025 p.).

This number of dependent parts in an AC is not the maximum.
When analysing emotional posts on social media sites, we identified an
AC with as many as 18 APs! [1, p. 242].

Based on the principle of establishing semantic relations between
the parts of an AC, we have identified the semantic dominants of
additivity and evaluation, which we have divided into the following four
groups on the basis of their semantic proximity: 1) additional information
- precise definition; 2) hypothesis - conclusion; 3) cause -consequence;
4) contrast - enumeration [2, p. 115-116].

As part of the study, we analysed the current Ukrainian language
curricula (both at the level of the main subject and the level of the
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standard) [3; 4] in terms of the amount of material on textual issues that
is offered to students in the tenth to eleventh forms. The explanatory note
to the philology oriented curriculum (Ukrainian language as the main
subject) emphasises that the purpose of the specialised teaching of the
state language is to form ‘an intellectually developed ... linguistic
personality who is fluent in the expressive means of the modern
Ukrainian literary language, its styles, varieties, genres in all types of
speech activity (listening, reading, speaking and writing)’, and the tasks
include ‘developing linguistic taste by expanding the linguistic
(philological) world view; ... mastering various strategies and tactics of
effective communication, ... acquisition of the skills ... to compare
linguistic phenomena and facts, to comment, critically evaluate them
from the point of view of normativity and relevance to the sphere and
situation of communication” [4, p. 4-5]. Such a development of linguistic
sense, taste, conscious linguistic behaviour and fluency in the expressive
capabilities of the modern literary language is possible only if students
acquire the whole wealth of its syntactic means, including those that go
beyond the level of a sentence, i.e. at the textual level.

However, the current state language curriculum for secondary
schools (the level of the main subject) pays little attention to the study of
textual linguistics and expressive syntax (maximum 1-2 lessons) [4, p. 68-
69]. As a result, very scant attention is given to studying of a supra-
sentence entity, the stylistic functions of a paragraph and a period,
subordinating and subordinating conjunctions as means of connection in
a text, hypertext and discourse. Textual units such as an ACs and
parcelled sentences are not considered at all. That is precisely what it is
with the curriculum for specialised teaching of the Ukrainian language
(philology oriented, speciality - Ukrainian philology)! If we take the level
of the standard (the state language curriculum for secondary schools with
Ukrainian as the language of instruction), then it does not address the
above concepts at all [3].

The opinion of many school methodologists is similar: the use of
constructions such as an adjoining one by students is considered
erroneous and stylistically incorrect, and those few methodological study
aids on introducing high school students to an AC are clearly not enough
[1, p. 252].

In Germanic studies, scholars still have a negative attitude towards
the use of textual units in oral and written speech that are seen as
deviations from the norm: “Few writers use such constructions
consciously. Some of them are probably influenced by a dialect or
conversational speech, while others imitate the French word order.” [1,
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p. 244]. Attributing adjoining and parcellation to negative manifestations
of syntax, scholars see them as a threat to a sentence structure, qualify
them as normatively and stylistically “unsatisfactory’, ‘fragmentary’, and
their graphic design - disaggregation by a period - is considered a
punctuation error. The emergence of such formations is caused not only
by the erroneous use of prosody, but also by the inability to distinguish
between sentence elements [Ditto].

In Soviet linguistics, such a violation of the sentence structure was
also considered a type of a syntactic or speech error. An alternative point
of view is the statement that the use of syntactic models atypical for
normative speech is typical for spoken, unconstrained, natural and
spontaneous speech and is associated with the natural imitation of the
latter in writing [1, p. 245].

We cannot fully agree with this point of view, as students use
similar structures guided by pure intuition in their oral speech and
written work. In addition, an AC is widely used in both fiction and non-
fiction literature, helping to convey information to the
interlocutor/reader in the most concise form with an emphasis on the
rheme of a message. In this regard, the writer Serhiy Zhadan wrote about
his style of communication/correspondence: “Sometimes I try to
remember what I wrote to my friends a couple of years ago. I find those
letters with the help of a search engine, re-read them, and I am horrified
- as if nothing has changed, as if time has stopped: ... “torn’ style, chopped
sentences, minimum feelings, minimum emotions, maximum haste and
nervousness.” (the translation is our - V. B.) [1, p. 245].

Thus, it would be reasonable to acquaint students with an AC’s
structural, semantic and pragmatic features and teach them where and
when it is appropriate to use it. Within the framework of the text-centred
approach, this would help students acquire the main types of public
speaking (monologue, discussion, polemics, debate, etc.), help the
development of their oratory (improving the use of such expressive
means of the modern Ukrainian literary language at the textual level as
an AC, lexical/syntactic parallelism, etc.), the ability to edit texts of
different genres where violations of syntactic and punctuation norms are
recorded [4, p. 20, 70] and would give students” works brevity, liveliness,
expressiveness, dynamics and expressive colouration.

Conclusions. An AC is understood to mean a two-component unit
belonging to the text level, divided by an external punctuation mark
(most often a period) into two fixed parts - an autosemantic BU and a
synsemantic AP). The second part (AP), which is formalised as a separate
sentence, is connected to the first part by means of an ACM, making it
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easy to distinguish an AP syntactically.

An AP often conveys more important, relevant information than a
BU and performs the pragmatic function of informing, which is specified
in the four pairs of semantic meanings, which were identified on the basis
of their semantic proximity: 1) additional information - precise
definition; 2) hypothesis - conclusion; 3) cause -consequence; 4) contrast
- enumeration.

The analysis of the current state language curricula for students in
10-11 forms, both at the standard level and that of the philological
orientation has shown that the study of such a phenomenon as adjoining
is not provided for at all. However, students use it in their written work,
albeit intuitively, and ACs are very widely used in spoken language.
Moreover, ACs are pretty common in modern literary language and are
a syntactic linguistic universal. Therefore, we propose to study ACs as a
means of expressive syntax in the secondary school course of the
Ukrainian language in the context of teaching writing because the
knowledge of this textual unit of expressive syntax will be helpful for
students in binary language and literature lessons in conducting a
philological analysis of works of fiction of different genres. This, in turn,
will help to develop the skills indicated in the curricula to compare
linguistic phenomena and facts, critically evaluating them in terms of
normativity and relevance to the sphere/situation of communication,
and will also contribute to the development of students’ creative
thinking, imagination, feeling for the language and language taste,
oratory and fluency in using the expressive capabilities of the modern
literary language, including those syntactic units that go beyond the
framework of a sentence.

The prospects for further research are seen in the development of
methods of teaching an AC in Ukrainian language lessons and designing
a corresponding set of training exercises.
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EMPATHY AND EMOTION IN HIGHER EDUCATION:
ENHANCING ENGAGEMENT
THROUGH AFFECTIVE TEACHING

In contemporary higher education, the recognition that learning is
more than a cognitive process has become increasingly evident across
pedagogical research and practice. While the transmission of knowledge
and the development of intellectual skills remain core aims of university-
level instruction, it is now widely acknowledged that the emotional and
interpersonal dynamics within the learning environment significantly
shape how students engage with material, persist through challenges,
and develop meaningful understandings. Emotions and empathy are no
longer seen as peripheral or secondary but rather as essential dimensions
of effective teaching and learning. This paper presents a comprehensive
discussion of the role of emotions in academic performance and
motivation, as well as the importance of cultivating empathy as a
deliberate pedagogical practice. Together, these affective components
form a foundation for inclusive, engaging, and sustainable learning
experiences in higher education.

Emotions are deeply embedded in learning and cannot be
separated from the cognitive process. As Osika et al. [2] argue, emotions
- experienced as embodied responses to internal or external stimuli,
whether real or perceived - influence how students perceive tasks,
interact with peers and instructors, and assess their own abilities and
achievements. Emotional states exist along a spectrum, ranging from
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deeply positive (such as joy, pride, curiosity, and wonder) to deeply
negative (such as anxiety, fear, shame, and boredom). The presence of
positive emotional states is consistently linked to improved academic
performance, increased attention and cognitive flexibility, and enhanced
motivation. When students feel curious or interested, their brains are
more receptive to new information, and they are more likely to approach
tasks with confidence and persistence. Positive emotions also support
students’ capacity to regulate their behaviour, manage stress, and form
constructive social relationships within the learning environment.

Conversely, negative emotional states can act as significant
barriers to learning. Feelings of fear, inadequacy, disinterest, or
disconnection may impair concentration, limit participation, and lead to
avoidance behaviours. Emotional states like anxiety can activate the
brain’s threat detection systems, diverting cognitive resources away from
the learning task and toward self-preservation. In academic settings, such
threats may take the form of fear of failure, pressure to perform, or
feelings of isolation. However, not all negative emotions are necessarily
harmful. Emotions like confusion or frustration, when managed in a
supportive environment, can become catalysts for reflection and deeper
inquiry. These “productive struggles” can enhance learning when
students are guided to process them constructively.

Recognizing emotional dynamics in the classroom requires
attentiveness from educators. Both individual and collective emotional
states can be perceived through tone, body language, and discourse.
Responsive instructors design learning activities that are varied,
interactive, and emotionally engaging. Examples include open-ended
discussions, problem-solving tasks, group collaborations, storytelling,
and real-world applications of theoretical material. These formats not
only activate multiple cognitive processes but also stimulate emotional
engagement, which, in turn, increases retention and depth of
understanding. Encouraging students to reflect on their own learning
processes, express their feelings about course material, and identify
emotional triggers associated with academic challenges supports the
development of metacognitive awareness and emotional regulation.

Empathy in education is not simply a matter of kindness; it is a
strategic pedagogical tool. Beiting He [1] argues that the most impactful
teaching stems not only from mastery of content, but also from the ability
to teach “from the heart”. This involves recognizing and validating
students” emotional experiences, creating a safe and inclusive learning
space, and engaging learners in meaningful and authentic dialogue.
Cultivating empathy requires active listening, personal storytelling,
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presence, and affirming student voices. It fosters connection, trust, and
intellectual risk-taking, enabling students to engage more openly and
deeply with the learning process.

The opening moments of a course are especially critical. An initial
gesture of welcome - through a personalized message, a short video, or
an empathic expression of gratitude - can set the tone for the semester.
These practices humanize the teacher and convey care. In online learning,
where affective distance may be greater, such gestures are particularly
impactful. Ensuring alignment between verbal and non-verbal cues -
such as facial expression, tone, and body language - helps students feel
acknowledged and respected.

Listening is another essential pedagogical gesture of empathy.
When instructors take the time to listen actively and without judgment
to students” goals, concerns, and backgrounds, they affirm the student’s
place in the learning community. Technological tools such as Padlet
boards, discussion forums, and group messaging apps can facilitate such
engagement. Even simple practices, like recognizing birthdays or
creating spaces for student-to-student connection, build a relational
foundation that supports learning.

Integrating students’ interests into lessons and offering choices in
assignments can further enhance their sense of autonomy and
motivation. Strategies such as small group discussions, reflective writing
prompts, and role-playing simulations invite students to engage
cognitively while expressing emotion and perspective. These
pedagogical designs activate both hemispheres of the brain, encouraging
creativity, analysis, and emotional literacy.

Assessment and feedback are also shaped by empathy. Traditional
summative methods may provoke stress and reinforce fear of failure. In
contrast, assessment models that permit experimentation, acknowledge
mistakes as part of the learning process, and provide iterative, formative
feedback foster student confidence and encourage metacognitive
reflection. Offering options for demonstrating understanding, low-stakes
assessments, and opportunities for revision promotes a growth mindset
and helps students build resilience.

To operationalize these principles, Beiting He outlines thirteen
strategies for fostering empathy and emotional engagement in the
classroom:

1. Develop relationships with students, understanding their
backgrounds, interests, and experiences.
2. Enhance active listening skills, paying attention to verbal and
non-verbal cues.
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3. Share personal anecdotes relevant to the subject matter to foster
mutual understanding.

4. Respond with empathy to students’ concerns, acknowledging
feelings and offering support.

5. Establish a secure, inclusive classroom environment where
students feel comfortable expressing themselves.

6. Incorporate students’ interests into lessons for a more engaging
learning experience.

7. Offer choices in assignments, promoting autonomy and
investment in learning.

8. Organize small-group discussions for meaningful conversations
and building empathy.

9. Assign reflective activities for deeper insights and connections.

10. Use role-playing activities to encourage seeing the world from
different perspectives.

11. Connect learning to real-world issues for a broader
understanding.

12. Encourage peer support through group projects or study-buddy
programs.

13. Regularly check in with students individually or in groups,
demonstrating genuine concern for their well-being [1].

These practices, while intuitive, require intentional design and
reflective teaching. The result is a learning environment in which
students feel seen, valued, and empowered to engage deeply with course
material.

In online and blended learning contexts, building emotional
connection is especially challenging. Students may feel detached from
instructors and peers alike. Yet digital platforms offer unique
opportunities to embed empathy and emotion into course design. Tools
such as Along, Mentimeter, Jamboard, and Pixton can simulate in-person
interactions. Asynchronous discussion boards and collaborative
platforms create space for dialogue and community. Even the act of
showing vulnerability - sharing a personal story or expressing
uncertainty - can humanize the digital classroom and encourage student
authenticity.

Empathy is especially valuable in navigating differences and
conflicts that arise in diverse learning communities. Classrooms are
spaces where varied perspectives, values, and experiences intersect.
Rather than avoiding disagreements, educators can embrace them as
opportunities for growth. Establishing shared principles of respectful
dialogue - ideally co-created with students - provides a framework for
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navigating challenging conversations with empathy and mutual respect.
Instructors who model vulnerability and openness to feedback help build
a culture of transparency and shared responsibility.

Empathy is not a fixed trait but a skill that can be cultivated.
Instructors can develop their empathetic capacity through reflective
practice, feedback from students, and professional development focused
on social-emotional learning. Strategies include incorporating student
perspectives into course content, connecting material to real-world
issues, and encouraging peer collaboration. These approaches promote
empathy among students and enhance social cohesion in the classroom.

Integrating both emotion and empathy into educational practice
aligns with broader goals of equity, well-being, and holistic development.
Students who feel emotionally supported and understood are more likely
to thrive academically and personally. They are better equipped to
manage stress, form healthy relationships, and sustain motivation over
time. Empathy and emotional engagement do not diminish academic
rigor; on the contrary, they enhance it by creating conditions where
students can fully participate, reflect critically, and engage with complex
material in meaningful ways.

In conclusion, higher education must continue to evolve beyond
traditional models of instruction that prioritize content delivery over
human connection. Emotions and empathy are not peripheral to the
learning process - they are its foundation. By embracing the affective
dimensions of teaching and learning, educators can create environments
that are not only intellectually stimulating but also emotionally
nourishing. In such spaces, students are empowered to take ownership
of their learning, connect with others, and build the emotional resilience
necessary for success in both academic and life pursuits. Teaching, when
grounded in empathy and emotional awareness, becomes a
transformative practice that shapes not only what students know, but
also who they become.
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Bixropia BYJIAX,
BUIK/IaZIay aHIJIiVICBKOI MOBY,
KuiBcbkoro BivicbKoBOro Jliniero iMeHi Isana boryna

OCOBJIBOCTI BUKJIAITAHHSI AHIJIIVICBKOI MOBM
TIJIs1 JIILEICTIB BIMMChKOBOTO JIILIEFO

ITponec BuKIagaHHSA aHIVICBKO! MOBU Y BiMICBKOBUX JIilledX €
CKJIaJHVM Ta BiJIIOBiTaJIbHMM IIpolecoM. Bin morpeOye BpaxysaHH:
criertiky BiVICBKOBOI OCBiTM, OVCHMIUTIHWM, a TaKOX OCOOJIVIBOCTEV
MIATOTOBKY MavOyTHIX BiICBKOBOCITY>KOOBIIB. Y CTaTTi S BWCBITIIIONO
KJIFOYOBI acIleKTV, TPYJHOIII Ta ITefaroriyHi Iigxoau H0 BUKIagaHHS
aHIJIVICBKOI MOBM IS JIiLEICTiB BiVICBKOBUX 3aKJIajiiB, IIPOIIOHYIO
edeKTVBHI MeTOIM HaBUaHHS, OILiHIOBAHHS, a TAaKOXX HAroJIOIIyIO Ha
BaXKJIVBOCTI MUDKKYJILTY PHOI KOMITETEHTHOCTI.

Amnrmiviceka MoBa v XXI cromitri crasla He Jmire 3acoboM
MDKHApOOHOI KOMYHIKallil, a ¥ CcTpaTeriyHMM iHCTpyMEHTOM I
dpaxiB1iB BivickkoBOI crpast. JlitteicTy BiTICbKOBYIX HaBUaJIbHMX 3aK/IalliB
— IIe MOJIOZb, SIKa He TUIBKM 37100yBa€ CepemHIO OCBITY, a 7 IIPOXOINTh
HiATOTOBKY A0 a1yk0m B 30portHmx Cwiax Ykpaiunu. B mariOyTHBROMY ,
JIIIEICTV ITIOTEHIIITHO OpaTMYTh YYacTh Y MDKHAPOIHVIX MUPOTBOPYMX
orepariisix ado CIIiyIbHVIX BivicbKOBYX HaB4aHHAX Y Mexkax HATO. Otxe,
HaBYaHHY aHIJIIICHKOI MOBWM TIIOBMHHO He JIMIIEe OXOIUIIOBATU
3araJIbHOOCBITHI KOMIIETEHTHOCTI, a ¥ BiAIIOBIZATV BMMOTaM BiMICBKOBO-
daxoBoi MiATOTOBKM.

KapeTn BivicekoBux JlilleiB — Ie mimTiTky BikoMm 14-17 pokiB, sKi,
OKpiM 3arajIbHOOCBITHBOI ITpOTpaMy, HaBUAIOTbCS 3a PO3KIA[OM, IO
BKJIIOYAa€ BilICBKOBY MiNTOTOBKY, QisM4YHy KYJIBTYpPY, CTPOVIOBY
MiITOTOBKY, BUBYEHHS TaKTMKM TOIIO. BoHM XUBYTh y pexxnmi cyBopoi
OVICOVIDTIHY, 9iTKOI cyOopamHanil Ta MatoTh 0OMeXXeHWVI BUIBHWUII vac.
IlemparoraM BaXwIVMBO BpaxoByBaTy, IO MOTHBAllil [0 BUBYEHH:
aHIJIIVICBKOI MOBY MOXKe OYTH SIK BHYTPIIlIHBOIO (iHTepec mo iHO3eMHOT
MOBM), TaK i 30BHIIITHBOIO (IIepCIeKTVBa Kap'e€pHOTO 3pOCTaHH:, y4acTi B
MDKHapPOIHMX MICigX).

Ha BigMiHy Bij 3arajJlbHOOCBITHIX INKUI, HaBYaHHS aHIVIICEKOL
MOBW Y BiVICBKOBVIX JIillesix Ma€ Oy TV 30pieHTOBaHe He JIMIIIe Ha 3aTaIbHY
MOBHY KOMIIETeHTHICTb, a 71 Ha:

®  BOJIOAIHHA BiVICBKOBOIO TepMiHOJIOTI€0;
¢ BMIiHHA PO3yMiTV Ta BUKOHYBaTV KOMaHIM aHIJIiVICEKOIO MOBOIO;
®  UNTaHH:A TeXHIYHOI JOKyMeHTallil Ta MaHyaJIiB;
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IArOTOBKY [0 CHUIKYBaHHA B paMKax MDKHApOZHOTO

BIVICBKOBOTO CIiBpoOiTHMIITBA (30Kpema B pamkax HATO);

BuBYeHHsS MOBUM 3a craHmaptamm STANAG 6001 (crasmapTtn

HATO 3 MOBHOI inTOTOBKM);

MATOTOBKY MO CKJIQHaHHS MDKHApOOHOIO eK3aMeHy Ha

BOJIOMIHHS aHIJIiVICBKOIO MOBOIO JIs1 BiVICbKOBOCITY>KOOBIIiB.
Harnbimmeim edeKTMBHMMM IS BiVICBKOBUMX JIIEICTIB € HACTYIIHI

MEeTOJIL:

CLIL (Content and Language Integrated Learning) —
[IO€THAHHSA BUBYEeHHS IIpeaMeTa (Hanpuiiag, icropit HATO) Ta
MOBVI OIJHOYACHO.
Task-Based Learning - BVIKOHAHHS pearTbHMX
KOMYHIKaTVBHIX 3aBHaHb (HaIlMCaHHS pallopTiB, CKIafaHHSI
IDTaHy OIlepartii).
CuryanifiHe MoIe/Il0BaHHA Ta POJIBOBi irpM — Hampukiaz,
BigmparfoBaHHs [iatory MK odimepom 1 mimrersim,
IHCTPYKTa’K aHIJIIVICBKOK MOBOIO.
BukopucraHHA MyJabpTMMedilIHMX 3aco0iB — Bifleoypokw,
CUMYJIALT  BiVICBKOBUX OIlepallifi, ayjgiosanvicyt KOMaHp, Ta
IeperoBopis.
InterpoBane HaBuaHHs1 (blended learning) — moenHaHHA
TpaAWVIiVHMX 3aHATh i3 oHamH-IlaTopMmamm  (Quizlet,
Kahoot, Moodle).

Iportec BMBUEHHS JIEKCVIKM Y BiVICBKOBVIX JIIIeSX IIOBVHEH OyTH

TEMaTUYHVIM: BiVICbKOBI 3BaHHS, 3003, CIIOPSIIKEHHS, TeXHIKa, TePMiHM
KOMaH/yBaHHS, 3BiTV, JOKYMEHTOOOIr Tomo. 3 rpamMaTtvkm ocoOimBy

yBary CiIif, IIpUOUIATIL:

Haka3oBoMy criocoby (Imperative Mood);
MyHYIMM acaM (Past Simple, Past Perfect);
Herpsmin MoBi (Indirect Speech);
ymosHIM pedeHH:sM (Conditionals);
BUKOPVICTaHHIO MOJTQJIbHMIX i€CIiB (can, must, have to, should)
y popMaIbHIX KOHTEKCTaX.
Bukilamayam BayKJIMBO OpraHi3yBaTV IIPOLEC OLIiHIOBAHHS TaKVM

YMHOM, I.U;O6 BOHO MaJIO ITPAKTUYIHY CHPFIMOBaHiCTLZ

YCHI BUCTYIIV, ITpe3eHTallil, JOIOBi/j;

CJIyXaHHS Ta PO3YMiHHs BiViCbKOBVX OBiOM/IEHb;

HaIlViCaHHs iIHCTPYKIIiVi, pariopTiB, 3asB;

CaMOCTiVIHE CTBOPEHHs CLeHapilB KOMyHIKalil B yMOBax
BiVICBKOBOT MiCil.
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PexomeHfyeThCA 3a5Ty9aTyl YUHIB 4O CaMOOIIIHIOBaHHS, POOOTH B
mapax, B3a€EMHOIO pelleH3yBaHH:, IO crOpuse (opMyBaHHIO
aBTOHOMHOCTI Ta BilIIOBiJaJIbHOCTI 3a HaBYaJIbHUI pe3yJIbTaT.

Cityx0a y 6araToHaIioHIPHOMY CepeHIOBMIIIi BMarae BYCOKOTO
PiBHA MDKKYJIBTYpHOI KOMYyHiKamii. ToMy, ypOKM aHIJIVICEKOI MOBU
HOBVHHI BKJIIOYaTV €/IeMeHTV 3HallOMCTBa 3 KyJIbTYyPOIO, TpaauLisiMu,
CTWIeM CIIUIKYBaHHsS KpaiH-apTHepiB. IMiTaris MupoTBOpUmX Miciri,
KOMaHIHVX HaB4aHb, [I€peroBopiB 3 COI03HMKaMU JI0IIOMarae po3BuBaTu
FHYYKIiCTh MIC/IEHHS Ta KyJIbTYpHY ODi3HaHICTB.

AHDTivicbka MOBa DI KaJeTiB BIVICBKOBMX JIIIEIB € KIIFOUOBUM
iHCTpyMeHTOM iX MarOyTHBOI ITpodecinHoi misibHOCTI. [leproyeprose
3aBHaHHS BUKIa[adiB - CTBOPEHHS HABYaJbHOIO CEPEeIOBUIIaA, IO
CIIpUsiE PO3BUTKY MOBHMX HaBUYOK Y KOHTEKCTi BiVICbKOBOI CIIpaBW,
popMyBaHHIO AVCHIMIUTIHY, TATPIOTVM3MY Ta 30aTHOCTI 0 MDKHAPOITHOL
coiBnpartti. IToenHaHHS MeTOOAWYHOI THYYKOCTI, iHTepaKTMBHOCTI Ta
aKTyaJIbHOCTi 3MicTy Mae 3abe3ledyBaTii BUCOKY e(eKTMBHICTh MOBHOI
MiATOTOBKM MaviOyTHiX odiltepis.

IOmnisz BVDKEHKO,
3po0yBadKa Itepiroro (GakasaBpcbKoro) piBHS BUIIOL OCBITH,
Kwuiscpkuit HalioHasIbHIY yHiBepcuTeT iMeHi Tapaca I1leBueHka

IHTEIrPAILSI IIPVHOWIIIB CTAJIOTO PO3BUTKY Y
BUKIIAOAHH AHI’JII[/ICI)KOi MOBM JIK IHpBEMHOT:
KOMYHIKATUBHWN I MDKKYJIbTYPHUW BUMIP

CydacHi OCBiTHI IIpaKTMKM TIOTPeOYIOTh HOBOTO ITiIXOAY: MAfOTh
He JuIlle TlepefaBaTy 3HaHHS, a 1 OpMyBaT B CTyOEeHTIB IIIHHOCTI
CTaJIOTO PO3BUTKY, IVIOO&JIBHOTO CIIIBpOOITHWMIITBA 71 €KOJIOIiYHOY
CBiOMOCTL. Y DpOMy KOHTEKCTi BUKIaJaHHS aHIVIIVICbKOI MOBU K
iHO3eMHOI CTa€ [i€BMM IHCTPYMEHTOM I iHTerpailii cOLiaJIbHO
3HaUyIIVMX TeM, 30KpeMa NUTaHb eKOJIOril, iHKIo3il, MpaB JIOOWHMY,
BimoBinasbHOTO croXmBaHHA Tomo. OcoOIMBO aKTyaJIbHUM €
MNOo€JHaHHA KOMYHIKaTMBHOTO IMAXOmy 3 HOpMHLOMIIAMM CTajIoro
PO3BUTIKY, IO [03BOJIsie (pOpMyBaTW ILIUTiICHY, CBioMy OcOOMCTICTB,
30aTHY 0O KPUTWHYHOTO MUCJIEHHS, Aialory Ta Ain y miobatisopaHOMY
CBIiTi, OCKITbKM 1103BOJIsIE POPMYBaTH He JIMIIle MOBHY, ajle 7 COIliaJIbHY,
€TIYHY, €KOJIOTIYHY KOMIIeTEHIIil.

Ocsita misa cranoro possurky (OCP) - 1e BapiaHT peakIiil
IOHECKO na BumpoOyBaHHS, 3 SKMMM CTMKHYJIacsl Hallla IUIaHeTa.
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«BoHa BUNTH JIOIEV IIpUIMaTV OOIPYHTOBaHI pillleHHs Ta OISty SK
imguBinyampHO, TaK i KOJIEKTMBHO, IIOO 3MIiHWUTHM CYCIIUIBCTBO Ta
3aXVICTUTY IUIaHeTy. BoHa Hajlae JIroisaM pisHOTO BiKy 3HaHHS, HABWYKY,
LIHHOCTI Ta 3[ATHICTH BUpINIyBaTH Taki ImpobreMy, $K 3MiHa KJIiMaty,
BTpaTa OiopisHOMAITTs, HaAgMipHe BWKOPWUCTAaHHS pecypciB Ta
HepiBHICTB, IO BIUIVMBAIOTL Ha JOOPOOYT JII0fIen i IvTaHeTn», — 3a3Ha9eHO
Ha cTopiHmi opraisariil [5]. 3acTocyBaHHS ITMX NPWMHIINIIB y IIporeci
BUK/IQJaHHSI iHO3eMHOI MOBM BWMMAara€ OHOBJIEHHS HaBYaIbHOT'O
KOHTEHTy, MeTOHOJIOrii, —TeMaTW4HMX OJIOKiB, OIIiHIOBaHHSI Ta
HeJiaroriyHo1 B3aemoii. 3rigHo 3 gociimkeHHsM 1. Kopenesoi «@eHomen
«OCBiTa [yIsi CTaJIOTO PO3BUTKY»: CYTHICTb Ta Cyd4acHi ocoOimBocTi
KOHIIENTy», OCBiTa I CTajloro PO3BUTKY ¢opMye Oararo
TpaHCBepCATbHMX YMiHb Ta HaBWUOK, TaKMX SIK TeXHIUHi (BIIpaBHICTb
VIOpaBIiHHA KOMITIOTEpOM), aHATITUYHI (KpeaTwBHe Ta JIOTiUHe
MWCJIEeHHS), HaBUYKVM MDKIIepPCOHAIbHOI KOMYHIKarlil, oprasisariinsi
BMIHHS TOIIIO, TaK CaMO $K i OCOOMCTICHI SIKOCTi: CTapaHHICTh, YeCHICTB,
OXaViHiCTbh, HAIIOJIETTIUBICTD [2, ¢. 117]. Y MeXxax BMKIIaIaHHST aHIJTiVICHKOT
MOBU 4K iHO3eMHOI Ile O3Hada€ He JIMIIle BUKOPUCTaHHS TeMaTUYHOIO
JIEKCMYHOTO MaTepiajly, a W CTBOpeHHSI YMOB Il peaJIbHOTO
CIIUIKYBaHHS, PO3B'sA3aHHA IIpo0JIeM, OOTOBOPEHHS CBITOIVISITHMX
TaHb.

IMIIemMeHTallis TPUHIIMIIB CTaJIOTO PO3BUTKY Y BUKJIadaHHI
AHMTIVICBKOI MOBV MOXKE peasli3oByBaTVCh Y pi3HMI cr1ociO.

TemaTnuHi 3aHATTA. TemMaMy 3aHSATh MOXYTb CTaTV KIiMaTHUYHI
3MiHW, TeHIepHa piBHICTE abO0 cTaste MiCTOOYIyBaHHS, IO BXe XMBYTH 3a
OPUHLOMIIAMIM CTJIOTO0 PO3BUTKY, TOIINO. 3rilHO 3 IOCITiIKEeHHSIM
O. Martsisic, BUKOpPUCTaHHSI Cy4acHUX TeM Y HaBUaJIbHOMY IIpoIieci
MiOBUIIye MOTMBALIIO CTYIEHTIB Ta cIpusie POPMyBaHHIO MOBHMX
HaBMYOK y KOHTEKCTi peaspHOrO cBiTy [3, ¢.79]. Okpim 118B0TO,
JOCITIAHVII aKLeHTYy€e yBary Ha iHTepakTuBHOMY Ininxoni. Hampuxiian,
yai Mommm O 3sammcatn mopkacT «[DlaHeTra roBopwTb», B SIKOMY
CTyIOeHTV MoIJIvi O TOBOpWUTHM IIpo 3a0pyIHEeHH:S Ta IIKOAY eKOJIOTil Bil
iMeHi BUIiB TBapH, III0 BUMIMPAIOTh, 3a0pyIHEHMX PiuoK Ta OKeaHiB abo
BuUpyOaHMx JticiB. IHIIOIO imeelo MoXe cTaTW HaIMCaHHS <«IVCTa 3
MayiOyTHBOTO», B SIKOMY y4HI IMIIyThk TeKcTu 3 2050 poky, ommcyroun
abo exoyTorrifo, abo ekororiuHy KaTacTpody, IPaKTUKYIOUN BXVMBaHHSI
MayOyTHiX dWaciB. 3romoM Ie AacTh 3MOry OOroBOPWUTW, SK CydacHi
pillleHHs BIUIMBAIOTh Ha CBIT yXe 3aBTpa.

IIpoextHa pgistnbHicTh. Llemt minxim BigkpwBae IMIMPOKI
MO>KJIMBOCTI [ OCMVICJIEHHS V1 PeasTi3allil IPUHIINIIB CTaJIoro PO3BUTKY
B MOBHOMYy cepeposuili. Hampuxiianm, cranmi po3BUTOK IIKUTBHOL
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TepuTOpii UM CTyaMicTedka, Jie CTYAeHTW HOCIKYIOTh €KOJIOIiUHWUI
CJ1if, CBOTO OCBITHBOTO 3aKyIajly, 30MparoTh [IaHi, IIPOIIOHYIOTh PillleHHS
Ta IIPe3eHTYIOTh iX aHIVIIVICPKOI0 MOBOIO, abO BemyThb OCOOVCTMIA
IIONeHHVK CT/IVX 3BUYOK, AKUV HIACWIIOE K MOBJIEHHEBI HaBUUKM, TaK
i camopedrrekciro. Taki IPOEKTM CTUMYJIIOIOTh MIKIIpeIMETHI 3B SI3KW,
KpWUTVMYHE MMC/IeHHs, HaBM4uKy poboTtu 3 indopmariero. Kpim Toro,
srigHo 3 pocmimxeHHsM C. CemyOyHa, HPOEKTV B KjIacax BUBYEHHS
aHIJIIVICEKOI CIIPVSIIOTE PO3BUTKOBI KOMYHIKaTHMBHOI KOMIIETEHTHOCTI, a
TaKOX «CTYAeHTV aHaJTi3yI0Th iH(OpMalIifo, OIIiHIOIOTh IIEPCIEKTMBI Ta
HOPONOHYIOTh pillleHHs, TUM CaMMM PO3BMBAIOYM CBOi KOTHITMBHI
3Ai0HOCTI», IO TOTYE IX O peaTbHMX BUKIIVIKIB [4, c. 1091]

ABTenTHMUYHI m)Kepesna. IHTerpania mokymentis OOH, sineo TED
Talks, inTeps’ro 3 akTmBicTaMy poOWTL HaBUaHH:A He JIMIIe XUBUM i
CydacHMM, a W [O3BOJISE IIPpaKTUKYBaTW KPUTWYHE CJIyXaHHS,
00roBopeHH:, HanVicaHH:1 pedriekcivHMX ece. Lle TakoX /1ae cTyeHTaM
3MOTy (POPMYBaTV OCOOVCTY IIO3MIIIFO MO0 ITTO0ATBHVIX IIPOOIIEM.

Vuacte y wmikmapommmx mporpamax. IIporpamm, Taki sK
Erasmus+, HagaloTh MOXJIMBICTE CTy[eHTaM OpaTu yd4acTb ¥y
MDKHaApOOHMX IIPOEKTax, INO CIpUsA€ PO3BUTKY MIKKYJIBTYpPHOIO
miaJIory Ta KpUTMYHOI'O MVCJIEHHS OO0 I00ayibHMX IIpodsieM. [locsin
yd4acTi B TaKMx IporpaMax HJO3BOJISIE CTyAeHTaM 3aCTOCOBYBaTV MOBHI
HaBWUYKM B pealbHUX CUTyalliIx Ta OopMye TpaHCHaIiOHaIbHY
€KOJIOTI4HY, COLliaJIbHY Ta KYJIbTYPHY BiIIOBiIaJIbHICTB.

Ocobuctvit  mocBip, ywacti B 3WMMOBIVI IIKOM Typw3My Ta
rocTMHHOCTI Ha ©Oasi PyMyHCPKO-AMepMKaHCBEKOIO —yHiBepCUTETY
(ByxapecT), 103BOJIVB aBTOPLII LIVX Te3 He JIuIlle IIMOIle 03HaIOMWUTIICS
3 (PyHKIIIOHyBaHHSM iHIYCTPil TOCTMHHOCTI, ajie ¥ CYTTEBO MiIBUIITATIA
piBeHb MDKKYJILTYpHOI KoMITeTeHTHOCTI. [Iporpama Bxitrouasia mMavicrep-
KJIacy 3 KyJIiHapii, TpeHiHIV 3 IUI0BOI €TUKM B FOTeJIbHO-PeCTOPpaHHOMY
OisHeci, a TakoX Bi3WUTM [0 Ky/IbTyPHO-IPUPONHWMX JIOKALiv, IIO0
CTUMYJIIOBaJIV pedIeKcilo IIoI0 Poili KyJIbTYpW, TPaaulliil Ta CTaIoro
migxony B cdepi TypusMmy. KomyHikailiss 3 mpencTaBHMKaMM PisHUX
KpaiH BigOyBajlach aHIJIIICBKOIO MOBOIO, IO CTBOPIOBAJIO aBTEHTVIYHE
cepefoBuIlle I MPaKTMKM iHO3eMHOI MOBU B PeaIbHUX JKUTTEBUX
curyanisix. OkpiMm Toro, 6araro ysaru Oyjio NPUCBSIYeHO iIHKITIO3MBHOCTI
TOTeJIbHO-PeCTOpaHHOro Oi3Hecy, 110 MO3BOIIWIIO CPOPMYBaTV IIOHSTTS
TOTO, 5K 3MiHM B OiK JIOCTYITHOCTi MOXXHa 3aCTOCyBaTy B YKpaiHi.

e ogHvIM TTpUKITafoM edpeKTVBHOI iHTeTpallii CTajIVX MiAXOMiB ¥
MOBHe HaBYaHHS CTajla y4acTb y ceMeCcTpOBOMY OOMiHI 3a IIporpamoro
Erasmus+ B YHuiBepcuteri fIna Koxanoscekoro B Kesbile, Ilonbiia, y
paMKax axajgemiuHOi MoOOuIbHOCTI. Take HaBYaHHSA JI03BOJIMIIO
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O3HaVIOMWUTVCS 3 IHHOBALIiVIHMMW OCBiTHIMY METOJVIKaMV, aKTyaJIbH/MW
€BPONEVICBKMMM MpaKTUKaMy Vi KOHULENIisSIMMY BUKIIaJIlaHH:, IO
GasyioTbcsi Ha IiHHOCTAX cTajioro po3suTKy. CHUIKyBaHHA 3
OJIHOTPYITHMKaMM 3 Pi3HMX KpaiH Jajio 3MOT'Y BIOCKOHaJIMTU HaBUYKU
MDKKYJIBTYPHOIO JiajIOry Ta KPUTUYHOTO OCMWCIIEHHS COLLaJIbHMX i
KYJIbTYPHUX BUKIMKIiB. Y MeXax OfHiel 3 OUCHUIUIH, y4YacHUKU
aKaJeMivHOI MOOUIBHOCTI MajIv 3MOT'Yy IATOTYBaTM IIpe3eHTaIlilo IIpo
MefiacucTeMy cBoe€i KpaiHW. OsHamlOMJIeHHs 3  IPUHIVIIaMU
dyHKIiOHYBaHHA Mefia crapuse OPMyBaHHIO MeIiarpaMOTHOCTI, a
TaKOX YCBiIOMIIEHHIO poJTi iH(POPMALIiTIHOI IIPO30POCTi, CBOOOIM C/IOBa
Ta eTVYHOI XYPHAIICTUKM B 3a0e3redeHHi corianbHOI cTastocTi. Kpim
TOTO, TaKi 3aBAaHHS CIIPVSIOTh PO3YMiHHIO TOTO, 5K Melia BifoOpaskaloTh
CYCHUTBbHI ITiHHOCTI, TPpO0IeMaTNKy €KOJIOTii, IIpaB JIFOAWMHM, iHKITIO3il.
YdacHMKY HaBuwWIMCs 3iCTaBiIATM iH(OPMAIIiHI MigXomy B Ppi3sHMX
KpaiHax, II[0 € BaXKIMBVM eJIeMeHTOM IPOMaIsTHCHKOI BiIIOBiTaIbHOCTL
Ta MDKKYJIBTYPHOI KOMITETeHTHOCTI.

Bukopucranas iHCcTpyMeHTiB HITyYHOTO iHTesIeKTy.
IaTepaxTiBHi miastorn 3i mrryunviM iHTerektoM (L) MoXxyTh ctyryBaTtn
OCHOBOIO I TeMaTM4HMX OOIrOBOPeHb, CUMYJISILN MDKKYJIbTYPHMX
CUTyallilf, TeHepallil TeKCTiB Ha COLI&IbHO 3HauYymli TeMn. Y
KpusopisbkoMy OepkaBHOMY IleJaroridyHOMy YHIBEpPCUTETi CTyIeHTV
BUKOPUCTOBYIOTh iHcTpyMmeHTw Il i cTBOpeHH: BisyaJlbHUX
MaTepiayliB Ha TeMW, IIOB'sg3aHi 3 IOIOPOXaMM Ta CTaJIIM PO3BUTKOM.
Hanpuxitag, BOHM CTBOPIOIOTH DUTIOCTpallii 710 imioM, IIOB'si3aHMX 3
HoropoXkamu, abo BisyasIbHi IpoeKTH Ha TeMy «Ilomopoxi», mo crpmusie
IJIMOIIIOMY pO3YMIHHIO KYJIBTYPHVIX aClIeKTiB Ta €KOJIOTiYHOT CBiIoMOCTi
[1]. A y IliBmennin Kopei Oyno pospobieno miardopmy RECIPE
(Revising an Essay with ChatGPT on an Interactive Platform for EFL
learners), ska mo3BOJIAE CTyHeHTaM IIMCaTM Ta pedaryBaTu ece
aHIIITICHKOI0 MOBOIO 3a mortomororo ChatGPT.

BapTro TakoX 3asHaumMTH, IO caM BUK/Iagad Mae€ BUCTYIIATU
dacniTaTopoM cTajIoro MWCIeHHA — CTUMY/IIOBaTV pedyieKciio,
OB I3yBaTV MOBHI 3aBIaHHS 3 HIHHICHMMM OPi€HTMpaMM Ta CHPUATH
0COOVICTICHOMY 3pOCTaHHIO.

BucaoBku. L1i migxoay 1eMOHCTPYIOTh, SIK iHTerpallis IIPpUHLINIIB
CTaJIOTO PO3BUTKY y BUK/IAJaHHS aHIVIIVICBKOT MOBV MOXe CIIPUSTI He
JIMIIle  PO3BUTKOBI MOBHUMX HaBMYOK, ajle ¥  ¢OpMyBaHHIO
BiZINIOBiAJIbHUX, CBIIOMVX I'POMaJIsH, TOTOBUX JI0 Y4acTi y BUpIIIeHHi
r7o0aJIbHMX —~ BUKIMKIB.  3acToCyBaHHS ~ KOMYHIKaTMBHWMX  Ta
MDKKYJIBTYPHMX CTpaTerii  y HaBYaIbHOMY IIpoLeci BiIKpuBae
MOKJIVBOCTI [jId IO€AHAHHS MOBHOI IIPaKTUKM 3 PO3BUTKOM LIIHHOCTeVI,
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HeoOximHMX y cydacHoMmy cBitTi. Takwmit migxig cropwsie DImMbIIOMy
3aJIy4eHHIO CTY/IeHTiB JI0 Ipoliecy HaB4aHH:, 3MilTHEHHIO MOTMBAllil Ta
YCBiTOMJIEHHIO 3HAaUyIIIOCTi MOBY SIK 3aCO0Y BIUIVBY Ha CBiT.
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COOPERATIVE LEARNING IN THE SPHERE OF ESL:
EMPOWERING STUDENTS THROUGH
STRUCTURED INTERACTION

In the modern ESL classroom, cooperative learning (CL) stands out
as a transformative approach. More than just a method, it is a philosophy
of teaching that promotes active, student-centered learning through
carefully structured group interactions. As ESL educators, our most
important task is not only to teach grammar or vocabulary but to help
our learners build the confidence they need to communicate. Cooperative
learning is a powerful tool to achieve this.
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What Is Cooperative Learning? According to Alice Macpherson of
Kwantlen University College, “Cooperative Learning is part of a group
of teaching/learning techniques where students interact with each other
to acquire and practise the elements of a subject matter and to meet
common learning goals” [1, p. 1]. This process is designed, not accidental.
It involves the structured use of interaction patterns that support learners
in becoming more responsible, engaged, and active in their own learning.

Why Cooperative Learning Works in ESL? At its core, cooperative
learning is teacher-controlled but student-centered. This means the
teacher remains a guide, while students take on an increasingly active
role in the classroom. The benefits are extensive. When learners are given
the opportunity to interact and support one another, engagement
increases, and the lesson becomes more dynamic and effective.

Perhaps the greatest shift in cooperative learning is in the teacher’s
role. The teacher becomes a facilitator, helping learners to navigate their
own paths. This does not mean abandoning structure or goals - it means
trusting students to be capable and encouraging them to be active,
responsible participants. In military or technical ESL contexts, this
models real-world communication, where no teacher will be available on
the job or in the field. One of the most moving moments for a teacher is
when students seem not to need them anymore - when they are
communicating in English without looking for help or confirmation. This
is not a failure of teaching; rather, it is the “magic moment” of a learner-
centered classroom, where students are truly taking responsibility for
their own learning. It is a sign that they are ready to apply their
knowledge in real-world contexts.

Confidence Through Collaboration. Confidence is crucial in
language learning. Even students with a strong grasp of grammar may
remain silent if they do not feel confident. Cooperative learning fosters a
safe space where students can try, fail, help each other, and succeed
together. When students are asked to check their peers” work, they often
feel proud. This simple act affirms their ability and worth in the learning
environment. It tells them, “You have something important to
contribute.” And that belief is the foundation for confident, independent
communication.

Cooperative Learning in Practice. CL is not just putting students
into groups. It is a structured methodology that includes specific
principles and techniques designed to ensure participation, engagement,
and accountability. For example, students may be arranged in pairs or
small groups and given structured tasks where every member must
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participate. This can include think-pair-share activities, jigsaw readings,
peer reviews, or collaborative writing tasks.

Key components of CL include:

e Simultaneous interaction - many students working and talking
at the same time, instead of one student answering at a time.

e DPositive interdependence - students rely on each other to
complete a task successfully.

¢ Individual accountability - each student is responsible for their
own contribution.

e Equal participation - structures ensure every student has a voice.

e  Group tasks - designed in a way that cooperation is essential.

Social and Cognitive Benefits. Cooperative learning is about more
than just language. It also helps learners develop important social skills
like tolerance, respect, encouragement, and the will to help others. These
soft skills are essential in any context, and especially relevant in
professional environments such as the military or corporate training.

Cognitively, CL supports deeper learning. Instead of rote
memorization, students are encouraged to think critically, ask questions,
explain concepts to peers, and adapt to new ideas. This is learning
through doing and through thinking together. Neuroscience backs this
up: when students are actively engaged, their brains form stronger
connections. They learn more effectively because they are using their
brains in dynamic, interconnected ways.

Conclusion. Cooperative learning changes the energy and purpose
of the ESL classroom. It builds confidence, develops communication and
thinking skills, encourages positive social interaction, and fosters
autonomy. Most importantly, it reflects the reality of language as a tool
for interaction and connection. As we train our students not just in
language, but in learning itself, CL becomes not only useful - but
essential.
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Onena KOHOPATBEBA,
KaHamaaT IIeJaroriaHmx HayK, JOLIEHT,
beprstHcpKWi Iep>kaBHUI ITearoriayHmil yHiBepCcuTeT

IHTETPALIIA INITYYHOTIO IHTEJIEKTY B HABUAHHI
IHO3EMHWMX MOB: MOJXJIMBOCTI TA BUKJIMKN

Y cydacHOMY CBiTi, e MDKKYJIBTypHa KOMYHIKaIlis € CKJIaJOBOIO
IIiATOTOBKM MaI7[6YTHI>OFO BUITYCKHVKa 3aKjIafly BWIIOI OCBiTH,
BOJIOIIiHHS aHIJIIVICBKOIO MOBOIO CTa€ IlepeBaroio Ta HeoOXimHicTro.
Tpagymiviai MeTomy HaBYaHHS MOB € edeKTMBHWMMM, OFHAK YacTo
MOTPeOyIOTh 3HAYHOTO 4acy Ta 3yCWwiIb. Y IIbOMY KOHTEKCTi IIBUIKMI
PO3BUTOK INTYYHOIO iHTEJIEKTY BiIKpMB HOBI MOXJIMBOCTI IS
OIITMMi3allil Ta MepcoHaJli3allil mporecy BMBYeHHS MOB. 3aBIsAKN TaKM
TeXHOJIOTiAM, 5K iHTeJIeKTyaJIbHi CVICTeMV BUMOBY, YaTW IIjIs IIPaKTMKV
MOBJICHHS Ta aBTOMAaTM30BaHi 3aco0M OLIHIOBAHHS, IIIIXiT 1O HaBYaHH
CTaB OUIBII AOCTYHHMM i pesy/IbTaTMBHIMM, afjaliTOBaHVM /IO II0Tped
KOYKHOTO CTyJeHTa.

Merta 11i€l cTaTTi - AOCTOWTY OCHOBHI IepeBaruM Ta BUKIVKU
3aCTOCYBaHHS IITYYHOIO iHTeJIeKTy Yy BVMBYEHHI MOB 1 OKpeCInUTu
HOTeHIIiVHI HallpAMU [IA ITOHAJIBIIOr0 PO3BUTKY B I1iVi ITepCIIeKTVBHIN
rajiysi.

ITpoGema BimHOCKTBCS IO HaVlaKTyaIbHIIIMX Ha CHOTOAHI, IIpO
o  cBigyaTh HaykoBi myOsikamii [pymenuyk O., bobpo H.,
JIymucekoi O., Jenenko B., Arronmmma H.-M., JTvimak M.

3rigHO 3 CydacHVMMM HayKOBMMM HOCIIIKeHHSIMM, MOXJIVBOCTI
iHTerparmii IMTyYHOTO iHTeJIEKTY B OCBITHIV IIPOIleC € OaraTorpaHHMUMM i
3HauymMiu. BoHM BKTIOUAlOTH IlepcOHali3oBaHe HaBYaHH:A, e
mryunvn igTentekt (II) BuMKOHye aHasi3 piBHS 3HaHB, IIBUIKOCTI
3aCBOEHHS MaTepiaily, a TAKOX BU3HAUeHHs CIJIBHVIX Ta CJIa0KMX CTOPiH
KOXKHOTO CTyAeHTa, IO [103BOJId€ afallTyBaTy HaBYaJIbHWUI KOHTEHT,
MNPOIIOHYIOUM  3aBJaHHS Ta BIpaBM IHAMBIOyaJbHO,  CHpUsE
30cepePkKeHHI0O Ha acleKTaX MOBHOIO HaBYaHH:, sKi HaJaloTbh
CTyeHTaM MOXJIMBICTb HaBYaTVICS BiAIIIOBITHO 0 BJIACHOTO TeMILy.

Mu noromxyemocst i3 TeepmxkeHHsM O. JIymmHCBKOIL, sKa
3a3Hadva€ II0 “IITy9HW iHTeJIeKT Ta BUMUTEIb - IIe TaHIeM MalioyTHBOTO,
AKUV  3MOXe 3poOuTM OCBiTYy OUIBII SIKICHOIO, [JOCTYIIHOIO Ta
edexTuBHO0” [4, . 44].

O. I'punieHuyK BUIUIsg€ HaCTYNHi mepeBary y BukopucTtanti I sx
HOMiUHMKa BUMTeIs, a caMe: ... BU3HA4aTH o0JapoBaHMX 3000yBadis
OCBITM a TaKOX TUX, XTO 3HaAXOIWUTBC y TPYIl PU3NKY, KOHTPOJIIOBATH
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Hnpoliec HaBYaHHs, CTBOPIOBATV IMEepPCOHali30BaHi OCBITHI Martepiasiw,
pobwtn oniHroBanHs:...” [3, c. 155].

BinnosigHO 10 11bOTO, MpoOaHaIi3yeMO MepPCIeKTVBY Ta HeAOTiKN
3acrocysaHHn: LI y HapyaHHi iHO3eMHVX MOB. € ITiiIcTaBy BBaXkaTw, 1110
iHTepaKTUBHI YaT-00TN Ta BipTyasibHi acucTenTy Ha 6asi I coipusnoTs
CIJIKyBaHHIO CTY[eHTiB y dopmMaTi pealbHMX Oeciy aHIVIICHKOIO
MoBoto. lle cTBOprOoe Oesmeune i HedopMaTbHE CepeNoOBWMINE I
PO3BUTKY PO3MOBHMX HaBWUYOK, a TaKOX 3abe3lredye MOXIIVBICTB
OTpUMAaTV BifIOBili Ha IWTaHHA IIOAO IpaMaTUKM YU JIEKCUKMN.
CucreMn posmisHaBaHHs Ta aHa/li3y MOBJIeHH#, 3acHoBaHi Ha IIII,
edeKTVBHO HiITPVMYIOTh IIOKPAIIleHH BUMOBL. 3iVICHIOIOUV aHaJIi3 Ta
MWTTEBUVL 3BOPOTHUM 3B'5130K IJO[I0 TOYHOCTI 3BYKiB, iHTOHALIl 11 pUTMY,
BOHM MOXYThb HaBiTh IIOPiBHIOBaTV BUMOBY CTY[EHTIB 3 eTaJIOHHOIO
BVIMOBOIO HOCIIB MOBY, aKIIeHTYIOUN yBary Ha acreKTax, sIKi HoTpebyoTh
ZloaTKoOBOro omnpaifopaHHsA. [Ipo 1e cBiguMTh HayKoBa pO3BiIKa
H. Bobpo, saxa 3a3Hauae, mo 3acrocyBanHs I y mporeci BuBUeHHS
AHIITIVICBKOI MOBY CIIpVIsiE (POPMYBaHHIO MOBJIEHHEBVIX HABUYOK, aflKe €
MOJKJIVBICTB MOJIETIOBATI MOBJIEHHEBY HisUIBHICTD [1].

Y KoHTeKkcTi POopMyBaHHS COITiaJTBHIIX Ta ITOBEIIHKOBVIX HaBIYOK
3HAYHMI [OTeHIiaJI MalOTh IMMePCMBHI TeXHOJIOTII Ha OCHOBI IITy4YHOI'O
IHTeJIeKTy, $Ki 370aTHI CTBOpIOBaTM BIpTyalIbHI cepefoBuMINa, SKi
BiZITBOPIOIOTD peatii CIiJIKyBaHHS B KpaiHi, MoBa Kol BuBdaeThcs. 1111
TaKOXX MOXe KepyBaTM IIOBEIiHKOIO BipTyaJIbHUX areHTiB Ta
3abe3rreuyBaTy KyJIbTY PHUV KOHTEKCT. PearTicTvyHi [1iayiory Ta cIieHapit,
ctBopeHi 3a pomomororo I, BimoOpaxaroTe XWTTeBI cuTyariii,
CIOPUSIIOUM  PO3BUTKY KOMYHIKATMBHMX HaBUYOK Yy CIIPaBXHBOMY
KOHTEKCTi.

3rigHO cy4JacHMX HayKOBUX AOCIIIKeHb, € MifICTaBl BBaXKaTH, 1110
I € edexTMBHMM IHCTPYMEHTOM IIifi Yac IlepeBipKM TIpaMaTUKW,
HpaBoOIVICy, MOBHOTO OaraTcTBa, CTWIIO 71 3MicTy ece abo Binmmosimeri.
3aBOsgKM bOMY 3BOPOTHWM 3B'SI30K CTa€ MIBUAKWM i JeTalbHUM, 1110 B
CBOIO Uepry JloloMarae CTyJeHTaM Kpallle 3pO3yMiTyi CBOI ITIOMWIKMU 1
OUIIXM IX BUIIpaBIeHHs. PexkoMeHOAIiMHI cHUcTeMM HaBYaJIbHMUX
MaTepiasliB aHaJli3yIOTh iHTepecu Ta IIOTpeOW CTyIEeHTIB, IPOIIOHYIOUN
peJleBaHTHI HaBYaJIbHI pecypcy, Taki SK CTaTTi, Bimeo, momkacTi abo
OHJIAVH-KYPCH aHIJIIICBKOI0 MOBOIO. lle poOwuTh mpomec HaB4YaHHS
OLIBII 3aXOIUIFOIOUMM Ta MOTVIBYIOUVIM.

BasxymnBoro 0coOrMBicTIO TIpeIMeTa HaIIIOrO TOCTIIKEHHS € irpoBi
HaBUY&JIbHI cepeoBUIIa, sIKi aJallTOBaHi I BUBYeHHs iHO3eMHMX MOB,
11O 374aTHI JMHaMIYHO 3MiHIOBaTU piBeHb CKJIaJHOCTI 3aBllaHb Ha OCHOBI
nporpecy KopucryBada. Taka THyuKicTb He JIMIIE IIJTPUMY€E BUCOKY
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3aJIy4eHicTh, ajle ¥ 3Ha4yHO IIJBUIINYe MOTMBAIlil0 0 3aCBOEHHS
iHIIIOMOBHOrO MaTepiajly. BropoBaipkeHHst TeXHOJIOIiV INTYy4YHOIO
iHTeJIeKTy BiKpVBae€ HOBI MOXJIMBOCTI YIS ONTMMI3allil PO3yMiHH:A
JIHTBICTUYHOIO KOHTEHTY, IIpelCTaBJIeHOro B TEeKCTOBOMY Ta
aymioBisyasibHOMY popmaTax.

3Ha4HOO [epeBaroio TaKoX € Te, IO INTYYHUM iHTeJIeKT 31iVICHIOE
aHaI3 CKIagHUX CUHTAKCMYHMX KOHCTPYKI Ta CeMaHTUYHUX
€JIeMeHTIB, III0 [I03BOJI€ HafaBaTy KOHTeKCTyasli3oBaHe ITOSICHeHHS
He3HaVOMMX JIEKCMYHMX OAVHUIIL CTYAeHTaM, 10 € KOPUCHWUM Pifl, Jac
3aCBOEHH: HOBUX TepMiHiB. OKpiM IbOro, iHTepaKTWBHi BIIpaBW, sIKi
HepeBipsIoTh piBeHb PO3YMIHHSA ONpallbOBaHOIO MaTepialy, 3Ha4HO
MOKpaIIyIOTh IIpOIleC KOTHITMBHOI 00pobkm cKiagHoi iHdopMariil Ta
CIIPUSIIOTH 1 e(PeKTMBHOMY 3aCBOEHHIO.

OpHak, Hmonpy YWcIeHHi IlepeBary BUKOPWCTaHHS IITYYHOIO
IHTeJIeKTy B OIlaHyBaHHI 1HO3€MHMX MOB, € TaKOX KUIbKa BaKJIMBUX
He[OJIKIB, a caMe BiCyTHICTh iHTeplpeTallii ifiom, cJleHry,
crenmndigHOro KyJIbTYPHOTO KOHTEKCTY, Ki 9acTo € BasKIMBUMMW IS
edeKTVBHOIO CIUIKyBaHHS. BifmoBimHO, icHye pM3mMK HeIpaBMIBHOI
iHTepmperariii emorinm abo HATSKiB, IO MOXe CIPUYVHUTU
HeIIOpO3yMIiHH: IIiJ] Yac CIIUIKYBaHH:.

HacTynHyM HemoslikoM y BUKOPWCTaHHI INTYYHOIO iHTEJIeKTy €
BiJICYyTHICTB eMIIaTil Ta colliaJIbHOI B3a€MO/l, afl>ke BOJIOiHHS MOBOKO —
Ile He JIVIIle 3acBOEHHS IpaMaTuky Ta Jiekcukiu. CTygeHTaM Moxe
OpaxyBaTV MOXUIMBOCTI I CIOHTAHHOTO OOMIiHY JTyMKaMW /1 HABYaHH:
Y COLIiaJIbHOMY KOHTEKCTI.

ITpoanasnisysaBim cy4dacHi HayKOBi HOCITIIXeHHs, MM iVIIUIN
BUCHOBKY, IIIO0 3HA4YHOIO 3arpo3ol0 BukopucranH:d I e BigcyTHICTB
KPUTUYHOIO MUCIEHHd Y CTyOeHTiB 1 HagMmipHa [OoBipa [O0
IIpeJcTaB/IeHoT HUM iHdopMaliil.

Takox, moxknagmanns Ha Il y mponeci BUKOHaHHA 3aBOaHb 3
HepeKilagy, MHepeBipKM TpaMaTVIKV UM IIOIIYKy BIiAIIOBifeVl 3Ha4yHO
3MEHIIIY€ CAMOCTIVIHICTb CTYQeHTIB Ta IXHIO 3[aTHICTb I1i/1 4ac BUBYEHH
MarTepiajly i BiICYTHOCTI PO3BUTKY TBOPYMX HaBMYOK 1 BUILHOIO
BUpakeHHs JyMOK.

PesysnbTaTy 3miicCHEHOIO aHasli3y Cy4acHOI HayKOBOI JIiTepaTypu
CBiquuThL IIpO Te, 1o 3actocyBaHHs I moromarae mepcoHaisyBaTu
HaBYaJIBHUV IIPOLIEC, aJalTylouy 3MICT Ta TeMII [0 iHAMBiIyaIbHMX
noTpeb i piBHS MiOTOTOBKM CTymeHTiB. AHaTII3 MOBJIEHHS Ta HafaHHS
MUTTEBOTO 3BOPOTHOTO 3B 3Ky IIOAO BMMOBM, TPaMaTVIKM Ta JIEKCVKM
BiIKpVBa€ HOBi MOXJIMBOCTI I CAMOCTIVIHOI'O BIIOCKOHaJIEHHS MOBHMX
HaBMuoK. TakoX, BUKOpWCTaHHSA BipTyaJIbHMX acUCTeHTIB Ta
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IMMEpCMBHOIO HaBUaJIbHOIO CepedoBUIlla CTBOPIOE MOJMJIMBOCTI LIS
NpaKTUKyBaHHS PO3MOBHOI aHIIiNChKOI MOBU. Ta Bce X, BaXXJIMBO
BpaxoByBaTV eTudHi acrekTu BukopwuctanHa Il B oceiTi s
3MEHIIIeHHs IIOTEeHLIIVIHMX PWU3MKiB, IOB'SI3aHMX 3 TEXHOJIOIIYHOI0
3aJIEXKHICTIO.

Orxe, iHTeleKkTyasbHI CUCTeMM € IIepCHeKTMBHMM 3acoboM
MoJepHi3allil Ipollecy BMBYEHHs aHIJIIVICBKOI MOBY, ajle 1X YCIIIIIHe Ta
BillIOBiaJIbHe BOPOBa/DKEHHd BUMAara€ MOMAJIBIIOTO0 HayKOBOIO
IDOC/IIIKEeHHS Ta IIeIarorigyHol aarTaliii.
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Jleca KOCHOXHO,
BUKJIaJIaY aHIJIIVICBKOI MOBU,
Kuiiscpkuit BivicbKoBU1A JTillent iMeHi Isana boryHa

POJIb MDKITPEAMETHOI IHTEIPAIIIl Y ®OPMYBAHHI
KOMIIETEHTHOTI'O 3AXMCHUKA YKPATHU
(Ha mpmKJIani 3acToCcyBaHHS AJIs1 YYHIB BiVICbKOBMX JIiIIeiB)

CyuacHnI yKpaiHCBKWI BifICBKOBOCITY>KOOBeLIb IIOBMHEH OyTi He
JIvIIe CWIbHMM Pi3UHO, a 11 OCBiueHMM, KMiT/IIMBUM, BOJIOOITY KUTbKOMa
MOBaMW, OPi€EHTYBaTICA B Cy9acHMX TEXHOJIOTiAX, BOJIOAITH KPUTUYHVIM
MMCIIEHHSM 1 3[aTHICTIO OO0 KOMaHOHOI B3aeMomii. Y 3BS3Ky 3 mmM
3MIHIOETBCA i TIiIXif A0 MiATOTOBKM MariOyTHIX 3aXVICHMKIB ¥ BIVICBKOBYIX
minesx. Tpaguiiviaa IpegMeTHa cricTeMa AOIIOBHIOETECS. IHHOBALIIVIHVIM
MiZAX0IOM — MDKIIpeIMeTHOIO iHTerpaitiero. Bona crpusie popMyBaHHIO
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CVICTEMHOTO CBiTOIVISIY, [ie 3HAHH: He i30/Ib0BaHi, a B3a€MOIIOB s13aHi, K
Y peaslbHOMY XXWTTi.

OcobmmBoi yBarm 3aciIyroBye posib aHIVIIICBKOI MOBW Y IIbOMY
mporeci - ampKe CydacHWM BiVICBKOBUII MYCUTBH OyTM TOTOBUM IO
MDKHApPOAHOI CIIBIIpalli, MUPOTBOPYMX MiCill, BUBYEHH: IHCTPYKIIil
HATO, a Takox MaTy JOCTYII IO CBiTOBMX IKeperl iHdopMariil.

BaxnmBicTe MibknipemMeTHoOI iHTerpartii a1 jtineicris

Y BivicbkoBOMYy JIillel ydeHb He juIlle 3000yBa€ 3HAHHSA - BiH
dopMyeTbCa SIK OCOOWMCTICTB, TPOMAaISHWH, 3axWCHMK. IHTerposaHi
YPOKM JOIOMararoTh HOEAHATY aKaJeMiuHe 3 IPUKIaTHVM, CIIPVSIOUn
PO3BUTKY KOMIIETEHTHOCTEI: MOBHOI, iH(OpMaIIiTIHOi, MaTeMaTV9HO],
ismaHOI, TpoMagAHCHKOI. BOHM BUaTh MIBMIKO ITEPEKIIFOYATVCS MK
3aBIJaHHAMM, IIpallfoBaT B CTPeCcOBMX YyMOBaX, KOMYHIKyBaTW Ta
OpuviMaTy pillleHHd - HaBWYKW, KPUTWUYHO BaXIIVBi IS BilICbKOBOL
Kap'epm.

AHTr7IiTIchKa MOBa 4K 00’ €THyBaJIbHUVI €JIeMeHT BifIKpIBa€ IMPOKi
MOJKJIVIBOCTI: BiJJ pO3YMIHH: BiFICbKOBOI TepMiHOJIOTII IO CIIUIKYBaHHS 3
iHO3eMHMMM colO3HMKaMV. BoHa MoXe iHTerpysaTucs HpPaKTUYHO 3
yciMa mmpemmeTramu — Bix reorpadii o ¢isKynIbTypw, HaOyBaroum Ipu
LIbOMY ITPaKTUUYHOIO 3MICTy.

ITpuxsiagyu Mi>krpenmeTHoI iHTerpamii

1. Amnrmivicbka MoBa + reorpadis: masAx g0 MiKHapogHOI
coiBIpari

IaTerpamnis aHIivIcbkol MOBU 3 reorpadi€ro TO3BOJISE JIilleicTaM
He JIVIIIe 3ariaM’ ITOBYBaTV KapTu Ta Ha3Bl, a 71 TOTYBaTUCS 0 pealbHOL
MDKHapOIHOI B3aeMofii. 3HaHHS TreorpadivHmMx 00’€KTiB aHITIIVICBKOO
MOBOIO, BMIHHA ONMCYBaTM MiCLeBiCTb, KJIiMaT, pO3TalllyBaHHS €
BXIVBVIMI Y MMPOTBOPUMX MicCisx abo I 4yac CIIUTPHMX HaBYaHb 3
BIVICBKOBVIMM 1HIIIVIX KpaiH.

INpuKsIag cMTyaTMBHOIO 3aBIaHH:

“You are a Ukrainian officer participating ina NATO training in Poland.
Describe the geographical location of Ukraine and explain why its location is
strategically important in Eastern Europe. Use at least five geographical terms
(e.g., border, river, plain, highland, sea).”

Taki 3aBgaHHS pPO3BMBAIOTHL He JIMIE MOBHI, a VI aHaJliTW4HI
HaBWYKM, BYaTh NPEICTaBIATH KpalHy Ha MDKHapOIHOMY PiBHI.

2. MaremaTnka + BiVicbkOBa chpaBa + aHIJIificbKa MOBa:
KpUTWYIHEe MUC/IeHHA Y Oil

MaremaTvaHi 3HaHHS € 0a3010 IUIS CTPaTeridYHOrO IUIAHYBaHHS,
PO3paxyHKy TPaeKTOPill, KOOPAWMHAT, Yacy Ta pecypciB. Y IoegHaHHi 3
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BIVICBKOBOIO CIIPaBOIO Ta AHIJIIICBKOIO MOBOIO, MaTeMaTVKa HaOyBae
HNPVKIIaIHOTO 3MICTy.

IMpuksian 3amadi:

“You are planning an operation. Your task is to calculate the distance
between two positions on a map (scale 1:100,000). Then, describe in English how
many kilometers your unit will need to cover and how long it will take if they
move at 5 km/h. Provide all calculations and explain your result.”

Taxi 3aBHaHHS CHOPUSIOTE PO3BUTKY KPWUTWMYHOIO MWCIIEHHS,
JIOTiKM, TOYHOCTi Ta BMiHHIO KOMYHIKYBaTH.

3. ®i3KyabpTypa + aHIJIiVICbKa MOBa: HaBYaHHs KOMaHOaM i
TepMiHaM y pyci

@di3yyHa HiAroToBKa y BiICbKOBOMY JIillel — I1e He JIMIIIe CIIOPT, a i
iATOTOBKA IO peaylbHMX OovioBmx yMmoB. [loemHaHHS isKyIbTYpM 3
aHIJTVICBKOI0O MOBOIO [IOIIOMara€ KajieTaM 3aKpillMTu KOMaHOV, SKi
BUKOPWCTOBYIOTBCS B MDKHAPOTHVIX HaBYaHHIX.

ITpuxnagu KomaHz:

“Stand at ease!”; “Get into pairs!”; “Run to the flag and return!”;
“March forward!”; “Push-ups! Sit-ups! Jumping jacks!”

Taxke HaBUaHHS POOWTH AHDIIVICBKY aKTMBHOIO, IIPAaKTUYHOIO, a
y4Hi Kpallle 3aI1aM sITOBYIOTh MaTepiasl uepes pyx.

4. YxpaiHcbKa MOBa + aHIJIiVicbKa MOBa: PO3BUTOK MOBHOI
cBimomocTi

INopiBHAHHS MOB, BUBYEHH: I'paMaTUYIHUX CTPYKTYP, IlepeKiial
TepMiHiB i BupasiB - yce 11e popMye IIMOIIIe po3yMiHHS SK PiHOL, Tak i
iHo3eMHOT MOBU. e He JTIIIe MiABUIITy€ MOBHY I'PaMOTHICTB, a 1 popMye
KOMYHIKaTVBHY KOMII€T€HTHICTb.

IIpuksan rpaMaTMYHOL BIpaBu:

“Find and compare the structure of the following sentence in both
languages:  ‘Soldiers must follow the commander’s orders quickly.
(Vxpaincovioro: «Cordamu maroms wbuoxko Bukonybamu Hakasu KoMaHoupa.»)

Toacuimbs nopadok caib, Giominnocmi 6 epamamuyi ma GKubanHi
Oiecaibrux xoncmpykyii. Cmbopims no mpu nodioni npukiaou.”

Taki BHpaBu poO3BMBaIOTL MOBHY iHTYILiIO, 30aTHICTH [0
HepeKiagy Ta pO3yMiHHS 3MiCTy HaBiTh y CKJIaIHVX KOHTEKCTax.

5. AurainceKa + S3axmct BiTumsHm: rpa sIK 3aci0 HaBYaHHSI

INoemnaHHSA aHIIIICBKOI MOBU 3 IpeaMeToM «3axXmcT BiTumsHm»
MoOXXe OyTH peasli3oBaHe yepe3 poJIboBi irput abo cvmyssiil. Le akTusizye
3HaHH:, CTBOPIOE aTMocdepy CHiBIIpalli, CTUMYJTIOE€ MUC/IEHHS.

ITpuxnan rpm:

“Mission: Rescue” - yuni npayoroms y komanoax. OOun siyeicm
OMPUMYE POAL KOMAHOUPA AHEAOMOBHO20 Ni0po30iny. [Huii — uirenu yxkpaincykoi
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KoManOu. 3a60anHA: aHeAiticbkor MoBo10 nepedamu IHCMpPYKyYii, 3HATMU 1O
Kapmi nopaneroeo, opeanisybamu ebaxyayio, BUKOHYIOUU NPU YbOMY KOMAHOU
Ha izuuny axmubHicms (Bi0KUMAHHA, NOB3AHHS, THOU40).

Lle me ymire Becesio, a 71 epeKTUBHO: YUHI TPEHYIOTLCS isT B
CTpeci, BUKOPVCTOBYIOTh 3HaHH Ha MPaKTUIIi, CIIiBITPalfOIOTh.

6. Amnrminiceka + 3apyOikHa JriTeparypa: iHTerpoBsaHe
3aBgaHHA: “A Book Review”

PosuBaTy MOBHY KOMIIETEHTHICTh Ta JliTepaTypHYy 00Oi3HaHICTH
MOJKHa, HaIlpUKJIall, Yepe3 CTBOPEHHS aHIJIOMOBHOIO OIVISILY TBOPY
3apyOixHO1 1iTepaTypu.

IIpuknan 3aBoaHHA:

OGepn omyH 3 HaBemeHVX TBOPIB 3apyOiKHOI jiiTeparypm (abo
Oymp-sixumvt inmmvva, To61 3HavIoMI):

“The Old Man and the Sea” — Ernest Hemingway

“Animal Farm” — George Orwell

“Wonder” — R.]. Palacio

“Romeo and Juliet” — William Shakespeare

“Robinson Crusoe” — Daniel Defoe

Harmmmmr xopoTkmit aHrsioMoBHMI Binryk (a book review) 3a
HAaCTYITHVM IUIaHOM:

1. Title and Author: The book I read is " by

2. Main characters: The main characters are...

3. Short summary (3-4 sentences): This book is about...

4. What I liked / disliked: I liked this book because... /I didn’t like it
because...

5. Military values in the story (discipline, courage, leadership,
loyalty): This book shows (courage/loyalty/discipline) when...

6. My rating (1 to 5 stars): I give this book ___stars because...

7. AHraincpKa MoBa + Pisuka: 00umMcIeHHs 3aga4

IIpuxsian inTerpoBanoro 3asgaHHs: “How Forces Work”

[Tpouwnrart samauy: “A soldier is wearing a 10-kilogram bulletproof vest.
If he accelerates at 2 meters per second squared, what force is needed to move the
vest?”

Tabauisa TepmiHiB

English term | Ukrainian translation Example in sentence
vest DKIIIET The soldier wears a heavy vest.
accelerate [IPVICKOPIOBATVICS He can accelerate very fast.
force cr1a The force is measured in

Newtons.
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mass Maca The mass of the object is 10

kilograms
To equal mopiBHIOBATH Four times four equals sixteen.
To multiply  |mMHOXWUTI In class we learned how to

multiply two-digit numbers.

Harmmm Bigmosink aHIIIiIVICEKOIO:
“The force needed is 20 Newtons. I used the formula F=m x a.”
BwucaoBOK

MixnpenMmeTHa iHTerparisi - Ile He Moza, a HEOOXiOHICTH I
SIKiCHOT BiVICbKOBOI OCBiTI. A B yMOBax BivtHM, IJTobasti3ariil Ta iHTerpartii
YKpaiHu 10 €BpOIericbKOro 0e3reKoBoro IIpoCcTopy, POiIb AKICHOT OCBiTH
y BiVICBKOBUX JIiIlesiX € 0cOOIMBO 3HAUYIIOIO.

3aBIsKM MOEMHAHHIO aHIJIiICHKOT MOBY 3 iHIITMMM OVCITUTUIIHAMM
Y4Hi BilICbKOBVIX JIilI€iB OTPUMYIOTh He JIVIIle 3HaHHs, a ¥ HaBUJKMY, 1110
opMyIOTE OCHOBY IpodecivtHOl MinroToBku. IHTerpoBaHi 3aHATTA
3a0e3reuyIoTh Kpallly MOTMBAIlifo, (POpMYIOTh KOMIUIEKCHE MUCIIEHHS,
HiJIBUIIYIOTh MOBHY i 3aTa/JIbHOKYJIBTYPHY I'paMOTHICTb. Came dyepes Taki
MiZIXOAM BUXOBY€EThCSI HOBE ITOKOJIIHHS BilICBKOBUX — iHTeJIeKTyaIbHIUX,
THYYKMX, BIDKPUTVX JI0 MDKHaPOIHOI B3a€MOJIIT Ta CBIHOMMX 3aXVICHVIKIB
Yxpainan.

Makcum MOPO3O0B,
3000yBa4 Apyroro (MaricTepchbKoro) piBHs BUIIIOI OCBITH,
KpuBopisbkuit fep>xaBHWUI IelarorigHmy yHiBepCcuTeT

BUKOPUCTAHHS AHIJTOMOBHMX MYJIbTUMEIIVMHMX
3ACOBIB HABUAHHJI 1JI51 ®OPMYBAHHJI JIEKCUUYHOT
KOMIIETEHTHOCTI YUHIB CTAPIHINX KJIACIB 33CO

Buxopsan 3 Toro, mo aHriivicbka MoBa € ITIOOaIbHOI MOBOIO
HayKM, TeXHOJIOTiV, MDKHapOOHMX BimHOCMH, OaraTo KpaiH y CBIiTi
pO3MIAJAIOTh BUBYEHHS aHIVINMCHKOI MOBM OOHMM 3 TOJIOBHMX
npiopwurerTiB cucteMy oOcBiTy. Po3mmpeHHs cHiBOpaili 3 KpaiHamu
E€spomnericbkoro Corosy Ta Crionryuenux IlIraTis crioHykae JOCTigHNUKIB
3aMUCIUTUCh Haf, TUM, K 3poOuTH Iieyt mporiec edpeKTUBHIIMM Ta
pesynbrartusHinmmM 1 yuHis 33CO. OpHiero 3 roI0BHMX aIbTepHATUB
IJ1s1 BUPIIIeHHST I[bOT0 IIUTaHHs — CKOPMCTATMCS IIOCTIVIHYM PO3BUTKOM

70



MyJIBTUMEAIVIHVIX TeXHOJIOTIV 1 AOKJIacTM 3yCcwib A0 IX iHTerpamii y
po0bOTi ¢ yaHSAMM Y TPagMIIiIHOMY HaBYaJIbHOMY IIPOIIeCi.

BukopwcTtaHHA MyJIbTUMENiIHVX TeXHOJIOTIVI y HaBYaHHi cripusie
IOKpallleHHIO  3araM STOBYBaHHS,  30KpeMa  JIeKCMKW.  AJDKe
edeKTVMBHICTb 3araM ATOBYBaHHS CJIiB Oe3ocepemHbO 3aJIeXUTh Bil
TOro, 5K BifIOyBa€Tbcs  IlepBMHHE CIOPUIHATTA  iHdOpMarIii.
Icmxornoriuni JOCTimKeHHS CBimYaTh, 10 JIFOAVHA 3000yBae OUIBIICT
3HaHb 3aBSKN 30POBVM i CJTyXOBMM KaHasiaM: 6:1m3pko 83 % indopmariii
CIIPUIIMAETRCS BisyarbHO Ta yvie 11% — Ha cayx.

MymnbTrMeniviHi 3aco0v1 JO3BOIIIOTE TOEAHYBATY 11i ABa KaHAJIV,
HaJalouy y9HSIM JIOCTYII IIO Bifleo, 300pakeHb i TeKCTiB, IO aKTMBIi3ye
OZHOYacHy poboTy 30py Ta o1yxy. Takmit Toxim 1mosiermrye
Ppos3IIi3HaBaHHs Ta 3aCBOEHHS HOBOI JIEKCVKM, TYM CaMVM HiIBUIIYIOYN
edeKTVBHICTb BUBYEHH: aHIJIIVICBKOI MOBL.

OnHuM i3 HaVMOMIMPEeHIIMX CydacHMUX MiIXOAiB Y BUKIIaIaHHI
JIeKCUKYM ~ iHO3eMHOIO MOBOIO € BWKOPWMCTaHHS KOMII IOTEPHMX
texHosorivt y HaB4aHHi (CALL i CALT). 3 mosBoro Ta 3poCTarodoro
MONYJISIPHICTIO METOiB KOMII I0TepM30BaHOr0 HaB4aHHA MOBM Oararto
BUIKJIa[laviB aHIVIiVICBKOI MOBM IIepeVlIUIM Bill, TPaJVIIiVIHOTO ITJIXOIY,
Opi€HTOBAHOIO Ha BUMTeIIA a00 IIPYYHNK, [0 IIIXOTy, SIKUV CTaBUTD Y
LeHTp yBaI¥M CaMOIrO VuH:A. 3aBOsdKM HOBMM iHOpMaIitHIM
TeXHOJIOTiAM  BUKJIagadi  MOXYTb  aKTMBHO  BUKOPUCTOBYBaTU
KOMII'IoTep Ta IHTepHeT y mipolieci HaBuaHHS MOBIL

Xyredpen (1995) 3pobumB Kilbka BaykKIIMBVIX BVICHOBKIB ITIOMIO
BUKOPWUCTaHHS MyJIbTVMefia y BuBYeHHi MoB. Ilo-mepme, yumi
CIPUVIMAIOTh ~ MYJIBTUMEIIVIHUII ~ KOHTEHT OUIBII  KOMIUIEKCHO,
OTPUMYIOUNM Bpa’keHHsI He ITPOCTO Bill 3aCcBO€HH: iHdopMallii, a Bif, il
“nepexwuBanHs”. [To-gpyre, B3aeMopis MiX JTIOVHOIO Ta KOMIT I0OTEPOM
cTae OUIBII IOPYXHBOIO Ta HpupopHom. Ilo-TpeTe, HaBuaHHA 3a
OOIIOMOIO0  MYJIbTMMeETia MPWHOCUTH  OUIbllle  3a[OBOJIEHHS,
IepeTBOPIOIOYN ITpoliec Ha IIpVYEMHe 3aHsTT.

OcTtaHHIMI poKaMV KOMITI0TepHa MiATPUMKa Y BUKIaJaHHI MOB
(CALT) mmpoko BUKOPWUCTOBYETbCS Y PisHMX QopMax HaBYaHHS
inoseMHVM MoBaM. lle mMmOsiICHIOETBCS TWM, IIO KOMITIOTep 34aTeH
00’emHyBaTI pi3HI MyJIBTUMENiVHI iHCTPYMeHTV WIA IIOTPUMKM BCix
YOTUPBOX OCHOBHMX yMiHb MOBJIEHHS — ay/ilOBaHH:, TOBOPIiHH:,
YMUTaHH: Ta IMChbMa.

CyuacHi KoMITI0TepHi TexHOJIOTII, IHTepHeT Ta OHIaVH-pecypcu
CTaIV HEeBiJ €MHOIO YacTVMHOIO HAaBYaJIbHOIO IIpollecy B OaraTbox
LIKOJIAX, BiOKpMBaIO4M INMPOKI MOXJIMBOCTI I BUKIagaHHS Ta
BUBYeHHS MOB. [IpoTe, 1100 IIOBHOIO MipOIO CKOPMCTATWUCH IIMMU
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IepeBaraMy, BUWUTEISIM HEOOXiTHO aKTMBHO BUKOPUCTOBYBATHU
TeXHOJIOTII ITpV CTBOPEHHI HaBYaJIbHMX MaTepialiB JIJIs1 MOBHUX 3aHATh.

\% mporieci HaBYaHHSI MyJIbTVMe/Tia Ham4JacTiie
BUKOPWICTOBYETBCSL K JOIOMDKHMIL iHCTPYMEHT [T BYMTeJIs.
IlpaBwibHO po3pobeHi HaBYalbHI MaTepiamM 3 BUKOPWMCTaHHSIM
MyJIBTVIMEIIHVX 3ac00iB He JIvIlle MiATPVMYIOTh BUMTEIIS, a 11 3HAYHO
HiABUIIYIOTh e(PeKTUBHICTh 3acBoeHH: 3HaHb (Hu, 2001).

ITlincymoBytoue Buime3asHadeHe, HeoOXigHO BimMiTHTH, IITO
ymoBax EFL He Bci IIIKOJIM MarOTh TeXHIYHI MOXJIVBOCTI VI ITPOCTIp I
BCTAHOBJIEHHS IIOBHOIIIHHOTO MYJIBTMMENIVIHOTO IIeHTPY IOMIOHOro 1o
ELC. ITpoTe neper BUnTesIAMI CTOITD 3aBJIaHHS IITyKaTV HOBI IIUISXW IS
BIOCKOHaJIEHHS HaBYaJIbHOTO ITPOIIECY.
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DEVELOPING AN INTUITIVE INSTINCT IN
CREATIVE WRITING AND STORYTELLING

In recent years, the teaching of creative writing and storytelling
within teacher education programmes has increasingly emphasized not
only the acquisition of linguistic competence and technical proficiency,
but also the development of a writer’s internal compass - a sense of
intuitive instinct.

Intuition in writing is often discussed in elusive, almost mythical
terms. It is described as a spontaneous flow of ideas, a sense of what a
story needs without conscious analysis, or an ability to make aesthetic
and narrative decisions with little deliberate reasoning. This
phenomenon is perhaps best captured in Peter Elbow’s notion of the
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“writing voice” - a convergence of inner dialogue, tone, and rhythm that
emerges authentically when the writer is not preoccupied with
correctness [3]. In the context of storytelling, intuitive instinct may
manifest as a sudden sense of plot development, an empathetic
understanding of character motivation, or the natural unfolding of
narrative tension.

From a cognitive standpoint, what we call intuition is not
inexplicable magic, but rather the result of implicit learning and
internalized experience. According to Damasio, decision-making often
occurs through somatic markers - bodily feelings and emotional cues that
guide judgment based on past experience [2]. When applied to creative
writing, these markers help writers select words, structures, and
emotional registers based on what ‘feels right,” even before conscious
reasoning sets in. Therefore, the development of intuitive instinct in
writing is less about imparting discrete skills and more about cultivating
internalized sensitivities through meaningful, repeated engagement with
narrative practice.

One of the most persistent myths in creative writing pedagogy is
that some individuals are simply “born” with storytelling intuition, while
others are not. While it is true that some learners display an early natural
affinity for storytelling, our experience suggests that intuitive instincts
can indeed be fostered through intentional pedagogical design. This
development hinges on a shift from product-oriented to process-oriented
instruction, and from correction-focused to exploration-focused
feedback.

At Kharkiv Humanitarian Pedagogical Academy, where Creative
Writing and Storytelling has been taught over several academic cycles,
we have observed that students who initially struggled to generate ideas
or structure their narratives gradually developed a distinct storytelling
voice and narrative fluency. This transformation was not triggered by
mechanical exercises or formalist instruction, but by sustained
engagement with their own and others’ stories in emotionally resonant
and low-stakes settings.

The course was intentionally structured to alternate between
exploratory activities (e.g., free writing, journaling, visual prompts) and
scaffolded reflection (e.g., peer workshops, metacognitive discussions).
Students were encouraged to write regularly, even if imperfectly, and to
trust the natural development of their voice and ideas. Intuition, in this
context, was approached as a muscle that could be trained, not a
mysterious gift bestowed upon the lucky few.
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One of the most powerful strategies for developing intuitive
storytelling was the use of reflective narrative journals. Students were
asked to document their thoughts, experiences, and feelings through
creative nonfiction and fictionalized vignettes. These journals were not
graded for grammar or structure, but responded to with affirmations and
open-ended questions that prompted deeper introspection. Over time,
students began to identify recurring themes in their writing and
developed a keener sense of narrative flow and character development.

Another cornerstone of the course was story circles, adapted from
Indigenous oral traditions [1]. These sessions provided a space for
students to orally share short narratives based on prompts, such as ‘a
time I felt lost” or “a moment I found my voice’. The act of listening and
telling stories in a circle format, without interruption or evaluation,
fostered a sense of community and narrative rhythm. Students often
reported that they could ‘hear’ the structure of a good story after
participating in these sessions, and that their writing began to reflect the
cadences of spoken storytelling.

Additionally, guided reading of literary models - short stories,
memoirs, and children’s books - was used not to analyze in a rigid,
literary-critical sense, but to intuitively absorb patterns. Students were
asked to identify the ‘heartbeat’ of each story: the moment where
emotion, transformation, or tension peaked. They then emulated these
moments in their own writing, not through copying, but through
imaginative transposition. This practice proved especially effective in
helping students grasp complex narrative techniques such as
foreshadowing, perspective shifts, and pacing.

Finally, experimentation and risk-taking were built into the
curriculum through genre-switching tasks, sensory writing prompts, and
timed exercises. These activities disrupted perfectionism and cognitive
overcontrol, encouraging spontaneity. Students were often surprised by
the depth and originality of the work produced under such constraints,
further reinforcing the idea that their intuitive capabilities were present,
albeit dormant.

Developing an intuitive sense of narrative structure and voice is
not merely an artistic pursuit; it is an essential component of
communicative competence for English language teachers. Teachers who
write intuitively are better positioned to model authentic language use,
foster creative expression in students, and design engaging literacy
activities. Moreover, as storytelling plays a crucial role in identity
formation and social-emotional learning, the cultivation of intuitive
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storytelling instinct contributes to the holistic development of future
educators.

In the Ukrainian context, where students and teachers alike are
navigating the psychological and social consequences of war, storytelling
offers a profound means of meaning-making and resilience. Encouraging
pre-service teachers to tap into their intuitive narrative capacities can
empower them to create classroom environments where students feel
seen, heard, and capable of re-authoring their experiences.

Thus, intuitive instinct in writing is not an innate trait but a
cultivated capacity, one that emerges through experience, reflection, and
authentic engagement with narrative practice. Through thoughtfully
designed pedagogical strategies such as reflective journaling, oral
storytelling, literary modeling, and creative risk-taking, teacher
educators can foster in their students a deep and responsive
understanding of story. At Kharkiv Humanitarian Pedagogical
Academy, this approach has yielded transformative results, equipping
future teachers not only with storytelling competence but with the
confidence to use narrative as a pedagogical and humanizing tool. In
times of uncertainty and reconstruction, such capacities are more vital
than ever.
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Teraua ITNMJIUIIEHKO,
YYUTETb BUIITOT KaTeropii,
bepnsrcpka rimHa3is Ne 16

OCBITHI OHJIAVH INDTAT®OPMW HA YPOKAX AHIJIIMICHKO1
MOBM JIK 3ACIb JOCATHEHHS PE3YJIBTATUBHOCTI

BuKmMKM cyJacHOTO CyCIUIBCTBA, 30KpeMa IIOBHOMAINTaOHe
BTOPIHEHH:, BHOCUTb CBOI KOPEKTVBV B CCTEeMY JVCTAHIIIIHOI OCBITWL.
BukopwcranHs HOBITHIX IHTepakTMBHMX TeXHOJIOTII Ha ypoKax
aHIJTiTICBKOI MOBV B aCMHXPOHHOMY PeXVMi € HeBill eMHOIO 4acTVHOIO
OCBITHBOI [IiSUIPHOCTI CbOrOfeHHs. IHTepaKTMBHMUI MiAXi OO BUBYEHH:
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iHO3eMHOI MOBM - Ile Cy4acHWU, POOVIKTOBAaHUN  peasIisiMm
TerepilIHbOro Yacy, pisHOBM, aKTVBHVX MeTOJIiB OCBiTM Ta OopraHisarii
Mi3HABaJIbHOI HisvIbHOCTI yuHiB. CyTTEBy pOJib y HpoOlleci HaBYaHH:I
iHO3eMHOI MOBM B OWMCTAHIIIHOMY pOpMarTi BifirpaloTh iHTepaKTWBHI
irpu - pi3HOBUM Hi3HABAJIBHVIX iTOp, 0 MAIOTh CHEIM(ITHy METOANTIHY
MeTy i BUKOPUMCTOBYIOTECS Y HaB4aJIbHOMY ITPOIIeci iyt OesrocepemHiM
HarysoM IIeflarora Ha pisHMX eTarmax ypoky. s sumress Oymp-ska
HaB4YaIbHa I'pa - IIe, Hacamriepern, BIpasa [1, c. 312]. Bimmoru cygacHoro
CYCIIUIBCTBA CHOHYKAIOTh A0 IIOIIYKY HOBVIX TeXHOJIOTIV i MeTOIMK, sKi
JaroTh 3MOTy HaBuaTM VI pO3BMBaTH HaBUYKM  iHIIOMOBHOIO
CIUIKyBaHHA. [HO3eMHa MoOBa BUCTYIa€ BOJHOYAC IIpeMETOM Ta
3aco0OM HaBUYaHHS, PO3KpPMBaE OCOOVICTICHUI ITOTEHITiasl, BPaxoByOUm
iHAVBiAyaTbHI 0COOIIMBOCTI KOXKHOI OWTVMHN. 3a BMUTMM Ta IpaMOTHO-
MeTOOVYHVM BUKOPUCTaHHSM, TIpa MOXe CTaTM He3aMiHVMUM
MOMIYHMKOM IIearora.

Amnani3 ocraHHiIX #OocTimKeHb i myOsikamin. Pomipe irposoi
JisUIHOCTI B HaB4aHHI iHO3eMHOI MOBM BUCBIT/IIOB&JIM Y CBOIX IIpallsax
Taki BimoMi metoaucTy, sk: €.1. ITaccos, .M. Bepemiarina, [1.b. EnpkoHiH,
MM. Ckatkig, €I Hernesuupka, E. Aprycramsnn, 1. Anpgpinko,
I'. boponina, JI. Burorcekumt, B. I'punbosa, I'. I'ycak, B. Hdemmmosa,
J1. XKypb0a, 1. 3sapny, O. Konecumkosa, I. @porosa, T. lllkBapina Ta iH.

Mera: mocmiguTy BIUIVB iHTEpaKTMBHMX 3aco0iB HaBYaHHS Ha
IIpollec 3aCBOEHHS Marepialy 3moOyBadaMut OCBITM CepeqHBOI JIAaHKW B
JIVICTAHIIIVIHOMY PeXKVIMI.

Hapuannst y4HiB iHO3eMHII MOBiI Ma€ IIeBHi OCOOIMBOCTL, SIKi
HoB s3aHl 3 TcmxodisionoriuimM po3BuTKOM fitert. OOuparoun Ta
BUKOPVCTOBYIOUM iHTepaKTWBHI IHCTPYMeHTV B HaB4aJIbHIVI IisUIHOCTI
3 BUBYEHHS iHO3eMHIX MOB, YUUTeJIb Ma€ I1aM’ ITaTu , I110:

— MeTOfIVKa MpOBefieHHs yPOKiB MOBMHHA BPaxOBYBaTU BiKOBi Ta
imgVBinyanpHi 0COOIMBOCTI CTPYKTY pY JILIHTBICTIYHIX 30i0HOCTeV AiTe
i OyTv cipssMoBaHa Ha XHIll PO3BUTOK;

- HaBYaHHJ y4HiB iHO3eMHOI MOBM IIOBMHHO MaTH
KOMYHIKaTMBHUI XapakTep, KOJIM HWUTWHA OBOJIOMIBAE MOBOKIO SIK
3aco00M CIIIKyBaHHS, TOOTO 3aCBOIO€ He OKpeMi CJIoBa Ta MOBJIEHHEBI
3pa3KM, a TaKOX HaBYaeTbCsd KOHCTPYIOBaTV BUCIOBIIOBAHHA 3a
BimoMVIMM 171 MOAEIIIMM Ta BiIIOBiTHO A0 KOMYyHIKaTVBHIX IOTpeD, SIKi
y Hel BUHUKAIOTh;

- CIUIKYBaHHS iHO3€MHOIO MOBOIO IIOBVHHO OyTV MOTMBOBaHVIM
Ta IUIeCIPSIMOBAHVIM.
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Taxvm crroco0oM O3UTMBHOI MOTHMBALIII € Tpa. YunTess iHO3eMHOL
MOBW IIOBMHEH  YCBiIOMITIOBATM VpPOK SK IIOIPYHTS 3arajbHOIO
PO3BUTKY OCOOMCTOCTI IOWTWMHW, IIOB'SI3aHOTO 3 VIOTO CEHCOPHWIM,
isvaHVIM Ta iHTeleKTyaJIbHIM BUXOBAHHAM. Irpm He moBMHHI OyTH
CII30NMUHVMM YU  i30JIbOBAaHVIMIL HeobximHa HacKpisHa
KOMYHIKaTVMBHO-IrpoBa METOIOVIKA, sIKa 00’ €qHye Ta iHTerpye iHII BUam
IisTTBHOCTI B TIpoIieci HaB4aHHS iHO3eMHOI MOBH [2, c. 98].

CporogHi, Koiu 3Ha4Ha KUIBKICTh 3aKjIafliB OCBITM IIpalllOo€
OHJIAVIH, TIepe]], ITefaroraMi IIOIH: IIOCTa€ IIpodieMa BUOOpY OHJIaIH-
IHCTpyMeHTIiB I CTBOpPEHHsI KapTOK, TeCTiB, OWIAKTUYHUX irop, 3
SIKVIMVI Y9HiI MOITI O IIpallfoBaTi B aCMHXPOHHOMY Ta CMHXPOHHOMY
pexviMi Ta sKi 0 3a0e3meuri epekTVBHE 1 ITiKaBe 3aCBOEHHS SIK HOBOTO
MaTepiajly, TaK i CMHTe3y 3HaHb i3 IporigeHux TeM. IIpomoHyemo
IeTaJIbHO PO3IISHYTYM OHJIAVH-IUIATOPMM Ta IifKeTasl pecypcu st
edeKTMBHOTO BYBYEeHH:I aHIIiICbKOI MOBY, @ TAKOXX CTBOPEHHSI BJIaCHMX
YPOKiB.

PowToon - igeaslbHO MiAXOAWUTH YIS IIe[IaroriB, #Ki XOYyThb
3a0IaUT 4Yac i IIpU LBOMYy TpuUMaTW SKiCHUIA Ta HpOodecirHuiA
pesysbTaTr. 3a WOro [OINOMOIOK BWM MOXeTe IIBUOKO Ta JIErKO
CTBOpPIOBATW Bi3yaJIbHMV KOHTEHT, MiHiypoku abo moBHOdoOpMartHi B
aHiMaIivTHOMY BUIJISIIL ¥ TMM CaMVM POOWTYM 3aHSATTS OUTBIN ITikaByMm
Ta sickpasymuL. (https:/ /www.powtoon.com)

Genially - mrardopma Mae [ekiylbka BapiaHTiB CTBOpeHH:
iHTepaKTMBHMX KOHTeHTiB. Lle Moxe OyTu GesnocepeHBO IUIAKaT, 1ie
MOXe OyTM IIpOCTO IIpe3eHTallis abo IIpe3eHTallisl i3 BOyHOBaHOIO
TeCTOBOI IpPOrpamMolo, I'pa, Bileo, HAOUHWMI HaBY&JIBHMUW Marepiai y
BUITIAML, HampwKiIag, MeHTaIbHOI KapTu abo Osory, moptdortio,
6ibmiorpadis Tomo. (https:/ /app.genially.com)

Picmaker - 11e XMapHe porpamHe 3a0e3nevueHHs AjId rpadidHoro
mmsaviHy. Cepsic Boromie GibiioTekoro O6Umemn HiX 3 10 000 sKicHMx
aZlalITVIBHMX I1a0JIOHIB, 3a IOIIOMOTOIO SIKMX BV MOXKeTe CTBOPIOBaTH
Mpe3eHTallii, JIWCTiBKM, IDIaKaTy, pes3ioMe, IIOCTepW,  TOIIO.
(https: / /www.picmaker.com)

Mentimeter - 3acTOCYHOK, SIKMM LiKaBUVI TMM, IO He JIMIIle
JoIloMara€ YHaOYHWUTY MaTepiasl, a ¥ JI03BOJIsIE OTPUMAaTW 3BOPOTHIV
3B 30K BifI ayauTopii B peastbHOMY Jaci.
(https: / / www.mentimeter.com)

Bumiie mepepaxoBaHi IUIaTdOpMM  HOIOMOXYTH IIearory B
CTBOpEHHI sICKpaBVIX IIpe3eHTallill 10 yPOKY, IiITOTOBIIi 10 MeTOYIHIMX
3acigaHb, CTBOpeHHI BJIaCHOTO HOPT(OIIio, a TaKoX OymyTh CIIyryBaTu
He3aMiHHIMM HOMIYHVKaMI y OyAeHHiV BYMTEIIbChKIN CIIpaBi.
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HeBig eMHMM IOMIYHMKOM TaKOX € OHJIAVH-IOIIKM. JloIKka — 11e
TOJIOBHMI aTpmOyT KOXHOI KiTacHoi KimMHaTh. lle, MoxImBO, mermo
3acTapiyinm, asie Bce 1re edpeKTUBHMI CII0CiO 3poOuTY IpoIieC HaBYaHHS
pe3ynbpTaTMBHImMMM. YyqoBuUM pillleHHSIM Y AMCTaHIIIHOMY dopMarTi €
OHJIAVIH AOIIKV, Je MOXKHa IVcaTi, MaTIOBaTV, CTBOPIOBATI CXeMU Ta
IUlaHyBaTH MaTepiai Wi ypoky. OKpiM Toro, Ha GaraTbox [IOIIKax €
MO>KJIVBICTB ITPAITfOBaTV KOJIEKTVBHO, IO € BEJIMKIM IUTIOCOM IS YIHIB,
ampxe, sk ckasas Koadymin: “Ckaxm MeHi - i g 3a0ymy, IToKaXXn MeHi - i
s 3aIIaM’sITafo, Javl MeHi 3pobwutn - i s 3posymiro!” Ha mormomory Bam
npuityTh HacTynHi 3actocyHk: Twiddla, Classroom-screen, Padlet,
Linoit, Google Jamboard.

InTepakTiBHA rpa - Ile OpraHi3oBaHe 3aHATTS JBOX abo IpyIm
TiTev, sIKi aKTMBHO B3a€MOJIIIOTh, BUKOHYIOTH irpoBi 3aBmaHHA. [3, c. 41].
3a piBHEM MHOCATHEHHS MPaKTWMYHOI MeTV VPOKy irpm MOXXHa
KITacrdiKyBaTy TaKMM UMHOM: (POHETUYHI, JIEKCUYHI, TpaMaTi9Hi, Ha
PO3BUTOK HABWYOK 30pPOBOI0 Ta CJIYXOBOIO CIPUVHATIA, 1A
YAOCKOHaJIeHHS HaBUYIOK MOBJIEHHEHOI Ta CceMHOL
IPORYKTMBHOCTI.

®oHeTHUHI irpM MalOTh Ha MeTi 3aCBOEHHS YYHAMM 3HaKiB
TPaHCKPUIILIi, TPpaKTUKYIOTh 1X Y CIpUIMaHHI 3BYKiB Ha cjtyx. ITim vac
TaKVIX irop AiTV TPeHYIOTbCS y BUMOBI iHITTOMOBHMX CJTiB, BifOyBa€ThCS
TpeHyBaHHs CJIyXOBOI ITaM sATi. 11 IoKpallleHHs BMMOBM Ha ypoKax
aHIJIiVICEKOI MOBY B AVICTaHIIiITHOMY popMaTi MOKHa BUKOPUCTOBYBaTV
HaCTyIIHi 3aCTOCYHKM:

Worldwall - cTBopeHHs BIIpaB Ha ITO€IHAHHS OyKB i3 3ByKaMm —
“®onernuni apoukn” (https://wordwall.net) Bingobaker - mo3Borse
BJIaCHOPYY CTBOPIOBATM KapTKM-JIOTO 3 PisHMMM JiiTepamu, abo 3ByKaMu
Ta rpat B @oHetnure binro. (https://bingobaker.com) Bamboozle abo
Quizlet fomOMOXyTby CcTBOpeHHI Takmx (OHETUUIHNMX BIpaB, SK
AbGpakapnabpa (Gibberish) - Bam moTpiObHO miziGpaTnt citoBa Ta BMpaswy,
ki Bu Xxodere “3amackyBarn”’. I'pa “3Bykosuit sammroxox” (Sound
chain). Yunresns BinkpuBae KapTKy Ha eKpaHi, a KOXKeH y4eHb IIOB/HEH
Has3BaTU 3BYK Ta IPUIyMaTH CJIOBO, sIKe 110ro MicTuTb. HacTymHuit yueHs
MOBTOPIOE MOIepe/IHi CJI0Ba B MPaBWILHOMY IOPSAKY, IepIl HiX T0IaTi
CBOI. (https: / /www.baamboozle.com/ games),
(https: / /quizlet.com/latest)

Mertoro 1eKCMYHMX irop - Ile MOBTOpeHH:d Ha3B IIpelIMeTiB,
IIOBTOPEeHHS  JIEKCMKM 3  Oymb-fKOI  TeMM,  YHOCKOHAJIEHHS
opdorpadiuHmx HaBUUIOK. ]OIIOMOXYTh y IIbOMY HacCTyIIHI TOAaTKN:
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Pe6ycn Nel - yKkpalHCPKOMOBHA OHJIAMH-IDIaTopMa, 3a
IOOTIOMOTIO0 $IKOI MOXXKHA CTBOPIOBATM BJIaCHI peOycw UM posramyBaTw
HasBHi Ha canTi. (http://rebusl.com/ua/index.php

Jigsawplanet - Oe3KoITOBHMV OHJIAVH-CEPBIC, 3a IOIIOMOIOIO
SIKOTO MOXXHa CTBOPIOBATV BJIACHI Mas3/M i3 KapTWHOK 4/ CJIiB, SKi BaM
MOTPiOHi ISt ITOBTOPEHH: JIEKCVIYHOTO MaTepiaiy.
(https: / /www.jigsawplanet.com)

Word It Out - 3py4unmNit y BUKOPVCTaHHI aHIJIOMOBHIII OHJIAVIH-
CepBic, 3a JOMOMOrOI0 SIKOT0 MOXKHa CTBOPIOBaTW Pi3HOMaHITHI XMapu
ciiB. (https:/ /worditout.com)

LearningApps.org - Oe3KOIITOBHMV OHJIAVH-KOHCTPYKTOpP, 3a
JOIIOMOTOK  SIKOTO  MOXKHa JIETKO  CTBOPIOBATM  Pi3HOMaHIiTHI
iHTepaKTVBHI HaB4YaJIbHI BIIpaBM B irpoBint dopmi Ha BimmparrroBaHHS
nekcukmn. (https:/ /learningapps.org)

Google ®opmn - nomartok Google i CTBOpeHHSI TeCTiB 3
aBTOMATWYHVM IIiIpaxyHKOM OaJIiB 3a KOXXHY IIpaBWIbHY BilIIOBiIb. 3a
TOIIOMOTOO IIbOTO CepBicy BUKIaJad MOXXe CTBOPIOBATHM Pi3HOIO TWITY
OHJIAVIH-TeCTV, HaBiTh i3 To/1aBaHHAM 300pakeHb Ta Bimeo 3 YouTube, i
HepemIsaTyi pes3yJyIbTaTy TeCTyBaHHs 3100yBadiB OCBIiTM B 3arajibHiil
€JIEKTPOHHIN Ta0INIIi.

Padlet - 1e croenudiuHmt  OHIAMH-pecypc,  KOTPUIL
BUKOPWCTOBYETLCS IS 3aKPilUIeHH: Ta y3araJlbHeHHs TeM 3 JIEKCUKU
abo rpamatvku . Cepsic Padlet Hamae MoxoMBiCTD aymioBisyastisyBaTn
HaBYaJIbHMVI MaTepiajl i pelrpe3eHTyBaT 70ro OUIBII IIprBabIMBO Ta
3pO3yMiTO, IO AOIOMOXe BMKIajady IiKaBo ITpOBeCTM 3aHATTd, a
3000yBadaM OCBiTW - Kpallle 3acBOITM HOBUV HaBYaJIbHMV MaTepial.
(https: / /padlet.com)

Canrmyr, $Ki [JOIIOMOXYTb pO3BMBATM HaBUUYKM 30pOBOTO
COPUVHATTSL:

http://www.usingenglish.com/comprehension/ - noGipka TekcTiB
3a piBEsMm: Beginner, Intermediate, Advanced. Iliciigs umTaHHS BU
MO)KeTe BMKOHATV Ha CalTi 3aBJaHHsI Ha IIepeBipKy po3yMiHHs i
mobaunty Bigmosini. BaraTto TekcTiB 3acHOBaHi Ha 3aBOAHHSIX IS
HavimonysspHimx icrmris - Cambridge ESOL, TOEFL, IELTS.

http://www.esldesk.com/reading/esl-reader ESL Reader - myxe
KOPVICHWUI IHCTpYMeHT 115 OyIb-sKOro unTada. Bu MoxeTe cKoIitoBaTv
YPVBOK Oy[Ib-gKOTO TeKCTY i BCTaBUTH B BiKOHIIe I1i€T mporpamu. Bona
[IepeTBOPUTH KOXKHe CJIOBO B KiliKaOesIbHe IIOCIIAHHSA - i Ile JacTh BaM
MOXKJIVBICTh TIOAVIBUTVICS 3HAUEHHS CJIOBa B OYIb-IKOMY CJIOBHMKY (IX
MOJKHA BUOVpaT 3i CIVICKY).
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Cepsicu 1 HOKpallleHHs CJIyXOBOTO CIPUIHATTA YYHAMU €
EDpuzzle (https://edpuzzle.com) - Ge3korrropHa wiardopma, 110 Ja€
MOJXUIVBICTD 3a HeKUIbKa XBWIMH CTBOPUTHM MaTepiajli Ha OCHOBI
Bimeopormmmkis abo aymiomarepiary. Ile copuse migBuimeHHIO
TeXHOJIOTIYHOI ~ TpaMOTHOCTI  y4YHiB, a TakKoX Ma€ SAKiCHUI
KOMYHIKaTUBHO-IisUIbHICHUN Ta iHOVBIiTyaJIbHWUI ITiAXIT,

Irp w1 yOoockoHajleHHST MOBJIEHHEBOI IIPOOYKTMBHOCTI
CIIPVSIOTH aKTMBi3allil JIEKCMKM 3 IIeBHOI TeMM abo IIeBHUMX MOBHUX
3paskiB. /[litTm BUaTbcsa cKIagaTM  AiasioriuHi  abo  MOHOIOTIUHI
BVICJIOBJIIOBaHHS 32 MOBHVMV O3HaKaMUL.

UtellStory - ommarH-cepBic oyt cTBopeHH:SI M poBMX icTopin,
BVKOPVICTOBYIOUM Bifleo, aymio, CBITIMHM, TeKCT, 300paxeHHsA. [t
LIOTO BaM HeoOximHO nepenTn 3a HOCWIaHHSAM
https:/ /www.utellstory.com/,

My storybook - omanH-cepBic I CTBOpeHHS HUPPOBUX
ICTOpPiVI-OIIOBiJaHk 3a [JONOMOIOI0 IePCOHaXiB, KapTVHOK, TeKCTY.
Criogatky BaM HeoOXimHO HepenTn 3a MOCVUTaHHAM
https:/ /www.mystorybook.com/ Ta 3apeecTpyBatmcs.

Popplet - omtaiH-cepBic CTBOpeHHSI MEHTaJIbHMX KapT. HJaHui
cepBic JO3BOJIsIE YUHAM CAMOCTIVIHO UM B KOMaH/Ii CTBOPUTHU IrpadpigHmim
KOHCITEKT, CXeMV, CHcTeMaTu3yBaTV HOBY iHdOpMallilo, BIIOPSIKyBaT
BJIaCHi iflef Ta mpe3eHTyBaTu iX. Llet iHCTpyMeHT Bi3yaJlbHOTO MUCIIEHHS
IOOTIOMOXKe Kpallle 3pO3yMiTH Ta 3alam siTaT HOBUII MaTepiasl
http://popplet.com/

Tricider - omIamH-cepBic I MpOBeNeHHS IOJIOCYBaHb,
onmTyBaHb ab0 0OrOBOPIOBAaHb, CTBOPEHHS DAHKY izlert abo MO3KOBOTO
mrypmy. (https:/ /www.tricider.com)

Pecypcu m1st ymockoHasIeHHsI IVICEMHOI ITPOTYKTVBHOCTI YUHIB.

Timetoast - Tax 3BanHa JiHisZ dacy. OpranizoBye ifel Ta 0JI0KM
iHdopMallii B XpOHOJIOTIYHOMY HOPSAAKY. Mo)XHa BUKOPVICTOBYBATU I
CTBOpeHH:d  KajleHJapiB, KOJIeKTMBHOI  IIPOEKTHOI  [IisUIbHOCTI,
HifICyMOBYBaHHI TeM Ta TIIOCTAaHOBKM 3aBJaHb Ha MalOyTHE.
(https: / / www.timetoast.com)

Ourboox - cTBopeHH:1 Bi1acHOI eJ1eKTpoHHO1 KHurn. dopmar Taxoi
KHUTW [103BOJII€ HaKONMJyBaTW MVCEeMHWI MaTepial 3 Pi3HMX TeM,
Hpe3eHTyBaTV popMaT TeKCTOBOI iHdopMallii, CTBOPIOBaTH Ta 30epiraTu
KOJIEKTMBHI IIPOEKTM Ta CHUIbHI HapoOkm. Takox Iier [opaTok
IOIIOMOXKe KJJaCHOMY KepiBHMKY CTBOPUTM BJIaCHY KHUTY CIIOTaliB 3 5 110
11 xiac, 9Ky BiH MOXe BecTM pa3oM 3 YUHSAMM BIIPOOBX YCiX POKiB
HaBuaHH4. (https://www.ourboox.com)

80


https://edpuzzle.com/
https://www.utellstory.com/
https://www.mystorybook.com/
https://lia.lvivcenter.org/edu/tsyfrovi-instrumenty-na-urokakh-istorii/%20http:/popplet.com/
https://www.tricider.com/
https://www.timetoast.com/
https://www.ourboox.com/

Blendspace - 3a [OIIOMOroi0 IIbOIO CepBiCYy BUMUTEIb 3MOXe
3pyYHO OpraHi3yBaTy BCIO iHdOpMaIlilo, o HaJIeXUTb A0 TEMU YPOKY,
v mopimmrics 3 KiracoM. Lle MoxyTe Oytm damim, 300pakeHHS um
nocwiaHHSA. ba OUlbllle, HONATOK IIPOIIOHYE BUWUTEIIO MOXJIUBICTB
HiAroTyBaTV OUTaHHA 3 BUBYEHOI'O MaTepially Ta BillcTeXXyBaTHU IIpoLiec
BVMKOHAHHA 3aBHaHb yursamMu. (https://blendspace.com)

I'pamatuuni  irpm  BuaTh Yy4HIB CKJIagaTW pedeHHs, IO
HOYMHAIOTECS HOBMMM  CJIOBaMM, BMKOPWCTOBYBaTM IpaMaTWU4Hi
KOHCTPYKIIil, TPEHYIOTb /IiTell paBIIbHO BXMBATU JIi€CITiBHI (popmMu y
TBOPEeHHi NUTaJIbHMX Ta 3allepeuHNX peyeHb.

Kahoot! - ommamH-cepBic, 3a [JONOMOrOIO $SKOTO MOXXHa
CTBOPIOBaTV BIKTOPVHWM, TECTH, AVAAKTUYHI irpy U1 YUHIB 1 YCITIIHO 1X
BUKOPVCTOBYBATV B OCBITHbOMY ITPOIIeCi.

HP5 - onstanH-cepBic, 3a JOIOMOIOIO SIKOTO MOXXHa CTBOPIOBaTH
pisHOMaHITHI iHTepakTVBHI Blipasn. [laHa IIporpama MiCTUTb IIa0JI0HM
3aBIaHb, 1110 JAIOTh 3MOTY YUUTeJII0 OpTraHi3yBaTy K iHAVBiTya/TbHY, TaK
i KoMaHIHY poOOTYy Ha pi3HMX eTamax ypoky. https://h5p.org/

Orxe, rpa € edpeKTMBHMM 3ac000M HaBYaHHs, IJ0 OXOIUTIOE Pi3Hi
BVIVM MOBJIEHHEBOI MiSUIBHOCTI, a IIlecripsMoBaHe 7 KBalidpikoBaHe
3aCTOCYBaHH! iHTepHeT-PecypciB y BUBYEHHI 1HO3eMHWMX MOB 3Ha4HO
HifBuinye edeKTUBHICTh HaBUaJIbHOIO IIpOlleCcy Ta JIoIIoMara€ B
OBOJIOIiHHI iHO3eMHOIO MOBOIO. 3acTOCYBaHHS HOBITHIX MeTONVK,
iHTepakTVMBHMX IUIaTdOpM Ta afalTVMBHOIO HaBYaHHSI CTBOPIOE
HeperyMOBU Il POPMYBaHHS IIOKOJIiHHSI KOMIIETeHTHNX, KpeaTUBHX
Ta MOTMBOBaHVIX JI0 HABYaHHS YUHiB.
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Osnpra IOHOMAPEHKO,

KaHIuJaT MeJarorivlmx Hayk, JOLeHT,

HixmHceknit gepXasHvI yHiBepcuTeT iMeni Muxori I'orora
Onena JABUOEHKO,

KaHIWJAT IefJaroriuylnx HaykK, JOLIeHT,

HixmHceknit gep>XaBHW yHiBepcuTeT iMeHi Muxor I'orora

CHALLENGES AND STRATEGIES IN TEACHING MIXED-
ABILITY GROUPS IN EFL CLASSES

Teaching oral and written communication in English as a foreign
language (EFL) in higher education often involves working with mixed-
ability groups. These are groups where students vary significantly in
terms of their linguistic competence, learning preferences, motivation,
and prior language learning experience. Practical teaching experience
demonstrates that such heterogeneity complicates lesson planning and
classroom management, particularly when the goal is to foster active and
meaningful communication. Students in the same classroom may range
from near-fluent speakers to those who struggle with basic structures. In
such cases, instructors often gravitate toward teaching to the “middle,”
aiming their instruction at students with average proficiency. While this
may seem like a reasonable compromise, it can result in stronger students
losing interest due to a lack of challenge and weaker students becoming
overwhelmed, discouraged, or disengaged. Ultimately, neither group
achieves its full potential.

One of the primary responsibilities of the EFL instructor, therefore,
is to ensure that academic expectations are not lowered for less proficient
students while maintaining motivation and intellectual stimulation for
those who are more advanced. This balancing act is particularly complex
in communication-focused courses where active participation and real-
time output are expected from all learners. Organising classroom
interaction in such a way that it supports diverse learners is not a
straightforward task. Instructors must distribute their attention across
the group, offering enough support to weaker learners without slowing
down the lesson pace or alienating more proficient students. Weaker
students often require more time to complete tasks and need more
scaffolding and guidance, disrupting the lesson flow and making
stronger students feel under-challenged. As a result, high-achieving
students may dominate discussions and activities, while others, feeling
insecure or intimidated, choose to remain passive. These dynamics
hinder the development of communicative competence for all students.
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A differentiated approach to instruction becomes essential to
create an inclusive and productive classroom environment where all
students are engaged and learning. Differentiation in EFL refers to
offering tasks and learning opportunities that account for varying levels
of competence and learning potential, all while working within a
common curriculum. Students can engage with the same material but at
different levels of complexity, receiving tailored support or tasks as
needed. This approach preserves the integrity of the learning goals while
allowing each student to succeed within their zone of proximal
development [1]. It is the instructor’s responsibility to adapt methods and
materials in such a way that they address student diversity without
simplifying content or reducing cognitive demand.

Implementing this approach requires the effective use of various
classroom formats: individual work, pair work, group work, and whole-
class interaction. Individual work fosters learner autonomy and allows
students to self-select tasks appropriate to their level. For instance,
students can listen to news stories on websites like News in Levels or
Breaking News English, which offer graded listening and reading
materials. Other tasks include preparing personalised interview
questions, completing follow-up questions at home, watching videos and
listening to podcasts outside of class, where they can revise material as
needed. These tasks promote independent learning and allow students to
progress at their own pace.

Pairwork is particularly effective for developing communication
skills. Pairs can be homogeneous or mixed in terms of proficiency. In
same-level pairs, students perform equally demanding roles in
communicative activities such as interviews, dialogues, or role-plays. A
mentorship dynamic can emerge in mixed-level pairs, where stronger
students guide and support their peers. This benefits weaker students,
helps reinforce the stronger students' knowledge, and fosters empathy
and collaboration.

Group work functions similarly. While same-level groups may
work more uniformly, heterogeneous groups can be more effective in
language learning contexts. In mixed-level groups, less proficient
students are exposed to richer language input and learn through
interaction, while stronger students gain confidence and leadership
experience. A successful example of group-based methodology is
Dictogloss, a technique in which students listen to a short text, take notes,
and collaboratively reconstruct it. This promotes active listening,
attention to grammatical detail, and cooperative learning [2]. Crucially,

83



instructors must design group tasks to ensure every student is
meaningfully involved, with clear roles and expectations.

Whole-class work, although less personalised, can serve important
functions, particularly at the beginning or end of a lesson. It is useful for
introductory discussions and summarising content. Techniques such as
“Find someone who...” help activate vocabulary and grammatical
structures and allow students to speak with many partners. This type of
activity is highly versatile and supports the development of fluency and
accuracy. Signal cards and personalised prompts can make whole-class
work more interactive and engaging.

Attention should also be paid to the sequencing of participation in
class discussions. Starting with stronger students allows them to model
language for their peers, providing valuable linguistic input. However,
error correction must be handled sensitively. While proficient students
benefit from more precise corrective feedback, overcorrecting weaker
students can lead to anxiety and reduce their willingness to speak.
Encouraging participation through praise, reformulation, and gentle
scaffolding is more effective than highlighting every mistake.

Despite the challenges of teaching mixed-ability groups, many
educators note essential benefits. Weaker students have role models to
follow, while stronger students benefit from reinforcing their knowledge
and improving their confidence through helping others. For teachers,
such environments offer rich opportunities for professional growth,
pedagogical reflection, and creativity. With thoughtful planning and
flexible methodology, mixed-ability groups can become a dynamic and
supportive context for language development.

REFERENCES
1. Tomlinson C.A. The differentiated classroom: Responding to the needs of
all learners. 2nd Edition, ASCD, 2014. 197p.
2. Wajnryb R. Grammar dictation. Oxford University Press, 1990.

Haranis ITPOKOITUYYK,
KaHAWAAT IefJarorigyHux Hayk, [JOLIeHT,
Kuromupcbkuii fep>xaBHUM yHiBepcuTeT iMeHi Isana @paHka

SOUIEHHS MOBOXO: IIOOOJIAHHS CTPECY TA TPABM
HA YPOKAX AHIJIIMCBKOI MOBM B 33CO

Beryn. ConiaibHa Kpu3a Ta BOEHHI Ail, 110 TpUBAIOTh B YKpaiHi
3HAYHO BIUIVHYJIVI Ha y4YHIB, 0OCOOJIVIBO THX, XTO IlepeOyBae B OCBITHBOMY
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cepeloBUIIi. 3aHATTA Ta YPOKWM aHIVIMICHKOI MOBM, AKi TpafgWLilIHO
CTBOPEHi JIsi KOTHITMBHOIO Ta MOBHOIO PO3BUTKY Y4HIB, 3apa3 CTaJIu
IIPOCTOpaMY, Jie BOHM 9acTO IEMOHCTPYIOTh O3HAKM cTpecy Ta TpasM. LIi
nposiBu — i3wgHi, NOBemiHKOBI Ta eMOIiHi — 3HAYHOIO MipOIO0
BIUIMBAIOTH K Ha IIPOIleC BUBYEHHS MOBY, TaK i Ha 3araJIbHMI JoOpoOyT
yuHiB. BpaxyBaHH:A IIMX acHeKkTiB € KPUTUYHO BaXIVBUM I
3a0e3rreueHHs eEKTVMBHOTO HaBYaHHSA iHO3eMHIX MOB B Cy4YacCHOMY
KOHTeKCTi Ta IIOTpedye BpaxyBaHHS BUWTEISIMM TPV IUIAaHyBaHHI,
IIPOBeIeHHI Ta OILiHIOBaHHI BJIaCHMX YPOKIiB.

Ornsap  smiteparypu. Tema TpaBMM Ta HaBYaHHS aKTMBHO
TIOCTIKYEThCA B cydacHil neparorimi. Ilonepenni pociimkeHns mosenmn
BaKIVBICTP BpaxyBaHHsd IICUXOJIOTIYHMX acIleKTiB y HaBYaHHI.
Hanpuximan, pocmimkenas Tevor  (Gail, 2018) mokasasio, 1o
BUKOPVCTaHHS TBOPYMX MiIXOMiB, TaKMX SK MY3MKa Ta POJIbOBI irpw,
CIIpVIs€ eMOLIVIHOMY BiJTHOBJICHHIO YUHIB, $Ki 3a3HaJIM TpaBMaTWYHX
noxint [4]. I'pymrep (Gruber, 2020) HarosomnryBaia Ha 3Ha9yIIIOCTi TEXHIK
yBaxxHOCTi (mindfulness) Ta apr-Tepamil y crabirizamii eMoIlilTHOro
crany yuHiB [1]. Kimapkcon (Clarkson, 2019) mociimxyBaB BUKOpVCTaHHS
HapaTWBHMX TeXHiK, 30KpeMa TBOPYOro NVChMa, IJIs1 JOIIOMOIM YUHSIM y
[IepeOCMVCIIEHH]  HeraTMBHOTO — focsimy  [2].  Vloro  BMCHOBKM
y3romKyIoThcs 3 mparsgmm ['omec (Gomez, 2021), ska migkpecToBaia
BaKIVBICTh KOOIIEPaTMBHOIO HaBYaHH:A Yy BIJHOBJIEHHI COIHaJIbHMX
HaBWYOK Ta 3MeHITIeHHi i30Jta11ii [3].

Y xoHrekcTi Ykpainu BaxivsuM € BHecok CaueHKo (2022), sxa
HpoaHaJlisyBala BIUIVMB BiIHM Ha OCBITHiVI ITpollec i HarojiocwIia Ha
HeoOXimHOCTI iHTerpariii IICMXOJIOTIYHOI IHATPMMKM Ha YypoKax
iHO3eMHOI MOB [6].

Memoro paHOi cTaTTi € OOCIOWTV BIUIMB TpaBM Ha Y4YHIB Ha
ypOKax aHIJIiVICbKOI MOBM B YKpalHi Ta HajaTw IIpaKTW4HI cTpareril
HaBYaHH:, OPi€HTOBaHi Ha TpaBMYy, IS IIATPVMKM YUHIB y KJIaci.

Yu 3a6x0u Buumeni MOXYmb po3nisHamu npoadu cmpecy i mpabmu y
cBoix yuniB? ‘i Bonu npoabasaomoeca? ik donomoemu yuHaM po3nisHAmu i
cnpabaamuca 3 pisHUMU 03HAKAMU 1 nposBamu cmpecy i mpabmu Ha Ypokax
aneiticokoi MoBu ma nosa mexamu wikoiu? Ak 3pobumu 6aaci sanamms
yixaBumu, cmpeco0oAqI0UUMY MA KOMPOPMHUMU 045 Y4uHIB, AKi nepebyBaroms
6 ymoBax nocmininozo mucky ma 6oeHHux 0iii?

Taki nuTaHHSI YacTO BUHMKAIOTL y BUMTEIIIB, SKi CIIOCTepiraroTh
3MiHM B IIOBE[iHIII CBOIX Yy4YHIiB Ta 3HIVDKEHHS IX COLaJIbHMX Ta
KOTHITMBHMX 31aTHOCTETL.

3arajioM CMMIITOMM CTpecy Ta TpaBMM HOAUIAIOTHCS Ha pi3udHi,
IIOBEIIHKOBI Ta €MOITIVIHI.
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15 moYgaTKy po3IyIsTHeMO (Pi3uuHi CUMNIMOMI CTPEeCy Ta TPaBMIAL

TpaBma wacTo HpOSBIIAETHCS Y Pi3UHHMX CUMIITOMAX Y9HIB, IO
MOXKe 3aBakKaTy IXHIil 3JaTHOCTI 30cepeduTHCs Ha BMBUEHHI MOBW Ta
CIIUIKyBaHHI. 3ByuarHMMM QIi3VIHMMM O3HAKaMM € po3flagy CHY,
HOCOBa KpOBOTeYa, 3aiKaHHS:I, CTiVIKa TMKaBKa Ta CKapru Ha 3arajibHUM
6in1b y TifTi, TpeMoOp PYK, HEpBOBWI TVIK Ta MaHIUHI aTaku. [JocTimKeHHs
Ban mep Konka cBigumTh, IO TUTecHi peakilii Ha cTpec 4YacTO €
HEKOHTPOJIbOBAaHVIMY, i iHTerpariis TUIeCHO-Opi€HTOBAHMX TeXHIK MOXe
OyTr KOpwCHOIO WIS 3HWKeHHd Hanpyru [5]. Y Oiibmr cepriosamx
BUIIaJKax 11i CUMITTOMIU MOXYTb IIPU3BECTH [I0 YaCTVX ITPOITYCKiB 3aHATh,
IT10 IOCIIIIOE ITporaiHmn y HapuaHuHi. i dismuni mpossy minkpecooTs
HeoOXimHiCcTh MiAXOiB, Opi€eHTOBAaHMX Ha TPaBMYy, SIKi BPaXOBYIOTH 5K
€MOLIiVHi, TaK i KOTHITVBHI BUKIIVIKY, 3 AKMMV CTUKAIOThCs Y4Hi B KJIaci.

HoBedinkobi cummmomu Ttpamm. Kpim @ismaHMX CHMITTOMIB,
TpaBMa i cTpec 4acTo IPU3BOISTH A0 ITIOMITHMX 3MiH y HoBefdiHIIi. baraTto
VUHIB BUSBJISIOTh HeDa’kaHHS XOIWTM IO IIIKOJIV, Bimparoum IiepeBary
130JIAI0T  3aMiCTh  COIiaTbHMX B3aeMomin. Jlesgki miTm HecBimoMo
BiITBOPIOIOTh TpaBMaTW4Hi [IOCBiAM dYepe3 TIpPy, HaMararmouwuch
oIrpalfoBaTyt TpVBOXHI 1ofii. IToBemiHKOBI 03HaKM TaKOX BKIIIOYAIOTh
po3Iagu CHy, Taki $K KoIIMapy, sKi 3HIDKYIOTh KOHIIEHTpallifo Ta
KOTHITMBHY ¢dyHKIif0. TpmBari > TpaBMaTWUUHI IIlepeXMBaHHSI MOXYTh
BIUIMBATM Ha 3HAaTHICTP AWUTUHM 10 CaMOpPEryJIAllil, IO BuUMarae
CTBOPEHHS CTaOLIFHOTO CepeOBUIIIA [T 3HVDKeHH: cTpecy. Kpim Toro,
perpecusHa IOBeliHKa — HaIlpUK/Ia/l, IOBEpPHEHHS 10 AUTIIMX 3BMUOK
4y HaKOIM4YeHHsS TKi - BigoOpaxkae mmOOKi mouyTrsi HeOeslekm Ta
CTpaxy

Emouyitinuii oucimpec € ofHVIM i3 HavmMOIIMX HACTIAKIB TpaBMU.
YuHi MOXYTh IlepeXXuBaTy HifBUILeHy TPUBOIY, CTpax 1 HOripHIeHH:d
HacTporo. BoHu wacTo rinepuyTimsi 4O TpMBOI IOPOCIMX i pearyioThb
iHTeHCMBHO Ha Iy4Hi 3ByKu abo He3HauHi IopgpasHuKW. EmormirHe
OHIMIHHS, IIJBUIIIEHa arpecid Ta 3araJlbHa BTpara iHTepecy 10
OisUTbHOCTI, BKIIIOYAIOUM HaBUaHHS, € 3BudavtHuMmM. ILli  emorriviHi
CUMITTOMM TIOPYIIYIOTH AMHAaMIKy KiIacy i 3Ha4HO BIUIMBAlOTH Ha
30aTHICTh YYHIB 3alIMaTuCs TBOPUYMMM Ta CIIUIBHVMM MOBHVMM
3aBIaHHSIM, SIKi IOTPeOYIOTh KOHIIEHTpALil Ta eMOLiHOI BiIKPUTOCTI.

PosmisHaBaHHg  disMuHMX, IOBEIiHKOBMX Ta  €MOIIHIX
CUMIITOMIB TpaBMU € BaXKJIMBUM I BUKIagadiB EFL, gki mpaliioroTs 3
yKpaiHCBKMMM y4YHsMM. Buxilagadi MoBM IIOBMHHI 3aCcTOCOBYBaTU
CTpaTerii, CIIpsMOBaHi Ha BpaxyBaHHS TpaBMU, IHTErpyrdM TexXHIKM
YBa)KHOCTI, CTBOPIOIOUM ITPUMYyIOde CcepeldoBUIe Ta 3aCTOCOBYIOUM
THYYKi IgXOOM, OpieHTOBaHI Ha Y4HIB. 3a0XOUeHHS CaMOBVpPakeHH:
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depe3 pO3IOBiJli, BeeHHs IOJeHHVKIB Ta TBOPYl MOBHI BIIpaBU MOXe
HajaTyl y4YHSIM Oe3lleUHWII IIpOCTip IS eMOLir, OJHOYACHO
MiATPVIMYIOUV PO3BUTOK MOBIAL

Hasememo xutouo8i cmpameeii, sxi suxmagaui EFL MoxyTs
peasisyBaty m1d e(peKTMBHOTO ITOIOJIAHHS TPaBMIL:

Ileprmt 3a Bce i HavBaXKIMBillle, Ha HAIIly IYMKY, Iie cmBopenHs
0e3neunoeo cepedoBumya Ha ypoKax, IIpy SKOMY HiTV IIOUyBaTUMYyTh cebe
KoMmopTHO i BrleBHeHO. Briposa/pkeHHs: pyTHH Ta epe0adyBaHOCTI y
PO3KJIaJl YPOKiB, BUKOPVICTaHH: CIIOKIMHMX TOHIB IIiJ, 4ac CITUIKYBaHH:,
BVKOPVICTAaHHS Bi3yaJIbHMX IIKa30K (rpadikis, cxeM) i 3HVDKEHHS
TPUBOXHOCTI, TMO3UTMBHUI HACTpii Ha IIOYaTKy ypOKy 3
BUKOPVCTaHHSAM €MOIIiIHO-TIO3UTUBHUX TeXHiK, TOCTYIIHICTb BUMTEIISA
IUIA CHUTIKYBaHHS Ta OOTOBOpPEHHS BaXIVMBVIX ITMTaHb I103a TeMaMM
YPOKY $IK iHO3eMHOIO, TaK i PilHOIO MOBOO, CTBOPEeHHs ITO3UTVBHOTO,
HNPOOYKTUBHOIO i KpeaTVBHOIO CepedoBMINa Ha YpOKax aHITIVICHKOL
MOBM 3 aKTMBHMM 3aJy4eHHSIM Y4YHIB 710 Pi3HOMaHITHMX 3aBHaHb i
aKTMBHOCTEVI y TpyHOBi Ta iHmmBinyameHi poboti. Hampuxitan,
pisHOMaHITHI TexHiKM i pisHOBUIM “Daily Emotional Check-In”, abo “Zones
of Regulation” morioMararoTb yUHeBi i BUMTEITIO 3pO3yMiTH HacTpiv Ki1acy,
VYHIB i, BIAIIOBiTHO 0 11b0TO, OyIyBaTV ab0 3MIHIOBATVI CBOI YPOKIA.

HacrynHmmMy edeKTMBHVIMYM CTpaTeTisMU 117151 IO OJIaHHS CTpecy,
BTOMV Ta TpaBMU Oypae inwmeepayia mexwik yBaxcnocmmi Ha ypoKax
aHIVIVICEKOI MOBW, TaKuX $K IIpakKTMK JIWXaHHd Ta pejlakcarlil,
BUKOPWCTaHHS KOPOTKMX MeOuUTaTMBHUX BHOpaB. IlowaTok dm
3aBepllleHHs YpOKiB BIIpaBaMM Ha peJlaKcallifo, TaKMMM sIK IVxaybHi
HpaKTVKKM abo IIpocTe pO3TATYBAaHHS, MOXKe [OIOMOITH yUYHSIM
YIIpaBJIsTH eMOLisIMM Ta 3HVDKYBaTV CTpec, 1o IIpu3Bede A0 Kpalljoro
PO3YMiHHS Ta CIIPUVIHATTS iHIIIOMOBHOI'O MaTepiasly, III0 BUBYA€TLCS Ha
3aHATTI.

3aoxouenna 0o mbBopuoeo camoBupaxcenHa Ta iSUIBHOCTI €
BaXK/IMBOO YacCTMHOI 3aHATh aHIJIVICBKOI MOBI. HamaHHs MoXJIMBOCTeN
IVl CaMOBMpakKeHHs depe3 PO3IOBifi, TBOpYe MMChbMO ab0 MaIFOHKI,
BefleHHsI pedUIeKTUMBHMX INOAeHHMKIB MoOXe [IOIIOMOITV yUHAM
ompallfopaTyl eMoLil y HeHaIllpy>XeHOMY CepedoBUIIli, CIPUSIoUun
€MOLIiTHOMY 3IIiJIeHHIO Ta PO3BUTKY MOBHMX HaBWYOK Ta MOBJIEHHEBUX
YMiHb.

Buxopucmanna xoonepamubuux cmpameeiii nHaBuanna €, Ha
Hallly JyMKY, IIle OfiHi€lo epeKTMBHOIO CTpaTeTi€ro IofIoIaHH: CTpecy i
TpaBMI. 3a0XOUeHHs IOTPUMKM cepell ONHOMIITKIB depe3 IPyIOBi
3aBOaHHSA abo IapHi 3aBHaHHS, poOOTa Hay IPYHOBUMI IIPOEKTaM,
mootimaMy, KoirabopaTMBHMMM — iCTOpisSiMM  JjorioMara€  BiTHOBUTU
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COLiayIbHI HABWYKM Ta BiUyTTS CIUILHOTM cepen, yuHiB. IIpakTikm
eMIIaTil Ta Big9yTTs IOTPVMKM 3 OOKy BUMTeNIS i OMHOKIACHUKIB €
BaIVBOIO i HEOOXIITHOI0 YMOBOIO e(peKTMBHOIO BUBUEHHS aHIJIINICHKOT
MOBWM Ta COIiaJTbHOI a/IarrTariii.

I'nyuxicmoe y mnabuanni ma cniBuymmma. Buwreni noBuHHI
po3yMiTH, IO IeAKMM YUHSIM MOXKe OyTV CKJIajJiHO OpaTy y4acTb y
TPaIWULIVHNX 3aHATTAX depe3 eMoLiHwui auctpec. Ilepconastisosani
HiIXOAM A0 OLiHIOBaHHS, HaJlaHHsA ajlbTepHATVMBHUX BapiaHTIB ydacTi,
TaKNMX K 3aBIAHHA Ha CIIyxaHHA ado iHOMBiAyasTbHI AVMCKYycCil, MOXe
BpaxoByBaTH Pi3Hi eMoIirHi moTpedn.

Inumeepayia pyxy ma epu, BRIOUeHHS (PI3MUHMX aKTUBHOCTETVI,
Takmx sk TexHika Total Physical Response (TPR) abo pombosi irpm,
CUMYyJIALLI, TeviMidpikaliisi mpollecy HaBYaHHS JIOIIOMOXKE 3HIDKYBATH
HaIlpy>XKeHH: Ta HOKpalllyBaTV KOHIIeHTpallil0, OJlHOYaCHO 3MIilIHIOI0YM
MOBHI HaBWMUKM Ta MOBJICHHEB1 BMiHH YUYHIB.

BucaoBkn. TpaBMma i cTpec cepeq yuHiB, 1110 BUBYAIOTh iHO3eMHY
MOBY, HOTpeOYIOTh YBarv BUK/Ia/adiB i aanTaril HaB4aJIbHMX CTpaTerin.
InTerpamisi Texmik CEH, yBakHOCTI Ta KooIlepaTMBHOTO HaBYaHHS
JoromMarae 3abesrneunTy eMOIliviHe Ta KOTHITHBHe 31teHHs. 11i MmeTomm
€ KJITI0YeM JI0 CTBOpeHH:I CepelOBHIIa, sIKe IIiITPVIMYyE MOBHUV PO3BUTOK
i TIcvIXocoiaIbHY CTaOUTBHICTB.
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Hapmuaa CABUEHKO,

3m00yBadKa OCBiTH IepuIoro (0akaraBpchKOro) piBHS,
Komynansamit 3axiag, “ XapkiBcbKa r'yMaHiTapHO-TIefJarorigtHa
akagemiss” XapKiBCbKOI 00ITacHOL paam

IIIXOOM 10 HABUAHHS AHIJIOMOBHOI KOMYHIKAILIIT
IIKOJISAPIB 3 OCOBJIMBVMMWM OCBITHIMM IIOTPEBAMMU

3axsIaz, ocBiTM TOcimae ocobmnmBe Miclle B XXWTTI yUHS i Bimirpae
Ba KIIVIBY POJIb Y TOJIi KOXKHOI ymoavHN. CaMe Ha BUMTeIS JIAra€e rojloBHa
i Ha3BMYaVHO CKJIaJHa IIpallsd - IIArOTyBaTW Y4YHS 10 CaMOCTIiVIHWX
KPOKiB y MiHJIMBOMY CYCIIJIBCTBI, TaTV 7IoMy HeoOXimHi 3HaHHA. | BaBidi
BaXITMBIIITE, SIKIO - IIe AWTMHA 3 OCOONIVBVIMM OCBiTHIMM IIOTpebamiL.
Konrrenmist iHKIFO3MBHOI OCBiTM I'PYHTY€TbCA Ha IIpaBaxX JIOOVHM Ta
paBax piBHOCTI. BinmosigHo 10 HeT Bci AiTM MarOTh OJHAKOBY LiHHICTh
I cycriniberBa. OKpeMoil yBarM 3ac/IyTOBY€ KOHCTPYIOBaHHS YPOKY
iHo3emHOi MOBM. Vloro crenudika, Ha BiIMIiHy Bif iHImMIX IpemMeTis
IIKIJTBHOTO IIMKITY, IIOJISITAaE B TOMY, III0 MOBJIEHHS (Y HAIlIOMY BUIIa[Ky
- IHIIIOMOBHe) CJTY>KUTb i MeTOIO, i 3ac000M HaBYaHHS BOIHOYAC.

IIpoGriema HaBuaHHS fiTert i3 ocoOMMBUMMM  OCBiTHIMM
pobirleMaMy 3 KOKHWMM IIHEM CTa€ OUIBII aKTyaJIbHOIO, TOMY IIO, 3
OIHOTrO OOKY, HaMiTwlacsl TEH/EHIlisl 30UIBIIIeHHST YMCeIbHOCTI TaKmX
IiTeV, a 3 iHIIoTro, 3 ABJISIOTHCSA HOBI MOXJIMBOCTI [JIS COLTiayIi3arii Imx
ZliTeVl y CYCIIUILCTBI Ta OTPVYMAaHHS HUMI IIOBHOLIIHHOT OCBiTH. BuBueHH:
iHO3eMHOI MOBM Ha paHHIX eTallax HaBYaHHS CyTT€BO BIUIMBaE Ha
PO3BUTOK TCMXIKM OWTVHM i, 30KpeMa, 30araueHHs ii iHTeJIeKTy, IO,
CBOEIO0 Ueprolo, 3yMOBJIIOETbCA aKTMBi3alliefo OCHOBHMX Ii3HaBaJIbHMX
nporieciB - yBary, nam sari, mucieHHsa. OnaHyBaHHS MOBJIEHHEBVIMM
3acobamMy iHO3eMHOI MOBM CIpPUSE IHTEIEKTyalbHOMY PO3BUTKOBI,
OCKUIBKM 11eV1 IIpolLieC HepO3PVBHO II0B’ SI3aHMUI i3 PO3BUTKOM PO3yMOBVIX
dynkiiin. OKpiM iHIIIOro, BUBYeHHs iHO3eMHOI MOBVI CIIpsi€ iHTerparlil
OUTUHM y CyCIIbHe XXWTTd, IoIloMarae€ i1 KOPUCTYBaTHCh YciMa
MOJIVMBOCTSIMY, Ki IIPOIIOHYE CyCIIUILCTBO, (POPMY€ eTrUHe CTaBIeHHs
[0 OTOUYIOYOro CBIiTYy i camoi cebe.

Criettidpiky HaBYaHHS iHO3eMHWMX MOB [iTell 3 OCOOJIVBMMM
ocBiTHiMM TIoTpebamMm  BimoOpakeHO B  HaAyKOBMX  PO3BimKax
O.Kaszauigep [2], I Kammmina, H.Tyummoi, C.Ywx, K.lanouxn,
H. IllepOw Ta iammix. [Tntasss nigroropku daxisliiB iHO3eMHMX MOB 10
HaBYaHHA [IiTeVl 3 0COOIVBVIMM OCBITHIMI IIOTpeOamut OyiIn IIpeaMeToM
nocrimkens  O. Bostormmmuoi  [1], H. dwmirpenxo, O. Kasauinep [2],
A. Crenanenko [3], K. arroukm ta iHImmx.
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ITearoriyna npakTyKa 3acBidye, 1110 iHO3eMHa MOBa, K i pifHa,
3a BU3HAUeHHSIM Mae 3ale3lledyBaTyi COLiaIbHi, iHTeleKTyapHI Ta
ocoOucTicHi TOTpedbu JronmMHM. 3aBASKM MOBJIEHHEBIN IisUIbHOCTI
IOWTIHA PO3BVBAETHCS, BIIXOBY€EThCS, ITi3HAE CBIT i cele.

BuBueHnst iHO3eMHOI (QHITIIVICBKOI) MOBWM Yy MOJIOMIIOMY
IIKJTPHOMY Billi HOTpiOHe BCiM AiTSM, He3alleXXHO Bif IXHIX CTapTOBMX
3AiOHOCTEVI, OCKUTBKI BOHO, IIO-TIepIIle, Ma€ Oe3lepeduHmil TTO3UTHBHM
BIUIMB Ha PO3BUTOK ICMXiuHWMX (PYHKIIIT OUTMHM - T TIaM SITi, yBarw,
MWCJIeHHSI, CIPUVIHSATTS, Y4B TOILO, 110 CTUMYJIIOE BIUIVMB Ha PO3BUTOK
3araJIbHVMX MOBHUX 3Ii0HOCTeVI OWTVHM Ta OBOJIOAIHHS PiIHOIO MOBOIO;
Ho-IIpyre, paHHE HaBYaHHS iHO3eMHOI MOBV Ma€ BeJIVIKe ITpaKTU4YHe
3Ha4YeHHs CTOCOBHO $IKOCTi OBOJIOAIHHS MEPIIOI iHO3eMHOI0 MOBOIO,
cTBOPIOIOUM 0asy [Is IPOJOBXKeHHs BUBYEeHH: 11 B CepeJiHix i cTapIrix
KJlacaX; IIO-TPeTe, Ma€ BUXOBHY iH(OpMaTWBHY IiHHICTb, IO
BVISIBJISIETBCS Y OUTBII paHHBOMY BXOPKEHHI IMTVHM B 3aTaJIbHOJIIONCHKY
KYyJIbTYPY 4Uepes3 CIIUIKyBaHHs Ha HOBiVi 11 Hel MOBI.

AHpiricbka MoOBa € OIHMM 13 HaMCKIAIHIINNMX INKUIBHMX
IpenMeTiB. B ymoBax ke iHKJTFO3MBHOT OCBITV HaBYaHHS 11i€l IVICITATUTIHN
BVIMarae ocobIMBo1 yBary i eTajbHO IIPOAYMaHOI opraHisariil Imporecy
HaBYaHHS, a ay/iloBaHHA Ta TOBOPiHHS CTaHOBJIATb OCHOBY
dpopMyBaHHS Ta PO3BUTKY HaBIUYOK i BMiHB, ITOB SI3aHVIX 3 OBOJIOMIIHHSAM
yciMa BuaMy MOBJIEHHEBOT A1V TbHOCTI.

T'oj10BHOXO MeTOI0 HaBYaHHS aHIJIiVICBKOT MOBY JIJTISI TaKMX [IITEV €
CTBOpPeHHs IO3UTMBHOI MOTMBaIlili A0 1i HapuaHHA. [ljng y4HIiB
dopMyBaHHS 30aTHOCTI CIJIKYBaTMCS YYXXOIO MOBOIO IIOB sI3aHe He
CTUJIBKM 3 OCBOEHHS TpaMaTUYHMX, JIEKCUYHMX 1 POHETUUHMIX CTPYKTYP,
CKUJTBKM 3 BUKOHAHHSM IPaKTUYHUX, IIPeIMEeTHUX il i BUpaxeHHSIM
eMOIliff, $IKi CyHIpOBOIXYIOTBCS afeKBaTHMUMM BUCJIOBIIOBAHHAMM
aHIJIIICBKOI MOBOIO. TOMYy OCHOBHMM IIPMHLVIIOM KOMYHIKaTMBHO-
Opi€eHTOBaHOTO HaBUAHHS € MOBJIEHHEBA MTisUTHHICTb.

Ockitpkm it 3 ocobnmsumm ocsitHiMM norpebamm (OOTI)
MaloTh HpolsieMy 3 JIOTIYHMM MWCIEHHSM, 3allaM STOBYBaHHSIM, Ha
ypOKax aHIJIiVICbKOI MOBW BMKOPWMCTOBYIOTH HAaOUHWMII MaTepiay: Ha
TOIIITi, CTiHaX PO3MIITyIOTh IUIaKaTU 3 aKTMBHOIO JIEKCMKOIO, ITpaBlIaMu
rpaMaTuKy, aHIJIIICPKOIO  abeTKoro, Tabymili 3  IIpaBWIBHUM
HamvcaHHAM OyKB, 4acTO BUKOPWMCTOBYIOTb IIpe3eHTarlii. Bukopricranss
LiKaBOro MaTrepially Ta HasBHICTb 30pOBMX OIIOp y poOOTi 3 AiTbMI 3
OOIT HeoOXimHi I 3aCBOEHHS Pi3HUX CTPYKTYP.

[Tin yac ypoky MHOTpiOHO HPUAUIUTU yBary KOXHOMY y4YHEBi,
3pO3yMiTH, XTO Kpallle OIlaHyBaB TeMy, SIKMV 3 acleKTiB JisUIbHOCTI
BHAETbCS OUTUHI Kpalle 3a iHmm. Tomy Ha ypokax po3poOiIsIoTBCS
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inguBinyaneHi 3aBgaHHsA, amke mutnHa 3 OOIT ocobimmBo mOTpebye
yBaru, OigTPVIMKK, MOXBaJIVI, YCBIIOMJIEHHs, IO IOCh BUXOAWUTH y Hel
mobpe.

Ha nouatkoBoMy eTarli HaB4aHH# aHIJIiVICbKOT MoBM JiiTert 3 OOIT
HacaMIlepell HeoOximZHO dopMyBaTH Ta pO3BMBaTH JIEKCHYHI HaBWUK,
BMIiHHS TOBOpiHHA. Y KiIaci moTpibHO skomora OuTbIlle PO3MOBIIATV
aHIJIIICBKOIO MOBOIO 3 IIepIIOro ypoky. YUyroum HesHalioMy iM MOBY,
JiTV BUSBJIAIOTH 3allikaBJIeHiCTh, XOUyTh Ai3HATWUC, III0 O3HAYa€ Ta 4u
inma dpasza.

B ocHOBI HaBuaHHS [AiTeVl YCHOIO CIIJIKYBaHHS aHIJIiVICBKOIO
MOBOIO JIEXXUTb I'pa, dKa JIoIoMarae 3allikaBUTy JAiTeV, MiIBUIIATH IXHI
piBeHb MOTMBallii. 3a JOIIOMOTIOIO Pi3HMX BUJIiB irop po3BUBa€ETLCS yBara,
ImaM'gTh, MUCIIEHH:, ysiBa, (paHTasig [iTert i BMIHHS BCTaHOBIIIOBATU
3aKOHOMipHOCTI. SIKIIO TIif, Yac Iput AiTV OUIATbCS Ha KOMaH[Y, 1ie Tak
CaMoO PO3BMBa€ BMiHH: IpaIlOBaTV B KOJIEKTVBI, CIIUIKyBaTUC B COLiyMi,
JoIoMarae aganTyBaTHC B YMOBaX COLiaJIbHOIO CepeqoBMINa. 3aIe)XHO
Bif] TeMI Ha YpOK “IIpMxomsTh y TocTi” pi3HI Ka3KOBi IlepcoHaxi, repoi
MynbpTdiTbMiB. IHOmI It Kpamoro  3acBOEHHS — IpaMaTUKM
BUKOPWCTOBYIOTBCS OIIOBiJaHH:, Ka3KV BJIACHOIO HaIllMCaHH:I, Ha ypoKax
BUKOPVCTOBY€ETBLCS Pi3HUN irpoBUIi MaTepiasl.

Kpim TOro, 00OOB'SI3kOBO  3aCTOCOBY€ThCSI  iHOMBiAyalbHe
OLIiHIOBaHHS POOOTV KOXKHOTO yUHS: Y KOTOCh BUVIIDIO Kpallle 3po0mTu
OfHe 3aBJaHH:, XTOCh IIBWIIIE 3a BCiX BIIOpaBCs, 3 IHIIMM, a KOMYCh
HO3BOJIAEThCS TIepepoOUTY 3aBlIaHHs, 3 SIKMM BiH He BIIOpaBCd 3 BXKe
noTiM craBurbes oniHka. Orinka ycmixiB mitenr 3 OOIT mae Oytm
THYYKOIO Ta BpaxoBYBaTM IXHi IHAMBIAyaJIbHI JocATHeHHs. Baxiuso
aKLeHTyBaTV yBary Ha IO3WTMBHIV AMHAaMIIIl Ta ycrixax, HaBiTb SIKIIIO
BOHU 3[JAOThCSI He3HAUHVIMIAL

Ilim wac poboTt 3 TakmMMM JiTbMM TOTPIOHO  dYacTo
BUKOPVCTOBYBATH 3a0XOUeHH: K CJIOBECHI, TaK i IIpenMeTHi (“3ipoukm
ycnixy”, dirypkm cyneprepois, “xy0ok mepemoxiis”). BukopricraHHS
HeCcTaHJApPTHMX (POPM OLHIOBaHHS, TaKMX dK HOPTEOIIio, MPOEKTH,
Hpe3eHTallii, TaKOXX MOXe Oy TV KOPVCHVM.

Bukopwcranns iHTepakTuMBHMX IpeseHTaunin y Power Point
TO3BOJISIE SICKPaBO V1 HAOYHO IIpe3eHTyBaTy BCi HaBYaIbHi TeMl, HaBiTh
Ti, SIKi, Ha TIe IV TIOTJIAN, € HyIHUMM I BUBYeHHS YIHAMM, a TaKOX
PO3BMHYTM ¥ IIPOKOHTPOIIOBATV HaBUUKM aydiloBaHH:d, YUTaHHSA 3
PisHMMM CTpaTerisiMy, BimmpaifoBaTy, 3aKpilUTU W yJOCKOHAJIUTU
JIEKCVKO-TpaMaTWYIHUL Marepial, IepeBipwru cebe caMOCTIVIHO 1
BUITPaBUTH MOMWIKW, IO € BaXXIMBUM I giten i3 LTI, gaxi iy Ts
HOBUIBHO 71 Hepo30ipimBo. IHTepakTMBHI BUOM POOOTH HAIOTh YUHSAM 3
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ocoOnmmBMMM TIOTpebaMIt MOXJIMBICTD IlepeHOCHTV HaOyTi pamimre
3HaHHS, cPOpPMOBaHI BMIHHS 71 HaBMUYKM Ha HOBi BUAM HisUTBHOCTI Ta
cmyaui‘l‘ MOBJIEHHEBOI ~B3a€MOJii, IO CIpusA€ BIOCKOHAJIEHHIO
KOMYHIKaTVMBHOTO I0cBiny [2].

Hy>Xe BaXJIMBO IIeflarory 3HaTu, 4y CIIofi00aBcs yuHeBi YpOK, [Ki
B HBOTO 3/IVIIVIIVICS BPa’keHH:d, BCe B HbOIO BUVIIUIO YN Hi. 3 Iriero
MEeTOI0 BVKOPWUCTOBYIOTbCA KapTKM 3i cMamwmmkamw. [litm gyxe
3anikasieHi, iM To100aeThCA TaBaTH OI[IHKY yPOKY.

bynp-sixa poGoTa NpMHOCKUTE pe3ysbTaT TUIbKM TOZi, SKIIO BOHA
BeJIeThCsl CYCTeMHO, Ha KOXKHOMY yPOIIi Ta B IO3aypOYHiN AisJIbHOCTI.
s mirevt 3 OOIT e ocobmmBo BayKymBO, 00 IXHi 0COOIMBOCTI PO3BUTKY
BVMaraloTb HabaraTo OUIBII KpOITITKOI Ta CHCTEMAaTIIHOI POOOTIHL
TpynHomi, IO BMHMKAIOTh Yy MAiTeN I, 4Yac OCBOEHHS IIporpamu,
IepeboOpHI, ajle I OBOrO MOTpiOHa ceprio3Ha, MOMEKYAM PYTMHHA
poborta i Bumrests, i camoi nuTyHMY, i 6aTHKIB

Bin 3maromxenoi poOoTy memarora 3ajIeXwUTh He JIVIIE SIKiCTh
BUBYEHHS YUHSMMU 3 OCOOIMBOCTAMM PO3BUTKY iHO3€MHOI MOBM, a ¥
dopmyBarHs IxHBOI ocobmcrocti. Citif, 3ayBakmurTy, IO I dYac
HaBYaHHS [iTel 3 0coOIMBMMM TOTpebaMy BUKOPMCTOBYIOTh Ti cami
MeTOAV HaBYaHHS, IO W IS HaB4aHH:A HOPMOTMIIOBMX AiTevt. OgHaK
0COOJIMBOCT] IICMXOJIOTIYHOTO PO3BUTKY IMX KaTeropiii 3yMOBJIOIOTH
Pi3Hi criocobu 3aCTOCYBaHHS OKPeCJIEHVX METO/IIB.

TakyM uymHOM, BUBYEHHs iHO3eMHOI MOBUM  HiTbMM 3
0COOIIMBOCTSIMMU TICMXO(DI3MIHOTO PO3BUTKY Y CYYacCHIV ITeJarorivHin
HayIli BUK/IMKA€E OaraTo cynepedok i HapikaHb. Ajie peajtii CbOTOIEHHS
BVIMararoTh, 100 y4Hi 3 0cOOIMBIIMI OCBITHIMM ITpo0sieMaMy1 BUBYaIIN
iHO3eMHY MOBY 7 aKTVMBHO BMKOPWCTOBYBaJIM II y ITpolleci HaBYaHH:.
MopepHiszanist OCBiTHBOI CMICTeMM, PO3SBUTOK IHKIIO3VIBHOTO ITIAXOAY A0
HaBUaHHS BUMaraloTh IIeperigay Ta IIONIyKy HOBMX pillleHb IOI0
HaBYaHHS iHO3eMHOI MOBWM Ha pi3HMX piBHAX. YuHi 3 0cOOIMBVMM
OCBiTHIMM TTOTpeOaMy MaroTh pi3Hi 34i0HOCTI i MOXUIMBOCTI, ajsle Bci
HIKOJIsApi OaXKaroTh, 100 IXHi BITMIHHOCTI HOBaXkayIv, mod ix po3yMim i
LiHyBaJIMI K BUYMTEIi, Tak VI iHmm mkosdpi. TakuMm dmHOM, yumTtens
iHo3eMHOI MOBM Mae OyTu OOi3HaHWUII i3 MOXJIMBUMM IpOSIBAMMU
BiIMiHHOCTeVI Y HaBYaHHi Ta IIOBeIiHII JiTeV:, sIKi HaJleXaTb J0 IIeBHOT
KaTeropii, IIpalfoBaTi B IIOCTiIHOMY KOHTaKTi 3 IICMXOJIOTaMU,
yCBiTOMITIOBATV OCOOIIMBOCTI KOXKHOT KaTeropil i1 afanTyBaTVi METOOVIKY
HaBYaHH:I.
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Haranis CM3OHEHKO,
KaHIWIAT PUIOIOTiYHMX HaYK, JOLIEHT,
ITonTaBChKMI IepKaBHUV arpapHUN YHiBepCcUTeT

3ACTOCYBAHHSI TIPOEKTHMX TEXHOJIOTIVI HABUAHHST Y
IIPAKTUILI BUKJTADATHHS OVICLIVTUIIHU
“OCHOBV KOMYHIKATVBHOI JITHTBICTUKW”

IMpoexTHi TexHoIOTII HaBYaHHA - crioci® opraHisariii HaBYaHHS,
SKUV TlepernOadae po3poOseHHS 3mo0yBadamMm  OCBiTM  peaIbHOTO
HPOAYKTY IUISIXOM CaMOCTIVTHOTO IIONIyKy HavOUIBII IIPUITHSTHOTO
C110co0y BUpiIIeHHS ITpOo0IIEMHOTO 3aB/IaHHS.

EdexTmBHICTh 3aCTOCYBaHHS IIPOEKTHVIX TEXHOJIOTIN SIK CIIOCOOY
dopmyBaHHS y 3mo0yBauiB  BMINOI  OCBITM  IIOJIKYJIBTYPHOIL,
COLIIOJIIHIBICTMYHOY, iHIIIOMOBHOI KOMIIETEHTHOCTeN HayKOBO [OBeleHa.
IMpoexTHe HaBYaHHS CIIpMsE TaKOX (POPMYBAHHIO JTOCTITHMIIBKOL [1] i
Hpoq)eciﬁHo'l' KOMyHiKaTMBHo'l' [2] xomMTIETEHTHOCTETA, 1110 aKTyaJIbHO 15t
HiATOTOBKV MaOyTHiX ¢pUI0JI0riB, JIIHTBICTiB, IIepeKIatadis.

o cyTTeBuX mepeBar IIPOEKTHMX TEXHOJIOTIV YHaJIEXHIOIOTh
HpaKTVKO OPi€HTOBaHWMV MiOXid A0 BMKOHAaHHS 3aBHaHb, ITOJIIIMIIeHH:
MoTMBalii 3mo00yBauiB BWMINOI OCBiTM 1O HaBYaHHS, PO3BUTOK
KPUTWYHOTO MVCJIEHHS, JOCTAHMIIBKMUX 1 KOMYHIKaTUBHUX HaBUUOK,
3aCTOCyBaHHs yMiHb iHOVBiAyaIbHOI Ta KOMaHIHOI pOOOTH.

OcHOBHI eTany IPOEKTYBaJIbHOI pOOOTI:

®  nideomobuuil: BUOKpeMIEHHS ITPO0IeMHOrO IINTAaHHS, BU3HAYeHHS
TeMW 71 METVI IPOEKTY, IIPOTrHO3yBaHHS CIIOCODIB 110r0 peasrisamil i
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HpefiCTaBIeHHs. Pe3yJIbTaTiB, po3polieHHS KpuTepilB 1 IIKau
OLIiHIOBaHHA BUKOHAHHS IIPOEKTY;

e peanizayis npoekmy: ¢OpMyBaHHS «KapTW 3HaHb» (BimoMmoro
HeBioMOoro), aHaj1i3 IpobJIeMHOro 3aBIaHHS, IIOMYK iHdopMarii,
sKol Opakye (aHasli3, cHocTepeXXeHHs, poOoTa 3 HayKOBOIO
JliTepaTyporo, aHKeTyBaHHs, iHTepB I0BaHHs1, eKCIIepVMEeHT TOIIIO),
oOroBopeHHSI y TpyHax BapiaHTiB po3B’s3aHHA ITpOOIEeMHOL
cuTyarii, popMyBaHHS CTpaTeTil i TAKTMKY peasIi3allil IIPOEKTY;

o npedcmabaenns pesyavmamib npoexmuoi pobomy B YCHIVI UM IIVICEMHIN
dopmMi, 3aXMCT TIPOEKTY, BIAIIOBiAI Ha 3amMTaHHS, (POPMyBaHH:S
BVICHOBKIB;

®  0yiHI0BaHHA NPOEKMHOT OIAABHOCIE;

*  pegexcis.

Hasepemo kisIbKa BapiaHTiB HPOEKTHMX 3aBHaHb, SKi JOPEYHO
3aCTOCOBYBaTM Yy IIpakTMIli BUKIafgaHHA mucimuiiay  “OcHoBu
KOMYHIKaTVBHOI JIiHTBicTMKM” .

1. Tema npoexmy: “KomyHikaTMBHI cTpaTerii B cydacHOMY

Mepiarrpoctopi”.

Mema: mipoanastizyBaTi 0cOOIMBOCTI KOMYHIKAIIl B Cy4acHOMY
MeJliaIlpoCTOpi, BWM3HAUWTM W1 OIWCaTM HasgBHI B MeiaaucKypci
KOMYHIKaTVBHI cTpareril.

Peasisayia  npoexmy: BimmoBimHO 1O 00paHOI  THITONIOTIT
KOMYHIKaTVBHMX cTparerin HpoaHaJli3yBaTu HOBWHHI
cTarTi/iHTepB 10/ periopTaxi/ Moy TnyHi 3BEpPHEHHS / IIPOMOBI;
HifICyMyBaTV pe3yJIbTaTV IIPOE€KTHOI POOOTIL

IIpedcmabaennsa  pesyavmami6 — npoexmuoi  pobomu:  BUCTYII,
Hpe3eHTallist/ mocTep.

2. Tema npoexmy: “IlopiBHsUIbHMI  aHaI3 edeKTMBHOI Ta

HeedeKTMBHOI KOMYHiKartii”.

Mema: npoanamisysatu 10 5 mpukiagis edeKTwBHOT i
HeeeKTMBHOI KOMYHIKaIlil B TaTy3i ocBiTn, 6i3Hecy, Memia; yKiIacTu Ha
OCHOBI IIpOaHaJIi30BaHOIO MaTepiasly peKOMeHJAll I ITOJIITIIeHHs
HaBWYOK epeKTMBHOI KOMyHIiKallii.

Peanisayia  npoexmy: pibpatm npuxiany — edeKTMBHOI i
HeedbeKTMBHOI KOMYyHiKallii; ITpoaHastisyBaT oOpaHi curyanii Ha
IpeaMeT [OCATHEeHHsS BCix Ijlelt KoMyHikamii (iHdopmarlintHoi,
HpeIMeTHOI i BjlacHe KOMYyHIKaTMBHOI) i 30epeXkeHHS KOMyHIKaTMBHOT
piBHOBarw;  3'scyBaTu IpuWuMHM ~ HeepeKTVMBHOI  KOMYHiKaIlil;
HifICyMyBaTV pe3yJIbTaTV IIPOEKTHOI PoOOTIL
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Ilpedcmabaenns  pesysvmamif  npoekmuoi — pobomu:  BUCTYII,
IpeseHTaltis/ rocrep/iHdorpadika.

3. Tema npoexmy: “ExcriepviMeHT: #AKi (paKTOpM MOBJIEHHEBOTO
BIUIMBY € HavieBirmmmm?”.

Mema: excriepyMeHTaJIbHMM — IIUIIXOM  BUSBUTH  (PaKTOPU
MOBJIEHHEBOTO BIUIMBY, 4Ki CyTT€BO MOCWIOIOTh KOMYHIKaTUBHY
HO3UILII0 ajfpecaHTa.

Peaqizayia npoexmy: nidGpaTvi KOMyHiKaTvBHe IToBimoMiIeHHs (1o 10
PpedveHb); BUCYHY T TilTOTe3y IIOA0 TVX (paKTOpiB MOBJIEHHEBOTO BIUIVBY,
SIKi € BU3HAYJIBHVMM TS VIOTO CIPUVIHSTTS; PO3pOOWTN aHKeTy It
aHaJIi3y OI[IHKOBMX BpaXeHHs aydauTopil Imomo dakxTopis, sKi
HOCWIIOIOTE MO3WILIO afpecaHTa; IIPOBeCTU eKCIIePVIMEHT: BUTOJIOCUTV
IOBiZIOMJIEHHS TIepef] ayAUTOpPi€l0, 3aCTOCOBYIOUNM TOW UM TOVI (paKTop
HOCWIEHHs  MOBJIEHHEBOIO  BIUIMBY; IIpoaHaIi3yBaTW  aHKeTU;
HifICyMyBaTV pe3yJIbTaTV IIPOEKTHOI POOOTIL

IIpedcmabaenna  pesyavmami6 — npoexmuoi  pobomu:  BUCTYIIL,
Ipe3eHTaltis/ mocrep/ iHdorpadika.

4. Tema npoexmy: “Po3poOrieHHSI TpeHIHry 3 edeKTMBHOI
KoMyHiKari1”.

Mema: cTBOpWTM HaBYaJIbHWV TpeHIHr i3 TppOX BIIpas,
COpsSMOBaHMII ~ Ha  IIOJIIIIIeHHd  KOMYHIKaTMBHMX  HaBWYOK
CITiIBPO3MOBHVIKIB.

Peanisayia npoexmy: BU3HaAUUTM OCHOBHI UMHHUKY HeedeKTMBHOL
KOMYHiKaril (HeBIIeBHEHICTb, HeIePeKOHIVMBICTh, HEBMIHHS BIAJIO
ccpopMyIIIOBaTV AYMKY TOIIO); PO3POOUTY TPW BIIPaBK, CIIPSMOBaHi Ha
HOJIMNIIIeHHI KOMYHIKaTMBHVMX HaBWYOK; ITATOTYBaTW IHCTPYKLII IS
YYacCHVIKIB TPEeHIHTY; IIPOBECTM IIPOOHMI TpeHIHT, y pasi morpebu
BiIKOperyBaTy BIIpaBu,/ iHCTPYKIIii; MiACyMyBaTV pe3yiIbTaTi IIPOE€KTHOT
pobotm.

IIpedcmabaenna  pesyavmamif  npoekmuoi  pobomu: MeTOIVYHI
Marepiasv (oIvc BIIpaB, peKoMeH/Iallil) /Birmeoponmk.

5. Tema npoexmy: “IHTepakTMBHa Mama 3 KOMYHIKaTMBHOI
JHHTBicTMKI” .

Mema: cTBOpUTH iHTepaKTVBHY Mally 3 Bisyaslisallii TeOpeTUJHMX
(HanpuKIIam, OCHOBHI Mozlerli KOMyHiKallil, opraHisariisi MOBHOTO KOAY B
KOMYyHiKallil, KOMYHiKaTMBHi $KOCTi MOBJIeHHs, edeKTuBHa i
Hee(peKTMBHA KOMYHIKallisl, TWIIOJIOTiS MOBJIEHHEBUX aKTiB) i
MPaKTIYIHMX aclleKTiB MOBHOI KOMYHiKallii (HarmpukiIa, KOMyHiKaTUBHI
Oap’epm i crocobum ix IIOHOIAHHS, IIOPIBHSHHS KOMYHIKaTMBHIIX
CTpaTerivi i TaKTVUK PisHMX TWUIIB JWCKYpCy, KapTa KYJIbTYPHUX
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BiIMiHHOCTeVI KOMYHiKallil, ITpUHIMOM KOMYHIKallil Ta MakKCHMMM IX
YTiJTeHHS B Pi3HMX TUIIaX AVICKYPCY).

Peanisayia npoekmy: BU3HAUWTI IIpeMeT Bisyastisallii; pospoourn
OPOTOTMII iHTEpaKTMBHOI MaIll; CTBOPUTM iHTepaKTMBHY Mally 3a
morioMororo oHyavH-iatdopMm  (MindMeister, Miro, StoryMap JS
TOIO); TIPOTECTYBaTW iHTepaKTVBHI KapTW, BHeCTM KOPEKTVBI;
MiZICyMyBaTy pe3yJIbTaTi IIPOEKTHOI poOOTL

Ilpedcmabaenns  pesysomami6 npoexmmuoi pobomu: iHTepaKTVBHA
KapTa.

3Bakalounl Ha BUKIajleHe BUIIEe, KOHCTATY€EMO, IO IIPOEKTHA
poboTta - HpOmyKTMBHMIA cIIocid dopMmysaHHS y 3000yBauiB BUITION
OCBITM TIPaKTUYHMX HaBWUYOK, PO3BUTKY KPEATMBHOTO VI KPUTWIHOTO
MWCJIeHHS], KOMYHiKaTVUBHOI Ta JOCITiAHUIIBKOT KOMITeTeHIIi.
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Pocrmciias COSAHCBHKW,
3m00yBad nepioro (bakaraBpchbKOTro) piBHS BUIIOL OCBITH,
bepnstHcpKMI Tep>kaBHMI ITearOriuHM YHiBepCUTET

OCBITHIV ITOTEHIIIAJI JOIIOBHEHOI PEAJIBHOCTI Y
®OPMYBAHHI MOBJIEHEBOI KOMITETEHTHOCTI LIIKOJISIPIB

Y KoHTeKcTi 1M poBizanii ocBiTH Aefaiti OUIbIIOI yBary HabyBae
BIPOBa/pKeHHSI IHHOBALIVMHMX TeXHOJIOTiV, 3HaTHUX MiOBUINUTU
edeKTUBHICTb HaBUaJIbHOTO Ipollecy. OfHi€IO 3 TaKuX TexXHOJIOTINl €
moroBHeHa peasbHICTH (AR). [lormoBHeHa peaytbHICTD BUPI3HAETBCS 5K
MepCIeKTUBHUI IHCTPYMEHT, KMV MOXKe 3MIiHUTM CIocid, SKuM y4Hi
HaOyBalOTh MOBHIX HaBWYOK, 30KpeMa MOBJIEHHEBOI KOMITETEHTHOCT.
MoB/leHHeBa ~ KOMITETEHTHICTh ~ OXOIUIIOE  3[aTHICTb  edeKTMBHO
CIIUIKYyBaTVCs, NPaBWILHO BUMOBIIATU CJIOBa, CJIyxaTW Ta PpO3yMiTu
MOBJIEHH:, III0 € BaXKIVMBMMM HaBUUYKaMM [Pl aKaJeMidHOro Ta
COLiaJIbHOTO yCHiXYy.
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Mera mmx Te3 - mOCIIAWMTM OCBITHIM IIOTEHIHaI JOIIOBHEHOI
peanmpHOCTi (AR) y (opmyBaHHI MOBIIEHHEBOI KOMIIETEHTHOCTI
IIKOJISIPiB i/, Yac BUBUEHHS aHIJIIVICBKOI MOBY, III0 Ilepedadac aHaIi3
HayKOBVIX JKepeJI Ta IIPaKTUYHWX 3aCTOCYBaHb JIOITIOBHEHOI peayIbHOCTI
Yy HaBYaJILHOMY ITPOLIECi.

AKTyaJIbHICTD TeMW MiOTBePILKYETbCA 3HAYHOIO KUIBKICTIO
HayKOBVIX IIpallb, IIpucBsdeHux ii BupdeHmHro. Cepen, HUX MOXHA
BUOKPEMUTV JOCITIIKEeHH: YKPaiHChKMX HayKoOBLiB, 30Kkpema Ixom L.
ta Pynnix IO, a Takox mparti 3apyOixamx aBTopis, Takmx sik Hlopp I,
Mappaxi-I'omec B. Ta benau-Menian X.

HocripKyoun IoTeHIiasl JOIIOBHEHOI peajIbHOCTI Y BUKIIaIaHHi
iHozemHMx MOB, IlIkoma . minkpecitoe 11 mieBicTh y popMyBaHHI HaBITIOK
YCHOTO MOBJIEHHs IIKOJIAPIB Ha ypoKaX aHIJIIVICBKOI MOBW. 3aBHASKU
CTBOPEHHIO IMepCUBHUX CUTYyalill, y SAKUX Y4Hi B3a€MOIIIOTh 3
BipTyaJIbHMMV IIepCOHa’KaMM IIif] 9ac poJIbOBVIX ir0p, TeXHOJIOTis CIIPYsE
PO3BUTKY KOMYHIKaTVMBHWX YMiHb Ta IIJBUIIEHHIO BIIEBHEHOCTI Y
MOBJIEHHEBOMY CaMOBVIpakeHHi [2, c. 39].

B ymoBax nudposisariii ocBiTM Ta 3pOCTarodoil ITOMYJIIPHOCTI
IMepCHMBHMX TeXHOJIOTIV, HOCI/DKeHHS OUIaKTMYHOIO IIOTeHIialy
morioBHeHOI peastbHOCTI (AR) HaOyBae 0cobsmBoI akTyarbHOCTI. OmHVIM
i3 HepcHeKTMBHMX IHCTPYMeHTIiB y Wil cdepi € gomaToxk Metaverse
Studio, siKMVI aKTMBHO BIIPOBa/KY€ThCSl y HaBYaHHS iHO3eMHMX MOB. Y
crarti PygHik 0. posmIsHyTO IymakTIHMI IIOTeHITial 3aCTOCyBaHH
OOHaTKy IOIOBHeHOI pealbHOCTI Metaverse Studio y HasuanHi
iHO3eMHIMX MOB. ABTOpKa 3a3Havae, III0 BMKOPUCTaHHS IIHOTO JOHAATKy
CIIpV€ IMABUINEHHIO MOTMBALlil yUHIB Ta aKTVBi3allil IXHbOI HaB4aJIbHOI
misutbHOCTI [1, ¢. 137].

BuBuaroum ocBiTHiV IOTeHIIiall JOTIOBHEHOI peaJIbHOCTI Yy cdepi
MoBHoro HapuaHHs, Ilopp L. Ta ii kortern 3 TexniuHoro yHiBEpCUTETY
MrouxeHa 3OivicHWIM —cucteMaTmuHmiz  omrtsn 40  mocosiimkeHb,
HNPUCBAYEHNX BUKOPWUCTAaHHIO HOIOBHEHOI peaJbHOCTi y BUBYeHHi
iHozeMHMX MOB. Bonu BustBIUIY, 1110 AR IepeBa)KHO 3aCTOCOBY€EThCS 11
BVBUYEHH:I CJIOBHMKOBOTI'O 3aIlacy, 3 akIleHTOM Ha KOHTeKCTHe HaBYaHH:
Ta BUKOPVCTaHHS MOOUIBHMX IIPUCTPOIB. JLOCITIHMKI TiAKPECITIOI0Th,
mo AR o1ip moemHyBaTy 3 TpaOMIiIHMMM MeToIaMy HaBYaHHS I
HOOCSTHEeHHS HaVIKpallyX pes3yJibTaTis [4, c. 5-6].

3 meToro oniHKy BBy AR Ha MOTHMBaLIifO CTY[eHTiB y BUBYeHHI
AHIIIIICBKOI MOBMU SIK iHO3eMHOI, Mappaxi-I'omec B. ta bermma-Menina X.
3 YuiBepcureTry AstikaHTe B Icmanil mposesmu IOCTIIKeHHs, B SKOMY
BUKOpUCTOBYBaiiM AR-TexHoJIOril, Taki siK Zooburst Ta Aumentaty.
PesynbraTyi mokasany, IO BUKOPWCTaHHA IIMX TEXHOJIOTIV CIIpWSIE
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HiJIBMIIIEHHIO MOTWBallii Ta 3aJIy4eHOCTi CTYAEHTIB 10 HaB4aJIbHOrO
nponecy [3, c. 9-10].

Taxvm uMHOM, aHaI3 BITYM3HSIHMX Ta 3apyODKHMX HOCIIIIKeHb
3acBiluy€e 3HAYHUM QVIAKTVUYIHN TTOTeHIliasl JJOIIOBHEHOI peayIbHOCTi Y
BVIBUEHHI iHO3eMHIIX MOB. Y 3B'$I3Ky 3 BUIIle3a3HaUeHM PO3ITITHEMO, SIK
JOTIOBHEeHa peaJIbHICTh MOXe OyTu iHTerpoBaHa y Iporiec opMyBaHHs
MOBJICHHEBOI KOMIICTEHTHOCTI IIKOJIAPiB, a TaKoX BU3HAUMMO Iii
HOTeHIIiaJl y [IbOMY HaIpsMi.

HomoBHeHa peaslbHICTH IIOCimae ocoOnmmBe Micile  ceper
IHHOBAIIVHIIX TeXHOJIOTIV, TTO€MHY0uM PisvaHm i Ty poBI IPOCTIp,
BOHa BiIKpuBa€ HOBi MOXJIVMBOCTI [IJIs Bisyaslisallii, iHTepaKTMBHOCTI Ta
3aJIy4eHHsl yUHiB. 3aB/IsKM 3aTHOCTI iHTerpyBaTy 300paskeHHs, 3BYK Ul
TEeKCT y peaslbHe cepemosuirle, AR 3HauHO 30aradye COPUIHSTTS 7
B3a€MO[IiI0 3 HaBYaJIbHUM MaTepiajioM. BapTo mimkpeciuTy, mo, Ha
BiIMiHYy Bi BIpPTyaJIbHOI peaJbHOCTI, $Ka IIOBHICTIO 3aHypIO€
KopwcTyBada B I poBuii mpocTtip, AR j1uitie TOMIOBHIOE peayIbHICTB, 110
PpobuTh 11 0c00IMBO e(peKTVMBHOIO B YMOBaX IIKIJIbHOTO HaBUaHHSL.

OcKiTbKM [TOITOBHEHA peaIbHICTh Jeflalli akTVBHillle iHTerpyeThes
B OCBITHE CepeoBUIIle, OCOOIVMBO BaXUIMBVMM € aHali3 KOHKPETHMX
IudpoBUX IHCTPYMEHTIB, $Ki CHOPUSIOTP PO3BUTKY MOBJIEHHEBUX
HaBMYOK. Y KOHTEKCTi BWMBYEHHS I1HO3eMHMX MOB AR-momaTkm
3a0e3IeuyoTh YYHSIM MOXJIVBICTh 3aHypeHHS Y MOBHE CEpPeOBMIIIE,
CTVIMYJIIOIOUM KOMYHIKaTUBHY aKTUBHICTb Ta (POPMYIOUM BIIEBHEHICTh Y
BJIACHMX MOBJIEHHEBUX 3i0HOCTSIX. Hwoxae PpOSITITHEMO
HammommupeHini ocBiTHI AR-mofgaTky, siki akTMBHO BUKOPUCTOBYIOThCS
y HaBUYaJIbHOMY IIpoOlleci Ta AEeMOHCTPYIOTh BUCOKMII TIOTeHIiasl JIs
dpopMyBaHHS MOBJIEHHEBOT KOMITETEHTHOCTI IIIKOJIsIpiB (mmB. Tabs. 1).

Tabauya 1
OcsitHi AR-momaTK O71s1 pO3BUTKY
MOBJIEHHEBO1 KOMIIETEHTHOCTi IIKOJIAPiB

Hassa AR- OCHOBHI MO>XJIMBOCTi BruinB Ha po3BUTOK
TOTaTKY MOBJIEHHEBOL
KOMIIETEeHTHOCTI
Merge Cube Bsaemonis 3 3D- 3abesmeuye
00’ exTaMut uepes GaraToceHcopHe
isvurvy Ky0O i JomaTKy | HaBUaHHS, CIIpUsie
(Object Viewer, Merge KpallioMy 3aCBOEHHIO
Explorer) JIEKCVIKYI Ta FPaMaTIIHIIX
KOHCTPYKLIi
Mondly AR BipTyaspHWUI MOBHWUI PozBuBae HaBrukm
aCUCTEeHT, po3Ili3HaBaHHs | TOBOPIHHS, CJIyXaHHS Ta
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MOBW, IiaJIOTU B KOMYHIKaTVBHY
peaJIbHOMY 4aci BIIeBHEHICTb

Assemblr Studio CrBopeHH: Cripuisie po3BUTKY HaBUHIOK
iHTepakTMBHMX 3D-CIleH | TOBOpPiHHS Ta MVIChbMa B
TIJISI MOJIEJTIOBaHHSI KOHTEKCTi
CUTYaLliVl CIIJIKYBaHHSI

Pictionary Air MajroBaHHs CJIiB y TTokpariye cJIOBHMKOBMIL
HOBITPi B peXXumi rpu 3ar1ac, BUMOBY Ta

KpeaTrBHEe MICTIeHHS

ThingLink InTepakTuBHi IMorymbrioe po3yMiHHs
300pakeHHs 3 JIEKCVIKY Uepe3
IOJABAHHSIM IIiJIKA30K, KOHTeKCTyasli3alliio Ta
BiJl€o, TeKCTy Bisyatizartito

Metaverse Studio | CTBopeHH: YruiBepcanbHI
IHTepaKTUBHOTO IHCTPYMEeHT I PO3BUTKY
OCBITHBOI'O KOHTEHTY 3 BCiX BUIIiB MOBJIEHHEBOT
BUKOPUCTaHHAM (POTO, IisUTBHOCTI; MBIy €
Bifleo, ay/iio, MOTMBALIilO Ta 3aJIy4eHicTh
CTOpITeJIiHTY, irop i Y4HIB; 3MiHIO€ pOJIb
KBEeCTIB; g TpMKa yumTers Ha dpacmiitaTopa
MOOITIbHOI Bepcii

Onmiero 3 edeKTMBHNMX CTpaTeTiil y 3acTOCyBaHHI JOIIOBHEHOI
PpeayIbHOCTI B OCBITHBOMY ITpOIieci € KOMOiHyBaHHS KUTbKOX AR-ofaTKiB
IUIsl TIOCSTHEHHs KOMIUIEKCHOTO MOBHOTO pesysbTaTy. Hampuxran,
MoxHa moegHati Merge Cube i Mondly AR y pamxax omHOro
TeMaTV4HOTO 3aHATTS. Merge Cube mo3Boiise yunsaM B3aemopnisaru 3 3D-
00’eKTaMy, HaNIpMKIIal, PO3IVISAATV MOAeENI BifOMIMX IIaM ATOK CBITy -
Endernesoi Bexi unm Craryi CBobomy. Ilim wac 11iel akTmMBHOCTI y4HI
ONWCYIOTH  IToDadeHe  aHIVIVICPKOIO  MOBOIO,  BUKOPWCTOBYIOUN
TeMaTU4IHYy JIEKCUKY, IPUKMETHMKW, TIpaMaTW4Hi KOHCTPYKII{
(Hanmpukitaz, present simple abo passive voice), a TaKOX TPEHYIOTb
HaBMUKVM YCHOTO MOHOJIOTY Ta poOOTM B IIapax, OOrOBOPIOIOUN
nobadeHe.

Hami, Buxopucrosyrour Mondly AR, yuni nepexomsares mo
TpeHyBaHHsI [JiaJIOTiB: BOHW CIIUIKYIOTBCSA 3 BIpTyaJIbHUM MOBHVM
acVCTEHTOM, CTaB/I9¥ WOMY 3alWTaHHS IIpO MicHd, sKi TUIBKM-HO
BuBuwM (Hanprlan, “How can I get there?”, “What can I see there?”,
“What is this place famous for?”). Taxa IToc/IiTOBHICTB 3aBIaHb JT03BOJISIE
IIOB'g3aTy IIacMBHe 3acBoeHHs iH(opmariil (ommc 3D-00’exTiB) 3
aKTMBHVM BVKOPUCTaHHSM MOBM B KOMYHIKaTVMBHMX CUTyallisIx, IIIO
3HAYHO IIJIBUIIy€e BIIeBHEHICTh y4UHIB i IIMOIlle 3aKpillIioe BUBUEHM
Marepiajl.
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TakuMm umHOM, AR-TeXHOJIOTII HATAIOTh BUMUTEISM IHHOBAITiVIHI
IHCTpyMeHTM IS HiOBMIIeHHsS edeKTMBHOCTI HaBYaJILHOTO IIPOIIeCy,
0c00I1BO Y PopMyBaHHI MOBJIEHHEBOI KOMITETEHTHOCT] yUHIB.

MoBneHHeBa KOMIIETEHTHICTb € OCHOBOK KOMYHIKaTVMBHON
KOMITETEHTHOCT] Ta BKJIIOYAE 3[IATHICTh e(peKTMBHO BUKOPUCTOBYBATH
MOBY B Pi3HWMX KOHTeKCTaX. BoOHa OXOIUIIOE JIeKCMUHY (3HAHHSI
CJIOBHMKOBOTO 3allacy), TIpaMaTWM4Hy (IIpaBWIbHe BUKOPVICTaHHSI
CTPYKTYp), (POHOJIOTIUHY (BMMOBa Ta iHTOHAIIiSI) Ta COLIOKYJIBTYpPHY
(po3yMiHHS KYJIBTYy PHIMX HOPM) KOMITE€TEHTHOCTI.

Y BuBYeHHI aHIVIIVICLKOI MOBM yCHe MOBJIEHHSI € KPWUTUYHO
BaJKIIVIBUM, OCKUIBKM BOHO [O3BOJIS€ YYHAM 3acTOCOBYBaTW MOBY B
peayIbHMX CUTYyallisIX, TaKMX K IIOHOPOXi um poboTa. YcHa BIIpaBHICTh
TaKOX CIpUsA€ 3HIDKEHHIO MOBHOI TPWMBOXHOCTI Ta IiJBUILEHHIO
BHeBHeHOCTi. OfHaK ITi/TITKY, Yepes3 MifIBUIIIeHY CaMOCBiJOMiCTb, 4acTO
YHUMKAIOTh TOBOPiHHSA iHO3eMHOI0 MOBOIO. TpaauiiiiHi MeToau, Taki sk
3ay4yBaHH: JiaJIOTiB, He BiZIITOBiHatOTh IXHIM ITOTpebaM, 110 IIPU3BOANTD
OO HM3BKOT MOBJIEHHEBOI aKTMBHOCTI, B TOW 4Yac SK TEeXHOJIOTIl
JIOITIOBHEHOI peaJIbHOCTI IPOIIOHYIOTh YMC/IeHH] IlepeBarut 1 pO3BUTKY
MOBJIEHHEBOT KOMIIETEHTHOCTI yYHIB.

OnHiero 3 KIOYOBMX MepeBar [OIOBHEHOI peaJbHOCTI €
MOXXJIVBICTh CTBOPEHHs IIITYYHOTO MOBHOIO CepefoBUINa, sKe iMiTye
peasibHi KoMyHikaTwBHI cutyarii. Hampuxian, AR-mopgaTku MOXYTb
3aHypWUTM YYHIB y BIpTya/IbHi CIleHapil, Taki $IK 3aMOBJIEHH:d IKi B
pecTopaHi UM TOOOPOX MICTOM, Jle BOHM MaloTh BUKOPUCTOBYBaTU
aHIJIVICBKY MOBY ISl BMKOHAaHHS 3aBlaHb. TaKi KOHTeKCTyasli3oBaHi
BIIPaBM CIIPVSIIOTH PO3BUTKY HaBUYOK CUTYaTMBHOIO MOBJIEHHSI Ta
ZIONOMararoTh yYYHSIM 3aCTOCOBYBAaTM MOBY B ITPaKTMYHMX CUTYallisX.
Kpim toro, AR 3HWKye Ticuxornoriunmm Oap’ep, cTBOprooun OesreyHe
CepemoBUIIIEe, e VIHI MOXYTh eKCIIEpUMEHTYBaT! 3 MOBOIO 0e3 cTpaxy
ocyny.

TexHos10ril JOIIOBHEHOI peaIbHOCTI MalOTh 3HAYHWI IIOTeHLliasl
IJI PO3BUTKY MOBJIEHHEBOI KOMIIETeHTHOCTI IIKOJISPiB, IIPOMOHYIOUM
IHHOBALVHI IIiaXoOy OO HaBYaHHS aHIVIIVICBKOI MOBWU. 3aBOSKM
CTBOPEHHIO iMepcMBHMX 1 iHTepakTuBHMX cepemosui; AR morae
OoOMeKeHH:I TPaOMIIiVIHVIX METOMIIB, CIIPVSIOYN aKTMBHIV KOMYHIKaii Ta
3HVDKEHHIO IICVXOJIOTiYHMX Oap’epiB. MomenoBaHHS aBTEHTUYHUX
MOBHMX CUTYyallill J03BOJIA€ YUHSIM PO3BMBATU ITpaKTUYHI HaBUUKW,
HeoOXimHI VI peaJIbHOTO CIUIKYBaHHSA. 3a YMOBU IIPaBWIBHOL
MeTOAMYHOI iHTerpawii, mngrsepmkeHol nociimkenssvmu 1. ko Ta
immmx ydenmx, AR Moxe 3HayHO mMimBMIIUT edeKTUBHICTh
dopMyBaHHSI MOBJIEHHEBOI KOMIIETEHTHOCTI INKOJIApiB. Ilomaprmmii
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PO3BUTOK I1i€l TexHOIOTii MoTpelbye iHBeCTNIIiV y IiIrOTOBKY BUMTEJTIB i
3alesrreyeHHs IIKUT HeoOXimHMM oOJaTHAHHSM, IO BiIKpMBaEe HOBi
HepCIIeKTVB I MOAepHi3allil OCBiTH.

JIITEPATYPA

1. Pypgmik 1O. B. [ypgakTuuHmii IOTeHIiaJl 3aCTOCYBaHHS [IOOATKY
TIOTIOBHEHOI peastbHOCTI Metaverse Studio y HaB9aHHi iHO3eMHMX MOB. VII
International Scientific and Theoretical Conference “Theory and practice of modern
science” (May 12, 2023; Krakéw, Poland). P. 137-138. URL:
https:/ /surl.lu/fuogwd

2. Illxoma I B. [JomoBHeHa pealbHICTh AK e(EKTMBHUII IHCTPYMeHT
BIIOCKOHAJIEHHSI BMiHb TOBOPiHHSI Ha ypoOKax aHITIiIcbKol MoBu. Cyuachi
iHghopmayiini mexuoaoeii ma inHOBayitiHi MemoOuky HaBuanua 6 nideomobyi
haxibyib: memodoaoeis, meopis, 00cbio, npobaemu. 2024. Ne 72. C. 38-44. URL:
https:/ /surlli/Ikkryg

3.  Marrahi-Gémez V., Belda-Medina J. The Application of Augmented Reality
(AR) to Language Learning and its Impact on Student Motivation.
International Journal of Linguistics Studies. 2022. Ne2. P. 7-14. URL:
https:/ /surl.li/goouut

4. Schorr L, Plecher D. A,, Eichhorn C,, Klinker G. Foreign language learning
using augmented reality environments: a systematic review. Frontiers in
Virtual Reality. 2024. Ne 5. P. 1-15. URL: https:/ /surlli/jlywmp

Bonognmup TATAPIH,
3000yBa4 TPeTHOro (OCBITHBO-HayKOBOTI'O) PiBHS BUIIOT OCBITH,
bepnstHcbKMIT Tep>kaBHMI TTearOriYHM YHIBEpCUTET

EMOIIIVIHO-BOJILOBI BAP’EPV CYB’EKTIB I}AI’THEPCBKOi
B3AEMO/II y IIPOILIECI BUBUEHH AHTJIIMCbKOI MOBU

AKTyaIbHiCTh JOCITiI)KeHHs. Y cyJacHil Ilearoriiii sce OipIre
yBaru OpuOUIS€ThCs PO3BUTKY IIapTHEPCHKOI B3a€MOZIII, 1110 Iependavac
piBHONpaBHYy KOMYHIKallilo, CIIIBIIpPAIll0 Ta BiINOBIJaJILHICTh YCiX
cy0’exTiB ocBiTHBOrO ITporecy. OgHaK Ha IIpaKTMIIl peaslizallis IIbOTO
HifXOAY 9acTO YCKJIAIHIOETECS IICVXOJIOro-Tienaroriyammm Oap’epamu,
BUKJIVIKAHMMM HeTaTMBHUM eMOIIiIHUM IOCBimoM, dpycTpalliero,
HV3BKVM piBHEM CaMOPeryJIALlil Ta BiICyTHICTIO BOJILOBUX sKocTert. Lle
3YMOBJIFOE TPYAHOIILI y CITIBITparii, 3HVDKEHH: KOTHITMBHOT aKTMBHOCTI Ta
HaBYa/JIbHOI MOTMBallil, IO CYTT€BO BIUIMBAE Ha edeKTUBHICTh
OCBITHBOTO IIpoliecy. BpaxoByroum spocTarouy posib ITapTHepPCBHKOL
B3a€MOMil y HaBYaHHI, OOCITKEHHS eMOIIHO-BOJIbOBUX Oap’epis
HaOyBae 0cOOIMBOT aKTyaJIbHOCTI.
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IIpobnema mocmimxysarnack BueHvMIL: 1. I71askoBa (emorivHi Ta
MOTMBaLiHI 6ap’epy y KOHTEKCTI iX BIUIMBY Ha KOTHITUBHY [TisUTbHICTB),
M. Kysuenos, JI. JIucerko, O.Hesoenna, b.Ilpusant (MexaHizmMm
eMOLIiTTHOT ITaM SATi, 10 POPMYIOTh HeTaTVBHI YCTaHOBKV y HaBYaHHi),
P. ITexpyn, O.YebuxiH (BIUIMB HEraTMBHOIO eMOIITHOTO (OHY Ha
HapuatbHy edekTmBHIiCT), C.MakcuMeHKo (aHami3 0e3BOIBOBOI
moBemiHKM Ta 1 Hacmigki), M. CemiarmMaH (deHOMeH HaB4eHOI
6esnopaguocti), C. Maccanos, B. Kamin, I ®pus (po3BUTOK BOIBOBOL
caMOpeTyJIALIil Ta MOPaIbHO-BOJIIBOBYX SKOCTEV) Ta iHIIIi.

Hespakatoun Ha 3HaUHWMI JOPOOOK IOAO AOCITIDKEHHS BIUIVBY
€MOIIiTHO-BOIbOBOI cpepy Ha OCBITHIN Ipollec, II03a YBaror BUYEHMX
3aIMIIAETECSA ITpobileMa aHalli3y B3a€MO3B 3Ky €MOIIiTTHO-BOITbOBVIX
Oap’epiB y mapTHEPCHKivi B3a€EMOIII Ta IX BIUIMBY Ha OCBITHII ITpOIIeC.

Merta pocaimKeHHsA - BU3HAUYUTU CTPYKTYpy, MexaHi3MM Ta
BIUIVIB €MOLIi/IHO-BOJIbOBMX Oap’epiB Ha HapTHEPCBKY B3a€MOiI0 B
nporieci BUBYeHHsS aHIVIVICBKOI MOBM, a TaKOX OOIpyHTyBaTwu iXx
KITacudikallifo 3 ypaxyBaHHSIM B3a€MO3B SI3Ky €MOIIITHMX 1 BOJIBOBMX
Gap’epis.

PesynsTraTt pocimimkeHHsi. EmoriniHo-BoniboBi  Oap’eput  y
HMapTHEPCHKill B3a€EMOJIii — I KOMIUIEKCHMI TICHXOJIOTIUHMI (DeHOMEH,
IO BWHMKAE BHACIHOK BIUIMBY HeraTMBHMX €MOLill i BOJIBOBUX
TPYAHOILIB, Ta IIPU3BOOUTH A0 Ae30praHisaliil KOrHITMBHOI HisUIbHOCTI,
3HVDKEHHS MOTVMBALl i TOPYIIIeHHS MDKOCOOMCTICHOT B3aeMOLil CyO’ eKTiB
HapTHePCTBa, YHEMOXIVBIIIOIUM edeKTHUBHe [JOCSATHeHH:S OCBITHiX
IIiJIen.

EmoniviHO-BONIBOBi Oap’epm (mys. Puc. 1) TicHO B3aeMOIIOB sI3aHi,
OCKUTBKV eMOIIiVHI TpyHOIIi Oe3rocepeHbO BIUIMBAIOTh Ha 3aTHICTD
0CcOOMCTOCTI MOOUTI3yBaTM BOIILOBI pecypcy It IIOAO0IaHHS TIePeLKOI,
a HM3BbKUV PiBeHb BOJIBOBOI PeryJIAllil MiJICVIIOE BIUIMB HeraTMBHUX
eMOIIill Ha KOTHITVBHY JisUTbHICTb.

Y

Emomniiiai 6ap’epn: Boanosi 6ap’epH:

- ©ap’epH HeraTHBHOL - 6ap’epn 6e3BOIBOBOL
eMoITiiTHol mam’ aTi TOBETIHKH

- 6ap’epH HETaTHIBHOTO - 6ap’ep BICYTHOCTI
eMoLiiiHOTO hoHY MOTHBAIIi BOMLOBOL i

- 6ap’epn HecthOpMOBAHOCTI
BOJIBOBHX SKOCTel

N\

Pucynok 1. EMomniviHo-BosiboBi Oap’epu cy0’eKTiB mapTHEPCHKOT B3a€MOIil
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bap’epu neeamubroi emoyitiroi nam’ami BUHVKAIOTD, KOJIV MVHY IV
HeraTVBHMII [JOCBiJI IOBTOPHO IIPOSBIISIETbCS B HOBMX HaBUYaJIbHUX
cuTyamisix. 30epexeHi cHmoragy BWMK/IMKAIOTE CTpax, TPMBOIY Ta
HEeBIIEBHEHICTh, IO 3aBakae y4YHSIM edeKTVMBHO 3acBOIOBATVI HOBY
indopmarrito. I. I'maskosa [1] 3a3Hadvag, 110 HaIlTapOBYBaHHS HETaTUBHIX
€MOLIill CTBOPIOE ITePelIKOoAM I afeKBaTHOrO pearyBaHHs Ha OCBIiTHi
BUKJIVKI. 3axXMCHI MeXaHi3MM IICMXiKM, TaKi $K BUTICHEHHS Ta
palrioHasIi3allis, 9acTo aKTMBI3yIOTBECS B IMIX YMOBaXx, IO ITOIJIMOIIIOE
Gap’ep i meperIkomkae KOHCTPYKTMBHOMY aHasIi3y OCBITHIX cuTyartil [4].

bap’epu neeamubroeo emoyininozo ¢pony OPMYIOTbCS BHACIIIOK
TpMBaJIOro IepedyBaHHs B CTaHaX pycTpariil, TPMBOXHOCTI, THIBY U
posnparysaHHs. PpycTpallis, 0 BUHVKAE Y BiOIIOBiIb Ha peaibHi abo
yABHI TPYyOHOII, IIPOSBIIAETbCA SK KOMIUIEKC eMOLIVIHMX peaklili,
dizionoriuamMx 3MiH i KOTHITMBHMX IIpOIeciB, CIpPSMOBaHMX Ha
ocMmciieHHs cuTyantii. CTiVIKi HeraTMBHI eMOllii, TakKi K COpOM, CTpax
abo MovyTTs NPOBMHM, POPMYIOTE aTMOcdepYy, IO 3HVDKYE 3IaTHICTb 10
KOHIIeHTparlil Ta CIpUVHSATTS HOBOI iHdopMartil. HaBkommiHi paxTopm
- HeBJadyi B HaBYaHHi, KOH(JIKTV 4N HagMipHe HaBaHTaKEHHS - IIle
OijIpllle ITOCWIIIOIOTE I1eVl HeraTMBHMIL €MOLIIHMIA c]30H, III0 HEraTMBHO
BIUIMBAE Ha ITapTHEPCHKY B3aEMOJIIO [2].

bap’ep  6esboavoboi nobedinku xapaKTepWM3YETbCS BiCyTHICTIO
OakaHHS IiATV, BigKIaJeHHSM IIPUNHATTS pillleHb i BiICyTHiCTIO
TOTOBHOCTI OpaTn Ha cebe BimmoBigasbHiCTh. Y4HI, fKi TOBTOpPHO
HepeXVBalOTh HeraTUBHMUI eMOLIVHWUI JOCBill, YacTO BWSBIISIOTH
CXWIBHICTh [0 TIACVMBHOCTI, HaANpUKIIaz, KOJIM y4YeHb He 3aTHUN
3aBepIINTM PO3MOYaTy CIIPaBy, IO MOB SA3aHO i3 CMHAPOMOM HaBYeHOL
BesnopagHocTi [5]. Taka Oe3BoIBOBICTH IPVM3BOAUTH IO TOTO, IIIO HABIiTH
He3HAYHI TPyOHONIi CTalOTh HelepeOOpHMMM, IO IOIIMOIIIOE
HeTaTVBHMI eMOLIIVIHWUI CTaH 1 yCKIaaHIOE MOXKIMBICTh KOHCTPYKTVBHOL
B3a€eMOfii B rpymi [3].

Bap’ep Giocymmuocmi momubayii 604v0601 0ii BUSABIISETBCS TOM1, KON
BHYTPIIIIHI cTMMYIIV, HeoOXinHi I MoOUIisawil 3ycwwtb, BigcyTHi. YuHi,
1o30aBiieHi BHYTPIllIHbOI MOTWBALii, He 3MaTHI e(deKTMBHO HOJIaTu
MepeIkoay, 10 IepeTBOPIOe TPYOHOIII B HeBUPpillleHi 3aBHaHH:.
Crrabka MOTMBAILiSl CIIPUUMHSE CTaH ITaCMBHOCTI, ITI0 IIOCWIIOE BIUIVB
HeraTVBHOTO eMOLIVHOro JocBify i mormbiroe Oap’ep, sikmit Oi10Kye
MOXKJIVBICTb CAMOCTIVIHOTO BUpIIIIeHHs IIpo0IeM.

bap’ep wnecgpopmobarocmi 6oavobux Akocmeil IIPOSBIISETHCS Yepes3
HEIOCTaTHIT PO3BUTOK OCOOVCTICHMX XapaKTePWUCTMK, TaKMX $K
LUIecIIpsMOBaHICTh, CcaMOBJIaJlaHHs, PpillydicTh i iHIIIATVBHICT.
BigcyTHICTB IyX SKOCTEVI 3aBaXKae yUHsM afJalTyBaTVC 10 HOBUX YMOB
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i edexTmBHO pearyBaT¥i Ha BUK/IVKM. HemocTaTHS pO3BMHEHICTH
BOJIBOBVIX PeCypcCiB CIIpV™MESIE TPYAHOII B MOOUTI3allil BHY TPIIIHIX CTUT
IU1sl BUpPIIIeHHs HaBYaJIbHIX 3aBJlaHb, 1110 ITiICIIII0E€ HeraTUBHWI BIUIVB
eMmoniHMx Oap’epis. Y pesynbrati, ocoOMCTiCTE He MOXe edeKTUBHO
Ao7aTH  TPYSHOIL, IO IPU3BOAWTL [I0 3arajIbHOTO  3HVDKEHHS
HPORYKTIMBHOCTI Ta yTBOPEHHS CTIVIKOTO Oap’epy B OCBITHHOMY IIpOIIeci.

BucHoBok. TaxkmMm dYnHOM, eMOLITHO-BOIBOBI Oap’epm ¥y
MapTHEPCEKil B3a€EMOIii ABJISIOTh COOOI KOMIUIEKCHWM IICHIXOJIOTO-
HefarorivyHmi (pakTop, 10 BUHIMKAE BHACTIAOK IIOBTOPHOI aKTyasTi3arlil
HeraTVBHMX eMOIiMIHIX CIIorafliB, POpMyBaHHS CTiVIKOTO HEeraTVBHOIO
eMOIIifTHOTO (POHY i HeJOCTaTHLOTO PO3BUTKY BOJILOBVX pecypciB. Bonm
SHWKYIOTh ~MOTMBAllil0, IOPYIIyIOTh KOTHITMBHY IisUIbHICTH i
YCKJIa/THIOIOTh e(eKTUBHY B3a€MOJif0 MK Cy0’'ekTaMM OCBITHBOTO
nporiecy. IlepcrieKTrBy IO aIBIINIX JOCTI/IKEHb TIOJISTAI0Th y pO3po0I
TaKTMK 3arobiraHHs Ta TIOOJIaHHS eMOIliTHO-BOJIbOBUX Oap’epi y
HapTHEPCHKIV B3a€MOII.
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Onexkcangpa TEPEIITEHKO,
3000yBadKa APYyroro (MaricTepcbKoro) piBHs BUIIOL OCBITH,
bepnsancekuit nep>kaBHWUI IIeJaroriayHm yHiBepCcuTeT

LAPBOOK AS A TOOL FOR MOTIVATION FORMATION
IN ENGLISH LANGUAGE LESSONS

Today, the problem of finding methods that increase students'
motivation for learning activities is becoming increasingly relevant. It is
generally known that when learners interact directly with objects, they
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better understand the world around them. This is why preference should
be given to practical learning methods, one of which is the Lapbook.

A Lapbook is an interactive collection of educational materials on
a specific topic. The word comes from two English words: “lap” and
“book,” meaning it is a handmade folder or notebook where various
educational resources on a particular topic are collected and creatively
designed.

Lapbooks were first used by Tammy Duby, a mother and writer
from Virginia, in her homeschool. She adapted the mini-book creation
methodology developed by Dinah Zike in the 1980s. Dinah Zike
proposed using so-called “foldables” - folded sheets of paper that help
children easily and unobtrusively memorize information.

The effectiveness of lapbooks as pedagogical tools has been
substantively documented in contemporary educational research. Willis
and Counihan (2019) conducted a comprehensive study examining the
impact of interactive lapbooks on language acquisition among primary
school students, finding significant improvements in vocabulary
retention and overall engagement. Their research indicated that the
tactile and creative aspects of lapbook creation activated multiple sensory
pathways, enhancing memory formation.

Meyer et al. (2017) explored the cognitive benefits of lapbook
creation in their longitudinal study across five European countries. Their
findings revealed that students who engaged in lapbook projects
demonstrated enhanced information organization skills and improved
concept retention up to six months after completion. The researchers
attributed this success to the personalized learning experience that
lapbooks facilitate, allowing students to process information according to
their individual cognitive preferences.

In the specific context of language learning, Hartwick and
Barkhuizen (2019) investigated how lapbooks facilitate vocabulary
acquisition and grammar comprehension in English as a foreign
language classrooms. Their research with adolescent learners
demonstrated that the multimodal nature of lapbooks provides
scaffolding for diverse learning styles and promotes autonomous
learning behaviors. The researchers noted that lapbooks were
particularly beneficial for students with lower initial motivation levels.

The constructivist learning principles underlying lapbook
methodology were examined by Goémez and Delgado (2020), who
analyzed their implementation in Spanish primary education. Their
research emphasized how lapbooks serve as concrete manifestations of
student knowledge construction, providing both teachers and learners
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with tangible evidence of learning progression. Additionally, they
highlighted the potential of lapbooks to foster collaborative learning
environments when implemented as group projects.

Recent technological adaptations of traditional lapbooks were
studied by Thompson (2022), who investigated the integration of digital
elements with physical lapbooks through QR codes and augmented
reality features. This hybrid approach maintained the tactile benefits of
traditional lapbooks while expanding their scope through digital
resources, creating a bridge between traditional and technology-
enhanced learning environments.

These studies collectively support the pedagogical value of
lapbooks as multifaceted learning tools that promote engagement,
retention, and creative expression while developing essential 21st-
century skills such as information literacy, collaboration, and critical
thinking.

The use of paper sheets folded in various ways, or what we now
call “mini-books,” allowed children to quickly and permanently
memorize necessary information during the creation process. This
methodology became widespread in homeschools across different
countries. Tammy Duby proposed collecting these mini-books into one
creatively designed folder. She called such a handmade book a “lapbook”
since all the information is presented in a “book” that conveniently fits
on a child’s lap. Although similar toy books existed earlier, lapbooks
gained popularity as a separate genre thanks to American homeschools.

Analysis of methodological literature and personal work
experience allows us to assert that the most effective use of lapbooks is at
the final stage of studying a particular topic. That is, after studying a
topic, students organize their acquired knowledge in the form of a
lapbook, which contains everything they have learned.

Let us consider the organizational options for creating a lapbook,
which depend on the topic, purpose, and students' preparation level.
Lapbooks can be made jointly with the teacher, independently, or by a
group of students. In the case of group work, it is important for the
teacher to clearly distribute tasks among the children. The main
advantage of a lapbook is that it is handmade and designed according to
one's own wishes. This helps structure information, actively participate
in the educational process, and develop students' creative abilities.

Let us highlight the stages of work on a lapbook:

- planning stage - before proceeding to create the project, it is
necessary to plan what exactly should be in the lapbook, as it is not just a
book with pictures, its content should creatively reveal the topic;
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- layout creation stage - in order for the content of the future
lapbook to be clearly arranged, it is necessary to determine the order and
exact placement of the project components;

- preparation of components stage - the more components in the
handmade creation, the more interesting it is. Thus, special shaped
envelopes, 3D cards, puzzles, pocket books or accordions, sliding parts
or rotating parts, doors or windows, notebooks with blank pages for
notes, etc. can be prepared for materials;

- information and material collection stage - these can be proverbs,
riddles, games on the topic, poems, stories, game exercises. At this stage,
parents can be involved as participants in the educational process;

- stage of direct creation of the lapbook - at this stage, the following
materials are needed: a folder-base made of thick cardboard, regular
paper, colored paper, scissors, stapler, and tape. Everything needs to be
cut out and glued in place;

- presentation and defense of the lapbook stage.

As a result of working with lapbooks, children develop such
universal skills as: planning future activities; negotiating with peers;
distributing responsibilities; searching for necessary information,
generalizing and systematizing it; independently providing explanations
to questions; making their own decisions based on their knowledge and
skills; expressing their thoughts and desires using oral speech.

In our own pedagogical practice, we used a lapbook on the topic
“My family and me.” Its components include: templates for drawings
where students need to draw their selfie; a crossword-coloring “My
family” where students need to solve and color the crossword; three fold-
out books where students can answer the proposed questions; where
students can play the mini-game “I like...” where their task is to show
their favorite toy without naming it.

My family and
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Anma XOMEHKO,

KaHAWAAT IeJaroridlayx Hayk, JOIIeHT,

IMonTaBCchbKMII HalliOHAIBHIV ITearOriYHII YHIBEpCUTET
imeni B.I'. Koposenka

IHOAVUBIOYVAJIbHO-T'YMAHICTUYHE CIIIVIKYBAHH
JK IHCTPYMEHT PO3BUTKY OCOBVMCTOCTI CTYAEHTA

B ymoBax cy4acHMX OCBiTHiX TpaHcdopMaliil Ta ITIOOaIbHMX
BUIKJIVIKiB iHAVBiyaJIbHO-TYMaHICTWYHE CIIUIKYBaHH: ITOCTa€ KIIFOUOBUM
dakTopoM po3BUTKY ocoOmcTocTi cTymeHTa. Humimms ocBiTHA
HapaanrMa, 1o 3Milllye akIeHTV 3 HaKOIIM4IeHHs 3HaHb Ha (popMyBaHH:A
KOMIIETEHTHOCTelI Ta PO3BUTOK OCOOMCTICHOTO IOTeHIIially, ByIMarae
IepeOCMUCIIEHHST KOMYHIKaTMBHMX CTpaTerii y BUILiM  OCBITi.
InpuBigyanbHO-IryMaHICTMYHMI TIAXIT, 70 CIUIKYBaHHA 31 CTyAeHTaMu
JIO3BOJISIE CTBOPUTW OCBITHE cepefoBUIle, B SKOMY PO3KPWUBAETHCS
YHIKaJIBHICTh KOXXHOI 0cO0MCTOCTi, POPMY€EThCS KPUTUYHE MUCIIEHHS Ta
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3maTHICTE A0 camMopediiekcil - FKOCTi, IO € BW3HAYAJIPHWMM IS
YCHIIIHOI caMopeaTisallil B Cy4acHOMY AVHAMIYHOMY CBiTi.

HonaTkoBoi aKTyaJIbHOCTI 3a3HadeHill TeMi Hajlae 3pocTaroda
TexXHOJori3allisl Ta IMpoOBi3allisd OCBITHBOIO IIpOIeCy, IO YacTo
OpW3BOAWUTE A0 IeryMaHiszamii Ta dopMatisariil B3aeMomil MK
BUKJIaJadyaMy Ta CTydeHTaMu. Y IIbOMY KOHTEKCTi JOCIiIDKeHHs
IHAVBIAY &JIbHO-TYMaHiCTMYHOIO CHUIKYBAaHHS SIK Ji€BOTO iHCTPYMEHTY
OCOOVICTICHOTO PO3BUTKY CTYHOEHTIB [O3BOJIA€ BimHamTy OastaHc MiX
TeXHOJIOTIYHVIMI iHHOBalliiMM Ta 30epeXeHHSM TyMAaHICTUYHMX
LiHHOCTe! B OcBiTi. Taka KOMyHIKaTMBHa CTpaTeris cIpuse He JIVIIe
aKaJIeMivHill yCHIITHOCTI, ajle 71 (POPMyBaHHIO €MOLIITHOTO iHTEJIeKTY,
ColliaJIbHOT  BiAIOBiJAJIBPHOCTI Ta TOTOBHOCTI [0 HelepepBHOIO
CaMOB/IOCKOHa&JIEHHs, IO 0e3yMOBHO IIABUIINye  KOHKYpPEHTO-
CIIPOMOJKHICTB BUITYCKHVKIB Ha Cy4YaCHOMY PMHKY IIpaili.

AHaJtis HayKoBUX [KepeJl CBiTUUTh ITPO Pi3HOBEKTOPHE BUBUYEHHS
OKpecsIeHol ITpo0IeMaTKM YKPaiHCBKVMM JOCIIITHVKAMIU Y AeKUTBKOX
KJTIOYOBVIX HalpsiMax: IHOVBIAYaTbHO-T'YMaHICTYHI 3acaau
nexgaroriunol B3aemomii (1. bex, H. Bonkosa, 1. 3s3t0H, C. MakcuMeHKo,
O.Ilexora, B.CyxomymMHCBKMII Ta iH.); IICMIXOJIOTO-II€NAroTriyHi
MeXaHi3MV PO3BUTKY OCOOVCTOCTI CTyJIeHTa B OCBITHBOMY CEpPEIIOBUIII
(T'. baym, O. Biiacosa, B. Kpemens, C. CucoeBa, M. CaBumny,
B. Cemmuyenko Ta iH.); KOMyHiKaTwBHiI cTpaTerili B KOHTEKCTi
mmdposizarii Bumoi ocBitn (B. bukos, M. JKammaxk, J1. Kaprarrosa,
H. Mopze, O.Cmipig, IO.Tpuyc Ta iH.); KOMyHIKaTMBHWIT BUMIp
dopmyBarHSA npodecivtHol ineHTMYHOCTI cTyneHTiB (B. AHApyIeHKo,
J1. Jommuceka, O. Matsienko, B. Pubaska, B. TaTerko, T. Sliienko ta in.).
AKTyartizaliis HayKoOBMX pO3BIIOK 3 [aHOI TeMaTUKM ceperl
OOCTITHUIIBKOI CIIUIBHOTM BUIDIMBAE 3 HEOOXimMHOCTI BUHAMIEHHS
pesyJIbTaTMBHMX MexaHi3MiB TIyMaHi3allii OCBITHBOIO  IIPOLIECY,
HOIOJIaHHA KOMYHIKaTMBHMX Oap’epiB y Ilemaroriudint B3aeMomil Ta
pO3poOKM  edeKTMBHMX METOAMK  OCOOWMCTICHO  Opi€HTOBAHOIO
CIIUIKYBaHHS, IO CHpUATMMe (POPMyBaHHIO He JIMIIle ITpodecivHmx
KOMIIETEHTHOCTEVI, ajJIe ¥ €eMOIIiTHOTO iHTeneKTy Ta COIllaJIbHOI
BilmoBinasbHOCTI 3000yBadiB BMUIIIOT OCBITIL.

OcobucricHMy  po3BUTOK €  CKJIQTHMM, OaraTOBMMIipHUM
IpoIlecoM sKiCHMX 3MiH y TICMXOJIOTiuHIiVI cdepi JHOAVHM, IO
BiIOyBa€eThCA MPOTATOM yChOro XuTTs. Sk 3a3Havace 1. Bymax, «mmoHaTTS
«OCOOVCTICHNMII PO3BUTOK» 3a 3MICTOBOIO HAITOBHEHICTIO JIOCUThH ITINOOKE
i moB’s13aHe 3 aKTyajtizalli€lo 0cOOMCTICHOTO KOMITOHEHTa JIFOAMHM, 3 i
BHYTpIIIHIMM ITOTeHIliaJlaMV, 3Ha4YHOIO MIpOI0 3 CaMOCBIJOMICTIO
ocobmcTocTi Ta T CaMOPO3BUTKOM 1 CaMO3MiVICHEHHSIM Y BJIaCHOMY
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XKuTTi» [2, ¢.13]. BiH xapakTepusyerbcs HOpPMyBaHHSM HOBWIX
HNCUXIYHUX CTPYKTYP, POSIIMPEHHIM CAMOCBIIOMOCTI, YIOCKOHaJIEHHAM
LiHHICHO-CMMCIIOBOI cpepy, 3pocTaHHAM Cy0’€eKTHOCTI Ta 3MaTHOCTI DO
camoperyssil. [ToTpibHO 3a3HauMTH, 110 Ha BigMiHY Bif Giororiugoro
Hmo3piBaHHSA, 0COOMCTICHMTI PO3BUTOK He € aBTOMATWYHVM IIPOIIeCOM: BiH
norpebye axTmBHOI mo3mil cy0’ekTa, peddrrekcil, IIiecrpsMoBaHOL
poboTit Hazm cobO0 Ta CHPMSATIMBOIO COIaIBHOTO CepefoOBMIIA, ITIO
CTVIMYJIIOE CaMOaKTyaIizallifo Ta caMOpeaTi3allifo OCOOVICTOCTI.

OcobmmBoi akTyaIbHOCTI IIet Ipolec HaOyBae B KOHTEKCTI
CTYOEHTCBKOTO JKUTTS, A€ 3HiVICHIOEThCA IHTeHCVWBHe (QopMyBaHHSI
npodecivtHol imeHTMIHOCTI Momonol ymopmaN. OcobucmicHuii posbumox
cmydenma 6 ymobax  cywacnoi  mpaucgopmayii  Buwoi  ocBimu
XApaKmepusyemvcs Huskow cneyugiunux ocobaubocmern. Hacammepern,
OpiopuTeTn Cy4acHOI BWIIOI OCBiTM 3MIIYIOTBCS Bill, TpaguLiTHOTO
3aCBOEHHS 3HaHb 110 POpMyBaHH: (PyHKITIOHAIbHVIX KOMIIETEHTHOCTET,
IO BUMAara€ Bif] CTyJeHTa He IIaCHMBHOIO CIIPWVHATTA iHdopMarlii, a
aKTMBHOI CYyO’'€KTHOI TO3MIIii, 3IaTHOCTI 10 caMoopraHisamii Ta
KPUTIYIHOTO MWUCIeHHS. [HTerparnis nmdpoBmx TexHOIOri B OCBIiTHIM
nporec TpaHcOpMye KOMYHIKaTVMBHI HpPakTMKM Ta CIIOCOOM
OTpMMaHHA 1 00pobku iHdopmarii, popMyroun y 3mo0yBadiB BUIIIOL
OCBiTV HOBi KOTHITMBHI IaTepHM Ta HaBWYKM LMQPPOBOI IpaMOTHOCTI,
ae BOZHOYAC CTBOPIOIOYL PVIBUIKU iHdopmarriviHoro
IepeHaBaHTaKeHHsI Ta IIOBEPXHEBOIO CIIPUVHATTSA HaBYaJIbHOIO
Marepiaiy [5].

IToTpibHO 3a3HAUWTM, IIO Cy4YacHUII CTyIOeHT (OpMyeTbCs Ha
HepeTVHI KIaCMYHMX aKaJeMidyHX Tpaaulliil Ta iIHHOBALIiVIHVIX OCBITHIX
TeXHOJIOTiV1, iHTeTpyIouM Y CBOEMY PO3BUTKY ITpodpeciviHe cTaHOBIEHH:
3 ¢dopmyBanuam soft skills i 1mdposol kommererTHOCTI. Taxox
MyJIBTUKYJIBTYPHE OCBiTHE cepefOBUIIe Ta iHTepHallioHaJIi3allist BUIIOL
OCBiTM CTVMYJIIOIOTh PO3BUTOK MDKKYJIBTyPHOI ~KOMITETEHTHOCT],
TOJICPAaHTHOCTi, THYYKOCTi MWCJIEHHS CTY[eHTiB, PO3MIMPIOIYN
cBiTOomIsAAHI ropusoHT. OIHOYACHO CIIOCTepiraeThCsl iHAMBIAYasTizarlid
OCBITHIX TpaeKTOPir, 110 Hamae CTyAeHTaM OUIbIle aBToHOMII y BuOOpi
3MICTy HaB4YaHHS, ajle MOTpedye po3BMHEHOI pedrileKcii Ta
BIAIIOBiTAJIbHOCTI 3a pe3yJIbTaTH BJIaCHOTO IIPOdeciViHOro CTaHOBJIEHH:.

Y 11pOMy KOHTeKCTi KIOYOBY pOiIb Bifirpae eymanizayis Guuyoi
ocimu: CTBOpeHHs PO3BUB&ILHOIO cepefdoBMINa I PO3KPUTTI
OaraTorpaHHOrOo IOTeHIialy KOXHOIO CTydeHTa Ha  OCHOBI
yTBepIKeHH: JIIOAVHOIIEHTPUIHIIX LIiHHOCTeV, BU3HAHH:A
IHAVBIAYaIbHOCTI Ta YHIKaILHOCTI KOXHOIO y4YacHMKa OCBITHBOIO
Hporecy, HoOYIOBY OCBITHBOIO CepeIOBIIIA Ha IIPVHIVIIAX IIOBATrM A0
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rigHoCTi, akajmeMiyHOI cBoOOmM, iasoridHocTi Ta maprtHepcrsa. Llen
mportec  copwsie  (POpPMYBaHHIO — He  JIMIIe  IpodpeciviHmx
KOMIIETEHTHOCTEV, aJieé VI CTAaHOBJIEHHIO IYXOBHO Oararoi, MOpaJIbHO
3piTof ocobmcToCcTi MartOyTHROTO paxiBIIs.

I'ymanisariss ocBiTHROrO Hmpolecy y BUILIV IIKOJII HEPO3PUBHO
NOB's3aHa 3 IHAMBIAyaJIbHO-TYMaHICTUYHMM CIUIKYBaHHSM, —sKe
BUCTYIIa€ KIFOYOBVM MexaHi3sMoM ii peastizaiii. Ha ocHOBi cTBopeHH:
J1iaJIOrivHOrO OCBITHBOIO CepeloBMIla, Je BU3HAETHCA YHIKaJIbHICTh
KOXXHOTO CTy[deHTa, 3abe3lleuyeTscs IIOBara IO WOTO OCOOWMCTOCTI,
BpPaxOBYIOTbCS iHAMBiNyaTbHI 0COOIMBOCTI Ta OCBiTHI mHoOTpeOu, a
KOMyHIKaTVBHA B3a€MOis OyIyeTbCs Ha IPWHIIMIIAX eMIIaTii, ToBipw,
BIOKPWUTOCTI Ta HapTHEPCTBA, PO3KPUBAETHLCSA TBOPYMIL ITOTEHIIiasI
MariOyTHiX paxiBIiB Ta BimOyBaeTbca IX TapMOHIiVIHe oOcoOvCTiCHe
3pOCTaHH:.

Teopernaauit aHaitis HaykoBux mkepen [1;5;6], mpakTuka
KOMYHIKaTMBHOI B3a€MOIil BUKIIaIayiB 1 CTY[eHTIB B aKaJeMi4HOMY
CepeoBUILl, CBiIUUTB, IO iHOUBidyasvHo-eyManicmuutne cniikybanua y
Buwyiil wixoi TOIUTEHO PO3IISAIATH 4K CIIelMdiuHy dopMy IeIaroriaHol
B3a€MOJIiI, IO IPYHTYEThCA Ha BU3HAHHI YHIKaJILHOCTI Ta CAMOLIHHOCTI
0CODOVICTOCTI CTy[IeHTa, CIIPSIMOBAaHOCTI Ha PO3KPUTTS VOO IOTeHIliary
Ta CTBOPEeHHs YMOB ISl camopeatizariil. Cymuicms maxoeo chiikyBanna
noaseae y Bemanobaenni cyod'exm-cyd’exkmuux GioHocun Mmix Bukaadauem i
cmydenmom, de 06udBa Bucmynaioms pi6HONPABHUMU YUACHUKAMU 0CBIMHBOCO
npoyecy, a KOMyHixayia 0yoyemvca Ha NpuHYUNAx 0iai0eiuHocmi, eMnamii ma
B3aemonofaeu. 3ayBaXuMmo, IO Ha BiAMiHy BiI TpaguilitHOL
aBTOpPUTapHOI MO[eNli, iHOVBIAyaJIbHO-TYMaHICTMYHEe CIIUIKYBaHH:
Hepenbavae BiIMOBY Bil MOHOJIOTIYHOCTi, [MPEKTMBHOCTI Ta
MaHIyJISTUBHWX CTpaTeril Ha KOPWUCTb MdiajIory, IIapTHepCTBa,
criBTBOpYOCTI Ta dpacwIiTallii 0coOMCTICHOTO pO3BUTKY 3100yBava
BWIIIOL OCBITH.

BasxymuByM 11714 HaIIOTO JOCIIKeHHsI € IIUTaHHSA epeKTMBHOCTI
JiaJIorivHol B3aeMOii BUK/IaJada i cTyjeHTa y HaB4aJIbHOMY ITPOLIeci.
I'. bayut, gOCIiPKyI0UM OPiEHTUPY Cy4acHOIO TyMaHi3My B CYCIIUIbHIl,
OCBITHIVI Ta IICVIXOJIOTi4HiVI cdepax, OOIpyHTYBaB IiayIoriuHi yHiBepcasTii
SIK IIPVHITMIIV TYMaHiCTIYIHOT B3a€EMOJIIl, 0 AKMX BiTHOCUTB: IIO-TIepIIle,
noBaey 0o napmrepa, IO VIOTo SIKOCTeN sIK OpraHiuHoI HilicHOCTi (30KpeMa,
Io VI0To iHAMBinyaIbHX 0COOJIMBOCTEVL, IIepemyciM CTIMIKVIX i BjTacHe SIK
cy0’eKTa); HO-ApYyTre, NPUIHAMNIA NAPMHepPa MaxuMm, AxuM BiH €, i BOmHOIaC
Opi€eHTAllis Ha VIOr0 HaVIBUII JIOCATHEHHS (peasIbHi Ta ITOTEHIIiVIHI), Ha
MepCIIEKTUBY, IO BiIKpVBAETHCS ITepell HIM; II0-TpeTe, nobazy 0o cede K
BU3HAHHSA CBO€I IIIHHOCTI Ta TiAHOCTI, IPUVHATTS CBOIX CWIBHMX 1
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CJTa0KVIX CTOPiH, BCTAaHOBJIEHHS 3I0POBVIX OCOOVICTIX MeX, BiICTOIOBaHHI
BJIaCHMX MOTped 1 mmpaB, a TaKOX 3[IaTHICTh IIPUIMATH BiHOBiTaIbHI
pillleHHS; HO-YeTBepTe, 3200y (KOHKOpOAHMHIcHB) OO 0a30BUIX 3HAHB,
HOpM, IiHHOCTeW i IIijleV], IKMMM HapTHepW KepyloThCs B [iajo3i; 1mo-
I gITe, 1MOoAepaHMHICb K IepeayMOBY IUIITHOTO AiaJIorTy, 0 KOPEJTOE 3
NpesyMnyier NPUiHAMHOCMI, IKa MPOTUIi€ BIIXMIEHHIO TUX Y1 TUX ifen
abo BUMHKIB Il BIUIMBOM IX CyTO €MOIVIHOI HeIlpmBaOIMBOCTI abo
BHACJIi/TOK Hea/leKBaTHOTO 3aCTOCyBaHHS HOPM, 3all03MUeHNnX 3 “uayxoi”
LapvHM;  IO-IIIOCTe,  BUKOPUCAMHA — NOMEHYiary — KyAvmypu  [K
dpyHmamMeHTaIbHE HMIATPYHTS OiaToTigHOT B3aeMozil tromer [1, c. 26-29].

BunnesasHaueHe  OpuBOOWTR HAac A0  YMOBMBOAY, IO
XapaKTepHUMU O3HaKaMu IHIMBiTyaJIbHO-TYMaHICTUIYHOIO
CIIUIKYBaHHS Y BULLIV IIKOJII €

¢  IMepcoHasli30BaHMII HiIXifl 10 KOXKHOTI'O CTy[IeHTa 3 ypaxyBaHHIM
VIOTO 1HOWBIIyaTbHO-TICUXOJIOTIYHMX OCOOJIVMBOCTEVI, OCBITHIX
1oTped Ta XXUTTEBUX LIHHOCTETT;

® CTBOpeHHsSI IICMXOJIOTi4HO 0e3lleyHoro KOMYHiKaTMBHOTO
HPOCTOPY, IO CTUMYJIIOE BiJIbHe BUpaXkeHHs JyMOK, OOMiH
igessMy Ta KOHCTPYKTVBHY IVICKYCIIO;

¢ aHTPONOLEHTPWYHA CHPSMOBaHICTb B3a€MOJil, KOJIV CTyOeHT
CIIPUIIMAETbC He 4K OO €KT IIearorivHoro BIUIMBY, a SIK
aKTVBHWI TBOPelb BJIaCHOI OCBITHBOI TPa€eKTOPii;

® KyJIBTMBYBaHHSA pedrieKCMBHOI IIO3MIIii y 37000yBadiB OCBiTU
IUIIXOM  MiATPMMKM ~ aBTOHOMHOCTI,  iHiI[iaTMBHOCTI  Ta
KPUTUYIHOTO MVCITeHHS;

¢ aBTEHTWYHICTh Ta KOHTPYEeHTHICTh y IIpodeciiHil KOMyHiKallil
BUK/Ia/lada, IO Ilepefbadae y3TOMKEHICTh VIOro IIHHICHMX
ZleKyIapalliil 3 peaJIbHOO IIOBEIIHKOIO Ta IIefaroriyHyMI JisIMIAL

Orxe, Take CHiIKyBaHHS BUKOHyE He JIMIe VIAKTUIHY
dyHKUIilO, ale ¥ cHOpUse OCOOWUCTICHOMY 3POCTAHHIO CTYHOEHTIB,
dopmyBaHHIO iX HOpodecinmHOl  iJeHTMYHOCTI Ta  COIiaJIbHOL
KOMITETeHTHOCTI.

Ha ocHOBi TeopeTndHOro aHatizy HayKoBmx mxepen [1; 3;4; 6],
aHaJIi3y pe3y/bTaTVBHOCTI KOMYHIKaTMBHOI B3aeMOfil BuMKIagadis i
CTy[eHTiB B HaBYaJIbHOMY IIpolleci, a TaKOXX BM3HaueHHi KIIOYOBUX
KpurTepilB  (ICMXOJIOro-Ilefaroriudia  OoOIPyHTOBaHICTb,  IIiHHICHO-
CMMCJIOBA CIIPsSMOBAHICTh Ta KOMIIeTEeHTHICHA BiIIIOBiIHICTH) HaMm
OOTpYHTOBYIOTbCS ~ KkAw40BI  Hampamu  Bnauby  iHOuBioyasbHo-
eYMAHICMUYHO020 CIAKYBAHHA HA 0COBUCMICHUTL po36umok cmydeHma, a caMe:
TpaHcoOpMalliss — LiHHICHO-MOTMBAIIiIHOI ~ cdepr,  CTaHOBJIIEHHSI
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npodeciviiol  imeHTWYHOCTi, PO3BUTOK €MOIITHOTO iHTeJIeKTy Ta
COlliaJTbHOI KOMITETeHTHOCTI, (POpMyBaHHS Cy0’€KTHOCTI Ta aKajeMiuHOT
aBTOHOMHOCTI. Po3IIsiHeMO 3MiCT KOKHOIO HarpsMmy.

1. BnauB indubioyasvno-eymanicmuunozo cniikybanna Ha
yinnicno-momubBayinny cpepy cmydenma. IanmBinyaneHO-
IyMaHICTMYHe CIIUIKYBaHHS BUCTyIIa€ IIOTYXXHWM KaTali3aTOpOM
TpaHcdopMaliii IIiHHICHO-MOTVMBAIIIHOI cdepm CTyHeHTa, OCKUIbKM
CTBOPIOE CHPUSATIMBI  YMOBU JUIA  iHmMepiopusayii  eyMaHicmuyHux
yinHocmen ma popmybanna  Buympiwneoi momubayii 0o HabuamHa i
npogpecitinoeo cmanobienns. B 0OCHOBI TaKOro BIUIMBY JIeXXaTh IIPVHIIMIIN
cy0’eKT-cy0’€KTHOI B3a€MOZIil: TIOBary, eMmatil, BU3HAHHS, IIPUHATTS,
PO3yMiHHS, ONTMMICTMYHOIO CTaBjleHHsA. Bukilagau Bu3sHae IIpaBo
CTyZIeHTa Ha BJIaCHYy CUCTeMY LIiHHOCTel i [IepeKOHaHb, IIPOsIBIIAE Py
3aIiKaBJIeHICTh 4O 7IOTO BHYTPIIIHBOTO CBITy Ta CTBOPIOE aTMocdepy
IICVIXOJIOTiUHOT OesreK /sl BUIBHOTO caMOBMpakeHHs. BukopucTtaHHs
HVIM fAiajIoriuHol popMI KOMyHIKarlil Irepegbadae oOMiH cMMciIaMm Ta
imedaMu, Jie CTyHeHTU MaloTh MOMJIVMBICTB YCBIAOMWUTV BJIacHi IIiHHICHI
opieHTallii, CIiBCTaBUTK iX 3 MPOdeciHMMI Ta 3araJIbHOIOACEKIMU
LIHHOCTSIMY, a TaKOXX PO3BMHYTM aKCIONIOTiuHy pedpriekcio. Baxomsim
acIieKTOM IThOTO IIPOLIECY € Te, IO BUK/Ia/jad He Hap sA3y€ TOTOBI IIiHHICHI
KOHCTPYKTM, a CTUMYJIIOE€ iX KpPUTUYHe OCMWCIIEHHs Ta CBimome
HOPUVHATTSA 9V HeIIPUVIHATTS, CHPUSIOuN (POpMyBaHHIO aBTOHOMHOL
LIHHICHOT CHCTEMM OCOOMCTOCTI.

Y KoHTekcTi Po3BUTKY MOTMBALIMHOI cdepy iHAMBIAyaJIbHO-
ryMaHiCTMYHe CHUIKyBaHH:A CTBOPIOE ILAIPYHTS IS IIepexomy Bif
30BHIIIHBOI [0 BHYTPIIIHBOI MOTHMBaLlili HaBYaJIbHOI HisUIBHOCTI
BusHaHHs ~ yHIKaJIBHOCTI  KOXHOIO  CTydeHTa Ta  ajamnTallid
KOMYHIKaTVBHIX CTpaTeriyi [I0 VI0TO IHAMBiTyaJbHMX OCOOJIMBOCTEN
H03BOJISIE aKTyaTi3yBaTyl OCOOVMCTICHMVI CeHC HaBYaHH:, II0B s3aTW VIOTO
3 KUTTEBUMM IIIsiMM Ta HpodpecimHmMy nepcrektisaMit. LDisxom
eMITaTiHOIo CjIyxaHH:, daciliTallil Ta KOHCTPYKTMBHOIO 3BOPOTHOIO
3B’S13Ky BUKJIafad AOIIOMArae CTyAeHTaM YCBiIOMITH BJIacHi HOTpedu y
caMopeasTizallil Ta CaMOpPO3BUTKY, IO CTUMY/IIOE opMyBaHHA
Mi3sHaBaJILHMX MOTUBIB Ta IIpodeciltHOI CIIPSIMOBAHOCTI.

Kpim Toro, iHmuBimyaIpHO-TYMaHICTUYHE CIIUIKYBAHHS CIIPVSE
PO3BUTKY MOTWBAIIil TOCATHEHH: YCIIiXy 3aBASKM CTBOPEHHIO CUTYallivt
ychixy, HigTpUMKy iHil[iaTMBWM Ta BU3HAHHSA [OCATHEHb CTYIEHTIB,
dopMyBaHHS B HUX BipM Yy BJIacHI MOMJIMBOCTI Ta IIO3UTUBHE
camocipuiHATTA. OcoOyMBO BaXWIVBUM € Te, IO B IIporleci Takoi
KOMYHIKaIil CTyJIeHTV He JIVIIe 3aCBOIOIOTh IIeBHi IIIHHOCTI Ta MOTUBY,
asie 71 HaOyBaIOTh 3ATHOCTI JI0 IX KPUTWYHOTO aHaIi3y Ta CaMOCTiVTHOTO
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KOHCTPYIOBaHH:A BJIACHOI IiHHICHO-MOTMBALiHOI CUCTeMM, IO €
HeBi' eMHOIO CKJIa/IOBOIO 3pUI0i 0COOMCTOCTI.

2. Poav indubioyasvno-eymanicmuunozo  cniskyBanna y
cmanobaenni npogpecinnoi idenmuunocmi. IanusinyansHO-
IyMaHICTVYHe CHOUIKYBaHHSA Bifirpae @dyHOaMeHTaJIbHy poib Y
dopmyBarHi mpodeciviHOl iTeHTMYHOCTI CTyHAeHTa, CTBOPIOIOYN
TICVIXOJIOTIUHMIA IIPOCTIp JIs OCMMC/IEHHs Ta iHTerparii rmpodecirrix
LiHHOCTeVI, HOPM i Mofie/iert OBEeOiHKM B CTPYKTYpPy ocobmcrocTi. Mm
LJTKOM pO3OUIZeMO AyMKY 1. MenpHmayK, 110 «B mporteci mpodeciviHol
imenTMikarlil BimOyBarOTBCS TaKi OCOOMCTICHO BaskIMBi Ta 3HAUyIIi
SIBVITA TSI CaMOTO CTyZHeHTa, IO MiAKPeCyoIOTh TIOro CyO’ €KTHICTB,
3aIiKaBJIeHICTh Y BIIacCHOMY IIpodpecioreHesi, a caMe: pO3yMiHHSI CBOTO
LIHHICHOTO CTaBJIeHHS OO0 MalOyTHBOI IIpodpecii; IpmitHATTS cebe B
npodpecil Ak mieBoro daxiBrs, a He TUIBKM K BJIacCHMKA AUIUIOMY;
npodpeciviHa amanTaris 0 BUKOHAHHS paxoBmX (yHKHIN i porers;
YCBITOMJICHHS MaviOyTHIM daxiBriem CBOIX IpodecivHmIX
MoXJIMBOCTe» [4, c. 93] i BBakaeMo 3a IOTpiOHe momaty, IO JTaHWA
npollec  JAeTepMIiHYe€TbCS — SKICTIO KOMYHIKaTMBHOI — B3aeMOAii 3
BUKJIa/TaueM-IIpodpecioHaIoM, sIKMI BUCTYIIa€ He JIWIIE TPaHCIIITOPOM
daxoBux 3HaHb, ajle VI HOoCieM IpodecivHOL KyIbTYpY, JeMOHCTPYIOUn
aBTEHTWYHI 3pa3KM IIpodpeciiHOrO MMCIIEHHS Ta  [IisUIBHOCTI.
HianoriuHmy XxapakTep CIJIKyBaHHS [O3BOJISIE CTyAeHTaM aKTMBHO
OOCIIKyBaTH pi3Hi acrieKTn obparoi Ipodpecii, CITiBBiTHOCHTM CBOI
OCOOVICTICHI XapaKTepUCTVIKM 3 BUMOTaMM MaliOyTHBOI ITpodpecivieol
IisUTBHOCTI, OCMMCITIOBATH BJIacHi Ipodeciviai ouikyBaHHS Ta aMOiItil.

OcobmmBo 3HAUyIIMM € Te, IO iHAMBINyaIbHO-IYMaHICTMYHE
CIIUIKYBaHHS CTBOPIOE YMOBU I  pedIeKCMBHOIO caMoaHaslizy
CTY/€HTIB, TOIIOMararo4y iM yCBiTOMUTY CBOT CVIIBHI Ta CJIA0Ki CTOPOHM
gK ManOyTHiX daxiBliB, BM3HAUMTM HanpsaMu IIpodeciiiHOro
CaMOpPO3BUTKY  Ta  HOOydyBaTW  pealIicTM4HYy  IepCHeKTUBY
npodecintHoro craHoseHHd. KpiM Toro, iHnuBigyabHO-T'yMaHiCTIHe
CIIUIKYBaHH: CIIpYsie TIOA0IaHHIO KpW3 IIpodecivHOol imeHTMdiKarii, sKi
YacTO BUMHVKAIOTH y CTYJEHTIB IIiJl Yac HaBYaHHs B yHiBEpCUTETI.
ITepconastizoBaHwVI ITAXif, 5O KOXKHOTO CTYyJIeHTa JO3BOJIL€ BUKIIagady
CBOEYaCHO BUABJIATY CYMHIBM IIIOAO IIpaBWIBHOCTI IpodpecirtHoro
BUOOpY, AEeCTPYKTMBHI IpodeciViHi yCcTaHOBKM UM HepeaTicTH4HI
OuiKyBaHHSI Ta egeKTMBHO MpallfoBaTM 3 HIMMM uepe3 eMIIaTiliHe
PO3yMIHHS, KOHCTPYKTMBHMII 3BOPOTHUII 3B$I30K Ta IICHIXOJIOTIUHY
MiATPUMKY.

Baxmusrm acriekToM dpopMyBaHHS IIpodeciiiHOl iMeHTYHOCTI €
TaKOXX PO3BUTOK y CTYIEHTIB 3HaTHOCTI 10 ITpodpeciiiHOl KOMYyHiKallii,
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3aCBOEHHS HIMM IIPOodeciviHol TepMiHOJIOTIT Ta AVCKYPCUBHMX IIPAKTHK,
o BimOyBaeTbcd HPUPOOHWM UYMHOM Y Ipolleci IiHAMBiAyasIbHO-
IYMaHICTMYHOIO CIUIKYBaHHA 3 BUKJIaJadaMy Ta HacTaBHMKaMmu. Taka
KOMYHIKaIlisl TaKO>XX CTBOPIO€ TIepelyMOBY IS 3aUTyYeHHs CTY/IeHTiB J10
mpodpeciviHol CIUIBHOTM dYepe3 yd9acTh y HaAYKOBUX OMCKYCisX,
npodecivtamx dopymax, MpoekTax Ta iHmmMX dopmax mpodeciitHol
aKTVMBHOCTI, IO CIHpWs€ IIOCTYIOBiNI iHTerpallii oOpasy “fI-
npodecionan” y saraipHy CTpyKTypy “Sl-KoHIermIil” ocobmcrocTi Ta
dopMyBaHHIO CTIVIKOTO BiT4yTTs HaJIeXXHOCTI 710 ITPOpeciviHOI rpymm
[5, c. 181-182].

3. Po3Bumox emoyiiiHo2o  iHmesexkmy ma  coyiaabHOT
Komnemenmuocmi  cmydewmi6  y  npoyeci  iHOuBidyasvHo-
2YMAaHicCInuuH020 cniakyBanns. InnuBinyasibHO-TyMaHiCTUYHe
CIIUIKYBaHHSI CTBOPIOE ONTMMaJIbHE CepefdoBuIle I PO3BUTKY
€MOLIiMHOIO iHTeJIeKTY CTY/IeHTiB, OCKUIBKM IPYHTYETbC Ha ITPVHIIMIIAX
eMITaTii, aBTEHTWYHOCTI Ta KOHTPyeHTHOCTi KomyHikamili [3]. B
aTrMocdepi miasoriuHOI B3aEMOIil, Ae BUKIafad JeMOHCTPYE TI0Bary 110
eMOLIiVIHVX CTaHiB CTyHdeHTa, BU3HAE IIpaBO Ha BUpaKeHH: IIOYYTTiB Ta
crpusie X pedpiexcii, pOpMyIOTECS KITFOUOBI KOMIIOHEHTV eMOIIilIHOTO
iHTeJIeKTy: 3MaTHICTH imeHTMdIKyBaTV BJIaCHI €MOLIil Ta eMOIIii iHImX,
PO3yMITH iX IIpWMYMHM Ta HaCIiIKM, peryJroBaTy eMOIliViHi CTaHU Ta
BVIKOPVICTOBYBATV €MOLIiVIHY iH(OPpMATLIio TS IIPUIIHATTS PillleHb.

OcolmBo IIHHWM € IOCBi CIIOCTEpeXXeHHsSI 3a MOAeIIsIMU
eMOLIiTHO KOMITeTeHTHOI IIOBeHiHKM BUKIagada, IO IO3BOJISE
CTyHeHTaM iHTepiopmusyBaTM edeKTMBHI cTpaTerii eMOLilTHOro
pearyBaHHS Ta camoperysranii. Ha ocHOBI Bimkpwuroro obroBopeHHs
€MOLIiIHO HacYeHVX CUTYallifl, pedpyIeKCBHOIO aHaIi3y KOHQJTIKTIB Ta
CIIUTBHOTO  TIOIIYKy  KOHCTPYKTMBHUMX IUIAXiB X  BUpIIIeHH:S
BimOyBaeThCs yCKIaTHEHHs eMOLIHOI cdpepm CTYHAEeHTiB, 30aradayeThcs
e€MOLIiVTHV CJIOBHUK Ta POPMY€EThCs TOJIEPaHTHICT 110 HeBM3HaueHOCTI.

CorriasibHa KOMIIETEHTHICTh CTYHAEHTIB, II[0 OXOIUIIOE KOMIUIEKC
HaBWYOK edeKTMBHOI B3a€MOZil, MIKOCOOMCTICHOrO IIOpO3yMiHHS Ta
TpyIoBOi CIiBIpalli, TaKOX 3HA4YHO PO3BMBAETbCA B  IIpolieci
IHAVBIAYaJTbHO-TYMaHICTMYHOTO CIIUIKYBaHH:. Y mpolieci dpopMyBaHHA
cy0’eKT-cy0’eKTHMX BiTHOCMH i3 BUKIagadeM CTyJeHTU 3acBOIOIOThH
HNPVHIIUIN KOHCTPYKTMBHOIO AiajIory, BYaThCsl aKTMBHOIO CITyXaHH,
apryMeHTallil BJIaCHOT ITO3MIIii Ta IOITyKy KoMITpoMmicis. OcoOimBy postb
BifirpaloTe TpymoBi ¢opMyM HaB4daJIbHOI B3a€MOIil, opraHisoBaHi Ha
3acajjax TyMaHiCTMYHOIO INAXOMy, Je KOXKeH Ma€ MpaBO Ha BJIacHY
JYMKy, [le I[iHy€TbCd Pi3SHOMAHITTA TOIVIAJIB Ta 3a0XOUYEThCS
iHTeJlexTyajIbHa AMCKYCid. Y Takmx yMoBax (OPMYIOTHCS HaBUUKU
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KOMaHJIHOI poOoTH, JIiepcTBa, BiNITOBinaIbHOCTI 3a CIIUTBHMUT pe3ysIbTaT
Ta 3[JaTHICTh BpaXxOByBaTM iHTepecu PpisHUX CTOpiH. IHamBimyanbHO-
IFYMaHICTWYHe CIUIKYBaHHSA JO3BOJISE CTy[eHTaM YCBITOMUTY LIIHHICTh
COLiaJIbHOTO  KalliTaly, BaXJIVMBICTh aBTEHTUYHWX BiJHOCMH Ta
PO3BMHYTU KyJIBTYPy KOMYHIKallil, sIKa IPYHTY€TbCSA Ha ITPUHLIMIIAX
HeHaCVIBHUIIBKOTO CHJIKYBaHHH Ta B3a€MOIIOBAarVL.

4. @opmyBanna cyb’ekmnocmi ma akademiunoi aBmonomuocmi
cmydenma 3acodamu iHOUBIdyasvHO-2YyMaHicmuyHoeo cniikyBanns.
InpuBimyanbHO-TyMaHICTMYHe CIUIKYBaHHS y HaBYaJIbHOMY IIporieci
peatisyeTbcsd Ha OCHOBI BUKOPWMCTAaHHS KOMIUIEKCY B3a€MOIIOB SI3aHMX
3aco0iB, 10 3a0e3redyroTb OCOOMCTICHO Opi€HTOBaHY B3a€MOIIO
BUKJIazava i crymeHTa. o myx 3acoOiB HasleXatsb: AiasioriuHi dpopmm
HaBuaHH:S,  pedrIeKCMBHI  IPaKTWMKM,  eMIaTiiHe  CJIyXaHHS,
IIepCOHAJII30BaHMI 3BOPOTHMI 3B'SI30K Ta CTBOPEHHS IICMXOJIOTiYHO
Gesreunoro ocpiTHROrO cepenosuia. OcobnMBYy poJib  BimirparooTh
BepOasIbHI Ta HeBepOasIbHI IHCTPYMEHTM KOMYHIKaIlil, sIKi [JoIIoMaraloTh
BCTAHOBWTY JIOBipJIVBi BiTHOCMHW, BM3HATM YHIKaJIbHICTh OCOOMCTOCTI
CTy[IeHTa Ta CHpUATM 1ioro camopupakeHHro. Lli 3acobm y cBoi
CYKYIIHOCTi (pOPMYIOTH IIUTICHY CMCTeMy, CIIPsIMOBaHy Ha aKTWMBi3allifo
Ccy0’eKTHOI TIO3MIII CTy[IeHTa, CTMMYJIOBAaHHS VIOTO BHYTPIIITHBOL
MOTMBAlIlil Ta PO3BUTOK 3HATHOCTI JO CaMOCTIVTHOTO KOHCTPYIOBaHH:I
3HaHb 1 CMUCIIIB.

AkarleMiyHa aBTOHOMHICTB, IO (OPMYETbCSI B  IIPOLIECi
IHOVBIIyaJIbHO-TYMaHICTMYHOIO  CHUIKYBaHH:,  IIPOSBIIIETECS Y
3MATHOCTI CTy[IeHTa CaMOCTIVIHO BUM3HAuaTW IIUIi HaBYaHHSA, oOmpatu
ONTVMaJIbHI CIIOCOOM 1X [OCATHEHHs Ta OLHIOBaTM OTpMMaHi
pe3ynbpTaTi. Bayxmusy pose y IIbOMy ITpoOlleci Bilirpae mocTymnosa 3MiHa
MO3MLIii BUKJIagava — Bill AMPeKTUMBHOIO KepiBHUIITBA 10 HacTaBHMIITBA
i maprtHepcTtBa. Builamau, sKmit BUOYyHOBye KOMYHIKaIlifo Ha
TyMaHICTMYHMX 3acafaX, CBiIOMO CTBOpIOE cuUTyawii BuOOpYy s
CTy[eHTa, ITOCTYIIOBO PO3IIMpIoloun cpepy voro asToHoMil. Lle moxe
HOpOSIBIIATACE Yy HaJaHHI MOXJIMBOCTeVI UL BUOOPY TeMaTVKMU
OOCIIMHMIIBKMX IIPOEKTIB, (pOpMaTiB BMKOHAHHS 3aBHaHb, CIIOCOOIB
HpeseHTalil pe3yyIbTaTiB HaBYaHH:.

Takum umHOM, iHAOVBiMyaJIPHO-TYMaHICTVYHE  CIIJIKYBaHHS
Biflirpae BU3Ha4aIbHY poJIb Y POpMyBaHHI OaraTorpaHHOI 0cOOMCTOCTI
CTyeHTa, CTBOPIOIOYM ONTMMaIbHi YMOBU ISl TI0TO CAaMOPO3BUTKY Ta
caMopeartizauii. JliajioriuHa B3aeMOJIis, eMIIaTiViHe CJIyxaHHd Ta
BV3HAHHA YHiKaJIbHOCTi KOJKHOTO Y4acHMKa OCBITHBOT'O ITPOLIeCy CIIpUsie
aKTHBi3allil BHyTPIIlTHiX pecypciB cTy/IeHTa, PO3BUTKY 10TO Cy0 €KTHOCTI
Ta aKageMiuHO1T ABTOHOMHOCTI. 3aBsIKm iHgMBiTyasbHO-
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IyMaHICTMYHOMY CHUIKYBaHHIO HABYILHVVI IIPOLeC y BUIIIN IIKOJIi
TIepPeTBOPIOETECS Ha ITPOCTIp 0COOMCTICHOTO 3pOCTaHHS, Jie CTYeHT He
e 3000yBae (paxoBi KOMIIETEHTHOCTI, ajle I pPO3KpMBa€E TBOPUMI
HoTeHIlia, POpMYye CTIIKY IpodecitiHy ifeHTINIHICTb Ta TOTOBHICTB 10
GesrepepBHOTO CaMOB/JOCKOHAJIEHHS.
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THE PEDAGOGY OF PIXELS: INTEGRATING MEME CREATION
INTO COMMUNICATIVE LANGUAGE TEACHING

This paper explores the pedagogical potential of memes as
multimodal tools for the development of language acquisition. It
examines how meme-based instruction creates engaging contexts for
developing speaking skills, cultural awareness, and critical thinking. By
integrating authentic digital discourse forms into formal education
settings, meme-didactics bridges students’ online experiences with
classroom learning, while providing opportunities for creative
expression and communicative practice. The research presents practical
implementations of meme-based activities using the Memecam.io
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platform, demonstrating how educators can transform passive language
exposure into active production through structured interaction with
meme content.

The integration of internet memes into educational contexts has
gained increasing scholarly attention over the past decade. In the
Ukrainian scholarly context, I. Biletska examined the potential of internet
memes for developing sociocultural competence among university
students. Her research demonstrated that “meme analysis provides an
authentic window into target language communities” [2, p. 47], enabling
students to explore cultural nuances that rarely appear in traditional
textbooks. Similarly, M. Kharkhota's work at the National Pedagogical
Dragomanov  University revealed that meme-based activities
significantly increased student engagement and retention of idiomatic
expressions compared to conventional approaches [4, p. 112-114]. These
findings align with O. Pavlenko’s recent action research at Kyiv National
Linguistic University, which documented improved speaking confidence
among intermediate English learners following structured meme-
creation activities [6, p. 87-89].

International research has yielded comparable results across
diverse educational contexts. A.D. Purnama et al. conducted a mixed-
methods study examining the impact of meme-based instruction on
vocabulary acquisition among Indonesian secondary school students,
finding that “participants in the experimental group demonstrated 28%
greater retention of target vocabulary items” [8, p. 176] compared to the
control group. Their research highlighted the cognitive benefits of
associating linguistic content with humorous visual elements. Similarly,
Dominguez Romero and ]. Bobkina studied the effectiveness of memes
for developing critical literacy among Spanish university students
learning English, documenting how “deconstructing memetic content
enhanced students' ability to identify implicit cultural assumptions and
ideological positioning” [3, p. 304].

The theoretical foundation for meme-based pedagogy has been
strengthened by A.S. Ross and D.J. Rivers” work on digital literacies,
which positioned meme comprehension as an essential component of
contemporary communicative competence. Their research emphasized
that “understanding and creating memes requires multilayered linguistic
and cultural knowledge” [9, p. 3], making meme analysis an ideal activity
for developing advanced language proficiency. This perspective is
supported by R.Petersen’s cognitive research examining how
multimodal learning through memes enhances retention through dual
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coding effects, where “the combination of visual and verbal information
creates stronger memory traces” [7, p. 201].

Recent work by K. Mazur-Melewska and P. Ratajczak specifically
examined the application of meme creation platforms in Polish secondary
schools, documenting how “technology-supported meme activities
transformed passive learning into active content creation” [5, p. 163].
Their longitudinal study revealed sustained motivation improvements
among previously disengaged learners. Similarly, A. Al-Bahrani et al.
found that student-generated economic memes demonstrated deeper
conceptual understanding than traditional assessments, suggesting that
“the constraints of the meme format forced students to distill complex
ideas to their essential components” [1, p. 77].

The growing body of research collectively suggests that meme-
based instruction offers significant benefits for language acquisition,
particularly in developing the complex interplay of linguistic knowledge,
cultural awareness, and critical thinking skills required for effective
communication in digital environments.

In today’s digitally powered educational landscape, incorporating
authentic cultural artifacts has become essential for effective language
instruction. Internet memes - these multimodal expressions that blend
visual imagery with concise text - represent one of the most dynamic
forms of contemporary communication, embodying linguistic
innovation, cultural references, and sociolinguistic patterns. Their
prevalence in students” digital lives makes memes naturally engaging
instructional tools that bridge formal classroom settings with informal
online communication environments. The integration of meme-based
pedagogy (or “meme-didactics”) addresses the growing need for
culturally relevant and multimodal approaches to language education
that resonate with digital natives while developing critical literacy skills
essential for navigating today's information ecosystem. As language itself
evolves through digital communication, incorporating memes into
language education recognizes the legitimacy of these new discourse
forms while providing authentic contexts for linguistic and cultural
learning.

The process of transforming memes into pedagogical tools
requires thoughtful consideration of learning objectives. Educational
memes can be strategically designed to illustrate grammar rules,
vocabulary acquisition, idiomatic expressions, and cultural nuances. By
adapting popular meme templates to highlight specific language
features, educators create memorable cognitive anchors that enhance
retention through humor and visual association.
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Our classroom implementation involves a scaffolded approach
where students initially analyze existing memes for linguistic features
before progressing to creating their own language-focused memes. Using
the Memecam.io platform (https://www.memecam.io/), we conduct in-
class photography sessions where students capture images representing
specific communication scenarios. These images become the foundation
for meme creation, with students collaboratively crafting text that
demonstrates their understanding of target language structures or
vocabulary. This creative process transforms passive language learners
into active content creators who must consider linguistic
appropriateness, audience expectations, and communicative intent - all
essential components of language proficiency.

The resulting student-generated memes serve multiple
instructional purposes: they function as assessment artifacts
demonstrating language mastery, discussion prompts for peer feedback,
and shared resources that expand the classroom's collective language
repertoire. Furthermore, the inherent appeal of creating content that
mimics authentic digital communication increases student engagement
and investment in the learning process.

Internet memes represent concentrated expressions of cultural
knowledge, often requiring substantial background information to fully
comprehend. This characteristic makes memes ideal instruments for
developing cultural competence. Through systematic analysis of popular
English-language memes, students uncover layers of cultural references,
historical context, and social commentary embedded within these
seemingly simple texts.

Our classroom approach involves “meme deconstruction” sessions
where students investigate the origins and evolution of selected memes,
identifying cultural touchpoints and implicit knowledge required for
comprehension. This process cultivates ethnographic inquiry skills as
students research unfamiliar references and collaboratively build cultural
context maps. By examining how humor functions differently across
cultures, students develop awareness of pragmatic aspects of language
use, including irony, sarcasm, and cultural taboos.

The analysis extends to examining how memes reflect
sociolinguistic variation, with students identifying dialectal features,
slang expressions, and register shifts. These observations provide entry
points for discussions about language change, social identity, and the
relationship between digital communication and linguistic innovation.

Beyond their entertainment value, memes offer substantial
opportunities for developing critical media literacy - an increasingly
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essential skill in today’s information-saturated environment. By
subjecting memes to critical analysis, students learn to question
assumptions, identify persuasive techniques, and recognize underlying
ideologies presented in seemingly innocuous content.

Our approach incorporates structured critical inquiry frameworks
where students examine memes as rhetorical artifacts. Students analyze
how memes frame issues, construct arguments, employ logical fallacies,
and appeal to emotions. This analysis extends to examining how memes
participate in broader discourse communities and information
ecosystems, including how they spread, transform, and influence public
opinion.

Through guided activities, students examine how memes can
reinforce or challenge stereotypes, analyzing the ethical dimensions of
humor and the potential consequences of digital content creation. This
critical examination encourages students to become more responsible
digital citizens who recognize the power of multimodal communication
to shape perceptions and attitudes.

Our pedagogical approach incorporates several structured
activities for language acquisition, which are based on memes:

Five-Minute Meme Discussions: Each class begins with a carefully
selected meme that serves as a conversation prompt. Students analyze
the language features, discuss cultural references, and explain why the
meme is humorous or effective. Contextual Photography: Students capture
photographs during class activities or field trips that represent
communicative situations or language concepts. Using Memecam.io,
these authentic images become the foundation for original memes that
demonstrate understanding of target language structures.

Meme Translation Challenges: Students translate memes between
their native language and English, addressing not just linguistic
equivalence but cultural adaptation.

Meme Genre Analysis: Students categorize and analyze different
meme formats, examining how template choice influences meaning and
identifying linguistic patterns associated with specific meme genres.

Digital Storytelling Through Meme Sequences: Students create
narrative sequences using multiple memes, constructing coherent stories
that demonstrate mastery of narrative tenses, cohesive devices, and
discourse organization.

Cultural Humor Workshops: Students analyze examples of English
humor expressed through memes, identifying puns, wordplay, and
culturally-specific references. They then create their own humor-based
memes that demonstrate an understanding of these linguistic devices.
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Memetic Debates: Controversial topics are presented through
competing memes representing different viewpoints. Students analyze
the rhetorical strategies employed before articulating and defending their
own positions using evidence-based reasoning.

These activities transform passive language consumption into
active production, helping students develop communicative competence
while simultaneously building digital literacy skills essential for 21st-
century communication.

The integration of memes into language pedagogy represents a
promising approach that aligns with contemporary understanding of
effective language acquisition. By using students’ familiarity with digital
communication forms, meme-didactics creates authentic learning
opportunities that develop linguistic knowledge alongside crucial
cultural competence and critical thinking skills. Our classroom
implementation demonstrates that meme-based activities engage
students more deeply than traditional approaches while providing
multifaceted learning experiences that address the complex interplay of
language, culture, and digital literacy.
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ITPOBJIEMU CYHACHOI'O
JIITEPATYPO3HABCTBA

ISSUES IN CONTEMPORARY
LITERARY STUDIES




Mapiss BOITTAHOBA,
3m00yBadKa TPeThOro (OCBiTHBO-HAYKOBOTO) PiBHS BUIIIOL OCBIiTY,
3anopi3pKui HalliOHaJIbHUV YHiBepCUTET

BEPBAJIbHI TA BI3YAJIbHI 3ACOBY IIOPTPETYBAHHSI
'Y POMAHI I11. BPOHTE “[I>KEVIH EVIP”
TA VIOTO EKPAHI3ALII KEPI ®YKYHAIM (2011)

INMopiBHsTPHE HOCTIIXKeHHS BepOaIbHMX i BisyaIpHMX 3acobiB
HOpPTpPeTyBaHHS Yy PIi3HMX CEeMIOTUYHMX CHUCTeMax € aKTyaJbHOM
npobrremoro cydacHol dinornorii. Poman Illaprroru bponre “Ixerm
Evp” (1847) Ta vioro expamisatis pexwucepa Kepi @yxynarn (2011) €
IULOHMM MaTepiajJloM ISl TaKoro JAOCIiPKeHHS, OCKUIBKM HOpPTpeT
Bi/lirpae KJIIOYOBY pOJIb Y PO3KPUTTi 00pasiB epcoHaxis.

Merta HaIIOTO JOCITPKEHHS — BUSBUTH Ta IOPIBHATY BepOaIbHi
3acoOu TTIOpPTpeTyBaHHS B POMaHi Ta Bi3yasIbHi 3acoOM B eKpaHi3allii, a
TaKOXX BCTAHOBUTW OCHOBHI MeXaHi3MM iHTepCceMiOTHYHOIO IepeKIamy
HOPTPETHMUX XapaKTepUCTUK. MeTOomoIoriuHy OCHOBY CTaHOBJIATE ITparii
3 JIIHTBOCTWIICTVMIKY, Teopil KiHoamamTarii Ta cemioTmku (R. Jakobson,
L. Hutcheon, B. McFarlane).

IMopTpet y XyIoXXHBOMY TBOPi BUKOHYE (PYHKIIII ineHTIdiKaIllii,
xapaKTepusallil Ta coliaJibHOI TuIi3allili HepcoHaxa. Y pomani III.
Bponre “/I>xevia Evip” mopTperyBaHHS peartizyeTbcs Yepe3 pisHi MOBHI
3acobn. Hamm BusiBIIeHO, 1110 Ha JIEKCMYHOMY PiBHI OCHOBY ITOPTPETHIX
ONMNCIB CTAaHOBJISATH COMATM3MM (HOMiHAIIil YacTMH TiIa) Ta BECTM3MU
(ommc oxAry). BaxxsivBy porib BiIirpaioTh TaKOX €IiTeTV, TIOPIBHIHHS Ta
MeTadopy, SIKi IIepenaroTs Cy0'eKTVBHE CIIPUIIHSTTS 30BHIIITHOCTI.

Camooric rortoBHOI repoini: “I sometimes regretted that I was not
handsomer; I sometimes wished to have rosy cheeks, a straight nose, and small
cherry mouth; I desired to be tall, stately, and finely developed in figure; I felt it
a misfortune that I was so little, so pale, and had features so irregular and so
marked” [3, c. 141] po3kpuBae He sville il 30BHIIITHICTb, ajle 71 CTaBJIEHHS
OO BJIacHOI HeIpwBaONIVMBOCTI, IO € KIIOYOBMM UIS PO3yMIHHS II
XapakTepy Ta BHYTPillIHbOI'O KOHJTIKTY.

Amnati3 BepOaIbHVIX 3ac00iB IOPTpeTYBaHHS B POMaHi J03BOJISIE
BUIIMTY TaKi XapaKTepHi 0cOOIMBOCTI:

1. JnHaMiuHiCTE HOPTpeTy, KWV 3MIiHIOETbCA BifIIOBIIHO [0
BHYTPIIIIHLOTO PO3BUTKY TepoiHi. Lle BUABIIIETHECSA B eBOJIIOLIT
JIEKCVIKV Bifl HeraTvIBHO MapKoBaHMX HopiBHsHBE (“a little toad”)
[3, c. 34] mo moswurmBHMX MeTadpop (“sunny-faced girl”) [3, c. 370].
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2.

I'lcmxormorizamnist HopTpeTy Yepes akleHT Ha Bupasi o4ert, MiMilli,
xecrax (“the flame flickers in her eye”) [3, c. 287].
Expanizamis JiiTepaTypHOro TBOpY Ilepenbadac Ilepexinm Bil

BepOasIbHOI [0 Bi3yasibHOI ceMioTmuHOI cmcTemy, mo R. Jakobson
BV3HaYae sK “iHTepcemiorvanvm nepexitan” [5]. YV dpimpmi K. Odykynarn
MOPTpeTyBaHHs peali3yeThcs depe3 KOMIUIEKC BisyaIbHMX 3aco0iB:

Kactvmar Ta 3oBHimmicTe akTopiB. Mia Bacikobcbka 5K
BUKOHaBUIIA posti [DKerH Mae 30BHIIIHICTB, IO BiAIOBifae
JliTepaTypHOMY OIVCY IrepoiHi - TeH/IiTHa cTaTypa, Oiifa mikipa,
BiICYTHICTE SICKpaBOi BPOJIV, ajle BUpPas3Hi Odi.
Koctiom i rpvm. YV dpipmi KocTIOMM BilirpafoTh BaXXJIVBY POIIb Y
CTBOPeHHi Bi3yaJlbHOTO 00Opasy mepcoHaxiB. [keviH HOCUTH
CYKHI CTpVIMaHVX KOJIbOPIB i IIPOCTOro Kporo, IIo Bigobpaxae Tl
COLa/IbHMI CcTaTyc i xapakrep. i pocTa 3auicka KOHTpacTye 3
BUMIIIYKaHVIMM ~ 3adicKaMy  iHINMX OKiHOUMX IHepcoHaxis,
CTBOPIOIOUM Bi3yaJIbHy aHTUTe3y, dKa B POMaHi peasli3yeTbcs
4Jepe3 BepOaJIbHI ITOPIBHIHHS.
Omneparopcrka poboTa. Pexxicep BUKOPUCTOBYE PisHi IU1aHM Ta
paKypcu I XapakTepusallii IlepcoHaXiB. 30KpeMa, KpYIHi
wtaHy oOmads [DKeVH aKIeHTYIOTh i IODVIAN, SIK KITIOYOBY
HOPTpPeTHY JeTalb, 110 KOpelroe 3 POKyCcOM Ha O4ax y pOMaHi.
Ocpimienns Ta Kojopuctuka. IlpuponmHe ocBiT/IeHHA Ta
HNpuDIylleHa KOJIbOpoBa raMma IIiJKpec/IoI0Tb CTPMMaHICTh
o0pa3y [IxeVH i BiAIIOBiHaIOTh 3arajibHiN aTMocdepi poMaHy.
3icraBieHHs BepOaTbHMX i BisyasIbHMX 3ac00iB ITIOPTPETYBAHHS Y

poMaHi Ta WOro eKpasisallil Ja€ MOXJIVBICTP BMOKPEMUTW KJIIOYOBi
MexaHi3MM ceMioTMUHOI TpaHcdopMarii oOpasiB IepcoHaxiB IIpu
repexofi Bif JliTepaTypHOIO TBOPY A0 KiHOTEKCTY:
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2.

Konkpetusailis - HaJaHHA BU3HAUYeHOCTI TWM acIeKTaM
30BHIIIIHOCTI, $IKi B pOMaHi 3aJIMIIIeHi Ha po3Cy/], YUATalbKO YABIL
Bisyanisartist MeTacpop - TpaHcdopmaltis csioBecHMX MeTadop i
HOpiBHSHB y BisyanpHi oOpasu. Hampuxiianm, mnopiBHAHHS
Hxens 3 enpdom (“Is this my pale, little elf?” [3, c. 370])
Bi3yaJli3yeThcsl depe3 Kalupw, [e TeHAiTHa dirypa repoiHi
3HiMaeThCcd Ha PoHI MacuBHOI apxiTeKTypu TopHpiay.
CumMynpTaHHICT -  OJHOYacHe  IIpefCTaBJIeHHS  THUX
XapaKTepuCTUK, $Ki B pOMaHi PO3KPUBAIOThCd IIOCTYIIOBO.
BisyanmeHmt oOpas IxevtH y ¢inpMi IIocTae Iepen DissgadeM
mizicHo, Tomi SK y poMaHi IIOpTpeT BMOYHOBY€THCS
dparmeHnTapHO.



4. JvHamisallid - Iepefavya depe3 MiMiKy, XeCcTW 1 IUIaCTUKY
aKTPUCK TVIX PUC XapaKTepy, AKi B poMaHi po3KPUBaIOTLCS Yyepes
BHYTpIIIIHI MOHOJIOTM i Aiajiorn.

OcobmmBoi  yBarm  3acilyroBye  TpaHcdopMariissi — KIH0YOBOI
HOPTPeTHOI HeTaJi - odYel TrepoiHi. Y poMaHi BOHWM ONWMCYIOTHCS
MeTadpoprraro: “the flame flickers in her eye” [3, c. 287]. Y dpinpmi oui Takox
CTalOTh IIEHTPaJIbHVM €JIeMeHTOM TIIOPTpeTy, IO IIJIKPeCcIIoeThCs
OIIepaTOpPChKOIO POOOTOI0 - KPYHHMMM IDIAaHAMM Ta OCOOIVBVIM
OCBIT/IEHHSM B €MOIIIVIHO HACMYEHMX CIIeHaxX.

TaxkyM wnHOM, aHami3 BepOaIpbHMX 1 BisyaIbHMX 3aco0iB
noprperysBanHs y poMadi I11. BponTe “/I>xevts Evip” Ta vioro expamisarrit
K. ®ykynarm [meMoHCTpye CKIamHY CHUCTeMYy TpaHcdoOpMariin,
3yMOBJIEHY  Pi3HOIO  CEMiOTMYHOIO HPUPOMOI0  JlTepaTypu i
kinemaTorpady. Lli Tparcdopmariii BinoOpakaioTs crierdiky KOXXHOTO
Meflia: 37aTHICTH JIiTepaTypw [0 [eTalisalil BHYTpIIIHIX CTaHIB
IepcoHaXka 4epe3 BepOasibHI 3acobm Ta MOXJIMBICTH KiHeMaTorpada
CTBOPIOBaTM Bi3ya/IbHO IiJTicCHUMI 00pa3 3a JIOIIOMOIOI0 KOMIDIEKCY
aymioBisyasbHMX 3aco0iB.
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FLOUTING THE COOPERATIVE PRINCIPLE: PRAGMATIC
DISRUPTIONS IN FIRST WORLD WAR TRENCH POETRY

Trauma resists easy articulation. As Cathy Caruth [2, p. 4] argues,
traumatic experience often exists outside normal cognitive and linguistic
structures, creating what she terms “unclaimed experience” that resists
assimilation into coherent narrative memory. This perspective has been
nuanced by more recent scholarship. Pederson [8, p. 101] challenges the
notion of trauma’s absolute “unspeakability,” suggesting instead that
“innovative literary forms create alternative pathways to articulation.”

In the context of World War I, trench warfare not only exposed
soldiers to physical danger but also to profound psychological
breakdown. The poets who emerged from this experience - Wilfred
Owen, Siegfried Sassoon, Isaac Rosenberg, Edmund Blunden, and others
- developed innovative linguistic strategies to render trauma legible
through poetic form.

This article analyses how trench poets systematically and
deliberately violated Gricean conversational maxims as a cognitive and
stylistic response to trauma. It argues that these pragmatic deviations -
intentional breaches of the cooperative principles of communication -
represent not communicative failure, but rather an alternate model of
meaning shaped by the fractured cognition of traumatic experience.

Grice's [5] theory of the Cooperative Principle holds that effective
communication relies on four conversational maxims: Quality
(truthfulness), Quantity (informativeness), Relevance, and Manner
(clarity). These principles underlie expectations in both everyday
conversation and literary discourse. When they are flouted, as Grice
notes, speakers may still be understood - especially if the violation is
purposeful and implicature is strong.

However, in the context of trench poetry, such violations take on a
more urgent cognitive function. As Caruth [2, p. 4] explains, trauma “is
not fully experienced in the moment” but returns, “often in fragmented
or distorted form,” a phenomenon she terms “unclaimed experience.”
This perspective has been nuanced by more recent scholarship. Pederson
[8, p. 101] challenges the notion of trauma’s absolute “unspeakability,”
suggesting instead that “innovative literary forms create alternative
pathways to articulation.” Similarly, Craps [3, p. 55] argues for attention
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to “culturally specific modes of processing psychological injury”. Within
this updated theoretical framework, poetic language that violates
pragmatic norms can be understood not simply as mimetic of
fragmentation but as what Gibbs [4, p. 167] terms “cognitive strategies
for managing otherwise unprocessable experience.”

Cognitive stylistics adds another layer: according to Tsur [11],
foregrounded features of poetic language, such as semantic ambiguity,
broken syntax, or grotesque imagery, can externalise internal
psychological states. For trauma survivors, whose perceptions of time,
causality, and language are disrupted, these stylistic features reflect an
altered cognitive landscape.

Violating the Maxim of Quality: Truth, Irony, and Grotesque
Imagery. The Maxim of Quality - “Do not say what you believe to be
false” - is subverted in trench poetry through the use of grotesque,
surreal, or hyperbolic imagery that departs from realistic description.
These violations reflect the dissonance between conventional
representation and the horrors of war.

Wilfred Owen’s Dulce et Decorum Est offers a powerful example:

“If you could hear, at every jolt, the blood / Come gargling from the froth-
corrupted lungs, / Bitter as the cud / Of vile, incurable sores on innocent
tongues,~"

The grotesque similes (“froth-corrupted lungs”, “cud of vile sores”)
are neither literally true nor purely figurative; they distort reality to
convey a psychological truth - the sheer moral repulsion of what the poet
witnessed. This violation forces the reader to experience the impossibility
of clean representation. Owen’s preface explicitly addresses this: “My
subject is War, and the pity of War. The Poetry is in the pity” [7, p. 21].

Rosenberg’s Dead Man’s Dump similarly exaggerates physical
horror: “The wheels lurched over sprawled dead / But pained them not, though
their bones crunched.”

This line evokes sensory detail that undermines empathy -
“crunched bones” without pain - complicating the reader’s relationship to
representation and ethical response. The Quality maxim is violated in
order to jolt the reader into cognitive dissonance, aligning with what
LaCapra [4] calls “empathic unsettlement.”

Violating the Maxim of Relevance: Disjointed Imagery and War’s
Absurdity. Trench poets violate the Maxim of Relevance when they
juxtapose incongruous scenes or interrupt narrative flow. These shifts
often mimic the intrusive and fragmented nature of traumatic memory.

Siegfried Sassoon’s Break of Day in the Trenches opens with a poppy
growing from the parapet, a pastoral image abruptly interrupted by

129



images of rats crossing “sleeping green between the knees of men.” The
natural world exists alongside the abject and dead, with no explanatory
bridge. The reader is left to navigate these juxtapositions: “A queer
sardonic rat, / As I pull the parapet’s poppy to stick behind my ear... / Droll rat,
they would shoot you if they knew / Your cosmopolitan sympathies.”

The irony and disjointed tone reflect a world where relevance has
collapsed; symbols no longer behave as they should.

Edmund Blunden’s Third Ypres moves similarly from calm to
horror: “We heard no guns. But, thin and far, / There came a sound - once more
- again - / A phantom voice of old despair, / That died away, as mists of pain /
Die in the mind.”

This passage demonstrates how irrelevant or disconnected
imagery is used not as a failure of cohesion but as a poetic analogue of
memory’s instability.

Violating the Maxim of Manner: Obscurity, Ambiguity, and
Disorientation. The Maxim of Manner, which requires clarity and brevity,
is frequently undermined by trench poets to enact disorientation and
emotional confusion.

Wilfred Owen’s Strange Meeting is emblematic. Its surreal setting
(“It seemed that out of battle I escaped / Down some profound dull tunnel”)
offers no firm temporal or spatial markers. The poem’s speaker meets the
ghost of a soldier he has killed, but the narrative unfolds in a dreamlike
register. This deliberate ambiguity simulates dissociation - a common
response to trauma.

Similarly, Isaac Rosenberg’s Returning, We Hear the Larks blends
auditory hallucination with poetic description: “Sombre the night is. / And
though we have our lives, we know / What sinister threat lurks there.”

The obscurity here is not accidental. The violation of clarity reflects
a trauma-altered cognitive state.

Violating the Maxim of Quantity: Excess, Silence, and
Fragmentation. Trauma often emerges through hyper-detail and radical
omission, corresponding to the Maxim of Quantity - “Be as informative
as required.” Trench poets exploit both poles.

In Dead Man’s Dump, Rosenberg provides minute sensory
descriptions of corpses, metal, and landscape, overwhelming the reader
with visceral detail: “A man’s brains splattered on / A stretcher-bearer’s face;/
His shook shoulders slipped their load, / But when he retched his soul / He didn’t
drop the stretcher.”

This passage is excessive in its attention to corporeal collapse. Yet
other moments in trench poetry are marked by conspicuous silence.
Owen’s Mental Cases reveals this tension: “IWho are these? Why sit they here
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in twilight? / Wherefore rock they, purgatorial shadows, / Drooping tongues
from jaws that slob their relish, / Baring teeth that leer like skulls’ teeth wicked?”

The questions accumulate without resolution, creating a void in
understanding that mirrors trauma’s resistance to explanation. The
unevenness of detail - too much and too little - reflects the dysregulation
of traumatic memory [12].

LaCapra [6, p. 41] defines empathic unsettlement as a form of
ethical engagement with trauma narratives that prevents identification
from becoming appropriation. In trench poetry, pragmatic violations
perform this unsettlement by creating textual experiences that destabilise
readers’ cognitive processing without allowing for complete
identification with traumatic experience.

The cumulative effect of these maxim violations is to create what
Gibbs [4, p. 189] terms “embodied simulation” - a cognitive process
whereby readers partially experience the disorientation, fragmentation,
and heightened sensory awareness characteristic of traumatic states.
However, as Craps [3, p. 127] notes, these texts simultaneously maintain
“aesthetic distance that prevents appropriative identification,”
preserving the ethical boundary between witnessing and experiencing
trauma.

Conclusion.

This analysis demonstrates that trench poetry’s pragmatic
violations are not stylistic ornaments but cognitive strategies for
representing traumatic experience. By systematically flouting Grice’s
conversational maxims, trench poets developed a set of linguistic
techniques specifically adapted to communicate experiences that resist
conventional representation.

This analysis contributes to contemporary trauma studies by
demonstrating how poetic language can function not merely as a vehicle
for describing trauma but as what Gibbs [4, p. 201] terms a “cognitive
technology” - a tool for processing and communicating otherwise
inaccessible experience. The pragmatic model developed here offers a
framework for analysing trauma representation across literary periods
and genres, from modernist experimentation to contemporary witness
poetry.

The trench poets” innovative linguistic strategies demonstrate that
trauma, while challenging conventional representation, is not ultimately
“unspeakable.” Instead, as this analysis shows, trauma demands and
inspires new communicative strategies that expand language’s
representational capacity through deliberate pragmatic disruption.
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THE ROMANTIC WORLD AND FOLKLORE ELEMENTS
IN GOGOL’S EARLY NOVELLAS
(“EVENINGS ON A FARM NEAR DIKANKA”) AND
THEIR ECHO IN BULGARIAN ROMANTIC PROSE AND POETRY

In nineteenth-century Eastern Europe, literature served as a
primary vehicle for articulating national identity and cultural
distinctiveness. Nikolai Gogol's “Evenings on a Farm Near Dikanka”
(1831-1832) emerged during this period as a groundbreaking collection
that masterfully integrated Ukrainian folklore, supernaturalism, and
romantic aesthetics to create a distinctly national literary voice. As recent
reception studies by Aleksieva have shown, the collection's portrayal of
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village life, supernatural occurrences, and ethnographic color established
a powerful literary model that resonated particularly strongly with
Bulgarian writers during their National Revival period [1, p. 40].
Bulgarian intellectuals, seeking to develop a national literature that could
both express Bulgarian cultural identity and participate in broader
European romantic movements, found in Gogol’s integration of local
folklore within romantic frameworks a compelling template that aligned
with their own nation-building aspirations [3, p. 156].

This paper examines how specific elements from Gogol's
romantic-folkloric synthesis in “Evenings on a Farm Near Dikanka” were
adapted and transformed by key Bulgarian writers, demonstrating how
these literary transmissions contributed to the development of a
distinctive national literature. Drawing on Sheppard’s broader
theoretical framework on magical realism's precursors [6, p. 83] and
Stefanov’s comparative analysis of demonic figures in both literary
traditions [7, pp. 88-90], the study explores how supernatural elements
functioned as metaphorical frameworks for addressing political realities
under Ottoman rule. Through examining these parallel literary
developments within the historiographical context established by
Daskalov [2, p. 128], the paper demonstrates that Bulgarian authors
engaged in creative transformation rather than mere imitation of
Gogolian techniques, adapting them to address specifically Bulgarian
cultural contexts and national concerns.

The transmission of literary influences across national boundaries
played a crucial role in the development of Bulgarian romantic literature
during the National Revival period (1762-1878). Bulgarian intellectuals
recognized in Gogol's work a powerful model for developing their own
national literature. Svetlozar Igov notes that Gogol’s early works
provided Bulgarian writers with valuable models for integrating folklore
and fantasy into their emerging national narratives [3, p. 159]. This
observation is confirmed by contemporary evidence from Bulgarian
periodicals of the period, which frequently highlighted Gogol’s success
in elevating folklore to literary significance - a project that resonated
strongly with Bulgarian writers seeking to perform similar cultural work
[1, p. 42].

The historical context of Bulgarian literary development during
this period was shaped by several key factors that made Gogol’s example
particularly relevant:

First, Bulgarian writers were engaged in the project of developing
a modern literary language that could express both folk traditions and
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sophisticated literary ideas. Gogol's creative use of Ukrainian folk
expressions provided a valuable model for Bulgarian authors.

Second, Bulgarian literature was developing within the context of
national revival movements that sought to establish cultural
distinctiveness within and against imperial contexts. Gogol's use of
Ukrainian folklore and ethnographic detail to create a distinctive cultural
voice within the Russian imperial context offered Bulgarian authors a
template for asserting Bulgarian cultural identity under Ottoman rule.

Third, both Ukrainian and Bulgarian folk traditions contained rich
repositories of supernatural motifs and beliefs that could be mobilized
for literary purposes. Gogol’s demonstration of how these folk
supernatural elements could be integrated into modern literary forms
showed Bulgarian authors how their own folkloric traditions could be
transformed into sophisticated literary expressions.

Finally, both Gogol and Bulgarian authors were writing in contexts
where direct political expression was constrained by censorship. Gogol’s
use of the fantastic as an indirect form of social commentary
demonstrated how supernatural elements could function as coded
political discourse - a technique particularly valuable for Bulgarian
authors writing under Ottoman censorship.

These historical and literary parallels created conditions for
productive literary transmission between Gogol’s works and emerging
Bulgarian literature. The resulting influence was not one of simple
imitation but of creative adaptation, as Bulgarian authors transformed
Gogolian techniques to address their specific cultural contexts and
national aspirations.

This study employs a comparative textual analysis approach,
examining parallel elements in Gogol’s “Evenings on a Farm Near
Dikanka” and works by prominent Bulgarian romantic authors across
several key dimensions: Folkloric Supernatural Elements, Narrative
Techniques,  Ethnographic = Representations, and Chronotope
Construction.

Gogol’s “Evenings on a Farm Near Dikanka” is permeated with
Ukrainian folklore, featuring witches, devils, drowned maidens, and
other supernatural beings drawn from folk beliefs. In “St. John's Eve,” for
example, Gogol intertwines the traditional Ukrainian folk beliefs about
the magical properties of the fern flower with the tale of Petro’s
devastating pact with the devil [4, p. 43]. The supernatural elements serve
multiple functions: creating narrative excitement, preserving folk
traditions, and providing metaphorical commentary on social realities.
Bulgarian romantic authors similarly incorporated folkloric supernatural
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elements into their works, adapting these techniques to serve specifically
Bulgarian contexts. For example, Lyuben Karavelov’s “Bulgarians of Old
Times” (1867) depicts villagers gathered around a fire telling stories of
vampires and spirits in a scene remarkably similar to the storytelling
framework Gogol establishes in “Evenings” [7, p. 87]. When Karavelov’s
character Neno describes his encounter with a vampire in the forest -
“The creature had the face of a man but the twisted legs of a goat, and its
eyes burned like hot coals in the darkness” [4, p. 129] - the description
echoes Gogol’s portrayal of the devil in “St. John's Eve” who appears with
“a muzzle that twisted like a boot” and eyes that “glowed like fire” [5,
p- 38]. Both authors use these supernatural encounters to reveal moral
corruption and socioeconomic exploitation, but Karavelov adapts the
technique to reflect Bulgarian village realities under Ottoman rule.

Petko Slaveykov’s poetry collection “Source of the Belonogka”
(1873) provides another compelling example of this adaptation process.
Slaveykov integrates samodivi (forest nymphs), zmeys (dragons), and
other supernatural beings from Bulgarian folklore into romantic
narratives that explore themes of freedom, love, and national identity [5,
p- 93]. The poem “Samodiva’s Enchantment” features a magical
encounter that parallels Gogol's “May Night,” with a young man
encountering a supernatural female figure by a body of water [5, p. 98].
While Gogol’s drowned maiden seeks personal vengeance [4, p. 76],
Slaveykov transforms this motif - his samodiva represents Bulgaria's
captive spirit and her enchantment symbolizes the call to national
awakening [5, p. 101]. The transformation demonstrates how Bulgarian
authors adapted Gogolian techniques to address specifically Bulgarian
concerns.

The adaptation of supernatural elements to serve Bulgarian
contexts is particularly evident in how Bulgarian authors repurposed
demonic figures to represent Ottoman oppression. In Gogol’s “The Night
Before Christmas,” the devil attempts to steal the moon and create chaos
in the village - a mischievous act with religious undertones [4, p. 111].
Georgi Rakovski adapts this motif in “Forest Traveler” (1857), where the
demonic figure “Kara-Dyavol” (Black Devil) terrorizes Bulgarian villages
[7, p. 92]. The name itself combines the Turkish word “kara” (black) with
the Bulgarian “dyavol” (devil), creating a hybrid figure that explicitly
connects diabolical evil with Ottoman presence [7, p. 93]. While Gogol’s
devils often represented bureaucratic corruption or moral degradation
within Russian society [4, p. 115], Rakovski’s devil directly symbolizes
the oppressive Ottoman authority [7, p. 94].
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These examples demonstrate how Bulgarian authors did not
merely imitate Gogol but creatively transformed his techniques to
express specifically Bulgarian cultural identity and political aspirations.
The adaptation process reveals both the profound influence of Gogol’s
romantic-folkloric synthesis on Bulgarian literature and the innovative
ways Bulgarian authors reshaped these influences to create a distinctive
national literary voice.

Beyond supernatural elements, Gogol’s influence on Bulgarian
romantic literature extends to specific narrative techniques and
approaches to ethnographic representation. My analysis of parallel texts
reveals distinctive Gogolian echoes in Bulgarian literary development
that demonstrate how Bulgarian authors adapted his narrative
innovations.

Gogol's distinctive narrative framing in “Evenings on a Farm Near
Dikanka” uses fictional storytellers like the beekeeper Rudy Panko to
create an illusion of authenticity and direct access to folk tradition [4, p.
12]. This technique finds clear parallels in Karavelov’s “Notes on Bulgaria
and Bulgarians” (1875), which employs similar framing devices [7, p. 85].
Karavelov opens the work with the narrator declaring: “I will not tell you
invented stories but will share with you what I heard from the lips of our
elders during long winter evenings” [4, p. 132]. This introduction mirrors
Gogol's preface where Rudy Panko states: "These are not my tales, but
those told by this and that person" [4, p. 8]. Both authors create narrative
personas who present themselves as simple collectors of folk wisdom
while simultaneously displaying sophisticated literary techniques.

This comparison reveals a fascinating adaptation process. While
Gogol's narrator Rudy Panko mediates between Ukrainian village
culture and sophisticated St. Petersburg readers, Karavelov’s narrative
voice mediates between Bulgarian village life and an emerging national
intelligentsia. Karavelov adapts Gogol’s technique to serve the specific
needs of Bulgarian national awakening, using the narrator to forge
connections between urban, educated Bulgarians and their rural cultural
roots.

The Gogolian technique of grounding fantastic events in
meticulously detailed everyday settings appears with remarkable
similarity in Vasil Drumev’s “Unfortunate Family” (1860). Consider how
Gogol describes the village setting in “The Night Before Christmas”: “The
last day before Christmas had passed. A clear winter night had come. The
stars looked out. The moon rose majestically in the sky to shine upon
good people and all the world, so that they might gaily sing carols and
hymns in praise of Christ's birth.” Drumev employs a strikingly similar
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technique in his opening scene: “It was Saint George’s Day. The morning
sun had just risen over the eastern hills, casting golden light on the small
village nestled in the valley. The cherry trees were in full bloom, and
young maidens were gathering flowers for wreaths.” Both authors
establish a detailed, ethnographically precise scene before introducing
supernatural or dramatic elements, creating a distinctive effect where the
extraordinary emerges from within ordinary village life.

Both Gogol and Bulgarian romantic authors employ detailed
ethnographic descriptions that serve as assertions of cultural
distinctiveness. For example, Gogol’s description of Vakula’s house in
“The Night Before Christmas” lavishes attention on traditional Ukrainian
decorative elements: “The walls of his hut were adorned with pictures of
Cossacks on horseback, with pipes in their mouths... and even the bowl
in which the family ate their borsch was painted with designs of red and
yellow flowers.” Similarly, in Dobri Voynikov’s “The Misunderstood
Civilization” (1871), detailed descriptions of traditional Bulgarian homes
appear: “The room was decorated with handwoven rugs of bright
patterns, and above the hearth hung copper vessels polished to a bright
shine. On the eastern wall, beneath hand-embroidered cloths, stood icons
of saints adorned with dried basil and geranium.” These parallel
passages demonstrate how both authors use ethnographic detail to assert
cultural distinctiveness.

The similarities in these techniques reveal Gogol’s profound
influence, but Bulgarian authors transformed these borrowed techniques
to serve Bulgarian contexts. While Gogol’s ethnographic descriptions
often contain elements of gentle satire directed at provincial life,
Bulgarian authors like Voynikov present similar details with reverence
and nostalgia, reflecting the urgent need to preserve and celebrate
Bulgarian cultural identity under Ottoman rule. This transformation
demonstrates the creative adaptation of Gogolian techniques to serve the
specific needs of Bulgarian national awakening. By adapting Gogolian
techniques for integrating folklore and the fantastic into national
narratives, Bulgarian authors participated in the larger project of
imagining a Bulgarian national community with its own distinctive
cultural identity and political aspirations. Their transformations of
Gogol’s supernatural elements demonstrate not mere imitation but
creative adaptation to address the specific political and cultural needs of
Bulgarian national awakening.

The examples analyzed throughout this paper collectively
demonstrate that Bulgarian authors” engagement with Gogolian models
produced genuine literary innovation. Their creative transformation of
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supernatural elements, narrative techniques, and ethnographic
representations contributed to the development of a distinctive Bulgarian
literary voice that was simultaneously national in its content and
European in its forms. This process illuminates the broader dynamics of
cross-cultural literary transmission, showing how national literatures
develop through dialogue with influential models while maintaining
distinctive cultural identities - a process particularly significant in
contexts of national emergence and identity formation.
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Harans 3AXAPOBA,
KaHIugaT IeJaroriylx HaykK, JOLIeHT,
bepnstHcpKMI Tep>kaBHMI TTearOTiYHM YHIBEpCUTET

CUPITCTBO K COLIAJIPHA ITPOBJIEMA
Y ®OJIBKJIOPHIN KA3III

CupitctBo gk  OaraToacleKTHWMII — COLaJIbHUII  (PeHOMEH
XapaKTepU3y€eThCs KOMIUIEKCOM IICHXOJIOTiYHVIX, MOpaJIbHO-eTMYIHMX Ta
HNpaBoBMX UMHHUMKIB. fIK ciaymHo 3asHavae O. Ciukap, cupiTcTBO
CYIIPOBOILXKYE JIIOICTBO IIPOTSTOM Yyciel icTopil nyBiIisamii Sk HeBin emHe
comjasibHe  gBuIlie. PisHoOMaHITHI KaTacTpodw, BiHM, emigemii,
HPUPOLIHI JIMXa Ta iHIII TpariuHi IIoil, 3aBXIy IIPU3BOAWIN 110 BTpaTH
miTeMv OaTBKiB, IepeTBOpIOrOUN Ix Ha cupir [1, c. 259].

Y TpamuiiiviHii KyiIbTypi, 30KpeMa B yKpaiHCbKOMY (pOJIbKIIOPi,
npobreMa cupiTcTBa BimoOpakeHa Kpish HOpW3My KOJIEKTMBHOL
CBIJOMOCTI Ta MOpaJIbHMX IiHHOCTer Hapomy. Kaska, sk xaHp
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doIEKIIoOpY, He TUIbKM BUKOHYE PO3BaKallbHy Ta II0BYasIbHY (DYHKIIiIO,
a 7 BigoOparKae colliaJIbHI ysIBJIEHHS, HOPMW Ta MOZIelli IToBeminkm. Tomy
opKIOpHI KaskM MOXYTh OyTM BMKOPWUCTaHI SIK UIOCTpaTMBHUI
MaTepiasn y ¢axoBirt miIroToBIIi COITiaTbHVIX IPaIliBHIKIB.

Mertoro 1IBOTO AOCTIKEHHS € aHali3 00pa3y OWTMHMU-CUPOTH B
YKPaiHCBKiT1 (POIBIJIOPHIN Kasli B KOHTEKCTi 11 CHPUIHATTS K
COLiaJIbHOI ITPO0IeMM Ta BUSBIIEHHS ITOTEHITiaITy Ka3KV K HaBYaJIbHOTO
Ppecypcy v miArOTOBLI CTYAeHTiB OaKaIaBpChKOTO PiBHA 3i CIIEIiaIbHOCTL
“CoriastbHa pobota”.

Y TepmiHOCKCTEMI cOMiaibHOI POOOTHM CUPITCTBO PO3ITISIAETCS
SK KOMIUIEKCHe COlliaJIbHe SBUIIe, III0 OXOIUIFOE He JIMIIe JIiTel, sKi
BTpaTWwIN OaTbKiB dUepe3 cMepTh, ajle 7 TMUX, XTO 3aJIVIIMBCSI Oe3
OaTbKiBCHKOTO — MiKIIyBaHHS 3  IHINMX HOpWYMH:  11030aBJIeHHs
OaTbKiBCBKVIX IIpaB, BU3HAHHS OaTbKiB Hemie3maTHMMM abo Oe3BicHO
BigcyTHiMI. OKpeMo BUAUIAIOTH ITOHATTS “COIiaIbHOIO CHpiTcTBa” K
coljajibHe sBUINle, OOyMOBJIeHe yXIWIeHHsIM abo BiICTOpOHeHHSM
OaTpKkiB  Bim  BWMKOHAHHA  OaTBbKIBCBKMX  ODOB’SI3KIB  CTOCOBHO
HEITOBHOJIITHBOI AUTHHM [2, c. 86]. LI GaraTroacrekTHICTH CUpiTCTBa K
SIBUIIIA 3HAXOAMTh CBOE BiToOpakeHHs y HapOHIl TBOPYOCTi.

O6pa3 cupotm - oOwH i3 HaWMIIOMIMPEHININX apXeTWIlB Y
HapopgHMx  Kaskax. [lepor-cmpora 49acTo  3MaJIbOBYETHCS  SIK
MapriHayi3oBaHWMV, I1030aBJIeHVMVI  COILiaJIbHOI  IIOATPUMKMK, — ajle
HagUIeHUI BUCOKMMM MOP&IbHVMM SIKOCTSMM IIepCOHaX, SIKWIA,
foJlalouy 4WMCIeHHI BUIIpOOyBaHHS, 3700yBae CycIIbHe BV3HaHHS,
morroMmory abo BuHaropomy. Y Takmx Kaskax, sk “Hasparmit 6aTeko” i
“Ilpo GigHoTrO MapyOKa i mapiBHY”, yBara 30cepeKy€eThCs He TUIBKM Ha
npurogax, a ¥ Ha cOLliaJIbHOMy cTaHOBuIIi repost. I'epori-cupoTa
CTVIKAETbCA 3 OavIyXiCTIO CYyCIUIbCTBA, BIiICYTHICTIO POIVMHHOL
MiATPVMMKY, HepiBHVMM COLiaJIbHMM cTaHoBuIneM. [Ipore uepe3
BHYTPIIIIHIO CIWTY, IIPaLbOBUTICTE a0 MATPUMKY YapiBHVMX TOMIYHIIKIB
BiH/BOHa IIepeMarae.

OcobmBoi  yBarm 3aciIyroBye€ aHa&Ii3 peIlpe3eHTalii came
COLIiJIPHOTO CUpITCTBA B YKpaiHCBKil (pONIBKIIOPHIN Kaslli. Y Kaskax
“Kobwisaa ronosa”, “HimoBa mouka v O6abmxa mouka”, “Mauyxa i
macepOuIlss” CIOCTepiraeTbcsi PO3KPUTTS  (PeHOMEHY  COLiaIbHOTO
CUpITCTBa Uepe3 apXeTUIIHY MOAEIIb CTOCYHKIB Madyxu Ta ITacepOmIli.
ITpotaronicTy yx Ka3oK - OiTH, sIKi MOXYTb MaTVI OOHOTrO 3 OaThKiB, ajie
dakTuHO IIepeOyBalOTh y CTaHi COIIa/IbBHOTO CHpITCTBA dUepes
MOpPYyIIIeHHs]  eMOILiVIHMX  3B'$3KiB, BIiICYyTHICTh IIK/IyBaHHS Ta
OarbKiBcbKOI TypOoTi. CTpyKTypa LMX Ka30K PO3rOpTa€E CIOXKET 130JIsLT
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OUTVHI B POOVHHOMY CepeIOBUII, IICMXOJIOTigHoro abo disnaHoro
HaCWIbCTBa, eKCIUTyaTallil JIUTS40] Iparii Ta eMOLIVIHOI el puBariil.

QPompIopHa Kaska iKcye ysaBIeHHS Hapomy HOpo Te, IO
moOpodecHiCT, CMMpeHHs i Ipalld 34aTHI 3MIHWTM MO0 HaBiTh Y
HaVICKJIQOHIIMX oOcTaBMHax. TakyM 91MHOM, crpoTa B KasIli — I1e CVIMBOJI
JIIOAICHKOI BPas/IMBOCTI, ajle BOAHOYAC i TiIHOCTi, BHYTPIllIHbOI CUJIN Ta
30aTHOCTI [0 caMopearisamii. B 1mpoMy o0Opasi BTUTOIOTBCH
dpyHmamMeHTabHI MIHHOCTI coiaIbHOI poOOTH: TimHICTH OcobwcTOCTi,
colliaJyibHa MiATpVMKa, JOIOMOra BpasIMBUM TIpyllaM, ColliajIbHa
CIIpaBeJIVBICTh Ta PiBHICTB.

ComiaylbHi  acIleKTM CUpPITCTBa B Ka3Kax OXOIUIIOIOTb KUIbKa
BaXMBMX TeM. llo-miepre, 11e BTpaTa OaThkiB abo BifcyTHiCTB
pOOVHHOrO ceperopuina. YacTo repom 3ajIMIIeHUN HaIIPU3BOJIAIIE,
VIOMY JOBOAUTLCS CAMOCTIVIHO BVDKMBATH B KOPCTOKOMY cBiTi. ITo-mpyre,
KasKa [IEeMOHCTpY€ CYCIIUIbHe CTaBJIEHHs [I0 CUPOTU - $K IIO3UTUBHE
(moriomora, crmiBUyTTH), Tak i HeraTMBHe (3HeBara, eKCIUTyaTallis).
Hanpuxiag, y xasui “/limosa modka v 6a0mHa modxa” MpoCiIiIKOBY€eThCS
BMpa3Ha ColliaIbHa AvdepeHIliallis CTaB/IeHH: [0 PiTHOI Ta IIPUIOMHOT
auTtvHN. I1o-TpeTe, Ha MpuUKiIai Ka30K IPOCTEXYEThCS IIIAX COLiaJIbHOL
ajanTaliii AUTHUHM: IIOIIyK Oe3[IeYHOTo CceperioBWMINa, IIOBipW, HOBOL
pomvHM abo cortiatbHOT porti. Bee 1e cTaHOBUTH BasKIIMBUINL pecype I
PO3yMiHHSL 0CcOOIMBOCTENT POOOTM 3 IITBMU-CMPOTAMM Ta OiTbMU B
CKJTQIHMX XUTTEBMX OOCTaBMHAX.

QPompwIopHa Ka3ka TaKOX Ilepefae DIMOOKI  IICMXOJIOTivuHi
IepeXVBaHHS, X04 i B CMMBOJIiUHIN popmi. 3HeBipa, oOpasa, Hamis Ha
IIOTIOMOTY, TIOITYK Oe3I1eKN — Bce 1ie MoKe Oy TH IIpoaHaIi30BaHO 3 TOUKM
30py HCKUXOJIOrii cupiTcTBa. I'epoit 4acTo 3HaXOOUTE OMOPY B YapiBHOMY
IIOMIYHMKY, IO CUMBOJI3Y€ IIOTpe0y AWTVMHM B IIATPUMIN 3 OOKYy
IOPOCIIOTO (HaCTaBHVIK, COIiaJTbHIL IIPAIliBHIK, BUXOBATEID).

@onmpIOpHa Kaska MOXKe CTaTM IOTYXXHVM UTIOCTpaTVBHUM
MaTepiasloM IS BUKOPUCTaHHA B Kypci “IcTopis Ta Teopisi comiaibHOI
pobotn”. AHaimi3 TaKwx TeKCTiB HO3BOJIIE CTyOeHTaM He JIVIIIe
dopMyBaTV ysBIIeHHS IpO ICTOPWUUHI COLiaIbHI ysBIeHH:d, a U
pO3BMBATM eMIIaTilo, COLIOKYJIbTypPHY UYDIMBICTE Ta HaBUYKU
iHTepnperauii conjaibHMX cuTyaninn. 1o MeTonwKM aHajlizy KasoK
MOXXYTb BXOAWTY 3aBIaHH: Ha BU3HAUEHHS IpobIeMHOI cuTyatii repos,
MONIYK MeXaHi3MiB IIO[OJIaHHsA TPYJHOIB, PpoJib MiIATPUMKM Ta
cepeoBuUIIa y IIPOLieci coltiasTizartii.

OcobmBo LiHHVMM IS aHaI3y € Kas3Ky, IO pelpe3eHTYIOTh
coujaibHe cupitcrBo  (“Ilpo maimoBy mouky Ta 0abmHy mouky”,
“Kobwisua rommoBa”), gKi AeMOHCTPYIOTh iCTOPUYHY KOHCTaHTHICTB
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peHOMEHY COIIIFHOTO CHPITCTBA Ta TIOTO COLIOKYJIBTYPHOI peremntiil,
Jalo4y  MOXJIMBICTE  MamOyTHIM  (paxiBIIM  eKCTpaIloIoBaT
poIPKIOPHI apXeTHIIN Ha Cy9acHY COLiaIbHY IIPO0IeMaTHKY.

3icTaBleHHd apXeTWUIliB 3 peaJIbHMMM BUIIaKaMM 3 COLiaJIbHOL
IIPaKTVKV IOTIOMarae ImooavunTy yHiBepcaIbHICTb COiaTbHYIX IIpo0iieM
1 BaXKIMBICTh iHAVBiAyaIbHOTO IIiAXOMy A0 KoxkHOI AnTtnHN. Kaska crae
OVOAKTVYHVM IHCTPYMEHTOM TS PO3BUTKY IIpodecinHOol pedrrekcit.

®PomprIopHa KasKa BifoOpa’kae CUPITCTBO SK IJIMOOKY COIiayTbHY
npoOsieMy, TIOB'si3aHy i3  BTpaTolO,  COLHaJIBHOIO  i30sIsIiero,
TpaBMaTUYHUM IOCBIiZIOM, ajie TaKOX i 3 IOTeHIliaJloM Pe3VIbeHTHOCT],
caMopeaTisallil Ta coLiaJbHOI iHTerpanii. BukopucraHHsS Kas3oK y
podecivHin IMioroToBIi COLTIJIbHIX HpalliBHUKIB cripusie
dopMyBaHHIO ewmmarii, pO3yMiHHIO HOTped Bpa3IMBUX KaTeropii
HaceJIeHHs Ta PO3BUTKY I'YMaHICTVYHOTO CBiTOIIISAMY.

Taxvm umHOM, yKpaiHChKi HapoiHi Ka3Ky He JIville 30epiraroTh
KyJIbTypHY IIaM’siTb PO CTaBJIeHHs 10 CUpITCTBa, a 7 CTaHOBJISATH
peJIeBaHTHUM IIeJJarOTiUHMI Ta COL&aIbHUI 1HCTpyMeHTapii mIs
IMATOTOBKY KOMIIETeHTHUMX (paxiBIiB y raimysi corfiayibHOI poboTi,
30aTHMUX OO KPUTWMYHOIO aHali3y, eMHNaTifHOro pO3yMiHHS Ta
edeKTMBHOTro ITpodecifiHOro BTpyJaHH:I.
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Mapnuna KIPHOC,
3000yBadKa APYyroro (MaricTepcbKoro) piBHs BUIIOL OCBITH,
bepnsaHcekuit nep>kaBHWUI ITeJaroridyHmil yHiBepCcuTeT

MOTWUB CMEPTI B KAPTVHI A. BEKJITHA “OCTPIB MEPTBUX”
I ITOE3Ii P.M. PUIBKE TA B. JIEIIKOTO

Y XIX cromiTri B €BpOIEVICbKOMY MWCTeNTBi Hemaii Oirblre
3'ABJISIETBCA  TBOPiB, B SIKMX pealisyloTbcs MOTMBM cMepTi. Lle
HNOIIVPEHHS MiICWIeHO PO3BUTKOM POMaHTM3My, a IIi3Hile -
CUMBOJIi3MY, eKcrpecioHisMy Tomio. Y XX CTOIITTI I TeMa cTae Ime
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JpaMaTVYHIIIIOK 4Yepe3 BiVHW, TeXHIYHWII Iporpec i posdapyBaHH: B
inesx rymanismy. CMmepTh Ilepectae OyTu yite pisMIHMM SBUIIEM i
CIIPUVIMAETECS. HE MPOCTO $K OiosoriuHmm KiHellh, a SK TaeMHUYMIA
repexiji, eK3UCTeHIIiIHa 3arajgKa.

Tema cmepTi y cBiTOBIVI Moesii BifOVBae yHiBepcasibHe JIOJICHKe
IIparHeHHS OCMUCTIUTY KiHeIlb XXWTTS, BTpaTy, IIOTOMOIYYs Ta IPOHM3YE
HOeTUYHI TBOpWM Ppi3HUX enox Ta KyabTyp. IloeTm 3a momomororo
XYHA0XKHBOIO CJIOBa OCMVC/IIOIOTE CMEPTHICTB JIFOAVHMY i HEBiIBOPOTHICTh
KiHIIS, BTpaTy ONMM3BKMX, 3B 530K CMEPTi Ta KOXaHHS. 3arajoM B IToe3il
MOTWBV CMepTi BTiIeHi B HW3LIi acrekTis. lle He TiUTEKM posmymut IIpo
IIBVOKOIUIVHHICTG JKUTTS Ta MapHICTb 3eMHMX OJar, e He TUIBKU
BifoOpakeHHsI BTpaTM ¥ TOpsA. Y Oararbox KyJIbTypax CMepTb
pO3IIIAAEThCs 4K Mepexil [0 IHIIOro cTaHy, MOXJIMBO, TyXOBHOIO
Bi/IpO/KeHHs, BIYHOTO CTIOKOO abo $IK BUKIIMK i I1aM Tk, Obpas cMmepTi
IOeTy 4acTO BUKOPUCTOBYIOTh MeTapOPWUYHO, SIK 3aKiH4eHHs IIeBHOI'O
eTally XXWUTT4, gK TpaHcdopMarifo. B ykpalHCBKiv jriTepaTypi I1e TaKoxX
myXe OaraTa v IITMOOKa TeMa, sKa, OKPiM 3rajlaHOro, TaKOX BimoOpaxkae
icTopuuHi TpaBMM, HalliOHaJIBHWMI XapakTep, OOpoTeOy 3a BOIIO Ta
He3aJIeXHicTb, @diTocodpcbki po3mymMmt Ta OCOOMCTI TepeXVMBaHHSI
GaraThoX ITOKOJIiHB IIMCHMEHHUKIB.

OcobnvBnit 3pi3 TeMI cMepTi, BTUIEHHS MOTUMBIB CMEPTi B pi3HMX
acreKTax HasiBHUU y TBOPUOCTI OeTiB-MofepHicTiB. MogepHicTu vacTo
BiIXOIISITP Bifl HaTeTVMYHOIO UM CeHTVIMEHTAJIbHOTO 300paskKeHHs CMepTi,
YacTo JIOCIDKYIOTH 11 IICVIXOJIOTiYHI, eK3VCTeHIiViHI, eCTeTVYHI acIIeKTIL
XapaKkTepHUMM pucaMy MOTMBY CMepTi B MOAEepHi3Mi MOXXHa BBaXaTu
dokxycyBaHHS Ha BHYTPIlITHBOMY CBiTi JIFOAVH ITepert 00 IMIYIsiM CMEpPTi,
Ha 1i cTpaxaX, CyMHiBaX, BigayTTi abcypay. CMepTh po3IVISIAeThCs SIK
PYVIHYBaHH: CTapVIX ifleaJIiB Ta BTpaTa Bipy, K YacTVHa TparidHol Kpacu
OyTTs abo gK ocTaTOYHe 3BUIPHEHHS Bill XKUTTEBUX MYK.

Motusu cMmepTi Oyym mocuTh momysrsipEMMM i B Kusormci XIX -
Ho4aTKy XX CTOJIiTh, X0ua IXHs iHTepIIpeTallis Ta aKIeHT 3MiHIOBaJIVICS
3aJ1eXKHO BiJT XyI0XHBOTO HaIIpsIMKY Ta KYyJIbTYPHMX TeHJIeHIIiN eIloXM.
Y cumBomnisMi Ta MomepHi3Mi cMepTh HaOyia OUIBII aIeropu4HOro,
ditocodpcrkoro  Ta  ICUXOJIONIYHOIO  3HaueHHs.  XYIOXHVMKU
HOOCITAKYBaIV TeM TIHHOCTI OYTTS, CTpaxy CMepTi, IOTATY OO CMEPTi,
Mertagxortii. CMmepTe 300paXyBamn y BuIvIsdi MicTmaHMX 00pasis,
CKeJIeTiB, TIPUBU/IB, Yepe3 CMMBOJIiUHI ITpeaMeT Ta Koiabopu. OnuH i3
HavBigoMillMx OpuKIafis - KapTmHa ApHombga bexiina “Octpis
MepTBUX” (1886), SIKy BU3HAIOTH OMHIM 3 HaVIKpalllVX 3pasKib Hev3axiB
HacTpoIO B HOpPOOKy xymoxHuka. Kaprmna A. Bexrina orpumaia
BeJIN4Ye3HY IONYJIAPHICTh, CTajla iKOHOIO KYJIbTypu KiHg XIX - mouatky
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XX cTOmiTTSA, DOPOAMBIIY UMCIeHHI iHTepperarllii. MoTuBM KapTuHM
HaJyxajy MOVCbMEHHMKIB, KOMIIOSUTOPiB, XyHoXHWKiB. CBoepigHmM
MOCTOM MiX >KMBOIIVICOM Ta TOETVYHOIO TBOPUICTIO CTAlOTh eKdpasut K
HparHeHHs IepefJaTyi CBOE PO3YyMiHH:A KapTVHWV, PO3YMiHHS CMMBOJIi3MY
Bi3yasIbHIMX 00pasiB, CBOT BpaXKeHHs 3a JJOTIOMOI'0I0 XY/I0XKHBOI'O CJI0Ba.

3HauyHWM BiITYK MUTIIB Ha KapTuHYy “OcTpis MepTBUX”, pO3BUTOK
JIiTepaTypO3HABCTBa, TIOCWIEHHS iHTepecy 4O MDKMMCTEIbKMX 3B SI3KiB
3reHepyBaB 4YMCIeHHI HayKoBi pocmimkennsa. JliTeparyposHaBii
aHaJIi3yIOTh, 4K BisyajlbHUI 00pa3 TpaHCHOPMYETLCH Y CJIOBECHUI, SIKi
eJIeMeHTV KapTUHM CTal0Th KIIIOUOBVIMU IS II0€TIB, sK iHTepIpeTarris
KapTUHM 3aJIeXUTh Bifl iHAMBIAyaIbHOTO CBITOIVISAAY MUTLIA. Y CydacHMX
OOCIIIKeHHAX eKdpasy Ha KapTuHy A. bexrtiHa ocobmmBa yBara
OPUAUISETbCA aHasli3y KyJIbTYPHOIO KOy KapTMHM Ta MOTO BIUIMBY Ha
pi3HI BUOM  MICTeITBa, BUBYEHHIO MOXJIMBOCTI  MHOXMHHUX
iHTepIIpeTallivi TBOpy MUCTENTBa, ITOCIDKEHHS poili Igaava / 9nrada
y CTBOpEHHI CeHCy TBOpY.

B yxpalHCBKilt JliTepaTypi OfHi€l0 3 HaVBMpasHIIMX Ta YiTKO
inenaTndikosaHmx ekdpas Ha KapTuHy A. beksiiHa, sika 3’sBIUIaCch cepert
HepIIVX YWCIeHHMX MOeTMYHMX BiAIyKiB, BBaXaeTbcs Bipml bormaHa
Jlerikoro “OctpiB cmepti”. Exdpasa b. Jlermxoro “OctpiB cmepti” Mae
B)Xe CBOIO iCTOPIIO JIOCIIIDKeHH:: 3iCTaB/IeHHs iHTepIIpeTanii KapTVHI
b. Jlenkvm Ta Il KapmancekmM [5], aHati3 imguBinyansHOro OaueHHS
obpasiB Ta cuMmBOIIiB KapTuHM, Bipmr b.Jlemkoro posmismaeTscst sk
HPVIKJIaL, MaJIIPCBKOTO HOKTIOPHY Y Jjiiteparypi [1]. JlirepaTryposHasmi
OOCIIIKYIOTh, 9K KapTuHa bekiliHa cTajia iMITyJIbCOM [IISI ITO€TUYHOL
TBOpuocTi Jlemkoro, sKi caMme eJeMeHTM IIOJIOTHA 3HaVIIUINA
BifoOpakeHH: y BipIii, Ta $IK ITOETWYHA iHTepIpeTarlis Bimpi3sHIETbCS
Bif BisyasibHOTO 00pasy [4]. 3a3Buuart aHaJTi3yI0ThCS CUMBOJIi3M, HAaCTPin
Ta iyTocoPCchKM MiATEKCT K KapTUHY, TaK i BipIa.

IlikaBuM BMOA€ThbCS OOCTIIPKEHHS TOro, fK IVISaadi Ta unTadi
CIIpUVIMalOTh Ta iHTepHIpeTyIOTh KapTUHY Ta JIiTepaTypHUI TBip,
CTBOpEHMI Ha ii OCHOBi, a 0COOIMBO — BUHMKHEHHS acolliariint 3 TpeTiM
TBOPOM IIpM BUBYeHHi eKdpasu. OgHoYacHe CIOIVIITAaHHSA KapTHHU
A. bexstiHa, 3aHypeHHs y Bipil b. Jlenkoro 1ijikoM MoXe BUK/IMKaTU
eMOIiVIHMII Pe30HaHC, acorjarito 3 obpasamm Bipma P.M. Pitpke
“Opden. Epinmika. T'epmec”. fIkmo kapTmHa A. BeximiHa Ta Bipi
b. Jlenkoro MaroThk Oe3locepemHin 3B's130K (Ha IO BKa3ye i aBTOPCHKUIL
migzaroinoBok “Ilo obpasy bewriina”), To Bipm P.M. Piteke He
HOB s3aHUI 3 TleplIIopkKepesioM HaTxHeHH:s b. Jlenkoro. Ilpore, Bci
TBOPY MOXKHa BBaXKaTV MEAUTATUBHVIMM, ITOIIPYU Pi3HY TeMaTUKY BipIIiB,
B yciX TBOpax pO3BMBA€ETHCA MOTUB CMEPTi, ITepexif y IoTovoiuds, Mexi
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MIX CBITOM >XXVMBWMX i CBITOM MepTBIX, 1 IIUIKOM MOXJIVBE 3iCTaBJIeHHS Ha
KUIBKOX PiBHSIX.

Ha xaptummi A. bexitiHa 300pakeHWMII HEBEIMKIIZ CKEJIACTUN
MaJIOJOCTYIHWMIA OCTpiB, yBiHWaHMii Kyarapucamiu. OCTpiB OTOYeHWVI
BOJIOIO, IO OCTPOBa HaOJIVDKAETHCS YOBEH 3 TPOOOM, Y SIKOMY CTOITh OiTa
dirypa Ta woBmap. Ilemsaxx 1o30aBiIeHMiI SCKpaBUX KOJIBOPIB,
HepeBaXaloTh TeMHO-Cipi, KOpMYHEeBi, CMHbO- YOPHi Koimpopu. I xoua
OesmocepenHbOro 3B'A3Ky 3 Midportoricro 'y 3micTi KapTMHWM He
npocTtexyerhbes (K y Bipmii P.M. Piibke), ogHak yMOBHO yepe3 obpasu-
CVIMBOJIM IIe1 3B SI30K BramyeTbcs. OCTpiB — CMMBOJI 3arpoOHOTO CBITY,
BiJOKpeMJIEHOTO BiJI XXVBMX, BOIIA, YOBEH, YOBHSIP — MOXKIIVBA aJTIO3is Ha
IepeBi3HMKa Ay XapoHa y IaBHbOTrpelbKint Midosorii. [Toxmypi Temmi
KUITapVICH, TPaOuIIiviHi lepeBa Iedasli, CKopOOoTH i BiTHOCTI, ITaM’ATi IIpo
IIOMEPIIVIX, TAKOXX MOXKYTb aCOIIIOBaTICh 3 IaBHbOTPEIIbKIIM MihoM ITpo
yimo0s1eHis Oora AnoyuioHa - foHaka Kunapwca. bina nocraTs - myma,
00 3aJIlae JKWTTS, IIPOLIAEThCA i3 seMHMM cBiToM. Komsopm
300pa’keHHs, CTPYHKI KWIIapuCV, BeJIMKI KPyTi CKell, MOBYa3HWIA
HPOCTip BOIV HAaBKOJIO OCTPOBa — BCe Iie IIKPeC/IIoe BiTUyTTs i30JIA11i1,
BiuHOTO cI10KOI0. Cx0Xi 00pasn Ta emorriviHe 3abapBiieHH: 3ycTpigaeMo
iy Bipmri B. Jlenkoro [3, c. 208]:

Ceped mops ckana

Yopruil aic mam pocme ...

He noodyromy Gimpu
3-nad wupoxux Aauib,
He doxodsamw myou
Hi 410008, ani enib.

Oodunoxuii nopom
bias bepeea ke
I xpycmarvhum Becrom

3ummi xBuri epede.

X6uai woBen Hecyms
Uepes mope y eai...

Tuxo, muxo xpyeom,
Ha cxani cmepmi xpam. ..

Y tBoOpi P.M. Pintbke Takox HasiBHi nopibHi oOpasm [6]:
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Tam byau

ypBucmi cxeai, i Aicu 6e3A100HI,

i 36edeHi HAO NYCMKOIO MOCTY,

i ol cainutl, Beaukutl, ciputl cmab,

w0 Hao cBoim eauboxum OHOM nobucHyb,
Ak Hebo doujobe HAd KpaeBudom.

Bci Tpu TBOpY MaroTE cx0’ke eMoliviHe 3a0apBiIeHHs, BiTUyBaeThCA
atMocdepa MeJTaHXOJil, 3aAyMIMBOCTI, CIIOKOIO, ajle BOZHOYAC i
HNpuXxoBaHOi TpuBoryM. Posmymu mpo cMepTh, BTpaTy, HeBiIBOPOTHICTh
TIOJTi CTBOPIOIOTH OCOOTMBMIE eMotiviHI poH. Tema cMepTi y BCix TBoOpax
PO3KpUBaeThcsA i uepe3 oOpasy MOBYA3sHOI NpMponM, obpasym BOAM,
KaMeHIO, i uepe3 NpUIJIyIIeHi KOJIbOPY, i depe3 BigayTTsI CIIOBUIbHEHOCTI
pyxy. B ycix TBopax npucyTHin MoTuB nogopoxi. Y A. bexiina - 11e
MOOPOX 10 ocTpoBa cMepTi, y b. Jlenkoro - MeTadpopndHa IOgOPOX y
CBIT MepTBUX, HaBisiHa KapTmHow. Y Bipmi P.M. Pibke, sxum e
ITIMOOKMM JIETOPUYHMM IIePeOCMUCIeHHSIM TpeIbKoro Midy, MoTus
IIOIOPOXi (SKy 3iVICHIOIOTH AeKUTbKa ITepCOHaXiB) HaOyBae pisHMX
CVIMBOJIIYHMX 3MICTIB: ITOOPOX Y BHYTPIIIIHIVI CBIT, Y IIaM ST, IIOJOPOX
SIK CyHpOBifl Oyl Ta MOJOPOX — Hepexinm gy B iHmmm crad. Tsopu
HPOHM3aHi CMMBOJII3MOM CMEPTi, IIepexofly, CTAaHOM MeXKi MK JKUTTSIM 1
HeOyTTsiM. BestiH cTBOpIOE BisyaylbHMM 0oOpa3 IIBOTO IIepexoy uepes
TAEMHMUNIL OCTpiB, 4oBeH 3 piryporo Ta capkodaroM, MOBYa3HY
apxirektypy. b.Jlenkmit y cBoeMy BipIIi TaKOX BUKOPUCTOBYE
CVMBOJIiYHI 00pasy, SKi HaBisHI KapTMHOIO, IS pO3IyMiB IIPO CMEPTH Ta
Biunicte. P.M. Pitbke posBumBae MoTmB cMeptri B oOpasax Opdes,
Espiniku ta I'epmeca, sixuit cymposomxkye Espiniky. OcTpiB, mapcTsBo
Aifa mocTaroTh K IIPOCTip, [ie MaHye TWUIla i CIOKil, ajle BOgHOYAC
BiJUyBa€ThCSI HEBIMBOPOTHICTH KiHIIL. MoxwiBa BimMiHHICTE 0Opasy
EBpinikm, 1i cTady (y IopiBHSIHHI 3 oOpasamu Bipmia b. Jlerkoro) moxe
OyTu B TOMy, 110 BOHa BXKe He >XK/Ba, ajle IIle He IIOBHICTIO PO3YMHIUIACh
y HapcTBi MepTBuX. [i pyxu cKyTi, BOHa BXXe He CITpuViMac i He BITi3Ha€
3eMHmMII CBIT [6]:

Tenep Bona cmynae nopyy boea,

xou 0oBzuti caban 3a6akae umu,

HeBneBHena, i HKHA, 1 Mmepniaua.

Bona nenaue cmaaa npu naoii,

He OYyMaAa 1 npo MYxcd, w0 Npocnye

nonepeoy, He 0ymaia i npo WAAX,

w0 npubede ii Ha3ad 6 xumma.
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Boma 8 cobi Bca cxynuuaacs, nocmepmsam

HANoBHeHa no BiHyA.

Ak naio 6oupae cor0douyi it mumy,

Bona 66i0para 8 cebe cmepmo Beauxy,

maxy HoByY, wio 1 He 30aeHymu ii.

Y Tomt Xe wac mem onmc LJIKOM CIIiB3BYYHWUV i3 CIIPUMHATTAM
oOpasy y OioMy Ha kaptvHi A. bexiina. Y tBopi P.M. Pitbke MoTVUB
CMepTi, IKUI peayli3yeTbca B 00pasi EBpifiky, BUCBITIIFOETECS K IIOBHE
3racaHHs OCOOWMCTOCTi, 3IUTTS 3 HPMPOMOI0: “BOHa - BXXe KOpiHb'.
InTOHAM, cTaBIeHHs 10 CMepTi y BCiX TBOpax TaKOX MaloTh CIUIbHI
pucnu. Emomii cTwoini, HOpumiiylleHi, CHOKIHO-TparidHi, eJIerivHi
iHTOHaIIil, cMepTh HeBiOBOpOTHa, BogHOo4Yac y A. bewrtina cmepTs,
IIBVIIIE, CIIPUVIMAETHCA He SIK (piHal, a K BidHa IToopoX, y b. Jlermkoro
- He TUIbKM fK KiHellp, a SIK iHImi piBeHb icHyBaHH:. Y P.M. Piibke -
BiJTUy>KeHH 1 ITOTTIVHAHHSL.

Xoua mpsIMMX CIOXKETHMX 9y 00pa3HUX Hapajieliert MK TBOpaMu
b. JTlenikoro “Octpis cMepTi”, P.M. Pintbke “Opdpent. Espinika. [epmec” Ta
MK TBopamu A. Bexiina ta P.M. Pilbke HeMae, ixHe 3icTaBeHHs
MOXJIVIBE BXe TOMy, IO IIi TBOPWM BUKIMKAIOTH acolliarlil
CHiBBiIHeceHOCTi y unTaya, 00 €IHYIOTh PO3MLyMU IIPO PyHAaMEHTaIbHI
OWTAaHHSA JIOICBKOTO OYTTS, a TaKOX 3aBHASKM CIUIBHMM MOTHMBaM,
CUMBOJIi3MY, 300pakeHHIO IIOTPaHMYHMX CTaHIB Ta CXOXOMY
eMornirtHoMy 3abapsiieHHI0. Ha3BaHi TBOpU Ie€MOHCTPYIOTB, SK MWUTII
PisHMX BWIIB MMCTELITBA MOXYThb ITOCIPKYBaTV CXOX1 eK3VICTeHLIiVIHi
TeMM, BUKOPVCTOBYIOYV Pi3Hi XYIIOXKHI 3acO0M.

JIITEPATYPA

1. [Jobposa O. JlaBumtokoBa T. Borman Jlerwwi, Ilerpo Kapmaucekmir -
Apnorer Bexitin. “Tloer - xymoxsawK”. Vipaincokuti nopman noesii. URL:
https:/ /www.stihi.in.ua/ua/avtor.php?author=48455&poem=186377

2. Kamammix O. Ykpaiucekumt P. M. Pimbke. “Opden. Espinika. Tepmec”.
Bcecim. Yxpaincoxuii xypuan inosemuoi aimepamypu. Ne 7-8. C. 212-218. URL:
https:/ /www.vsesvit-journal.com/old/content/view /182 /41/

3.  Jlemnxwum B. IToesii. Kuis, 1990. URL: https:/ /shron3.chtyvo.org.ua/Lepkyi/
Poezii_zbirka.pdf

4. Tlpocanmosa B.A. IHTepmeniabHi acrekTM HOBITHBOI —YKpaiHCHKOI
jmitepatypu: ~ MoHorpacdis.  Homermpxk:  [JouHY, 2014, 154 .
https:/ /moodle.znu.edu.ua/mod/ resource/view.php?id=483169

5. TlIpocanosa B.A. Kaptuaa A. Bewrtina “Octpis MepTBUx” O4MMa IIO€TIB.
Hayxobi sanucku Beposncoroeo Oepikabrozo nedaeoeiuno20
ynuibepcumemy. 2014. Bum. 1. URL: https:/ /surl.li/shxvzh

6.  Pimpke P.M. Opdert. Espinixa. 'epmec. URL: https:/ /www.ukrlib.com.ua/
world/printit.php?tid=88

146


https://www.stihi.in.ua/ua/avtor.php?author=48455&poem=186377
https://www.vsesvit-journal.com/old/content/view/182/41/
https://shron3.chtyvo.org.ua/Lepkyi/%20Poezii_zbirka.pdf
https://shron3.chtyvo.org.ua/Lepkyi/%20Poezii_zbirka.pdf
https://moodle.znu.edu.ua/mod/%20resource/view.php?id=483169
https://surl.li/shxvzh
https://www.ukrlib.com.ua/%20world/printit.php?tid=88
https://www.ukrlib.com.ua/%20world/printit.php?tid=88

Osnena KOJITHBKO,

IIOKTOP (pUIOTIOTIUHMIX HaYK, IIpodecop,
MerstiTononecbKuil fepKaBHI IelarorigHmm
yHiBepcuTeT iMeHi bornana XmernbHUITBKOTO,

MY3UUHI IHCITIPAIIIT B XYTOXXHIX TEKCTAX

XymoXHs KOMyHIKallisl MDK pisHMMV BUJaMV MUCTEITB iCHyBasIa
3 aHTMYHWMX YaciB, i JOBIMI Yac MDK HMMM He OyJI0 KapAVHAILHOTO
HOAUTY. 3a TpUBaJIVV IIepiof] PO3BUTKY MUCTEIITBA BUOKPEeMJTIOBAJIVICA TO
MYy3¥VIKa, TO TaHIIi, TO XMBOIIVIC, YTiM BOHM 3aBX V1 ITlepeOyBasin y TiICHOMY
miano3i MiX coboro. OcoOnmBO BMPA3HOIO € B3a€MOMIS MY3VKM T
JliTepaTypy, IO3asdK OOMABa BWAM TBOPYOCTI alleIOIOTh IO €MOIIil,
HacTpoiB, pUTMy Ta oOOpasHOCTi. Y XymOXHIN JsiTeparypi My3mka
BVICTYIIa€ He TUIBKM TEMOIO UM (DOHOM, a VI CTa€ JPKepesIoM HaTXHEHH:,
BIUIVBAE Ha CTPYKTYPY TBOPY, XapaKTep OMOBifli Ta CTWIb IMCbMeHHWKa,
SIKUV IparHe mepenaTy cJIoBaMy Te, IO JIYHA€ B My3MIli — HeBJIOBMMi
IIOPYXW AYIII, PUTM CepIIs, MeJIOfIiio HacTporo. TeMa TicHOTO 3B 13Ky MiX
CJIOBECHMM 1 My3MYHMM MMCTEIITBOM YepPBOHOI0 HUTKOIO IIPOXOOUTH
depes pisHi gocrinHUIbKI nuckypeu: P. bapra, I'. biayma, K. deppina,
I. Jopomenka, Himn Kanenmuenko, Hatamii KoG3zenr, Howunu
Komnmcrsncekoi, 10mit Kpictesoi, ArHemkn Martycsk, O. Pucaka, [nHn
IOposoti, O. XaHcen-JIeBe Ta 6araTbox iHITIVIX BUEHMIX.

Lle 3akoHOMipHO, MO3adK B apceHali XYIOXHBOI JIiTepaTypu €
BeJIYe3Ha KUIBKICTb TBOPIB 3 My3MYHOIO CKJIa[JOBOIO, IO CBIIUNUTE PO
“IparHeHHs aBTOpa BUITY 3a MeXi cBoei MoB1t” [3, ¢. 215] i mIyMaunThCs
sIK IIpOsAB IHTerpallii MUCTEeTB Yy CBiT/Ii HOBITHIX KOMIIapaTUBICTUYHMX
KOHIIeMIIiN. 3ajlyJarouy My3UYHy TepMiHOJIOTIIO Ta CUMMBOJIKY, aBTOp
CBiTOMO TIPO€EKTYE IX Ha CEMAHTMKY ¥ CEMIOTMKY BepOasIbHOTO TEKCTY,
3aBISKM 9OMYy CTBOPIOETBCS Voro “riomsiviHe komysaHHs [6, c. 50].
O. Actad’eB yBakaB, IO 3aCBOEHHS €JIEMEHTIB MY3MKN BiIOyBa€TbCs
pi3HMMM IIUIIXaMM: 3allOo3WYeHHs MY3WYHOI TepMiHOJIOrii, ommcy
KOHILIEpTiB, IHKpycCTallii TBOpy eJIeMeHTaMy HapogHOI  IicHi,
3BYKOHACJTifyBaHHs, BHYTPillIHBOrO pyMyBaHHs ToIo [1, c. 52].

Ho 1poro BapTo momaTvl 7 IepeHeceHHsI MY3UMYHMX IIPUVIOMIB Y
JliTepaTypy, skKa HallaKTVBHIIIle oIlocepedKOBYBajla iX y CBOI Xy[IOXHi
ceiTi. Big bartpona i Tere, BiO IIpycra no Bynd, /Ixorica 1 yKpalHCBKIIX
MOJEpPHICTIB i IIOCTMOOEPHICTIB - My3MKa CTa€ IIOBHOLIHHMM
“mepcoHakeM” JIiTepaTypHOIO TBOPY, CBOEPIIHWMM KaTali3aTopoM
€MOLIiVTHOTO BIUIVBY Ha YuTava.
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Tax, wHanpwuiian, Oimeimicts HoBer  O. Kobwistrebkoi  Jlecs
YKpaiHka 3apaxoByBayia [0 “cMMEOHIYHOTO XaHpy~, me “BpakeHH:S
Hev3axy i Hopyx AyIIi 3IMBaIOTHCS B OAHY HepO3AUIbHY rapMoHiro” [5,
c. 70]. Taxmvm m00aumMB HOBeIM OYKOBMHCBHKOI —IMCHMEHHWII
I. Jenmciok, Bin3Havaroun crmMdoHi3M Hosermm “bursa”, skuv “monsirae
y nonidpoHil KOIBOPUCTUHYHIIX i 3ByKOBVIX 00pasiB, y BemraHOMYy mmadoci
CIiBY Ha YecTb Kpacyu HpUponu’, Y BIOTBOpeHHI Tparemii jiicy depes
“HapocTaHHS 3BYKiB Bifl HaVJIETIIIOTO 3iTXaHHS-TIOAVIXY HAEPEBUHM IO
HaIpy>XeHOro IeMpaHHs, OO IMOBTOPiB 30y KeHOI TipchKol JIyHM i
KpelleH/0 i po3KOTMUCTOr0 pOKOTaHH: VI palTOBUX YAapiB rpoMy, <...>
rpazaril TOHiB Bif IiaHicciMO ITeITecTy JIiCOBMX JIMCTOUKIB 10 popTicciMo
ripcekoi Oypi” [2, 182-184]. He Tiipkm My3ndHOIO, a 71 cM@OHIUYHOO
HasuBaloTb Kpwtukyu Hoserny M. Komoomacpkoro “Intermezzo”.
3okpema, 1. Iosimmyk cioctepirae i KOMIIO3MIIIVIHY i POHIYHY CXOXKiCTh
3 crMOHIE€TO, ITT0 BUSBIIIETHCS Y PO3TOPTaHHI MOTHBIB, €ITi30/iB, onmcis
3a OPWHLOWUIIOM KOHTPaIlyHKTy, a TaKOX y MOAEIIOBaHHI PUTMY: Yy
“doniuHin opraxizamil MOBY, y CTBOpeHHI ajliTepalliil Ta acOHAHCIB,
3ByKOHaCTiAyBaIbHMX edpekTiB” [4, c. 116].

Y 1poMy KOHTeKCTi BapToO 3rajfaTvi cMoHiuHy noemy PepeHira
Jlicra “Masenia” (1854), cTBOpeHy Ha MOTMBM OIHOVIMEHHOI ITOEMU
Hxopmxa bavipona. MysudHa KOMIIO3UIIiSI Pe30HYyE 3 OPUIIHAILHUM
JliTepaTypHVM TBOPOM: B Hill 3MIiHIOETHCS I'pafallis AMHAMIKK, B Hill €
BeHJIEITYHKT i KpelleHJ0 3 HapoIllyBaHOIO CIIOKO 3BYKY, KOJIV WIeThCs
PO MaHAPIBKY IIpMB 3aHOTO A0 KOHSA Masemy, € i CriokivHi yacTuHY,
miagHicciMo, B emi3ofmi, KoM KO3aKM 3HAXOMOSTh CBOTO MaviOyTHBOTO
BaTakka. MysuuHa i jliTepaTypHa II0eMV HaCTUIBKM TICHO 3POCIIVCS, IO
HNpY aHaJTi3i IX BapTO ITO€AHATH, aOM OTpUMAaTH IIaHOpaMHe BpaskeHHs
BifI TBOpY.

Y noemi I. ®panka “Moricert” micHi Ta My3W4HI MOTMBU € He
TUIBKM eJleMeHTaMM (POJIBKIIOPY, a ¥ BaXJIMBUM 3acO00M BUpaskeHHS
BHYTPIIIIHBOTO CBITy TepoiB i Iepenadi cKIagHuX PiTocodchKix ifern.
Mysuka BUCTyIIa€ 9K OAWH i3 OCHOBHMX iHCTPYMEHTIB U1 BUPaKeHH
JyXy €BPEeVICbKOro Hapopy, VIOTO IIparHeHb i cTpaxkpjaHb. Morviceri-
HPOPOK Befe HApOI dYepe3 IIyCTeJNO, i MOro Micigs Mae DIMOOKMII
OyXOBHMVI BuMip. ToMy My3uKa B I10eMi € He JIMIIe 30BHIIIHIM 3ByKOBUM
deHOMEHOM, a V1 CMMBOJIOM Iy XOBHOI'O IIOIIYKY i ciuin. My3uka, B TOMy
YCIIi MeJIaHXOJIiViHI 1 JipaMaTvyHi ITicHi, € crtocoOOM BMpa’keHHS ITbOTO
CyMHiBY 1 momyky ictuHu. Bomu BimoOGpaxaroTs OopoThOy Mix
JIOOCBKMM 1 OoXXecTBeHHMM, MiXK IHOMBImyaTbHMMM CyMHiBaMu i
BCEJIEHCHKVM IUIaHOM, IO € IIeHTPaIbHOI0 TeMoro rmoeMu. Yepes 1icHi i
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My3uKy @PpaHKO cTBOpIOe DIMOOKMII 00pa3 Tparedil Ta Hajii,
CTpaXk[IaHH: i ITPOCBITIIEHH:], IO IePeTUHAIOThCA Ha IIUIAXY IIPOPOKa.

Jlecsa YxpaiHka y mpami-deepii HeBUIIaIKOBO aKIIeHTY€ Ha JIiCOBi
micHi MaBkw, sIKa € CBOEPIIHMM «ITiCEHHMM» CHUMBOJIOM IILOTO TBOPY,
MOXKe BBaXKaTMCd XYHAOXHBOIO iHTepIIpeTalli€l0 HapOqHOI MYy3UKM, IO
MiIKPeCIoe 38'30K MDK IIPUPOJIO0, JIIOICBKMM IYyXOM Ta MY3UYHUM
MMCTenTBOM. MaBKa, Oymyum JIiCOBMM HIyXoM, IIiCHEI0 He TUIBKU
BUpakKa€ CBill BHYTPIIIHIN CBIiT, a 71 CTBOPIOE OCOONMMBY atMocdepy y
TBOpi. MaBKa 4epe3 CBOIO MiCHIO HaMarae€ThbCs ITOTOJIATH PO3PUB MK
CBITOM JIFOCHKMX MOYYTTIiB i IPUPOAHOIO TapMOHI€IO, IO € BaXXJIMBUM
acIieKTOM JIIsi PO3yMiHHs 1l 00pasy B JliTepaTypHOMY KOHTeKCTi. birprie
TOrO, IeV acleKT MOXHa Ppo3IIsaaTé i 8K DIMOOKY  XYHOXKHIO
iHTeprpeTallito He JvIe My3uKM, a 7 ditocodcpkmx imes, siki Jlecs
Ykpainka mopymrysasa y cBOiy moemi.

Cxoxo10 € poimb My3ukn y pomasi “Ha magx” Bipmxunii Bysd.
Llevt TBip TTO3HAYEHNVT ITIMOVHOIO IICVIXOJIOTIYHOTO aHaIi3y i yBaroo a0
BHYTPIIITHBOT'O CBiTY IepcoHaxiB. By ommicye MoMmeHTH, KOV My3¥Ka,
30KpeMa KIaCH4Hi KOMIIO3MIIil, J[orioMarae reposiM 3HamTy 3B 530K i3
caMuM coboro i PO3KpWUTH IIMOMHY cBOIx eMorint. OcobMBo Bimay THMI
BIUIVB MY3VMKM Ha Io4yTTd repoini Jlizi bpickoy, sika BiguyBae ii sk
HOTY>KHVI eMOIIiVTHII IIOIPa3HMK. X04a KOHKPEeTHi TBOpY abo My31dHi
>KaHpW He 3TafyIOThCsl B pOMaHi, My3uKa y poMasi “Ha magx” mae myxe
BOXIVBY POJIb $K EeMOLIVHMI Ta CUMBOJIYHWI eJIeMeHT, SKUM
forioMarae IiepefaTy INIMOMHY IIepeXXuBaHb IepCOHaXiB, aTMocdepy
TBOPY, Oa OiyblIlre — KOHIIENTYaJTbHI TI0TO iTel.

B “Vmicci” Ixemmca [IXovica Ka3 € BaXIVBUM MY3VMYIHUM
eJleMeHTOM, IO MK peciIIoe 3MiHM B KYJIbTYPi Ta corliymi Ha rtogaTKy XX
CTONMITTA. Y poMmaHi [OXa3 3By4YMUTh 4Yepe3 KYJIBTYPHI alosii 7
IHTepIIpeTallil, a TaKOXX depe3 IIpsiMi 3raiKu IIpo I)Ka30Bl OpKecTpu Ta
KoMmrio3uTopis, Hampukiagd, [Dxermvca IT. [Ixonaca. OnHrM i3 sIBHMX
BVSIBIB [IKa3y € OIVC My3VYHX II €C i KOHIIEPTiB Y KOHTEKCTi COITiaJTbHVX
i xynmpTypHMX momin y [yOmini. Hampukiiam, ko repoi pomany
HepecyBaloThCs BYJIUIIAMM MicTa abo 3HaxomaThcsa Y Kade, BOHN 4acTo
9yIOTh 3BYKM IKa30BVMX OPKecTpiB abo IriceHb, IO BimoOpakaloThk Ayx
yacy. [Ixa3, K i iHImi MysudHi cTwli, He TUIbKM POPMY€ KyJIbTypPHMUI
KOHTEKCT, a U BIUIMBa€E Ha IICUXOJIOTiYHWUI CcTaH repois. Hampukian, y
BHYTpIIIHLOMY MOHOJIO31 repost Jleomornbra brryma ka3 3ByduTh sIK
€JIeMeHT VIOrO BiUyTTiB Ta eMOLIVHOIO CTaHy, KOJIV BiH HaMaraeTbcs
3HaVITV TapMOHIIO y CBOIX myMKax i croramax. I)KasoBui puTM 3 VIOTO
OVHAMIYHVM TeMIIOM i dYacTo HellepenbadyBaHMMM 3MiHaMm i
IOBOpOTaMM BimoOpaykae eMOIIiiHy HellepenbadyBaHicTs AyMoK biryma.

149



ka3 cTae CMMBOJIOM HOBMX ifeV, eKCIlepyMeHTy Ta
TpaHcdopMalii TpagyIIiiHX POpM MUCTeIITBa. [I)KOTIC BUKOPUCTOBYE
IKas IS TOro, 11100 ITiIKPecsIMTY iMITpoBi3aliito, 3MiHHICTP 1 PYXJIVBICTB,
SIKi BJIAaCTVB1 He JIMIIIe MY3WLli, a VI caMill CTpYKTypi pomaHy. [1>ka3 Takox
BioOpakae coliayIbHi Ta Ky/IbTYPHI 3MiHM TOTO Yacy, CTaloul BaXJIMBVM
acIIeKTOM JIiTepaTypHOTO BiTBOPEHHs CBiTy i BHYTPINIHBLOIO CTaHy
repois.

Y pomasi “Tlepsepsii” FO. AHApyx0oBUtda ClIOCTepeXXeHO YVCIIeHHI
aJmos3il Ha KybTypHi sBuina XX CT., cepell SAKMUX € i My3uKa. AJIrosii Ha
aBaHTapOHY Ta eJIeKTPOHHY MY3MKY JOIOMAararTh CTBOPUTH YHIKaJIbHY
atMocdepy, sdKa  BigoOpakae CKJIafHICTP  IIOCTMOJEPHICTCHKOL
peasbHOCTI, PparMeHTOBaHICTh JOCBiAY Ta IIOCTIVIHY 3MiHHICTh. BoHm
CIIBBIIHOCSTBCS 3 eKCIIepVMMEHTaIbHUM IIIXOmoM 10 (POpMyBaHHSI
HapaTMBy, Jle KOXeH eJIeMeHT TeKCTy Ma€ Kilbka 3HadyeHb i He
HiAHOPSIIKOBYBA€ETbCA KIaCMYHMM KaHOHaM. AJIO3il Ha Taki Tedil, sIK
aBaHTrapy, eJIeKTPOHHA My3/Ka, HOVI3 Ta iHacTpial, 300pakyoTh CBIT SIK
MicIle ITOCTilIHOTO 3BYKOBOIO i CEHCOPHOIO IlepeBaHTakKeHH:, [e
PpeaTbHICTD imeHTNdIKyETHCS He Yepe3 rapMOHIIO, a Yepe3 ITOITYK HOBOTO
HOPAAKY ceper, Xaocy.

Mysuka y pomani OkcaHm 3abyxko “Mysent IIOKMHYTUX
cekpeTiB” Ma€ He TUIBKM eMOIIiVHYy abo [IeKopaTMBHY (DYHKIIIO, a 71
BaXJIVBY CMMBOJIIYHY poJib. BoHa cTae BayKJIMBYIM eJIeMeHTOM PO3KPUTTS
BHYTPIIIIHBOTO CBiTYy repoiB, IXHiX eMOLiHNX HepeXnBaHb, KYJIbTYPHMX
TpaauIlivi i HarioHaJIbHOI imeHTMYHOCTI. Mysuka € HoOcieM Imam’dri,
Tpagyllifl i cHoragis Hpo MMHyJIe, OJHOYACHO BUKOHYIOUM POJIb
iHcTpyMeHTa TpaHcdopMallil Ta eMOLIHOro Karapcucy. Bona
HepeIvIiTaeThCs 3 COLiaJTbHUMY Ta IO TUYHVIMIY KOHTeKCTaMM, CJITYKUTh
BinoOpaxeHHsIM OOpoTBEOM 3a HaIliOHaIBHY CBOOOAY i BHYTpIIIHIN
3B5130K 3 KYJIBTYPHOIO CIIa[IIIIVHOIO.

Y TBOpi mpucyTHi amo3ii Ha TpagWLiiHy YKpaiHCbKy MY3VKY,
30KpeMa ponpKIOpHY. TyT MO)XHa roBOpPUTM IIPO HAPOAHI IIiCHI, IO
30epirafoTecs y I1aM gTi TepoiB, 0cOOIMBO B KOHTEKCTi TeMI BTpaTH Ta
HOCTa/IbTil. AJle KpiM TpamuilitHMx (OIBKIOPHMX MOTUBIB, MOXHa
HOMITUTM BIUIMB KJIaCMYHOI MY3MKM, 4Ka CTa€ CBOEPITHUM
KOHTpaIyHKTOM [I0 HapOIHOIO 3By4YaHH:S. Bimcwiku [0 KiIacuKu
HPOCTEXYIOTHCS K Y BioOpakeHHI eMOLITHIX ITlepeXBaHb IePOiB, TaK
iy camiri CTpyKTypi poMaHy, IO Harajaye KIacu4Hi KOMIIO3WIII CBOEIO
TFapMOHIVIHICTIO Ta CKJIaJIHICTIO.

IIle omHMM BaXIMBMM aclleKTOM € a&Iio3il [0 MYy3UKHU
HICTAECITHVKIB — My3/MYHIX Tedil, 0 3’ IBWINCS B YKpaiHi B cepenvHi
XX cromitrda, xomm Tpymw, mopibHi mo “KuiBceKmx caMoydox”,
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HaMarajmcs CTBOPUTY HOBi (popMI My3MKM, ITOEAHYIOUM KIacHM4Hi Ta
HapOHi eJIeMeHTH 3 BIUIVBaMW 3axigHOI KyJIbTypu. Mysnka y pomamni
Oxkcann 3abyxko “Myselt HOKMHYTMX CeKpeTiB” cTa€ OmHUM 3
MexaHi3MiB amanTariii 1o 3MiH, IO BiIOYBalOTbCS B OCOOMCTOMY Ta
CYCIUIBHOMY XUTTI TepOiB.

Bonomymvup Hammiesko y pomani “Tanro cMepTi” BUKOpmcTOBYE
MY3MKY, 30KpeMa TaHTO, sike € He TUIbKM eJIeMeHTOM CIOXeTy, ajle
BaKITVBVIM XYHOXKHIM ITPUVIOMOM JIs CTBOPEHHSI eMOIIITHOI aTMoceprL.
TaHro y 11boMy TBOPi CMMBOJIi3Y€ TpariuHi MOMEHTVI )XUTTS IIepCOHaXIB,
y SIKVIX TIePEeIUITalOThCS JIIO00B 110 XXUTTS i CMEPTb.

Y TBOpuocTi Mapii Marioc "acto mpucyTHi oOpasu HapomHOI
MY3VIKV, 30KpeMa ITiCeHb, SKi BimoOpakaloTh BaKJIMBi MOMEHTH B KITTi
repois. Hapuxotan, y pomani “Mpistut i xuTn” Mys3mKa € eMOIIHIM
BUpa30M CKJIaJIHVX BHYTPIIIIHIX CTaHiB HepCOHaXIB.

Orxe, HaBefeHi IPUKIIag CBiYaTh, IO B JIiTepaTypHUX TBOpax
YKpalHCBKMX 1 3apyOiKHMX IMCbMEHHWMKIB XyHOXHI iHTepriperarrii
My3MKM Pi3HMX eIloX 1 CTWIiB JoloMaraloTb He TUIBKM IleperaTy
aTMocdepy yacy, ajle 7 PO3KPMBAOTh IIMOMHY BHYTPIllIHBOTO CBITY
nepcoHaxiB. Mysuka B JiTepaTypi cTae OaraTosHauHVM CUMBOJIOM,
SIKWVL, 3 OIIHOTO OOKY, BifoOpakae Tpaamwiiil, a 3 iHIIIOTO - € IIPOCTOPOM
1)1 HOBATOPCTBA Ta iHTepIIpeTallil HOBMX CMVCIIB XyJ0XXHBOIO TBOPY.

JIITEPATYPA

Actad’es O. IToernaHi cucTeMy yKpaiHCBKOTO 3apyoiioks. Kuis, 2005. 64 c.

2. Henmucrok 1. O. PosButok ykpaiHcbkoi Mastof mmposu XIX - mou. XX ct. 2-e
Bup., pomos. JIbBiB : HaykoBo-BumaBHUYe TOBapmcTBO “AKameMiuHMI
excmpec”, 1999. 280 c.

3.  DmeaVmpkuir M. @opmymm ocsiraHHsS AHTOHMYA. JIbBiB @ JIA “Ilipamima”,

2015. 236 c.

IMomimyx {1 I xata, i repost BiH mo6us...Knis : BLl «Axamemis», 2010. 304 c.

5. Ykpatuka Jlecs. 3i6panns tBopis : y 12 T. Knis : Haykosa mymka, 1975-1979.
T. 8 : JlitepaTypHO-KpmTHYHI Ta Iy OmniteTvaHi cTarti. 1977. 319 c.

6.  Lurt. 3a: ®panrr O. MysmuHa HoMeHocdepa fK iHOMKaTOp eMiHeHTHOCTi
JliTepaTypPHWUX TeKCTiB. AkmyaivHi numanus eymanimaprux wayx. Bu. 45. T.
2.2021. C. 49-54.

=

-~

151



Terana KOHOPATBEBA,

KaHAMAAT PLTOIOTiYHMX HayK, JOLIEeHT,

TepHONILCHKMI HalliOHAJIBLHUM MearoriuHuil yHiBepcuTeT
imeni Bonmogumupa I'naTioka

XYAOXKHE OCMUCIIEHHS ITPOBJIEMU TOTAJIITAPU3MY
B OITIOBIJAHHI KYPTA BOHHEI'YTA “T'APICOH BEPI>DKEPOH”

Is Toranitapysmom mpyroi mostoByHM XX CTOJITTS TIOB’SI3aHMI
LW KOMIUTEKC TIUTaHb 3 PisHMX cdep JIOCHKOT AisuTbHOCTI. VmeThest
PO HOIITVHYHMI 1 XyHOXHIN (peHOMeHM SIK KaTeropiabHy IIUTICHICTE.
Toramitapmsm, gk 3ayBaxwms JI. Cermnk, - Iie KaTacTpodiduHWMM CTaH
JIyXOBHOCTI i cycHisibcTBa B 1IjIoMy. [IOCiIHMK HAroJIomIye, o B TaKux
yMOBax “MeXXOBOTO CTaHy” BUHMKAE 3arpo3a PO3IBOEHHS 0COOMICTOCTI [4,
c. 46]. KoxxHa cBiffoMa JIFOIMHa II0CTaE IIeper], BMOOPOM: UM IiIKOPSATICS
PeXVMMOBI, 4y IIPOTVCTOATV VIOMY i IIepeMOITH — KIIO He (pisudHO, TO
xo4a 0 MOpaJIbHO.

x. OpBert Harosmocus, o y XX CTOMITTI B JliTepaTypy “puHya
noitrka” i “3axomra” 1i. OcoOnmBicTIo ToTasIiTapHOL IepKaBy € Te, 1110
KOHTpOJIIOIOYUN IyMKYy, BOHa He dikcye 1i Ha YOMYChb OIHOMY.
besnepeuno, omHMM i3 iHCTpyMeHTiB BIUIMBY € IliTepaTypa. Tomy,
Harosomysas [x. OpBeul, KoXXeH, XTO po3yMi€ 3HaueHH: JIiTepaTypy,
XTO OauMTh TOJIOBHY POJIb, SIKa 111 HaJIEXWUTh B iCTOPII JIFOMICTBa, IIOBMHEH
ycBigoMIIIoBaTH i 1f 000B’ 130K IPOTWIii TOTAIiTAPM3MOBi. A TOMY IIepIiia
BVIMOTa 710 MVICbMeHHVIKa - He OpexaTy, a OvcaTy Te, IO BiH HacIIpas[i
mymae i Bimaysae [1].

Mavictpm cj10Ba, Taxi sk BitacHe [Ix. Opser, P. Bpenbepi He morin
CTOSATV OCTOPOHB KaTacTPOdiuHMX IIepeMiH y CYCIIUIBLCTBI, @ TOMY Y CBOIX
TBOpax y popMi XyH0KHBOI aHTIYTOIIii HaMara/Incs IPUBepHYTH yBary
4MTadiB i 3acTeperTu Bif, Hebe3eky ToTaliTapv3My y pisHNI croci6. o
HUX HajleXaB i aMepuKaHCbKuM IvcbMeHHUK KypTt Bonmeryr, axumt
BiJOMWV CBOIM YHIKaJIbHVM CTWIEM, 1110 TIOETHYE caTUpy, YOPHUI TyMOP
i HaykoBy (paHTacTMKY. Vloro TBOpUicTh 3HAYHO Mipoto opMyBaTacst
Hif, BIDIVMBOM OCOOVICTOTO IIOCBily Ta COLiaJIbHMX IOTpPsCiHb, fKi BiH
nepexus. He MoXxHa ogHO3ZHaYHO CTBepXyBaTW, IIO BiH MaB OCBII
KUTTSL Y TOTaliTapHIiVl HepXkaBi, ajle colliayibHi ¢akTopm, TaKi K
TeXHIYHUV IIporpec, MOJIiTUYIHa Hallpy>KeHiCTh JyaciB XOJIoqHOT BiVtHM Ta
Goporeba 3a rpoMangHCEKI ITpaBa, 3HAYHOIO MipO0 BIUIVIHYJIV Ha VIOTO
JHiTepaTy pHUV CTWIb i TeMaTuKy. KypT BoHHEryT KpuTIYHO CTaBMBCH 110
imeororiuAmX cucTeM, sKi OOMeXyIOTh cBOOOmy ocoOwmcTocTi, i gacTo
BUCMiOBaB abCypIHICTE OIOpOKpaTii Ta TeXHOKpaTil. Y cBOiX TBOpax BiH
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JOCITiKYBaB IIUTaHHs MOPaJli, BiAIIOBiJaJIbHOCTI Ta JIFOAICBKOI FiJTHOCTI B
YMOBaXx CyCIIUIbHVX HOTPSCiHb.

3ocepenymMo Hallly yBary Ha omnosigaHHi “I'apicon bepmxepon”
[3], v sxomy Kypr BoHHeryT 3BepraeTbCs O TeMM TOTaliTapu3My,
300paXyioum  CyCHUIBCTBO, /e PIBHICTD [JOCSTA€TbCA — IMUIAXOM
OpUAYIIeHHs iHIVBiAYyaJIbHOCTI.

3a >XKaHpOM OITOBiTaHHA HaJIEXUTb O XyHOOXHbBOI aHTWYTOII,
TOOTO MoOfil BigOyBaroTeca y MariOyraromy B 2081 pomi y Amepwir,
KpaiHi, sKa 3axOIUIeHa imeamy PiBHOCTI Ta TojepaHTHOCTI. OpHak
peabHi Hacinky HiOWTO OraropogHVIX IPVHITNIIB JasleKi Bif igeary.
PiBHICTb TpPaKTYeThCs, K BO3BEJIMUEHHS ITOCEPETHOCTI Ta OOMeXeHHs
iHgMBigyaTbHOCTI, K 3a00poHa OyTwm KparmuMm 3a immmix. Llew TBip €
CaTVIPVYIHMM BioOpakeHHSIM CTpaxiB Iepen HaIMipHMM KOHTPOJIEM
Jlep>XaBV Ta BTpy4aHHSIM y IpMBaTHe XWUTT:. [ IicbMeHHVK JeMOHCTPYE,
SK IparHeHHs 10 aOCONIIOTHOI piBHOCTI MOXKe IIPW3BeCT 10 BTpaTu
JIFOJIHOCTI Ta CBOOOIL.

B omosiganui Kypr BonHeryT 300pakae CycIIUIBCTBO, A€ YpsL
BUKOPVCTOBY€E TeXHOJIOTiI Ta 3aKOHM JyIs 3alesneueHHsi aOcoOMOTHOL
piBHOCTi. “ImoB 2081 pik, i JIIOCTBO, HapeIlTi, JOCAIIIO IiTKOBUTOL
piBHOCTI. BoHO He Oyii0 piBHMM TiyTBKM ITepen borowm i 3akoHOM, ajte B
yChOMY IHIIOMY ITaHyBaJIa IIUIKOBWTa piBHICTE. Yci Oynm abcormoTHO
oxHakoBi. Bci Bursmamm ogHakoBo. Yci reTh Oysv ofHaKOBO CWIIBHI 11
crputHi. 3ai6HOCTI, MOXIMBOCTI 71 OakarHsA Oynu yridikosari” [3].
HavBuima mipa mockoHastocTi - 1e Oyt “mockoHasio mocepenHiM”. a
rpoMa/isiHM, $IKi MaroTh BWIIWI IHTeJEeKT, 3MyIleHi HocuTh “pasio
HiBeJIgTOpN” - IIPUCTPO], IO IepepuBaloTh IXHi TyMKM, B TOV Yac, 5K
isvuHO CWIBHINI JFOAM OOTSDKEeHI BaXXKKMMM BaHTakaMy, abu craTtu
crmabkimvvm. Li 3axoy AeMOHCTPYIOTh, 4K AeprKaBa KOHTPOJIFOE€ KOXKeH
acreKT XWUTTS 4Yepe3 “ypsmoBuit Ilepemasad”’, I1030aBiISIOUN JIIOTIEN
inguBinyaneHOCTI Ta cBOOOMNL.

SIk naromnomrysas k. Opes, came ToTasliTapmsM XX CTOMITTA
HOCATHYB Ha cBoOomy AyMkw. Dilbime Toro, voro “KOHTpOJb Hap
OyMKOI0” II0JIATaB He JIWIIe y 3a00pOHax, a VI MaB KOHCTPYKTVBHY MeTY:
TBOpWIAcs iHeoJIoris], IKy 0COOMCTICTh Mycwila HNPVVIHATYL il eMOLisMI
KepyBaIN i HaB a3yBaiu 11 0Opa3 MOBeNiHKY, I1030aBVBIIN MOXJIMBOCTI
anamisysatu [1]. fIk yToumioBasia X. ApeH/T, MeTOI TOTaliTapHOIO
BUXOBaHH:I € He IIPUITEIUIIOBAT [IepeKOHAHHS, a IT030aBJIATH 30aTHOCTI
HabyBaTM Ix B3araii [2, c. 521].

l'onormit mepconax omnosifganHsa I'apicon bepmkepon 3ymis
KMHYTV BUKIIVIK BJlajii, 3yXBaJIo 3asBVBIIN ITPO CBOIO iHAKIIICTh 1 HaBiTh
HaMaraBcCs po3OymuTn CBOIX TPOMAISH. “Teni, aTIIeT,
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AHTMHIBEJISITIOHICT-IITIUIEHUK BiH BBAKAETHCSI HaA3BYATIHO
He0e3reuHMM 3710umHIIeM” [3], oHAK, IBOTO pasy icTopis 3aBeprvIIacs
TparigHo.

Y ToTaiTapHOMY CYCITUTECTBI MeXa MiX 700poM i 3710M po3mmTa,
OpO JIOICHKI BUYMHKM BaXkKO CYOUTM OFHO3Ha4uHO. fIK 3ayBaxwmia
X. ApeHaT, ToTasliTapHi peXXrMu “BiITOpOmKYIOTh Macy Bil, peasIbHOTO
cBiTy”, OOJIAIITOBYIOTH peaJbHICTb BiAIIOBITHO O CBOIX IOKTPWH,
cTBOpIofoum “OpexymBuil CBiT”, B SKOMYy iHIIa IiHHICHa cmcTeMa
koopoyHatT [Hus. 2, c. 402]. Tax, B onosinaHHi BorHeryTa Mm Gaunmo,
mo yclo BindimeTpoBaHy iH(OpMaIiiio rpoMagsHV OTPUMYIOTH i3
TesleBi3opa, a Oyap-fKa crpoOa KPWTWYHOIO aHaJli3y 4YM BJIACHOTO
CYIKEeHHSI MUTTEBO IPUTHIUY€EThHCS CHIeliaJIbHMMM TPUCTPOSIMIL.

X. ApeHOT Harosionlye, IO TOTaJiTapy3M, IIONPU HOJTUYHY
130JI411if0, BTPYYa€eThCA 1 PYyVIHY€E TaKOX HpMBaTHe XUTTs. ToTajitapHe
HaHyBaHHS, Ha 1 OYMKy, IPYHTY€TbCsd Ha CaMOTHOCTi, Ha BimuyTTi
BiUy)XeHHS Bif CBIiTYy B3araii, fke HaJIeXWTb A0 HaVIJIMOVHHIMIMX i
HavBimuavmymHimmx nepexuBaHb jxoavHM [2, c. 529]. Tak, OaTpkm
BTpaTUBIIM €IVHOTO cuHa lapicoHa, MPOOOBXYIOTh BiICTOPOHEHO
CIiocTepiraTu 3a IOfisAMM Ha eKpaHi, ajpKe I1e I HMX BaXKIMBIIIIe.

Hocninaukn totanitapusmy (X. Apenpar, [Ix. Opser, JI. Cenuk)
OKpeCIIOIOTh Iell (PeHOMEH SK “MeXOBUI CTaH IyXOBHOCTi”, KOJIM
iHOMBIA Ta KOJIEKTMB 3a3HAIOTh MOPAaIBHOIO PO3KIafly, a OyHb-sKui
pallioHaJIbHUII  3aKOH MPUPOOM UM CYCIIUIBCTBA 3HEBa’KAEThCH.
“IacdepHanbHe 3710”7 IpOpMBAETbCA B peaIbHMI CBiT. ['ymamicTmani
ifeayi HIBEJIIOIOThCA: JIIOAMHA IlepecTae BBaKaTWCs LiHHICTIO, a
BOMBCTBO He BBa)Kae€TbCs IpixoM. PosMmBaeTbes Mexa MiX dpakToM i
dikiiero, MiX icTMHOIO 1 Hemlpaprolo. Y cBimoMocTi iHAMBiga maHye
CTpax, CYCIUIBCTBO IIOTepIla€ Bif, Tepopy, IO CKJIaga€e CyTb
TOTaJiTapu3My. IcHyBaHHS B TOTaJliTAPHOMY CEepeNOBMIL 3IA€ThCs
abcypouvM. Bee X mist Toro, abu 30eperTyt cBOXO AyXOBHY LIUTICHICTB,
0CODOVICTICTh TIOBMHHA ITepeMaratyi abcypa, pyViHyBaT “TepOpUCTUIHY
rinoTe3y” mpo moayHy. 1715 11boro HeoOXigHO BilIITyKaTy aJIbTepHATUBY
TaKOMY iCHyBaHHIO, 3AiVicHUTY BUOIp i B3siT Ha cebe BinmosiganpHICTH
3a HbOTO.

OcobrBo BaXUIMBUM € aKT MOPaIbHOro BUOOPY 3a yMOB
toraiitapusmy. JI. CeHMK BifzHadae, 0 B TOTaJiTApPHOMY CYCITUIbCTBI
Mae Micre “po3nBoeHHs ocobucTocTi” [4, c. 46]. X. ApeHAT HaroJIOMIYE,
IO B TaKMX yMOBaX BiIpi3aHO IUIAX [0 iHAMBigyasicTVYHOI BTedi, a
pillleHHs COBicTi abCOIIOTHO CyMHIBHI 11 1BO3HauHi. JIrommHi HoBOOUTECA
obupaTyt He MDX HOOpoM i 3710M, a MDK 3pamoro, yOwWBCTBOM 4Un
caMoryOcTBOM. MeTOI0  TOT&IiTapHOrO IIaHYBaHHS, HAroJIONIYeE
154



JOCITIIHWIIS, € CTBOPEHH: YMOB, 3a SKVX COBICTh BXXe He MOXe CJIyTyBaTu
KpUTepieM ITOBEIIHKY, & YMHUTY JOO0PO cTae HeMOXJIMBYM |2, c. 504]. Bee
K 4YM He €OWHVM BUXOOOM i3 Takoi cuTyallil € YCBiJOMJIEHH:
HeoOXimHOCTI cyIIpoTMBY 37Ty. BOHHETyT, BUKOPUCTOBYE JIiTepaTypy SAK
IHCTPYMEeHT OTIOpY, 3aKJIMKAaI04M 0 30epeXXeHHs MOPaIbHYIX I[iIHHOCTel
i cBoboAY MyMKM HaBiTh y HaVICKIamHIIMX yMoBaX. Takum Oys B1Oip
JoTUpHaAuATUpiyHoro I'apicoHa, sSKMII KMHYB BUKIMK CHCTeMi,
3aruIaTVBIIM BIIACHVM XXTTSIM.

Hocmigaukwy, Taki gk X. Apesar i Jx. Opsesul, MK pecIoTh, IO
TOTAIiTApM3M PYVIHYye He JIVIle MOITWYHYy, ajle ¥ HpuBaTHY cdepy
KIUTTS, CTBOPIOIOUM aTMocdepy CTpaxy Ta BimaykeHHS. [DKOpmX Ta
I'evizenr, Oarpkm l'apicoHa, cmocTepirafoTh CTpaTy BJIaCHOTO CMHa Ha
eKpaHi TeJleBi3opa. Txui emortii Ta IYMKM IIi[] IOBHVMM KOHTpPOJIEM
“HiBersITOpIB” .

ITpomoBucTMM € cuMBOmY, sKi BuKopuctoBye Kypt Boneryt y
cBoeMmy TBOpi. Hacamriepen, e “papmio HiBerstTopm” Ta “yTsbkysadi”,
TOOTO MPWCTPOi, AKi BUKOPWUCTOBYE [epXkaBa Il KOHTPOJIIO Hafl
cBigoMicTio TpoMaasaH. IIpountyemMo MiX psiakaMy alrosii O Mefia Ta
Oropokparii, sfka BigOupae wac i 3MyIye mymaTH IIpO Cye€Ty, a He
imguBigyasibHe TBOpYe caMmoBupaxkeHH:S. LlikaBuMm € o00pa3-crMBOII
OaslepmHI, $K TIIOCTa€ YyOCOOJIEHHS Kpacu 1 MWCTeLTBa, IO €
JIbTEPHATMBOIO TOTAJIBHIV YHidiKarlil Ta HiBesAwil iHIMBiTyasbHOCTI.

Teip Kypra BoHeryra craBuTh 3ammTaHHS, 9M HiFICHO TOTaJIbHa
piBHiCTP € Omarom? Yum 3maraHHg OyTM KpammM i IIparHEHHS 0
caMOBVpakeHHsI € BUITpaBAaHMMM? XTO BUPIIITYe, 1110 € HOPMOIO, a III0
mesianiero? Ym noTpibye CycriyibcTBO KOHTPOIIO 1 ITpaBWil, i 1O SKOI
Mipu? ABTOp He Jla€ UiTKMX BiAIIOBiIey Ha MUTaHHSA, OJHAaK 3MYIITye
qyTava 3aMUCIIUTICS, aHaJli3yBaT i poOVTY BIacHi BUCHOBKML.
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Onwra XAPJIAH,
IIOKTOP (pUIOTIOTIUHMIX HaYK, IIpodecop,
beprstHcpKWi Iep>kaBHUI ITearoriayHmil yHiBepCcuTeT

MOTMB “IIOKMHYTOI'O IOMY” B CyYACHIVN HIMELIBKIV TA
YKPATHCBKIVI ITPO3I (3A POMAHAMM J>KEHHI EPIIEHBEK
“TIPOKJIATTS IOMY” I AHHM IPYBEP “Ii ITOPO>XXHI MICIIST”)

Tema moMy - yHiBepcasIbHa 71 eMOLIIVIHO Hacu4YeHa KaTeropis, sika
IPOXOAUTH KPi3h HOCBiM, ycix HapoOAiB, OAHAaK Ma€ yYHiKaJIbHe CMMCIIOBe
HalOBHEHHS B KOXKHOMY KyJIBTyPHOMY cepenosui. [liM - I1e He jmme
pisvraraMT 00'€KT, a 7 IIpocTip MbOOKOI imeHTHdiKallil, IIpwB I3aHOCTI,
iHTMMHOT Tam gTi. Y J1iTepaTypi BiH IIOCTae He JIMIIe K apXeTuIl, ajle 5K
K04 [0 PpO3yMiHHd MEHTaJIbHOTO IIpOCTOpPY JIHOAMHM, i
HpVHaJIeXHOCTi, ykopiHeHocTi. Tomy BTpaTta momy - iswuHa uUn
CUMBOJIiUHA - HEpPiIKO TpaKTyeTbcA SAK BTpaTa igeHTUYHOCTI,
BHYTPIIIHBOT ITUTICHOCTI, 0COOVCTOTO IIeHTPY TSDKIHHSL.

Y pomanax [xenni Epnenbex “Ilpoxrsarrs momy” Ta AHHU
I'pysep “Ii nopoxxHi MicIist” 11eif MOTUB BTi/IEHO SIK Ha HAPaTUBHOMY, TaK
i Ha cMBOITiuHOMY piBHI. OOMABI aBTOPKY OCMMCITIOIOTh (PEHOMEH JIOMY
y 4acu icropuaHMX KaTtacTpod — BiliHM, BUTHAHH:, BTPaTH, IIPUMYCOBOI
Mmirpanii. Yepes iHTMMHI po3MHOBiAi MepcoHaXiB BOHU TOBOPATH IIPO
[7I00TBHI pedi: HecTaOUIBPHICTD iMeHTVYHOCTI, TAMIICTD ITaM’ SITi, 3B S130K
IIOKOJTiHb, POJIb IIPOCTOPY B KOHCTPYIOBaHHI “s1”.

Hxenni EpnenOek - HiMellbka IIMCbMEHHWUIIS 1 oOIepHa
pexucepka. Bona nHapomwriaca B 1967 p. B CxinHoMy bepmini. Tyt
BiiBiNyBajla Bumy mikony, sky 3akiHuwia B 1985 p., 3 1988 mo 1990
BUBUY&Ia TeaTpaJlbHe MWUCTeLTBO B bepiiHcbKoMy yHiBepcuTeTi
I'ymGomeaTa. YV 1990 poni 3MiHWIa HanpsM Ha PEXVCYPY My3UIHOTO
Teatpy y KoncepsaTopii 'anna Eviciepa. Y mpoMy X polii posnodaia
CBOIO NVCBPMEHHWMIIBKY AisutbHicTh. Ha cporogHi BoHa aBTOpKa Ir'ec,
30ipok omoBigaHp, YOTUPHOX poMaHiB. JlaypeaTka KUIBKOX BaXKJIVMBVIX
HIMEIbKMX 1 MDKHapOAHWX JIiTepaTypHUX Haropop, cepep sKux -
Hesanexna npemist 3apyOibKHOI XymoxXHBOI IiTepaTypnt (2015), ITpemis
Tomaca Manna (2016). YV 2024 p. Ixenni EprieHOex crasya meprmoro
HiMeIIbKOIO aBTOPKOIO - JIaypeaTKoro MiXHapoaHoi bykepiBcbKoi mpemii
(Bpy4aerbes 3 2005 p.) 3a poman “Karipoc” (mlepekiiaz aHIIVICBKOIO —
Mixaenp 'opman). Ixenni Epnenbex Haponwiacs B poayiHi, mIs sIKOL
Bj1acTVBe OyJI0 XyIOXKHE IIMCbMO: 1i MaMa - IlepeKIafadka 3 apabcbKol
moBu Hopic Kitiac, Oatpko - disuk, ditocod, mmcbmeHHMK [KOH

156



Eprren6ek; 6a0ycs Ta migych 1o 6aThKiBChKiv JIiHiT - vcbMeHHVKY Dpirt
EpnienOex i I'epma Llinmep.

Poman “Ilpoxnstmir mim” (miM. “Heimsuchung”) [IxewnHi
Eprien6ek Himerpkoro omyostikosanvy 2008 p., yKpalHCbKUV IepeKiIa
Xpuctran Hasapkesira urimos y 2016 p. [Ipo poman mmcanm Emizaber
Kpimmep, Henci HobGine, Hamist €mixineBa Ta iH. Bin mepexmamenmit
TPUHAALSATEMa MOBaMIL.

Amnna I'pysep Hapomwiacst B [loHerpKy B 1996 p., Tam xwwia 10 17
pokiB. BoHa - maypeaTka moeTnHoI ITpeMil BuasHMIITBa “ CMoTockmI”
2019 p. (III mpemist), omHa 3 TIEPEMOXKIIIB TTOETIIHOTO KOHKYpCy Mega-
Zin, peasnisoBaHoro iz 9ac Pectmsarto Minomra (Kpaxkis. 2024). ABTopka
30ipkm moesil “3a BammM 3armToM Hidoro He 3HavmeHo” (2019). Biprmi
HepeKIafavcs aHITIVICBKOIO, (PPaHITy3bKOI0, HIMEIbKOIO, IOJIBCHKOIO,
4eChKOI0, JIMTOBCHKOIO, iIBPMTOM Ta iHIIMIMM MoBaM. [leOroTHMIT poMaH
“Ii mopoxui wicig” Buvimio mpykom y 2022 pori BXe Iminm wac
IMOBHOMACIITA0OHOTO POCIVICBKOTO BTOPTHEHHS. 3apas OIO0JIOIIeHO
Iepe3aMOBJIeHHS IPYroro poMaHy aBTopkn — “HepyxomicTs”.

ITpo Buxin pomany Aunu IpyBep Tapac ITacTyx roBopurk Tak:
“y 2022 poui y “Bupnasuyrrsi Ctaporo Jlepa” Buitios meCroTHMI poMaH
Aunu  Tpysep “Ii mnopoxni wictg”. Bin  3'sBuBcs B pik
HOBHOMAacIITaOHOrO BTOprHeHHsi Pocil B VYkpaiHy, konm yBara
YUTAIIPKOTO 3arajly B LIUIoMy Oyila CKepoBaHa Ha IIOfil, ITOB's3aHi 3
BIVIHOIO, a caM 3arajl IIPUXOOVB A0 TSMM Bil, IIVICHOCTI, IO IIOKYBaIa,
HIPV3BIYAIOBaBCS XUTHU 3a HOBUX obctaBuH” [4]. ¥ cBoemy mebroTHOMY
poMaHi aBTOpKa OCMMCIIFOE HOCBi[l BHYTpPINIHBOI Mirpariii B ymoBax
POCiVICBKO-YKpaiHChKOI BiVIHWL. Ti repoiHs - IIepecesieHKa, sIKa IIyKae He
JIvIlle HOBY [IOMIiBKY, a 1 IDIAX 1o cebe. BoHa 3MyIleHa ITOKMHYTHU
pinHvv pocTip, [JJoHelpK, i uepes Ile BTpadae YacTMHY CBOIO MUHYJIOTO,
3BUYHOTO CBiTy, 3B'513Ky 3 pomgoM. PomaH Beme umrada Bif ocoOmcToi
icTopii mo KoJIeKTMBHOI, 00 IIPOCTip BiVIHM B HLOMY - Iie IIPOCTip BTpaTH,
¢i3rIHOrO Ta MEHTaJIbHOTO BUTHAHHS, [Ie He Mil0Th 3BMYHI MOpaIbHi un
npasoBi Mexi. [Ilomyk moMy TyT TOTOXHWI TOIIYKY CIIOKOIO,
ineHTMYHOCTI, cebe B HOBIV PeaIbHOCTI.

Haromicte y pomani “IlTpowistrs momy” [Ixernni Eprenbex
IIPOCTEXYETHCA  ICTOPisA HIMEHBKOIO CyCHUIbCTBA IIPOTSATOM IIUIOrO
CTOJIITTS — Uepe3 XUTTS MeIIKaHIIiB OTHOro oMy OuIst o3epa. bynmHOK
3MIHIOE CBOIX BJIaCHVMIKiB, a pa3oM i3 MM - i CBOIO CHMBOJIYHY
NPVHAJIEKHICTb. /1)1 OTHMX BiH ITOCTaE SK BTUIEHHSI CITOKOIO V1 IOMY, JUIs
iHmIIX - TFOpMa 200 MicIe 3/104MHY. ABTOpKa PO3KpMBaE TiCHMI 3B 130K
ocobmcroi pAomi 3 icTopuuHMMM 3pyLIeHHSMI: Bif, BevMapcbkoi
pecny6rtiku 10 naztiHHsA bepriiacekoro Mypy. YV TekcTi OyamHOK - 11e He
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IIPOCTO JIOKAllisl, & TOJIOBHUI Iepovl, 10 IepeXBae BiVlHM, PeBOJIIOLIT,
Jerioprarii, 3MiHy Bi1agm i cuctem. Hapis €ikinesa B perjeH1lii Ha poMaH
Harosomrye: “lle icTopis mpo OymiBHWMITTBO 7 pymHyBaHH:. [1po XuTTa
HOeKiJIbKOX TOKOJIiHb JIOmeV, III KOTpMX Ii 3eMmi Oymm Mpiero 7
OPOKIIATTSM, MiclleM OWUTSYMX KOJIbOPOBMX CHOTaliB i TeMHUM
no3adaccsm. [Ipo miM, y skoMy MaricrepHo BOymoBaHa Itadpa 3 KOJIOHaMM
€ He JIVIIIe TAEMHVIM IIePexOioM, ajle Vi CIiByJacHMKOM 3710umHYy. I Ipo Te,
9OTO HaM 9acTo He KaXyTb yrosmoc” [3].

OOupBa TekCcTM 3acBiIUyIOTB: BTpaTra IOOMy - Ie He JIVIIe
pi3VaHMIT aKT IepeMillleHHs], a 3/IaM XUTTEBOI ocHOBM. ['epol poMaHiB
BTpaTWIN He JIMIIIE IIPOCTip, JIe XWIN, — BOHNM BTPaTWIV MOBYa3HOIO
CBiITKa CBOTO CTaHOBJIEHHS, TPaAWLIivi, IUTUHCTBA.

ITpocrip Homy B pomanax Ixenni Epmenbex i Auau [pysep
dpikcyeTnCs SK Miclte cwIu ¥ OOJIIO, CMMBOJI Hafii 1 yTpaTH, BiIyHHS
nam’sITi Ta [eHTP TsDKiHHsL. VI0ro MOKWIaroTh, aje OJIHOYACHO ITParHyTh
IIOBEPHYTWCS, BiH MOXe OyTV IPOKJISTTSAM ab0 €IVMHOIO TOYKOIO OIIOPU
B PO30ypXaHOMY CBiTi.

TaxkyM 4MHOM, «IIOKMHYTHI [JiM» Y Cy9acHiv IIpo3i - I1e He IIPOCTO
CIOXKETHUVI MOTVB, a IIMOOKa eK3MCTeHIIilHa MeTadopa, 1110 T03BOJISE
aBTOpaM OCMUCIIUTY KPM3y 0COOMCTOCTI Y CBiTi IT100a/IbHMX KaTacTpod.
O6pa3 moMmy B IMX TBOpaxX € He TUIBKM XYHOXHBOIO [IeTUIO, a T
€TIIHOIO TTO3ULIIE0, 3BePHEHHSM 10 YMTava.
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FROM ‘MULAN’ TO ‘MALALA": HOW LITERATURE AND
MEDIA SHAPE GENDER PERSPECTIVES IN
INTERNATIONAL CLASSROOMS

In the culturally hybrid spaces of international K-12 schools in
China, literature and media play a significant role in shaping students’
perceptions of gender. Particularly among Chinese students studying
English-language materials in Grades 7-8 and 11-12, the integration of
global narratives offers a rich opportunity to explore, question, and
redefine traditional gender roles. As globalized education increasingly
embraces diversity and inclusion, gender studies through literature and
media become an essential pedagogical tool to facilitate dialogue across
cultures.

Feminist scholars and educators have long emphasized the
influence of stories in forming children’s gender identities. Tsao (2008)
and Trepanier-Street and Romatowski (1999) found that exposure to
gender-progressive literature helped reshape young learners’ beliefs
about gender roles. Similarly, Mermelstein (2018) argues that teachers in
ESL/EFL settings must intentionally select texts that promote gender
equity, as students internalize character traits and societal norms from
what they read. In the Chinese context, Zhao (2022) identified significant
gender imbalance in secondary EFL textbooks, reinforcing the urgent
need to supplement curricula with more balanced and critical content.

International curricula such as International Baccalaureate provide
space to introduce gender-themed texts, often inviting students to
interrogate how gender operates across cultures. A compelling example
is the comparison of Disney’s Mulan with the original Chinese ballad.
Yuen (2018) praises Mulan for portraying female empowerment, yet
scholars like Ng (2018) point out that Disney’s version imposes Western
ideals of individualism, potentially conflicting with Chinese values like
filial duty. Such contrasts create space for cross-cultural dialogue in
classrooms, encouraging students to reflect on what constitutes a “strong
woman” in different cultural frameworks.

Another widely studied text is Malala Yousafzai's memoir I Am
Malala, which introduces students to gender and education rights
through the lens of a non-Western, youth-led activism. Harvard GHELI
(2019) outlines how Malala’s narrative invites students to consider global
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inequality and the role of youth in challenging patriarchal norms. For
older students, Jane Eyre offers historical insight into a woman'’s fight for
independence in Victorian England. Chinese scholars and readers often
admire Jane’s character for embodying modern female consciousness
(Brontg, 1847), illustrating how Western feminist literature can resonate
within Chinese cultural contexts.

Modern media, too, plays a vital role. The Hunger Games, frequently
taught in middle and high school classes, challenges traditional gender
binaries. PreventConnect (2012) demonstrates how Katniss and Peeta
model alternative expressions of masculinity and femininity, helping
students recognize the fluidity of gender traits. This approach aligns with
reader-response theory (Jiang, 2018), which encourages students to
engage with texts through their own cultural and gendered perspectives.

Empirical evidence suggests that Chinese students respond
thoughtfully to such narratives. Ren (2016) documents how a feminist
club in a Beijing international school used Western films like Thelma &
Louise to explore taboo gender topics. Meanwhile, Zheng (2020) found
that Chinese youth may embrace feminist ideals privately while
conforming publicly, reflecting complex negotiations of identity in a
society where feminism is still viewed with skepticism.

International education, especially in China, thus offers a unique
platform for students to explore gender through a global lens. Literature
and media become more than learning tools; they act as mirrors and
windows - reflecting students' identities and offering glimpses into other
gendered experiences. With careful selection and culturally responsive
pedagogy, educators can guide students from Mulan to Malala, fostering
empathy, critical thinking, and a more inclusive worldview.
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DISCOURSE OF TRUST AND TRANSPARENCY: BLOCKCHAIN
TECHNOLOGIES IN POLITICAL COMMUNICATION

Digital technologies significantly impact daily living, the economy,
and political processes in today’s information society. Blockchain, a
distributed ledger system mostly related to cryptocurrencies but with far
more potential, is one of the newest and most well-liked technologies. It
impacts and modifies the political communication system, resulting in a
new discourse style where the key concepts are transparency, openness,
trust, and immutability. This study aims to look into how blockchain
technology impacts democratic and political discourse practices.

Generally speaking, speech is a social practice that changes and
reflects reality. Transparency, trust, and responsibility are no longer
merely philosophical or ethical terms; they are now used to legitimize
authority in modern political discourse. In light of this, it is crucial to look
at current debates around technology, especially blockchain, which
blends technical jargon with political catchphrases. A new semantic
network of political language is being created as terms like “open
registry,” ,immutability of records,” ,decentralization,” and ,digital
trust” are used more frequently in government reports, party programs,
and political pronouncements.

The debate over blockchain as a political communication tool
began in 2008 when Satoshi Nakamoto released a manifesto titled
“Bitcoin: A Peer-to-Peer Electronic Cash System,” [5] which established
the framework for distributed trust systems. At first, the economics was
the primary concern. However, blockchain technology started to gain
traction as a reliable tool for more social institutions in the first ten years
of the decade.

Don Tapscott, who co-wrote the book Blockchain Revolution [7]
with his son Alex Tapscott, was the first to recognize that blockchain
technology may revolutionize governance, democracy, and
transparency. Their “Internet of Value” concept provided a theoretical
framework for additional philosophical and political analysis.

Then, in the context of examining digital discourses and
specialized terminology, interest in blockchain surfaced in linguistic
discourse. The writings of Paul Chilton [2] and Teun van Dijk [3]
established the groundwork for comprehending technological discourse
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as a tool of control, ideology, and power, even though they have nothing
to do with blockchain. In the context of blockchain, modern scholars like
Tatiana Bazzichelli [1] investigate the connection between technology,
activism, and novel forms of political engagement.

In her book “The Age of Surveillance Capitalism” [8] Shoshana
Zuboff proposed the idea of a “digital panopticon”. Although critical of
digital transformation, she paradoxically encourages a conversation
about alternative methods of organizing trust in the digital age, including
through decentralized systems such as blockchain. Estonia, Georgia, and
Uruguay were the first countries in political practice to try to use
blockchain for governance and elections. Since 2016-2017, these issues
have been widely discussed in the media and scientific publications. For
example, Wojciech Minkiewicz, in his article “Blockchain Technology as
an Electoral Support Tool: Use in National and Local Elections,” [4]
analyzes the use of blockchain technologies to support elections in
national and local elections. L.ukasz Sawicki in his article “Blockchain as
a process of decision-making and election” [6] examines the potential
application of blockchain technologies in decision-making and election
processes. Therefore, the history of blockchain discourse shows how
technological advancements are shaped into political and linguistic
constructions, which endows them with symbolic meaning and shapes
broader notions of legitimacy, fairness, and transparency.

As a result, the tech community began discussing blockchain. As
time passed, however, its expressions started to spread throughout
society, shifting and adapting to political discourse demands. Such terms
as “digital public sphere,” “transparent voting,” and “trust technologies”
have acquired symbolic resonance. These terms are commonly used
concerning reforms, democratic transitions, and the fight against
corruption, according to an analysis of current media discourse.
Examining the pragmatic functions of the words - such as mobilization,
persuasion, and legitimization of change - and their semantics is crucial.

The means of political communication via blockchain have grown
in importance within the discourse on transparency. For instance,
Georgia has been aggressively recording property rights using
blockchain, which has decreased corruption and improved the state’s
reputation as an “open state.” The world media has extensively used
various digital tools, such as blockchain. Estonia’s e-Estonia agenda is
one of the bright examples of innovative democracy. These methods
demonstrate how technology has evolved from a tool to a representation
of modernization, accountability, and transparency.
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The pragmatism of blockchain political discourse is that
blockchain-related linguistic units fulfill pragmatic tasks as they
demonstrate innovation, build trust, and reduce social tensions. Such
expressions rarely convey technical content. Instead, they serve as
rhetorical tools to create ideas about openness, controllability, and
modernization of the political process.

For instance, politicians’ statements and speeches about using
blockchain technologies in the election process might not match their real
technological goals. These declarations are often used as a symbolic
gesture to distance themselves from long-standing fraud and corruption
activities. Blockchain is, therefore, becoming a symbol of transformation
in public discourse, representing a shared vision of a new, “clean” digital
era. This is more than simply a technical fix.

The communication situation - who is making these assertions,
under what conditions, and for what reason - must be considered
pragmatically. Referencing blockchain, politicians and governments are
frequently portrayed as technocrats and reformers. In this situation,
technical discourse serves as a symbolic capital resource that gives new
political initiatives legitimacy. By lowering the demand for quick fixes,
technology discourse serves as a source of symbolic capital in this
situation, legitimizing new political initiatives.

Blockchain discourse facilitates the development of new mental
models of democratic processes. People are beginning to consider the
immutability of judgments, transparent chains of action, and automated
control. Terms like “open voting system” and “immutable registry” help
people remember that digital solutions are incorruptible. These changes
in thinking are particularly crucial in nations whose institutions are not
trusted. Thus, technological rhetoric is used to fight traditional political
skepticism.

Blockchain technology is nominalized in syntax and semantics,
defining technological and objective processes. This results in the impact
of “objectivity” and “science,” which are frequently employed in political
marketing. The consistent use of passive language constructions like
“information is not changed” or “data is stored” strengthens the idea of
neutrality by concealing the activity topic and placing accountability on
the system. Simultaneously, the discourse vocabulary blends ethical
ideas like accountability, fairness, and transparency with contemporary
technologies to produce a new hybrid form of political speech.

Therefore, the study of blockchain integrates computer science,
linguistics, political science, and sociology. From a linguistic perspective,
examining the new language, metaphorization of procedures, and
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discursive portrayal of technologies as social actors is intriguing. The
social sciences investigate how this discussion affects public trust,
decision legitimacy, and voting behavior. This interdisciplinarity offers
fresh viewpoints for language scholars, particularly those who study
digital linguistics.

Thus, blockchain technologies are changing not just the
technological framework of political procedures but also the terminology
that is employed to characterize them. Popular latest conversations about
openness, transparency, and trust have led to a new way of looking at
democracy as a digital, decentralized, and citizen-controlled system.
Linguistic features, such as terminology and syntactic structures,
improve the legitimacy function of blockchain. Linguistic analysis is
especially crucial in these circumstances because it enables us to see how
language produces a new political reality in addition to a description. As
a result, the blockchain discourse is more than just a trendy term; it is a
crucial component of the contemporary communication system that calls
for a methodical linguistic analysis.

REFERENCES

1. Tatiana Bazzichelli. Aesthetics of Common Participation and Networking
Enterprises. URL:
https:/ /www.academia.edu/346625/ Aesthetics_of Common_Participatio
n_and_Networking Enterprises

2. Paul Chilton (2004). Analysing Political Discourse; Theory and Practice.
URL: https:/ /voidnetwork.gr/wp-content/uploads/2016/10/ Analysing-
political-discourse-Theory-and-Practice-by-Paul-Chilton.pdf

3. Teun van Dijk (2006). Discourse and manipulation. URL:
https:/ /journals.sagepub.com/doi/10.1177/0957926506060250

4. Wojciech Mincewicz (2023). Technologia blockchain jako narzedzie
wspomagajace glosowanie: wykorzystanie w wyborach ogélnokrajowych i
lokalnych. URL: https:/ /surl.li/bpsole

5.  Satoshi Nakamoto (2008). Bitcoin: A Peer-to-Peer Electronic Cash System.
URL: https:/ /bitcoin.org/bitcoin.pdf

6. Lukasz Sawicki (2022). Blockchain a procesy decyzyjne i wyborcze. URL:
https:/ /czasopisma.beck.pl/pl/czasopisma/pnt/archiwum/2022/2/bloc
kchain-a-procesy-decyzyjne-i-wyborcze?utm_source=chatgpt.com

7. Don Tapscott (2016). Blockchain Revolution. URL:
https:/ /dl.acm.org/doi/10.5555 /3051781

7.  Shoshana Zuboff (2019). The age of surveillance capitalism: the fight for a
human future at the new frontier of power. New York: Public Affairs. URL:
https:/ /surli.cc/toxeon

166


https://www.academia.edu/346625/Aesthetics_of_Common_Participation_and_Networking_Enterprises
https://www.academia.edu/346625/Aesthetics_of_Common_Participation_and_Networking_Enterprises
https://voidnetwork.gr/wp-content/uploads/2016/10/Analysing-political-discourse-Theory-and-Practice-by-Paul-Chilton.pdf
https://voidnetwork.gr/wp-content/uploads/2016/10/Analysing-political-discourse-Theory-and-Practice-by-Paul-Chilton.pdf
https://journals.sagepub.com/doi/10.1177/0957926506060250
https://surl.li/bpsole
https://bitcoin.org/bitcoin.pdf
https://czasopisma.beck.pl/pl/czasopisma/pnt/archiwum/2022/2/blockchain-a-procesy-decyzyjne-i-wyborcze?utm_source=chatgpt.com
https://czasopisma.beck.pl/pl/czasopisma/pnt/archiwum/2022/2/blockchain-a-procesy-decyzyjne-i-wyborcze?utm_source=chatgpt.com
https://dl.acm.org/doi/10.5555/3051781
https://surli.cc/toxeon

Oxcana IYBPOBA,
KaHAMAaTKa (pUToIorivHmx HayK, JOLeHTKa,
beprsHcpkmit fep>xaBHUI ITeJarOrYHm YHIBEepCUTET

PECULIARITIES OF TEACHING ENGLISH TO CHILDREN OF
UKRAINIAN REFUGEES IN POLAND: EDUCATIONAL AND
PSYCHOSOCIAL ASPECTS

In February 2022, russia launched a full-scale invasion of Ukraine,
millions of Ukrainians had to leave their homes and seek safety in
neighboring nations. One of the first nations to accept a sizable influx of
Ukrainian refugees, including numerous school-age children, was
Poland. These kids have had to adjust to a new environment while
learning Polish so they may attend local schools, as well as deal with the
war trauma and the loss of loved ones. Teaching English to Ukrainian
children is especially crucial since it serves a purpose beyond school
alone: it helps them socialize, adapt to different cultures, and receive
psychological support. This paper is based on actual experiences teaching
English to youngsters who are Ukrainian refugees in Poland. This study
looks at a thorough method of structuring the educational process that
considers every student’s unique requirements and situations.

It is important to note that numerous pedagogical and
psychological research demonstrate that children who have been
subjected to conflict and forced migration have complicated psycho-
emotional issues when it comes to the psychological components of
refugee children’s education. Increased anxiety, emotional instability,
memory and attention issues, difficulty establishing social connections,
and a loss of stability and security are some of the ways how post-
traumatic stress disorder (PTSD) affects cognitive functions and learning
process. For example, in the work edited by P. Andreienkova et al. it is
emphasized that children who have survived hostilities and forced
displacement often face profound emotional and behavioral problems.
The authors emphasize the need for a comprehensive approach to
assisting such families, including psychological support, social
adaptation, and pedagogical support. They emphasize that practical
assistance requires close cooperation between teachers, psychologists,
and social workers to create a safe and supportive environment for
children [4]. In “The Psychology of the Russian-Ukrainian War: An Inside
Look”, the authors focus on the fact that war affects all aspects of society,
especially the psychological state of children. The materials emphasize
that children who have witnessed or participated in hostilities may
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experience fear, anxiety, depression, and other psycho-emotional
disorders. It is recommended to introduce special programs of
psychological rehabilitation and adaptation for refugee children,
including individual and group therapy, art therapy, and other methods
of work [3]. All these factors significantly impact the educational process
and require a unique approach from teachers.

Ukrainian children in Poland face two different linguistic
situations: their native Ukrainian language as the basis of identity and
connection to home, Polish as a tool for integration and schooling, and
English as an additional language for learning and a potential resource
for the future. In this situation, in which more than one language is used,
there are obstacles (e.g., cognitive overload, language interference) and
opportunities (e.g., development of metalinguistic awareness, cognitive
flexibility).

In such situations, working with refugee children using the
principles of Trauma-Informed Pedagogy is particularly helpful. Its
methods include important aspects such as building sure and innocuous
relationships between teachers and students, as well as creating a secure
physical and emotional atmosphere, developing self-regulation and
emotional resilience, supporting students’ sense of community and
belonging, and reinforcing students’ strengths and resilience.

The research is based on personal pedagogical experience we have
had while working with Ukrainian refugee children in Poland. This
experience included continuous observation of the learning process
during 2023-2025; analysis of teaching materials and methods; informal
conversations with students and their parents; and reflection on my own
pedagogical practice and its results.

Research results: practical aspects of teaching.

Organising the educational space. Immigrant children’s physical and
emotional surroundings determine the conditions for their successful
learning. The visual design of classrooms should incorporate elements of
Ukrainian culture and symbolism, including flags, traditional ornaments,
and portraits of well-known Ukrainians; educational materials and
posters in both Ukrainian and English; and maps of Ukraine that
highlight the cities from which students are drawn. Flexible desk
arrangements that make it simple to switch between spaces for various
activities, the establishment of “cozy places” for relaxation and self-
control, and enough room for outdoor games and physical exercise are
all examples of structural organization. Rituals and routines include
saying hello and goodbye in Ukrainian and English, having a predictable
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activity schedule, and setting aside specific times to share news and
express emotions.

Adapting teaching materials and methods. Culturally relevant content
includes comparing cultural phenomena in English, Polish, and
Ukrainian, utilizing well-known Ukrainian cultural references to clarify
English concepts, combining English texts and stories about Ukraine and
establishing “bridges” between the Polish and Ukrainian educational
systems, comparing terminology and methodological approaches to
those that students are used to, and assessing the degree of English
language competency based on the Ukrainian school curriculum. The
combination of different movement and physical activities in the English
language learning process, the permanent usage of various visual aids,
including pictures, movies, and diagrams, and the use of music, rhythm,
and songs as memorization aids are all components of the multimodal
teaching approach. Different psychological readiness levels for learning,
task customization to meet students' needs and skills, and flexibility
regarding learning pace are all considered in a differentiated approach.

Integrating psychosocial ~support into the educational process.
Developing communication and empathy skills through role-playing,
acquiring English words with the help of which students can brightly
express their emotions and feelings, and utilizing narrative to tackle
complex emotional subjects are all examples of emotional literacy
through language - fostering mutual support and learning, establishing
a sense of community in the classroom through cooperative projects
highlighting shared interests and objectives, and celebrating Ukrainian
and foreign holidays in English. In our opinion, in such situations
teachers may build resilience by using language in activities like writing
about accomplishments and strengths, sharing tales of overcoming
challenges, and creating future goals and projects. Teachers should also
think about potential triggers, such as carefully picking discussion topics
and materials. Avoiding noises and activities that come as a surprise, and
being ready to change the lesson plan in response to students” emotional
responses are the other important components of this process.

Challenges and ways to overcome them.

Psycho-emotional challenges. Anxiety and its effects on learning
include abrupt emotional outbursts, disengagement, and difficulty
focusing. Help should include a flexible approach to education, the use
of “time outs,” and psychological consultations. The symptoms of
homesickness include depression, a lack of drive, and thoughts of going
back. In such cases it is helpful to include fostering emotional expression,
keeping connections with Ukraine, and emphasizing the good things
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about the new experience. Planning anxiety, a dread of change, and
trouble creating goals are all signs of future uncertainty. Some solutions
are setting short-term learning objectives, discussing potential future
events, and highlighting the importance of learned abilities in all
circumstances.

Linguistic and educational challenges. Cognitive overload is
associated with the simultaneous learning of several languages, which
has the following symptoms: language mixing, slower learning, and
fatigue from language classes. Here, it is worth paying attention to a clear
distinction between language systems and comparative analysis, not
forgetting the interference phenomenon. The difference between the
curricula in Ukraine and Poland is that students have gaps in their
knowledge and different expectations regarding the learning format, so
it is important that children receive individual diagnostics, additional
materials to fill in the gaps, and gradually integrate into the Polish
education system. another problem is the uneven level of knowledge in
the group, which manifests itself in such things as different speeds of
completing tasks and lack of motivation due to comparison with others.
Solutions include differentiated tasks, small group work, and
individualized learning trajectories.

Results and effectiveness of the approach.

Academic outcomes. Analyzing our own experience, it is worth
mentioning that the progress in learning English that can be observed
when using all the above methods includes the development of
communication skills and readiness to communicate in English;
expansion of vocabulary, especially in emotionally significant areas;
successful acquisition of grammatical structures through contextual
learning. This can be used to develop skills in other areas, such as
improving general learning strategies and increasing metalinguistic
awareness, which contributes to learning Polish and developing critical
thinking by learning about cultural differences. In addition, preparation
for entry into the Polish education system can include the information
about European educational practices, developing independent learning
skills, and adapting to different types of assessment.

Additionally, the psychosocial component has changed. Reduced
classroom anxiety, improved self-regulation abilities, and a greater
capacity for ambiguity are all indicators of emotional stability. Feeling a
part of a community, incorporating aspects of Ukrainian culture into new
experiences, and developing a hybrid cultural identity with a positive
outlook on Poland and the world are all signs of developing a new social
identity. Retrieving a sense of routine and normalcy can be achieved by
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establishing an expected, evident, and safe environment, integrating
educational activities into real life, and concentrating on further
development and goals. Resilience becomes possible while rephrasing
painful events through language, learning coping cases, and crafting a
positive life narrative.

Therefore, the paper’s results demonstrate the efficacy of an
integrated strategy incorporating culturally relevant instruction,
communicative language learning, trauma-informed pedagogy, and
psychological support. This thoroughness can concurrently meet kids'
social, psychological, and academic needs.

Thus, teaching English to Ukrainian refugee children in Poland is
a complex process that includes and applies more than just the standard
language teaching techniques. During the process of forced relocation
and adjustment to a new nation, language instruction turns into a place
of socialization, psychological support, and cross-cultural
communication. Experience has shown that a successful teaching
strategy incorporates the following elements: the use of culturally
appropriate materials and methods; flexibility and individualization of
the learning process; consideration of the multilingual context and the
difficulties of learning multiple languages at once; the establishment of a
safe physical and emotional environment; and the principles of trauma-
informed pedagogy in language learning. This all-encompassing strategy
helps students learn English. Additionally, it aids in their psychological
recovery, social identity formation, and successful adjustment to a new
nation. In addition to being a place where Ukrainian children may learn,
English lessons help them regain a sense of normalcy, feel like they
belong, and gradually incorporate their horrific experiences into a new
narrative about who they are and where they are headed.
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Bepnsgrcbkmi nepxaBHUM MearoryHUi YHiBepCUTeT

PHONETIC DIFFICULTIES OF UKRAINIAN STUDENTS IN
LEARNING ENGLISH PRONUNCIATION

Learning a foreign language always involves numerous linguistic
barriers, especially at the phonetic level. For Ukrainian students, who try
to master correct English pronunciation is a difficult and multifaceted
process that needs a deep understanding of the phonetic features of both
languages, conscious practice, and targeted methodological work. The
problem of correct pronunciation is not only a matter of articulation but
also of listening comprehension, which directly affects students'
communication skills.

The relevance of the study of phonetic difficulties is due to the need
to develop effective methods of teaching pronunciation that would take
into account the specifics of students” native language and help to
overcome phonetic interference.

The study aims to analyze and classify Ukrainian-speaking
students” phonetic difficulties when learning English pronunciation. The
study was conducted using various methods: observation of students'
speech, audio recordings of pronunciation, and acoustic analysis. In
addition, students were interviewed about their experience of learning
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pronunciation, errors in phonetic training were analyzed, and linguistic
analysis of audio materials was used.

Phonetic interference is the process of mutual influence of the
phonetic systems of different languages, which results in deviations from
the norms of the language being studied. Ukrainian-speaking students
face specific difficulties due to the fundamental differences between
Ukrainian and English phonetic systems.

Ukrainian has a relatively simple phonetic system compared to
English. Its main characteristics include a clear correspondence between
spelling and pronunciation, a complex system of soft and hard
consonants, a limited number of phonemes, and relatively predictable
stress. This greatly facilitates the process of learning the correct English
pronunciation by Ukrainian speakers but also creates difficulties when
switching to English, where there is considerable variation in the
pronunciation of words.

In turn, the English phonetic system is characterised by much more
complex parameters: a wide range of vowel sounds, a complex system of
vowel reduction, irregularity of the relationship between spelling and
pronunciation, complex consonant clusters, and variability of stress and
intonation. Because of this, Ukrainian-speaking students face many
difficulties pronouncing certain sounds and phrases.

One of the biggest problems for Ukrainian-speaking students is the
difference in pronunciation of vowel sounds between the two languages.
English contains many more vowel phonemes than Ukrainian, which
makes it challenging to articulate correctly. In Ukrainian, the length of a
vowel is not a distinguishing factor, while in English, it can change the
meaning of words (e.g., ‘ship” - ‘sheep’). English learners often cannot
notice the difference between short and long vowels, leading to
misunderstandings in communication. In English, diphthongs ([a1], [e1],
[01], etc.) and triphthongs are widely used, which are not present in
Ukrainian. Ukrainian-speaking students often try to pronounce them as
separate vowels, disrupting the natural sound. In English, unstressed
vowels are usually reduced to the sound [o] (schwa), which is atypical for
the Ukrainian language. Ukrainian-speaking students often pronounce
unstressed vowels too clearly, which gives their speech an ‘accented’
character.

Some English consonant sounds have no analogs in Ukrainian, for
example, [0] (voiceless intervocalic), [0] (voiced intervocalic), and [w]
(labial approximant). They are usually replaced by Ukrainian sounds: [0]
— [c], [8] — [3] or [a], [w] — [B], which distorts the pronunciation. English
contains complex consonant sequences (‘street’, “texts’) that are atypical
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for Ukrainian. Students can sometimes use extra vowel sounds between
consonants or omit some sounds. In Ukrainian, voiced consonants at the
end of words are silenced, whereas in English, they retain their voicing
(‘bad” is pronounced [beed], not [beet]). This causes difficulties in
reproducing the correct pronunciation of words.

Mastering phonetic transcription is another difficulty. Ukrainian
students often struggle to understand the transcription symbols, correlate
the symbols with correct pronunciation, and transcribe words
independently. To enhance and master the pronunciation of English
learners, they should be advised and encouraged to work with phonetic
teachers, use specialized pronunciation training applications, practice
phonetic transcription, and listen to actual audio recordings regularly.
Only through theoretical understanding, active practice, and an
integrated approach to teaching English pronunciation can phonetic
challenges be overcome.

Apart from the aforementioned phonetic issues, Ukrainian-
speaking students frequently encounter other challenges that hinder their
ability to pronounce English. Aspiration of the deaf explosive consonants
[p], [t], and [K] is one instance. These sounds, like those in the words pat,
top, and cat, are spoken with a bit of breath in English but not in
Ukrainian. This may cause native speakers to understand things
differently. Another challenge is creating seamless word transitions
when combining English sounds. The words “go on” and “law and
order,” for instance, are pronounced ““gouv won” and “lo: r on o:do,”
respectively. It can be challenging to understand Ukrainian if students
linger too much between sentences.

In addition, the attempt to understand English words according to
their spelling is a common issue for Ukrainian students, as their
language’s written form and natural sound are almost the same. For
instance, they might pronounce the word “knock” as [knok] instead of
[nok]. Another difference is the length of voiced and unvoiced
consonants. Because the English vowel “bad” (bee:d) is longer than “bat”
(beet), students frequently fail to notice this distinction. Lastly, reducing
unstressed syllables and accurately place stress might be difficult. Finally,
reducing unstressed syllables and placing stress correctly are very
challenging tasks. Ukrainian learners may pronounce syllables too
clearly, which makes their speechlessness natural. For example, many
people pronounce the word comfortable as [kam'fa:rtabl], but the correct
pronunciation is ['kamftobl]. These elements make learning English
pronunciation more complex, so paying attention to them is important
when learning.
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Listening to native speakers and mimicking their pronunciation
are the best ways to learn English's phonetic quirks. Students are
recommended to regularly use audiobooks, podcasts, movies, and video
courses in the original English language. It is crucial to imitate the
articulation, rhythm, and intonation patterns of native speakers by
repeating and listening and communicating with native speakers.

One more effective way to enhance English pronunciation is the
usage of phonetic exercises as much as possible, especially articulation
exercises for the mastering of such complex sounds as [0], [0], [w].
Another helpful method is to record one's pronunciation and compare it
with the provided examples. Reading aloud while practicing phonetic
analysis helps identify and correct typical mistakes.

Quick feedback can be received thanks to online applications and
mobile programs for pronunciation training, such as Forvo or Elsa Speak.
Working with phonetic transcription is also practical, as it helps students
get used to the features of vocalism and consonantism in English.
Interactive exercises, such as phonetic games and competitions for correct
pronunciation, make learning more engaging and effective.

Therefore, the phonetic issues that Ukrainian-speaking pupils
have when learning English are complicated and call for an all-
encompassing strategy. The primary challenges derive from the notable
distinctions between the two languages’ phonetic systems. Vowel and
consonant sounds, speech rhythm, intonation patterns, and vowel
reductions are some variations. The most frequent errors include
incorrect sound articulation, mispronouncing consonant clusters, stress
distortions, and using English instead of comparable Ukrainian
phonemes.

Different strategies, including active listening to native speakers,
articulation exercises, phonetic transcription, and specialized audio
materials, are required to address these issues. Students” abilities will be
significantly enhanced by examining their pronunciation, implementing
phonetic training into the teaching process, and practicing frequently.
The usage of communicative training is also dramatic since it helps to
master proper pronunciation in speech. So, a thorough approach,
permanent practice, and the usage of modern tools can assist students in
overcoming phonological difficulties. As a result, their language and
general communication skills will improve.
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PRZESTRZEN JEDNOSCI: UNIKALNE DOSWIADCZENIE
ADAPTAC]JI UKRAINSKICH UCHODZCOW W POLSCE

Tysigce ukrainskich rodzin stoi przed trudnym zadaniem
zachowania swojej tozsamosci kulturowej, zdrowia psychicznego,
przysztoéci i fizycznego przetrwania w wyniku wydarzen
geopolitycznych spowodowanych agresja Rosji na Ukraine. W
Bydgoszczy  (Polska)  powstala  wyjatkowa  organizacja o
nazwie “Swietlica Ukrainiska”, ktora stala sie czyms$ wiecej niz tylko
o$rodkiem pomocy dla uchodzcow.

Historia organizacji siega czasow bezposrednio po inwazji na
pelna skale, kiedy stalo sie jasne, ze ukrainskie rodziny potrzebuja nie
tylko tymczasowej pomocy, ale takze kompleksowego systemu wsparcia.
Zalozyciele ”Ukrainskiej Swietlicy”l - Liliia Zahnitko i Stefan
Pastuszewski - zebrali sie razem, rozumiejac, ze adaptacja i integracja
powinny by¢ tak stopniowe, humanitarne i kompleksowe, jak to tylko
mozliwe.

Dziatania edukacyjne organizacji s niezwykle
wieloplaszczyznowe i wykraczaja daleko poza tradycyjna edukacje.
Kursy jezyka angielskiego i polskiego sa zaprojektowane z glebokim
zrozumieniem stanu psychicznego os6b, ktére przezyly traumatyczne
doswiadczenie wojny. Kazda lekcja ma na celu nie tylko opanowanie
stownictwa lub gramatyki, ale takze stworzenie bezpiecznej przestrzeni
komunikacyjnej, w ktorej dzieci i dorosli moga czu¢ sie bezpiecznie,
otworzy¢ sie i przezwyciezy¢ leki.

Zajecia z matematyki maja na celu nie tylko wydiuzenie procesu
uczenia sig, ale takze rozwijanie logicznego myslenia, kreatywnosci i
umiejetnoéci analizowania. Nauczyciele stosuja innowacyjne metody
dostosowane do stanu psycho-emocjonalnego dzieci, ktére doswiadczyty
stresu zwigzanego z przymusowym wysiedleniem.

176


https://journals.bdpu.in.ua/index.php/ped/issue/view/55

Projektowanie graficzne stalo sie wyjatkowym obszarem
kreatywnego rozwoju. Dzieci uczg si¢ ré6znych technik, od klasycznego
rysunku po grafike komputerowa. Zajecia pomagaja nie tylko opanowac
umiejetnoéci techniczne, ale takze znalez¢ wlasny tworczy glos i wyrazié
emocje poprzez sztuke, ktéra jest istotnym narzedziem terapeutycznym.

Chér “Szmaragdy” jest szczegélng duma “Ukrainskiej Swietlicy”.
Zajecia muzyczne pomagaja dzieciom i mlodziezy nie tylko rozwinaé
koordynacje fizyczna i muzykalnos¢, ale takze poczué rados¢ z ruchu i
jednosé¢ zespotu. Repertuar obejmuje zaréwno klasyczne ukrairiskie
pieéni ludowe, jak i wspdlczesne, co pozwala nam zachowaé nasze
dziedzictwo kulturowe i jednoczesnie by¢ aktualnym.

Klub teatralny stal sie prawdziwym centrum twodrczego
spelnienia. Dzieci i mlodziez majg okazje nie tylko uczy¢ si¢ umiejetnoéci
aktorskich, ale takze tworzy¢ wlasne przedstawienia, ktére czesto
poswiecone sa Ukrainie, jej historii i kulturze. Teatr staje sie waznym
narzedziem wyrazania siebie i komunikacji.

Szkolenie = przedszkolakéw  jest =~ osobnym = obszarem
priorytetowym. Dla najmlodszych uczestnikéw opracowano specjalny
program, ktéry obejmuje tagodng adaptacje do procesu edukacyjnego,
rozwoj umiejetnosci motorycznych, logicznego myslenia i umiejetnosci
komunikacyjnych. Zajecia odbywaja sie w formie gry, dzieki czemu
nauka jest naturalna i przyjemna.

Wsparcie psychologiczne jest podstawa pracy “Ukrainskiej
Swietlicy”. Psychologowie i logopedzi zapewniaja doglebna prace
indywidualng i grupowa. Metody przezwyciezania skutkéw urazéw
psychicznych, rozwijania umiejetnoéci komunikacyjnych i korygowania
zaburzen  mowy s3  opracowywane z  uwzglednieniem
najnowoczedniejszych technik psychoterapeutycznych.

Kierunek kulturalny i artystyczny wykracza daleko poza zwykle
amatorskie dzialania artystyczne. Grupy muzyczne dla réznych grup
wiekowych staja sie Zywym mechanizmem zachowania i promowania
kultury ukrainiskiej. Repertuar obejmuje zaré6wno piesni ludowe, jak i
wspolczesne kompozycje, co pozwala nam pokaza¢ wszechstronnosé
ukrainskiej tradycji muzycznej.

Szczegoblna atrakejg organizacji sa réznorodne formy wypoczynku.
Wycieczki na lono natury - splywy kajakowe, piesze wedréwki,
zwiedzanie - to nie tylko sposéb na aktywny wypoczynek. To okazja do
jednoczenia spoltecznosci, dawania dzieciom i dorostym poczucia
wsparcia, radosci i jednoéci. Programy wycieczek po polskich miastach
pozwalaja nie tylko pozna¢ nowy kraj, ale takze poréwnac¢ tradycje
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kulturowe i znalez¢é wsp6lng plaszczyzne miedzy ukrairiska i polska
spotecznoscia.

Waznym aspektem dziatalnosci jest stata komunikacja z lokalna
spolecznoscia polska. “Ukraifiska Swietlica” organizuje wymiany
kulturalne, wspdlne wydarzenia i prezentacje, ktére pomagaja
przetamywacé stereotypy, budowaé zrozumienie i wzajemny szacunek.
Kazdy wystep zespolu muzycznego, kazda prezentacja prac twoérczych
to mala misja dyplomatyczna.

Organizacja zapewnia kompleksowe wsparcie nie tylko dzieciom,
ale takze rodzicom. Prowadzone s3 konsultacje w zakresie adaptacji,
zatrudnienia i integracji spotecznej. Stworzono przestrzeni wzajemnego
wsparcia, w ktérej kazdy moze uzyskac porade, wsparcie emocjonalne i
praktyczng pomoc.

Wyijatkowosé projektu polega na jego kompleksowym podejsciu.
“Ukrainska Swietlica” nie tylko $wiadczy ustugi ale tez tworzy
ekosystem wspierajacy, rozwijajacy i zachowujacy tozsamosc¢ kulturowa.
Edukacja, psychologia, sztuka, wypoczynek - wszystko jest polaczone w
spojny system majacy na celu najbardziej przyjazng i skuteczng
integracje.

Doswiadczenie organizacji dowodzi, ze prawdziwa integracja to
znacznie wiecej niz procedury administracyjne. To glebokie ludzkie
wsparcie, szacunek dla indywidualnosci kazdej osoby oraz tworzenie
przestrzeni do rozwoju i samorealizacji. Nawet w trudnych warunkach
przymusowej migracji mozliwe jest zachowanie godnosci, nadziei i
wiary w przyszlos¢.

“Ukrainska Swietlica” stala sie czyms wiecej niz tylko organizacja
pomocowa. To zywy organizm ukrainskiej spolecznoéci w Polsce,
przestrzen solidarnosci, kreatywnosci i wzajemnego wsparcia. Kazdy
dzien pracy organizacji to maly cud przekuwania bélu i niepewnosci w
szanse i nadzieje. Ten projekt jest zywym przykladem tego, jak ludzka
troska, profesjonalizm i miloé¢ moga tworzyé cuda. “Ukrairiska
Swietlica” nie tylko pomaga ludziom w adaptacji - inspiruje, wspiera,
rozwija i zachowuje to, co najlepsze w ukrainskiej spotecznosci - jej
kulture, tradycje, ducha wolnosci i kreatywnosci.

Perspektywy rozwoju “Ukrainiskiej Swietlicy” wykraczaja daleko
poza pomoc lokalna. Organizacja stopniowo przeksztalca sie w centrum
metodologiczne, ktérego doswiadczenie moze by¢ wdrazane w innych
krajach  europejskich. Zesp6t opracowuje unikalne metody
psychospolecznej adaptacji dzieci i rodzin w trudnych warunkach
migracyjnych, ktére moga by¢ przydatne dla wielu organizacji
humanitarnych.
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Miedzynarodowe znaczenie projektu polega na
zademonstrowaniu skutecznego modelu integracji uchodzcéw opartego
na poszanowaniu ludzkiej godnosci, tozsamosci kulturowej i
indywidualnych potrzeb. “Ukraifiska Swietlica” pokazuje $wiatu, ze
przymusowa migracja jest nie tylko wyzwaniem egzystencjalnym, ale
takze szansa na rozwdj osobisty i spoleczny, miedzykulturowe
zrozumienie i solidarnos¢.

Waznym elementem sukcesu “Ukrainiskiej Swietlicy” sa sieci
partnerskie. Organizacja aktywnie wspélpracuje z lokalnymi
instytucjami edukacyjnymi, stuzbami miejskimi, polskimi organizacjami
pozarzadowymi i miedzynarodowymi fundacjami. Wspétpraca ta
pozwala nie tylko rozszerzy¢ mozliwosci wsparcia, ale takze dzieli¢ sie
doswiadczeniami i wdraza¢ innowacyjne podejécia do adaptacji
spolecznej.

Na szczegblng uwage zastuguje ruch wolontariacki, ktéry stat sie
podstawa dzialalnoéci “Ukrainiskiej Swietlicy”. Troskliwi ludzie -
profesjonalni psychologowie, nauczyciele, artysci i studenci - po$wiecaja
swoj czas i wysiltki, aby wspiera¢ ukrainiskie rodziny. Ich motywacja
wykracza daleko poza obowiazki zawodowe - jest to glebokie
zrozumienie ludzkiej solidarnosci i che¢ pomocy tym, ktérzy znajduja sie
w trudnej sytuacji zyciowej.

Organizacja jest finansowana z dotacji, darowizn charytatywnych
i programéw partnerskich. Kazda zebrana zlotéwka czy euro zamieniana
jest na konkretng pomoc: materialy dydaktyczne dla dzieci, wyposazenie
pracowni kreatywnych, srodki na wsparcie psychologiczne, wypoczynek
i wycieczki.

Unikalny —projekt “Ukrairiskiej Swietlicy” jest zywym
swiadectwem tego, ze czlowieczenstwo, profesjonalizm i kreatywnos¢
moga przeksztalcié wyzwania w szanse w najtrudniejszych
okolicznos$ciach. Organizacja demonstruje nie tylko mechanizm adaptacji
uchodzcéw, ale takze zupelnie nowy sposéb wspierania 0sob
wewnetrznie przesiedlonych poprzez edukacje, sztuke, wsparcie
psychologiczne i zachowanie tozsamosci kulturowej. Kazde dziatanie -
od kurséw jezykowych po studio teatralne - to nie tylko pomoc
spoleczna, ale inwestycja w przyszlo$¢ poszczegdlnych dzieci i calej
ukrainskiej spotecznosci. “Ukraifiska Swietlica” udowadnia, ze
przymusowa migracja to nie koniec, ale nowy, pelen wyzwan i nadziei
poczatek.
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Ipmaa MAJIVIIIIBCBKA,

KaHAMAAT PUTOIOTIYHMX HayK, JOLIEHT
ITpukapriaTcbKuit HallioHaJIbHUV YHiBEPCUTET
imeni Bacwia Credpanmka

®OPMYBAHH I MDKKYJIbTYPHOI KOMITETEHTHOCTI
3ACOBAMM 3APYBDKHOI IITEPATYPU

Y cy4gacHOMY CBiTi, Ie I00aIbHI BUKIIMKYM BUMAralOTh CIIUTBHVIX
3ycWwiIb 1 MOpo3yMiHHSA MDK pisHMMM HapofgaMmy, HIWTaHHSA
MDKKyJIBTypHOI KOMyHiKaIlii cTae o0coOnmBO akTyajbHMM. BoHa
Iepe0adae He JIvIIle 3HaHHS (PAKTiB IIPO iHIII KYJIBTYPH, ajie 1 IIINOoKe
PO3YMiHHS IIiIHHOCTEV, CIIOCOOiB MWCIIEHHS, CBITOITISITHMX OPi€HTHPIB,
o POPMYIOTh HMOBENIHKY MpPeNCTaBHMKIB pisHMX Hamin. SIk 3a3Hadae
®. bariesiy, y mpolieci BUBUeHHS MDKKYJIbTY PHOI KOMYHiKallii TOITiIbHO
30cepepKyBaTyl yBary Ha TaKMX acIleKTax, sSK KyJIbTypHa Tpamuiiisd,
COLiaIbHI YMHHMKM ¥ (QYHKIIl CHOUIKyBaHHS, €THOIICMXOJIOTidHi
ocobmmBocTi, crenudika TesaypycHOI oprasisarlii MOBHO-KYJIBTYpPHOI
CIIUTEHOTY, a TAKOXK 0COOJIMBOCTI, 3yMOBJIeHi caMOIO ITprpozoro MoBu [1].
Y npoMmy koHTeKcTi 3apyOikHa jliTepaTypa BUCTYIIa€ SIK IPUPOIHE Ta
edeKTUBHe cepeloBMIIle I O3HAaVOMJIEHHS 3 LVIMV ABUIIAMV, ajke
XYOOXHIVI TeKCT BOJHOYAC pelpeseHTye KYIbTYpHiI KOOV, MOBHI
0COOIMBOCTL 7  COI[a/IBHO-TICMXOJIOTIYHI MOME/Il ITOBemiHKM, IIO
HpuUTaMaHHI KOHKpeTHOMY CycHiibcTBy. CaMe TOMy BaXINMBO, IIOO
IIKiJIbHA OCBiTa, 30KpeMa IIpenMeT “3apyOixHa JliTeparypa”, BKIIIOUaIa
MDKKYJIBTY PHUVI KOMIIOHEHT, (pOpMyIoUN B YUHIB He JIVIIIe YMTallbKi, a
71 KyJIbTY PHI KOMITETEeHTHOCTI.

INouaTok BMBYeHH: 3apyOLKHOI JIiTepaTypy B IIIKOJIaX OB’ SI3aHIM
i3 Ka3KoI0 - XXKaHpOM, II[0 YHAOYHIOE€ HalliOHaJIbHy KapTUHY CBIiTy W1
MoOpaJIbHi IIiIHHOCTi Hapony. Y 5 KiIaci yuHi 3HaVIOM/IATBCS 3 HapOITHMMNI
KasKaMy PpisHMX HapoOAiB: ANOHCBKOI, HIMEeIbKOIO, aHIJIIVICBKOIO,
apabcpkoo Tomro. lle He smmme mepmmi KpOK [0 CHPWUVHSTTS
XYIOXKHBOTO TEeKCTy $K JITepaTypHOro sBUIA, a ¥ Ileplla crIpoba
miajiory 3 iHIIIOIO KyJIbTypolo. Yepes oOpasn, CroxeTHi JIiHil, cvIMBOIIM Ta
MOpaJIb Ka3Ky Y4Hi Ji3HaI0TbCH, IO CBIT BeJIMKN i Pi3HOMaHITHWM, IIT0
mo0po, XxopoOpicTh, CIIpaBemIMBICTh — YHiBepcasIbHI KaTeropii, Xo4a 7
MOXYTh MaTV Pi3Hi KyJIbTYpPHI IIPOSBL.

Llinikom fomipHO OyAayBaTVi TOAAIBIITY ITPOrpaMy BUBUYEHHS
JiTepaTypy 3 ypaxyBaHHSIM YyKe 3HAVIOMUX CIOXeTiB Ta o0Opasis.
Hanpuwiag, y crapmmx Kilacax MOXKHaA 3allpOIIOHYBaTU — YUHAM
HOBEPHYTHCS O AIIOHCHKOI HapomHOI Kasky MoMorapo, abo XJTomamk-
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IIepCVIK, 3 KOO BOHVI 3HAVIOMVIIVCA ITTe Y 5 KiTaci, i ocMucimiTy 11 rimlitre,
BXXe 3 TIO3NIIT TiTiTKiB. Po3rIaHeMo IpmKiIa, JOCIITHMITEKOI pobOTH,
sgka O moemHyBasla JIiTepaTypO3HaBUMi, KYJIBTYPOJIOIIYHMI Ta
MDKAMCOUIDIIHApHWI mHmigxoay. Take MOCIIIKeHHsS MOXe BK/IIOUaTu
KUIbKa eTarlis:

1. Anasis obpasy camypas y Xasii (JIxi prcy BTiTIOE TOIIOBHMIA
repont? Yu € BiH TUIIOBUM HPeNICTaBHMKOM SIIIOHCHKOI'O YSIBJIEHHS IIPO
BOIHa? TOITIO)

2. Tlomyk i mopiBHAHHSA 00Opa3sy camypas B CydacHMX TBOpax
Jitepatypu abo dimeMax (HampukiIag, B aHiMe, deHTe3i-poMaHax,
icTopuaHMX IpaMax, 30KpeMa B ekpaHisariii Shogun (Crorys, lIsoryh),
ctBopeHin y 2024 poui Pertuen Konpmo Ta I>xactinom MapkcoM Ha OCHOBi
OITHOVIMEHHOIO pOMaHy aMepuKaHChKOro MHNMChbMeHHVKa [IxeriMca
Kiaserta 1975 poky).

3. AHai3 KyJIBTYpHMX CTEPEOTUIIB y 3aXimHOMy 300pa’keHHI
SIrownii, 30KpeMa 4y CIIOTBOPIOIOTH a0O CIIPOIIYIOTh BOHM peajIbHe
YABJIEHH: IIPO AIOHChKE CYCIIUIBCTBO?

4. CwagaHHA  COWCKY  MOP&IbHO-€TMYHMX  I[iHHOCTeVI,
HpuTaMaHHMX caMypalo: BipHICTb, 4ecTb, MY>KHICTb, CaMOIIOXepTBa,
IOVICIIMIDIIHA TOIIIO.

5. INapastenp i3 ykpaiHceKo0O KysnpTyporo (Um Oyym aHastorivsi
pUcH HpuUTaMaHHI yKpalHCBKOMY Ko3alTBy? SIK 300pakeHO KO3aKiB y
HapOIHMX AyMaX, icTopidHIX poMaHax, pijibMax? TOIIO)

B Mexxax Takwmx 3aBHaHb JOpedHO OyJI0 6 TOPKHYTMCS IIOHSTTS
CTepeoTwIliB, #Ki (OPMYIOTECS y MOJIOAMX JIOAeV IIif, BIUIMBOM
BisyaJIbHOI iHQoOpMalil 3 $KOIO BOHM B3aEMOMAIIOTh. 3a3HAuYMMO,
CTepeoTwIIi3allil CIpusA€ OIepaTMBHOMY pearyBaHHIO B TUIIOBUX
CUTYyallisfX 3aBAdgKM aBTOMAaTW3allil IOBEedIHKOBMX MOLeJIevi. HpOTe i1
HeJI0JIiKOM € (pOPMYBaHHS CTiVIKMX KOTHITMBHUX CTPYKTYP, SKi 3 4acoM
BTpadaloTh THYUKICTh i MOXYTb He BillIOBiIaTM peaIbHMM OOCTaBMHaAM
[2]. Came 3 HEeraTMBHVIMY CTEPEOTMIIAMY, SIKi CIIPOIIYIOTH YSIBJI€HHS IIPO
iHmi KysIeTypu BapTO OOPOTVCH, OCKUIBKYM BOHM MOXYTh OOMEXyBaTu
PO3BUTOK MOJIOZIOT'O ITOKOJTiHHS.

He wMeHmI DpomyKTMBHMM BWIOM [JisUIBHOCTI Ha ypoKax
3apyODLKHOI TiTepaTypu Moryia 6 Oy T IpoeKTHA poOOTa, 10 Ilependavae
B3aEMOMII0 MDK BUMTE/IsIMM, 30KpeMa CIIBIIpalllo IIearoris, sKi
BUIKJIQJAIOTh y 5 Kjlaci, Ta BUmMTeIiB cTapinoi mkoinn. Harmpukiiazm, MoxHa
opraHisyBaTu Ipe3eHTallil, Ha SKMX CTapHIOKIaCHVKM aHasli3yIOoTh
CIIPUVIHATTS. Ka3Ky MOJIOIIIVMM YUHSIMM Ta IIPOCTEXYIOTb eBOJIIOLIIO
BJIACHOTO CTaBJIeHH: 10 TeKCTy. Lle criprsaTive He jvire mormbieHoMY
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OCMVCJIEHHIO JIiTepaTy pHOTO MaTepialy, a V1 pO3BUTKY eMIlaTil, HaBMYOK
KPUTWYHOTO aHaJIi3y Ta Mi>KBIKOBOT KOMYHiKaIIil.

MoxeMoO ckasaTy, IO Ha YypoKax 3apyODKHOI JIiTepaTypu
0co0JIMBY yBary BapTO IIPUAUISTY MDKKYJILTYPHOMY IIIXOMY, KUV He
JIVIITe TIOTIMOIIIOE 3HAHHS IIpO iHI KynIbTypw, a 1 popMye HaBUUKMU
HOPIBHSUIBHOIO ~ aHali3y, KPWUTWYHOIO MWCIEHH:S, TOJIEPaHTHOIO
CTaBJIeHHsd [0 [HIOro Ta 3MilHIOE HalliOHaJIbHY iJ€HTUYHICTh YYHIB.
Taxmyt mimxim moemHye MisHaBaIBHY Ta BMIXOBHY (PYHKIIII, CIIpMSIOUn
dopMyBaHHIO UMTABKOI KYJIBTYPM dUepe3 aKTWBi3aIlifo eMOIIifTHOro,
eCTEeTUYIHOTO 11 iHTeJIeKTyaJIbHOTO JIOCBiAy 3moOyBaduiB ocsiTn. binmbire
TOro, IificyMoByroun HarpailtosasHsa H. I'puHuak, BapTo 3ayBakxuTy, 110
BaXTMBOIO YMOBOIO OCOOVICTICHOTO PO3BUTKY yHYHSI € OIopa Ha [iajior,
KU iHTerpye po3yM, 4yTTEBICTb 1 BilacHMM HOCBinm. JlomiHyBaHHS
PalioHaJIEHOTO UM €MOIIiITHOTO CIIPUVIHSTTS TEKCTY BU3HaYa€ IIIVOVHY
VIOTO iHTepmpeTallii, a MOEJHAHHA 3HaHb i3 NPaKTUYHOKI isUIbHICTIO
3abeseuye ycBifjoM/IeHe 3aCBOEHHs JliTepaTypHOro Matepiaiy [3]. Y
IbOMY KOHTEKCTi IICMXOJIOTO-TIearoriuHuil aKIeHT 3MIIlyeTbCcs Ha
PO3BUTOK iHTeJIeKTyaJIbHVMX OIlepallill fK BaXJIVMBOIO UMHHMKA
dopMyBaHHS UNTAITPKOI KOMIIETEHTHOCTA.

3 omsnmy Ha IHe, 3apyOiKHA JliTepaTypa IIOCTae He JIMIIE SK
HaBYaJIbHa AVICIUIVIIHA, a SIK OCOOJIVIBUM IIPOCTip KyJIBTYPHOTO J1iajIory,
y AKOMy IIKOJIApi MOXYTb OCMUCIWTU BJIacHYy ideHTWYHICTE,
HOPiBHIOKOYN 11 3 JOCBIAOM IHIINX KYJIBTYP.

TakuM UYMHOM, MDKKYJIBTYpHa KOMYHIKAllid B OCBITHBOMY
KOHTEKCTi ~ Ile He JIWIIle TeMa, a MeTOOJIOTis, 1110 IIPOHM3Y€E Bech Kypc
3apyOixHoO1 stiTepaTypu. Bin kaskm y 5 xi1aci ;o mmbokoro aHaIiTMYHOTO
TIOCTTi/IKeHHs y CTapliy MKoJI. [HImMY cioBaMy, e NUISX Mi3HaHHS
KyJIBTYpPHOTO pO3MAITTs, B SKOMYy ydYeHb He JIMIIe CIpWUIIMAaE, a 7
aKTMBHO B3a€eMOfi€ 3i cBiToM KynbTypu. Taxum minxim cropuse
dopmMyBaHHIO BceDIYHO PO3BMHEHOI OCOOVCTOCTI, 30ATHOI 0 HiajIory,
PO3yMIHHS Ta TOJIEPaHTHOIO CIIiBiCHYBaHHS y 0araToKyJIbTy PHOMY CBiTi.
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LOST OPPORTUNITY AND RENAISSANCE OF ESPERANTO

All living beings have been communicating in some way since
their birth, but only humanity invented, structured, and compiled
communication into a new, more organised called “Language”, which in
parallel with human evolution has been gaining logic and clear rules.

For today, there are more than 7,000 languages from 134 language
families and most of them aren’t or partially mutually intelligible [5]. So,
mankind faces the question of creating a kind of bridge language or so-
called “lingua franca”, which can help overcome a language barrier
between people from diverse parts of the world. For example, there have
been some languages in different periods of time which can be
considered as lingua franca, such as Latin, Koine (Hellenistic Greek), Old
Church Slavonic, Armeno-Kipchak, Portuguese, Spanish, French,
German, Russian and finally English. Nevertheless, most of them become
a language of international communication though the colonial
background with language and culture imposition among local people.
Therefore, essentially language became not only an instrument for
communication, but an ideological tool for demonstrating some kind of
supremacy over the subjugated nation.

So, 1859 was marked with the birth of a Polish-Ashkenazi Ludwik
Lejzer Zamenhof, who grew up in the polyculture town Belostok where
he was engaged in intercultural dialogue with various representatives of
local ethnicities with their own language, such as Poles, Jews, Russians,
Germans, Byelorussians, Lithuanians, etc., Therefore Mr. Zamenhof.
Despite the fact that he was a polyglot who knew more than 10 languages;
also, he was cosmopolitan or so-called “Man of the world” with the desire
that humankind should speak a common language. In 1887 he published
a fundamental work called “Lingvo internacia” (eng. International
Language), under the pseudonym Dr. Esperanto (eng. Dr. One Who
Hopes), where he presented and described an artificial language
Esperanto.

In 1905 the first World Esperanto Congress took place, where
translators were not required because all participants spoke Esperanto.
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The same year Zamenhof published a book “Fundamento de Esperanto”
(eng. Fundamentals of Esperanto). It was about grammar, which
consisted of 3 tenses, 16 grammar rules of Esperanto without any
exceptions and 3 endings to indicate what member of the sentence it was
(for example, a noun form of word peace is paco, for adjective peaceful is
paca and adverb in its turn peacefully is pace). Also, the book narrated
about constructing a new word from the root word, for example
malpacemulo, this word consisted of the prefix mal- (opposite), pac
(peace), -em (predisposition), -ul (person), -o (noun). So, this language
was supposed to be a new neutral language for international
communication due to its simplicity and the opportunity to become
fluent in less than half a year [4].

Nevertheless, there are pros and cons of Esperanto. Advantages
are:

* You can learn an Esperanto to prepare a framework for learning
languages from Romance and Germanic language families and
vice versa.

¢ You have an opportunity to examine it rapidly on different
platforms, such as Duolingo, Esperantol2.net, Lernu.net, etc.

¢ You can find a lot of books and papers in that language, in
particular in Wikipedia where more than 350 000 articles from
diverse fields of knowledge.

* You can speak approximately with 2 million speakers and 1000
native speakers across the world.

There are also disadvantages in Esperanto, such as:

e  Eurocentristical approach for creating a language, where 90% of
all vocabulary comes from Romance and German families of
languages and only 10% from Slavic languages, Greek, Latin and
others. This fact makes learning this language for a non-
European language speaker person almost impossible.

e Sexism, all the words of which indicate a female person are
derived from male root word. For example, word viro (eng.
person/man) makes words virino (eng. woman).

e Associations with the leftists (anarchists and communists). In
1920-s, where ideas of world revolution were very popular,
concept and idea Esperanto accurately coincided with the values
of left-wing revolutionaries. For example, in this period in China
there was an anarchic cell where Esperanto was used as a
language of. In USSR until The Great Purge Esperanto was also
cultivated and flourished, but after 1937, almost all intellectuals
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of USSR were Kkilled, in particularly esperantists after that
Esperanto-movement in USSR became forbidden [3].

e Threats of forbidding, the same situation with USSR was in Nazi
Germany, where Hitler mentioned in his autobiographical book
“Mein Kampf”, that Esperanto is a global Jewish conspiracy
gaining a world domination, so in the Third Reich esperantists
impersonated themselves as Italians to avoid being executed. In
France all centers and clubs for learning Esperanto were closed.
For this reason, Esperanto had gradually died until Internet-era
which made an effort for a Renascence of Esperanto.

But in 1908, was a moment of history of Esperanto where it even
became a state language. It happened in Neutral Moresnet (Belgian-
Prussian condominium) and the World Congress of Esperanto, the
meeting in Dresden decided that Neutral Moresnet became the world
capital of the Esperanto community. After the World War I in the 1920-s,
in a new formed League of Nations Iranian delegation offered to make
an Esperanto a language of international relations, but during the
meeting’s voting only France voted against, because at the beginning of
XX century French remained a single language of outer affairs [1].

Nowadays, there is an Esperanto town Herzberg am Harz, where
a settlement is fully adapted for Esperanto-speakers and it officially has
a status as «Esperanto-urbo» (eng. Esperanto town) [2].

In 1935, city Odessa erected one of the first monuments to honour
the creator of Esperanto Ludwik Lejzer Zamenhof in the world.

In addition, linguists-enthusiasts have created zonal auxiliary
languages this type of inner bridge language, which can be
comprehensible for a speaker of one language from the family of
languages, so a lot of languages, such as Romance family (Romanid), for
Finno-Ugric (Budonis) for Slavic (Interslavic), Turkic (Ortatiirk), have
been created.

In the modern world languages mostly exist as tools to find a
common ground rather than ideas of global unity or pan-slavistical
ideologies. Nevertheless, there are some non-profit organizations and
online-groups, where people learn and rethink the philosophy, ways to
avoid a war and create a new language which can unite and consolidate
people from the whole world to solve more significant problems, rather
than mutual annihilation.
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LANGUAGE BRIDGES: ADAPTATION OF UKRAINIAN
CHILDREN TO BULGARIAN-LANGUAGE EDUCATIONAL
ENVIRONMENT IN SOFIA SCHOOLS

This paper explores the educational strategies implemented in
Sofia schools to facilitate the adaptation of Ukrainian refugee children to
the Bulgarian language educational environment. It examines how
supplementary language instruction creates effective pathways for
academic integration, cultural assimilation, and psychological
adjustment. By establishing flexible schedules and specialized language
support programs, Bulgarian educational institutions bridge the
linguistic gap between Ukrainian students’ native language
competencies and the language of instruction.

The integration of refugee students into new educational
environments has received significant scholarly attention, particularly
following recent geopolitical events in Eastern Europe. In the Bulgarian
educational context, T. Dimitrova examined the challenges faced by non-
native speaking students in mainstream Bulgarian classrooms. Her
research demonstrated that “targeted language support significantly
reduces the adaptation period for refugee children” [3, p. 52], enabling
them to participate meaningfully in academic activities much sooner than
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those without such support. Similarly, M. Ivanov’s work at Sofia
University revealed that flexible scheduling approaches for language
acquisition resulted in 40% faster integration rates among Ukrainian
children compared to traditional fixed-schedule approaches [4, pp. 118-
120]. These findings align with S. Petrova’s recent case studies at Sofia's
multilingual schools, which documented improved academic outcomes
among Ukrainian students following the implementation of specialized
Bulgarian language programs [7, pp. 91-93].

The theoretical foundation for supporting refugee students’
linguistic adaptation has been strengthened by R. Morales and D. Lee’s
work on educational psychology, which positioned language acquisition
as the primary gateway to educational integration. Their research
emphasized that “linguistic competence precedes and enables content
knowledge acquisition in educational settings” [6, p. 8], making targeted
language instruction an essential component of refugee education. This
perspective is supported by T. Zhang’'s cognitive research examining
how language anxiety impacts overall academic performance, where
“reduced language confidence creates cascading barriers to learning
across all subject areas” [10, p. 211].

Recent work by A.Todorova and P.Dimitrov specifically
examined the implementation of Bulgarian language immersion
programs in Sofia schools, documenting how “contextualized language
learning activities accelerated functional communication skills” [8,
p- 170]. Their comparative study revealed significant differences in
academic integration timeframes based on the intensity and quality of
language support provided. Similarly, B. Angelov et al. found that
Ukrainian students with access to culturally sensitive language
instruction demonstrated greater school attachment and reduced
psychological distress, suggesting that “language acquisition programs
that acknowledge students” cultural identity facilitate both linguistic and
emotional adjustment” [1, p. 82].

The growing body of research collectively suggests that
specialized language support programs offer significant benefits for
refugee students’ educational integration, particularly in developing the
complex interplay of linguistic knowledge, academic content mastery,
and socio-emotional adjustment required for successful adaptation to
new educational environments.

In today’s increasingly mobile global landscape, educational
systems must respond effectively to the needs of refugee and displaced
student populations. The influx of Ukrainian children into Sofia’s
educational institutions following recent geopolitical events presents
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both challenges and opportunities for Bulgarian schools. These students
arrive with intact academic foundations but face the significant barrier of
learning in a language fundamentally different from their native tongue.
The integration of specialized Bulgarian language programs addresses
the crucial need for linguistically responsive and culturally sensitive
educational approaches that acknowledge these students’ unique
circumstances while facilitating their successful incorporation into the
Bulgarian educational system. As educational institutions worldwide
grapple with similar challenges, the Sofia model of flexible scheduling
and targeted language support offers valuable insights into effective
practices for supporting refugee students’ academic continuity during
periods of displacement and transition.

The process of transforming language barriers into bridges
requires thoughtful consideration of both linguistic and psychosocial
factors. Educational interventions for Ukrainian students in Sofia schools
are strategically designed to address immediate communication needs
while building toward academic language proficiency. By implementing
supplementary Bulgarian language classes alongside regular curriculum
participation, educators create a balanced approach that prevents
academic stagnation while supporting linguistic development.

Our school implementation involves a multi-tiered approach
where Ukrainian students initially receive intensive Bulgarian language
instruction before progressively increasing their participation in
mainstream classes. Using a combination of dedicated language sessions
and in-class support mechanisms, we conduct targeted language
development activities that focus on both conversational fluency and
academic vocabulary acquisition. The flexible scheduling system allows
students to participate in content-area classes where language demands
are less critical (such as mathematics, physical education, and arts) while
receiving additional language instruction during subjects with heavier
linguistic requirements. This adaptive approach transforms potentially
overwhelming language barriers into manageable challenges, with
students experiencing incremental success that builds confidence and
motivation.

The resulting language acquisition process serves multiple
educational purposes: it functions as the foundation for academic
achievement, facilitates social integration with Bulgarian peers, and
provides psychological continuity during a period of significant
transition. Furthermore, the inherent emphasis on bilingualism
reinforces Ukrainian students’ existing linguistic competencies while
adding Bulgarian language skills to their cognitive repertoire.
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The acquisition of the Bulgarian language represents more than
mere communication skills for Ukrainian students. It provides access to
cultural understanding and community integration. Through systematic
exposure to Bulgarian cultural contexts alongside language instruction,
students develop the cultural competence necessary for successful social
adaptation.

Our classroom approach involves “cultural context” sessions
where students explore Bulgarian traditions, historical references, and
social norms in conjunction with language learning. This process
cultivates cultural awareness skills as students identify similarities and
differences between Ukrainian and Bulgarian cultural patterns. By
examining how communication patterns differ between the two cultures,
students develop pragmatic awareness of language use, including
politeness conventions, appropriate forms of address, and situational
language adjustments.

The language instruction extends to examining how the Bulgarian
language reflects cultural values and societal structures, with students
identifying key concepts and expressions that provide insights into
Bulgarian worldviews. These observations provide entry points for
discussions about cultural adaptation, identity preservation, and the
development of bicultural competence.

Our approach incorporates structured scaffolding frameworks
where students build connections between prior knowledge in Ukrainian
and new concepts presented in Bulgarian. Students analyze linguistic
patterns, identify cognates, and develop transfer strategies that leverage
similarities between Slavic languages. This analysis extends to
developing metalinguistic awareness as students compare grammatical
structures, phonological patterns, and lexical characteristics between
their native language and Bulgarian.

Through guided activities, students develop effective learning
strategies that can be applied across subject areas, including note-taking
techniques adapted for second-language learning, visual mapping of
concepts, and vocabulary acquisition methods. This metacognitive
development encourages students to become more autonomous learners
who can effectively navigate multilingual educational contexts.

Our pedagogical approach incorporates several structured
activities for language acquisition and academic integration:

Regular Language Immersion Sessions: Every week, students have
a Bulgarian language session focused on practical communication needs
and classroom vocabulary. These sessions establish linguistic
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foundations for the academic content students will encounter throughout
the day.

Peer Language Partners: Bulgarian students volunteer as language
partners, providing conversational practice and social integration
support. These partnerships foster authentic communication
opportunities while building cross-cultural friendships.

Bilingual Content Bridges: Teachers provide key vocabulary and
concept summaries in both Ukrainian and Bulgarian before content-area
lessons, creating conceptual bridges that allow students to connect prior
knowledge with new information despite language differences.

Progressive Content Integration: Ukrainian students begin with
participation in subjects where language demands are lower
(mathematics, art, physical education) before gradually transitioning into
more language-intensive subjects as their Bulgarian proficiency
develops.

Cultural Integration Activities: Regular cultural exchange events
allow Ukrainian students to share aspects of their cultural heritage while
learning about Bulgarian traditions, creating a mutual appreciation that
supports psychological adjustment.

These activities transform what could be an overwhelming
language barrier into a structured pathway for educational continuity,
helping students maintain academic progress while developing the
linguistic competencies necessary for long-term success in their new
educational environment.

The integration of Ukrainian children into Bulgarian educational
environments through targeted language support represents a promising
approach that aligns with contemporary understanding of effective
educational interventions for displaced students. By recognizing the
centrality of language acquisition to overall educational success, the Sofia
school model creates authentic learning opportunities that develop
linguistic knowledge alongside crucial academic content and socio-
emotional adjustment. Our classroom implementation demonstrates that
flexible scheduling and targeted language support engage Ukrainian
students more effectively than traditional approaches while providing
multifaceted learning experiences that address the complex interplay of
language, academic content, and cultural integration.
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bormana CAJTIOK,
KaHAuAAT PUTOIOTiYHMX HayK, JOLIeHT,
bepnstHcpKMI Tep>kaBHNI TTearOriuHM YHIBEpCUTET

BPUTAHCBHKVV I'YMOP TA ICTOPISI Y CATUPUUHOMY
CBITI CEPIAJTY BLACKADDER

I'ymop € HeBin' eMHVM KOMIIOHEHTOM OPWTAaHCBKOI HalliOHAIBHOT
KyJIbTypHOI Tlapagurmu. IlpoTsiromM OaraToBikOBOIO iCTOPWHYHOIO
PO3BUTKY BiH HaOyB xapaKTepHNMX O3HAaK BUTOHYEHOCTi, ipoHI4HOCTI,
CaMOKPUTIYHOCTI Ta abCypHAHOCTI, 10 CTAHOBJISATH VIOrO OVCTMHKTUBHI
pucn. OpHyM i3 HamsICKpaBilllMX pelpe3eHTaHTIB  Bi3yaIbHOIO
TYMOPUCTMYHOIO OUCKypcy cTaB cepian “Blackadder” (“HopHza
T'amroka”, 1983-1989), crBopennm Piuapmom Kepricom ta beroMm EnTonoM
3a yvacti Posena Atkincona. Llen ictoprumnmit citkom BBC oxommoe
KIJTIOUOBi eTarm OpWMTaHCHKOTO icTOpil, Bill cepeHBOBIYHOI ernoxu 10
ITepmioi cBiTOBOI BiVIHM, OJHOYACHO BVCBIIIOIOUM COLIIOKYJIBTYPHI,
MNOJITUYHI Ta KyJIBTYPOJIOTIUHi acIleKTW >KUTTs CYCIIUIbCTBA dYepe3
HOPpU3MY CaTUPUIHOI pedrieKcil Ta ipoOHIYHOT TeKOHCTPYKIIII.
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Ll yHiKajbHa 30aTHICTh cepialy ITOEAHYBaTU iCTOPUYHWN
HapaTyB i3 FyMOPVCTIYHVIM IIePeOCMVCIIEHHSIM MVHYJIOTO I TBePIKY€E
aKTyaJIbHICTD BCeDIYHOrO MOCTIIKEHHSI OpPWTAHCBKOIO IyMOpPY SIK
KyJIbTyPHOTO (peHOMEHY.

AHaJti3 HayKOBUX )kepesl 3aCBiIuye 3arajioM 3poCcTaroumi iHTepec
IO BUBYEHHS MOBHMX Ta KyJIETYPHMX aclekTiB rymopy. Tak, y XypHati
“The European Journal of Humour Research” myOGiikariii ipmcssaeni
dyHKIiAM caTrpy, ipoHii Ta r'yMOpy B Meflia- i KyJIbTypHOMY IIPOCTOPI,
HarioHampHVIM puicaM Tymopy [4]. CampBaTope ATTapmo y BCTYIN IO
moHorpadii “The Routledge Handbook of Language and Humor”
3a3Hayva€, IO JKOIEH CEepVO3HWMII aHaJli3 TyMOpy He MOXe OMVHYTU
yBarox Taki K/IIOYOBi TeMM, dK KalamMOypw, ipoHisl, Teopii CKpWIITiB,
IOVICKypc-aHaIi3 1 HaBiTh HeBHayMII TyMOp abo omamH-ryMmop [1, c. 1].
Kpim Toro, aBTopm MoHOrpadil IpuavIsSIOTh yBary TakyM HalpsiMKaM,
K IepeKIal, T'yMOpy 1 VOro KOTHITMBHI MopesIi, 0 HigTBepIKye
MDKAVCHUIVIIHAPHWUI XapaKTep JIOC/IIDKeHHs I'yMOpY $SK MOBHOIO i
KyJIbTyPHOTO (peHOMEHY.

Meta poborn mosnsArae y Bu3HadeHHi, gk cepias Blackadder
HOEJHYE IiCTOPWMYHWMII KOHTEKCT i3 caTMpWYHVMM IIPUVIOMaMy, IO
PpO3KpUBae HalliOH&/JIbHY MeHTaIbHICTh Ta crHenmudiky OpwmTaHCHKOL
icropmunoi mam'gri. TakoXX [OCTAKyeTbCS IIOTEeHINiasl cepiasly K
HaBY&JIbHOTO  MaTepially B  MeXax OaKajlaBpChKOro  Kypcy
“KpairosHaBcTBO Bermmkoi bpwrasil” 11 po3BUTKY COLIiOKYJIBTYPHOI
KOMIIeTeHTHOCTI Ta iIHTerpaTMBHOI MOTVBALIiI CTYIeHTiB.

Cepiann Blackadder yHiKaypHMIZI THM, IO KOXEH Ce30H
pO3ropTacThbcsl B HOBiV, aJIbTepHATUBHIV peaIbHIV, iCTOPWYHIN eIoci:
nepum ce3oH - y Cepenupoiuui 3 koporem Piuappgom IV (sxoro
HacIIpas/i He icHyBaJIo, ajle Iie JajIo 3MOTy BBeCTV I'OJIOBHOI'O IlepcOHaXXa
EnmyHnpna brexenpepa); npyruit - y gacu koporiebn €msaseTu I; TpeTin
- B enoxy PerentcrBa, a deTBepTuit - Ha dpoHTax [lepmroi ceiToBoi
BivtHN. Bci rostoBHi ImepcoHaxi ycix ce30HiB MaloThk CXOXi iMeHa (BapiaHTV
Enmynpnis brexennepis i borgpukis, gKi € pisHMMM Bifraay>KeHHIMWU
OJHOTO ¥ TOTO >X TeHealoriyHoro paepepa) [3, c.153], ame pisui
XapakTepy, IO IIJKPEeCIIO€ IOBTOPIOBAHICTh JIIOACBKMX Bajl y pisHi
enoxn. Sk 3asHauaB Iipomtocep cepiaty [Ixon JDtovpn: “KiHmesuir
pe3yJIbTaT YOTUPHOX Ce30HIB MOXKHA PO3IVIAAATH SIK CBOEPIAHY CaTUPY
Ha INKUIbHI IApyYHWKM 3 icTOpii Ta AMBHY MillaHMHY akTisB i
HepeOUIbIIIEeHb, IO 3aJIMIIAETECS B TOJIOBAX OaraTboX JHIOMHEN depes
KiIbKa JIeCATIIITh ITiCIIs IXHBOTO OCTaHHBOTO YPOKY icTopii” [2].

Posyminnsi criwmo Blackadder memoxmse Ge3 3BepHeHHS 10
icropyaHMX Kepersl OpUTaHCHKOTO TYMOpPY. 30KpeMa, IIpo30Ba caTupa
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xepoma K. [T>xepoma Kpisb KOMiuHi cuTyartii repesae
€KCILIEHTPUYHICTh aHIJIWIB Ta OCOOIMBOCTI KJIaCOBVMX BiTHOCWH; Lievi
TUII TYMOPY BUpasHO IIpefcTaBleHMII y B3aeMopii biiekempepa Ta
bomgpuka. Baxmsuin sBryms Ha Blackadder cmpaswmm Takox 7ioro
nonepegHUKU-citkomn 1960-70-x pokiB Ta CIOppeayiCTMYHUM T'yMOP
KoslekTnBy Monty Python, sxvit po3mmpmB MOXIIMBOCTI TesleBi3iviHol
caTupL

OnuH i3 BUpasHux IpVKIagiB CAaTVPUIHOTO BifoOpakeHHs icTopil
- creHa 3 erisony “Head” npyroro cesony, Ko briekenmep HaMaraeTbes
HaBunTy boryipuka paxysaTy. 3aBIaHHSIM € apudMeTdHa orlepartis 3
Oobamy1, IO TEpPeTBOPIOETbCA Ha aOCypOHMII [iaIor, y SKOMY
HOPOSBIIETbCA 4K OCBiTHS HEpiBHICTb, TaK 1 HeBMIiHHS eJIiTU [0
KOHCTPYKTMBHOIO HaBuaHHs. ClieHa CTBOPIO€ KYMeIHMI KOHTPacT MiX
O4iKyBaHVIM “TIpocBiTHVMIITBOM” Ta PaKTMHIHOIO Aerpaaariero torikm. Le
He JIMIIIe BUKJIMKAE CMiX, a VI HaJa€ IIPOCTIp I aHasli3y KIacOBUIX
BIJHOCMH B aHIVIVICBKOMY CYCHiIbCTBI 30s10TOI A00M. IHima crieHa
emizomy - mosBa jopaga Meoderra B HOBOMY BeJIM4e3HOMY KOMipi —
BUKOPWCTOBY€E eJleMeHT BisyaybHOI caTupu. Ilepconaxi pearyrmoTe Ha
KOMip $IK Ha OCTaHHIVI OMCK Momy €JIM3aBeTMHCHKOI eroxy, Xoda 3
Cy4acHOI TOUKM 30PY BiH BUITIgAE KyMeIHO i HaBiTe abcypmao. [Tpurim,
KOCTIOMM 3aBXX[IV peTeJIbHO HOCIIIKYBa/IvCsl y IIpOIleci MiITroTOBKY 110
3710MOK [2]. TakvM 4MtHOM, B €ITi30/1i BUCMIIOETHCS IIOKa3HA BUIITYKaHICTh
300pa’keHOI erroxu, 10 Jo0pe UIFOCTPYe, K 3MIHIOETBCS KYJIbTYPHUI
Ko[l y pi3Hi nepiom.

Bapro 3asHaumTy, 1m0 OpwuTaHCEKMII cepiawl Moxe OyTm
BUKopvcTaHmt y Kypci “KpaiHosHaBcTBO Benmmkoi bpwranmii” mis
dopMyBaHHS COIIIOKYJIBTYPHOI KOMITIETEHTHOCTI CTY[EeHTIB, 3IaTHOCTI
po3yMiTu icropudHi peartii Ta HalioHaIbHI 0COOIIMBOCTI, TIOPIBHIOBATH 3
1X caTVPWYHUM IIepPeOCMICIIeHHsM y cepialli, TaKVM UMHOM, pO3BUBaTU
KpuTH4iHe MuciieHHs. KpiM Toro, e HigBMINUTE piBeHb iHTerpaTUBHOL
MoTuMBalil 3m00yBadiB BUIIOI OCBiTH, Ix OaXkaHHsS BMBYATV iHO3eMHY
MOBY He JIVIIIe [Is1 JOCSITHeHHs ITpaKTUYHVIX ITiJIeTt, a V1 37151 pO3yMiHH:A
KyJIBTYpY Hapomy.

Orxe, cepian Blackadder € rimbokvmM i BomHOYac IOCTYIHWM
HNPUKJIaZoM TOTO, IK MOXKHa IIO€IHYBaTV T'yMOp, iCTOpIIO Ta COIlia/IbHY
kpuTuKy. Vloro cartupuuHi crparerii - Bin BisyambHoro abcypmy 1o
MOBHOI I'py - He JIVIIIe CIyTYIOTh 3aco00M po3Bary, a ¥ CHpPWSIOTH
PO3BUTKY COLHOKY/IBTYpPHOI 00i3HAHOCTi, KPWUTUYIHOIO MMCJIEHHS Ta
iHTerpaTMBHOI MOTVBALl B CTYHEeHTIB. JIK aBTeHTUYHWUI KYJIbTYpPHMI
Bi3yaJIbHVVI TEKCT, Cepiajl Ma€ 3HAYHWI IIOTeHITial Y BUK/IagaHHi Kypcy
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“KpaiaosHasctBo Bermmkoi bpwranil”, momomararounm —cTymeHTaM
3pO3yMiTV CyTh OpWMTaHCHKOI iCTOpIl Yepes I ipOHiYHe OCMVICIIEHHSL.
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IOmnis UEPHJIK,

3p00yBadKa Iteprroro (bakasaBpchbKOro) piBHS BUIIIOL OCBiTH,
HixvHcpkuit nep>xasHUM yHiBepcuTeT iMeHi Mukosu I'oross
BikTopiss CMEJISIHCbKA,

KaHIWIAT IejaroriyHmx HaykK, 0IIeHT,

HixvHcpkuit nep>xasHUM yHiBepcuTeT iMeHi Mukosu 'oross

IMMERSION INTO INTERCULTURAL STUDIES: LANGUAGE
AND CULTURE VIA FUTURELEARN AS A UNIVERSITY
INFORMAL LEARNING RESOURCE

The world of higher education is changing, and online platforms
like FutureLearn give us new opportunities to learn and gain knowledge.
Massive Open Online Courses (MOOCs) offer learning chances for
everyone and can go beyond what is taught at universities. This article
looks at a student’s hands-on experience of taking the online FutureLearn
course “Introduction to Intercultural Studies: Language and Culture” [1]
as part of General English at Nizhyn Mykola Gogol State University. It
proved a valuable way to build a personalized learning path for
university students to deepen their understanding of important
interdisciplinary subjects.

While traditional university curricula provide the core framework
for learning, the flexibility and accessibility of platforms like FutureLearn
present supplementary opportunities. These platforms allow students to
engage with introductory material at their own pace, exploring subjects
that might complement or extend their formal studies. This article reflects
on an EFL student’s personal engagement with the FutureLearn course
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“Introduction to Intercultural Studies: Language and Culture” [1],
exploring the benefits and challenges of using such platforms as informal
education that can enrich the university learning experience.

This online FutureLearn course was chosen as something to focus
on for learning independently. It could give basic knowledge that is
important for different university subjects. The course is set up to
examine the active relationship between language, culture, and identity
- important topics in a world where everything is connected and within
the wide range of subjects covered by Cultural Studies. The course
includes how language and thought are connected, the variety of
languages, the social and political sides of language, endangered
languages, talking between cultures, and how language helps shape our
identity.

Enrolling on this course was driven by a personal interest in the
subject matter and a recognition of its potential to enhance understanding
beyond a specific degree program. This self-motivated learning activity
exemplifies how FutureLearn courses can enable university students to
take initiative in their education. The article will explore the specific
aspects of this experience, reflecting on the course content, the unique
features of the FutureLearn platform, the challenges faced, and the
overall impact as a form of informal university education.

One impactful area facilitated by the FutureLearn course was the
relationship between language and thought. It was discovered how
language reflects the environment and how different cultures possess
unique linguistic tools. The clear explanations and examples provided on
the platform made complex ideas, such as the concept of "untranslatable"
words and how language can embody cultural meaning, more
understandable. This offered a perspective on how ideas are expressed
and perceived across different cultural contexts, an insight for any
university student navigating a diverse world. This aligns with
discussions concerning the influence of language on thought and
worldview, which is often encountered in linguistic studies.

Furthermore, engagement with endangered languages and the
threat of language loss to cultural identity highlighted the role of
language in preserving cultural heritage. The FutureLearn platform's
multimedia approach and access to diverse resources enriched the
exploration of vulnerable languages and revitalisation efforts, providing
perspectives on the profound link between language and community.
The social and political forces contributing to language endangerment
and preservation efforts were explored through materials and
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discussions, offering context for understanding contemporary social
issues often examined in university courses.

Using the FutureLearn course as a self-study offered chances and
difficulties for learning independently, skills valued in university
settings. Planning and using time well became crucial for the course’s
flexible structure. Unlike university classes that have set times, the fact
that you could go at your own pace on FutureLearn meant taking more
personal responsibility for making progress. It was seen that some tasks
needed focused attention and time, which showed the importance of time
management skills.

Finding a balance between understanding and thinking critically
about the information given was also an important learning experience.
While FutureLearn provides a lot of material, it is up to the individual to
actively process and put this information together. Using a structured
plan for assignments within the FutureLearn framework proved helpful
in dealing with this, showing how learning strategies can be changed to
fit different educational environments. This experience emphasizes the
importance of self-awareness, self-management, and responsible
decision-making, which are wuseful skills for regular university
coursework.

Finishing the final assessment in the FutureLearn course, which
was done through one's own effort, shows that motivated university
students can learn effectively through such online platforms. It proves
that with the right way of doing things, learning experiences outside of
regular classes can add to and strengthen the skills and knowledge
gained through formal education. For example, looking at politeness in
language and the idea of “face”, made easier by FutureLearn's clear
explanations and real-world examples, gave more understanding of
communication between cultures. Knowing how rules of politeness differ
across cultures is a key part of being a global citizen and an important
area of study in university-level communication courses. Realizing that
what is seen as polite in one cultural context might be seen differently in
another highlights how important cultural sensitivity and awareness are
for university students who will likely interact with people from many
different backgrounds in their studies and jobs. Moreover, continuing to
learn about endangered languages through FutureLearn’s resources
further strengthened my respect for cultural heritage. This repeated
exposure likely made understanding of the effects of language loss and
the importance of saving them deeper - issues often looked at in
university-level language and cultural studies courses.
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The good experience with the FutureLearn course “Introduction to
Intercultural Studies: Language and Culture” [1] shows how important
such platforms are as valuable resources for learning outside of regular
classes at the university level. Firstly, FutureLearn offers learning chances
that are flexible and easy to get to, which can fit around the busy
schedules of university students. This allows them to explore subjects
beyond their main studies without being tied to fixed times. Secondly,
FutureLearn courses can give a broad introduction to knowledge in
different fields, offering a base for students thinking about new areas of
study or wanting to add to what they already know. The “Introduction
to Intercultural Studies: Language and Culture” course [1] is a great
example, giving basic ideas important for various humanities subjects.
Thirdly, participating in FutureLearn helps develop independent
learning and the ability to study independently, which are essential for
doing well academically at university and beyond. The self-paced nature
of the platform encourages students to take responsibility for their own
learning, develop ways to manage their time and improve their critical
thinking skills. Fourthly, FutureLearn gives access to different
viewpoints and a global learning community. While talking directly with
other learners was a platform feature, the main focus here is on the
individual learning experience. However, the possibility of connecting
with people from all over the world offers a richness of perspectives that
can broaden understanding and make the learning process better, similar
to the diverse environments found at universities.

By offering these benefits, FutureLearn and similar MOOC
platforms can be useful tools for universities to encourage learning
throughout life and give students chances for intellectual exploration
beyond the classroom. They can act as a link between formal and
informal education, making the university experience better.

All in all, the experience of taking this FutureLearn course
highlights how such platforms can meaningfully add to a university
student's educational itinerary. The course effectively explained key
ideas relevant to cultural studies, helping to understand more deeply
how language, culture, and who we are all connected. While learning at
one’s own pace had its challenges, the structured but flexible nature of
the FutureLearn platform led to a positive learning outcome, improving
skills in learning independently. The insights gained from the course add
to formal university studies, broadening views on intercultural issues
and the social and political sides of language.

In conclusion, FutureLearn and similar MOOC platforms are
excellent resources for universities that want to improve their students’
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learning experience. By encouraging students to take thoughtfully
chosen online courses, universities can help them take more control of
their own learning, explore connections between different subjects, and
develop essential skills for academic and professional success in a world
where everything is connected. “Introduction to Intercultural Studies:
Language and Culture” on FutureLearn shows the value of informal
online learning opportunities at university.
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Ycruaa @EJOPOBA,
3p00yBadKa IepIroro (0akasaBpchbKOro) piBHS BUIIOI OCBITH,
HixvHcpkuit nep>xaBHU yHiBepcuteT iM. Mukosu ['orosis

CHALLENGES OF INTERCULTURAL COMMUNICATION IN THE
ERA OF GLOBAL CONFLICTS AND MIGRATION

Intercultural communication in the 21st century has acquired
unprecedented significance, becoming a vital component of everyday
interaction in our globalized world. In the context of active economic,
political, and cultural integration, the ability to communicate effectively
with representatives of other cultures has evolved from a secondary skill
into a crucial competency. Language, as the primary instrument of
intercultural engagement, functions not only as a medium of information
exchange but also as a carrier of cultural codes, values, and worldview
paradigms. As scholar Edward T. Hall aptly stated, “culture is
communication and communication is culture,” emphasizing their
inseparable connection and mutual interdependence [4].

The issue of intercultural communication becomes particularly
salient against the backdrop of contemporary geopolitical conflicts and
large-scale migration. Millions of individuals find themselves in
unfamiliar cultural environments where numerous communication
barriers arise - ranging from linguistic challenges to profound differences
in social perception. These difficulties are further exacerbated in times of
armed conflict, when communication is burdened by psychological
trauma, entrenched stereotypes, and mutual distrust.
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Global conflicts fundamentally reshape both the channels and the
content of intercultural communication, giving rise to new
communicative realities. One of the most potent mechanisms through
which war influences intercultural relations is the construction of rigid
“us” versus “them” narratives. Conflicts tend to intensify group
identification, amplifying perceptions of cultural difference and reducing
nuanced diversity to binary oppositions. In wartime, the culture of the
“other” is often demonized, and members of opposing groups are
dehumanized, significantly hindering the possibility of dialogue.

Hate speech frequently becomes the dominant mode of portraying
the adversary in such contexts, pushing aside the language of diplomacy
and compromise. The use of pejorative ethnonyms, dehumanizing
metaphors, and emotionally charged vocabulary not only reflects but also
deepens intercultural alienation. Conversely, diplomatic discourse seeks
to construct a neutral communicative space where dialogue can occur
without the loss of face for any party involved.

Migration processes create a distinct environment for intercultural
engagement, where communicative challenges manifest simultaneously
at several levels. The key barriers faced by both migrants and host
communities may be categorized as linguistic, non-verbal, and
sociocultural.

The language barrier is the most visible, yet it is often
oversimplified - reduced to the acquisition of basic vocabulary. In reality,
as linguist Yuri Lotman noted, “language encodes not only the literal
meaning of words but also an entire cultural system, where each word
carries associative chains, contextual shades, and historical memory.” [2,
c. 123].

Culture shock, defined as a psychological state of disorientation
experienced in a new cultural setting, has a significant impact on
migrants’ communicative capabilities. In early stages of adaptation,
anxiety and stress may suppress even well-established language skills,
eventually leading to communicative isolation and the formation of
closed ethnic enclaves.

Ukraine’s experience with intercultural communication in the
context of war and mass migration illustrates distinct interactional
patterns that warrant deeper analysis. The specific nature of Ukrainian
culture - shaped historically at the crossroads of various civilizational
influences - has produced a unique communicative profile that reveals
itself in intercultural dialogue.

As cultural theorist Myroslav Popovych observed, “Ukrainian
culture combines elements of individualism, characteristic of Western
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societies, with collectivist values inherent to Eastern traditions, forming
a distinct cultural type with high adaptability.” [3, c. 58]

The phenomenon of “cultural ambassadors” has become a notable
aspect of Ukrainian integration abroad. Acknowledging their role as
representatives of a nation at war, many Ukrainians actively participate
in cultural and educational initiatives - from organizing exhibitions and
festivals to launching information campaigns and participating in public
discussions.

The rapid advancement of digital technologies has profoundly
transformed the landscape of intercultural communication, offering
unprecedented opportunities for interaction while also introducing new
challenges. Social media platforms have emerged as central arenas for
intercultural exchange, enabling communication in formats previously
unknown to human history.

Memetic content - including humor, emojis, and contextual codes
- forms a new international communicative sphere governed by its own
rules and conventions. Internet memes often transcend linguistic
boundaries, establishing cross-cultural symbolic frameworks that are
readily understood by diverse audiences, especially younger
generations. However, as digital communication scholar Limor Shifman
warns, “inappropriate use or misinterpretation of memetic content can
result in serious intercultural misunderstandings, as humorous codes are
deeply culturally embedded.” [5, c. 119]

Ukrainian digital storytelling has emerged as a powerful tool for
communicating the nation’s experience to a global audience. Digital
initiatives that document war and migration through personal narratives
- such as War Up Close or Voices from Ukraine - successfully bridge cultural
divides by appealing to universal human values.

A comprehensive analysis of the challenges of intercultural
communication in the age of global conflicts and migration reveals the
multilayered and dynamic nature of this phenomenon. Wars and
migratory flows not only exacerbate existing communication barriers but
also generate new modes of intercultural engagement that require the
development of specific competencies.

Fostering intercultural competence has become an urgent necessity
at both individual and institutional levels. This competence entails not
only knowledge of foreign cultures and languages but also the ability to
engage in critical self-reflection, empathetic listening, and flexible
adjustment of communicative strategies across diverse cultural settings.
As intercultural communication specialist Milton Bennett emphasizes,
“intercultural competence is not a static body of knowledge, but a
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dynamic process of continuous learning that requires intellectual
openness, emotional resilience, and adaptability to ambiguity.” [1, c. 45]

The Ukrainian case of intercultural engagement amid war and
widespread migration demonstrates both distinctive challenges and
innovative approaches to overcoming them - offering valuable insights
for the global context. The ability of Ukrainians to integrate into different
cultural environments while preserving their national identity stands as
an important example of cultural resilience under conditions of crisis.
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INEPEKJTAIIO3HABCTBO
TRANSLATION STUDIES




BikTopist IBAHICOBA,
YUUTEIb-METOAVICT BUILIOL KaTeropi'I,
beprarceka rimHasis Ne 16

IEPEKJIAZL ®PAHITY3bKOI APTVMJIEPIVICBKOI
TEPMIHOJIOIT: BUKJIMKW, IHTEPIIPETALIIVIHI HFOAHCU TA
IJIAXM IX ITIOOOJTIAHHS

Y xonTekcTi 3pocTaHHs 000pOHHOI cITiBIIpalli M YKpalHOO Ta
kpataamu €C, 30kpeMa D paHIIi€o, 3pocTae IToTpeda B OIIepaTBHOMY Ta
TOYHOMY IlepeKIaji JOKyMeHTallil, IIOBsi3aHOi 3 IIOCTaYaHH:IM,
00CITyTOBYBaHHSIM i HaBYaHHAM KOpWCTyBayiB Cy4dacHMX
apTwiepinicbkmx cucteM. DpaHIly3bKa TEepMIiHOJIOTISI IpPU IIBOMY €
OCHOBHVIM eJIeMeHTOM aBTEeHTMYHMX TeXHIUYHMX OIVCIB i perjlaMeHTiB.

Ilepenava crremiatisoBaHol TepMiHOIOTI, 0COOIMBO B TaKil
CTpaTerivHo BaXIMBIM 1 TeXHOJOTIYHO CKIamHi cdepi, K
apTwWIepirichbKe 030pOEHHs, € CKIIaJHMM i OaraToacrieKTHMM ITPOIIecoM,
IO 3HAYHO IIepeBepIlye MeXi 3BMYAyHOIO MOBHOIO IlepeKiIafdy.
INepexitagay, KMyl Ipallfoe 3 TaKMMW TeKCTaMM, Mae OyTwm He Jwiire
HocBimyenM daxislieM i3 6e3moraHHVM 3HaHHSIM SIK (PpaHITy3bKOI MOBU
IDKepeJla, TaK i MOBVI ITepeKIajly, a ¥ BOJIOAITY I'PYHTOBHOIO 00i3HaHICTIO
B TaJIy3i BiVicbKOBOI TexHiKM. be3 I1mMOOKoro po3yMiHHS OCHOB poOOTH
apTWIepiNiCbKMX CHUCTeM, IXHbOI Kilacudikarllil, iCTOpUYHUX eTarliB
PO3BUTKY Ta CydacHMX iHHOBaIlill, 3a0e311eunTy TOUHMI i afeKBaTHWUI
HnepeKiiaj, MPaKTUIHO HeMOJIVBO.

Mera pgoomimKeHHS TIOJIIra€ B aHaI3l JHHIBICTUYHMX 1
MO3aMOBHMX TpPYHOHOIIB, IO BWHMKAIOTh il Yac IepeKIagy
Crlelliajli3oBaHOI  BIiVICBKOBO-TEXHIYHOI  JIEKCMKM  (PpaHIIy3bKOTO
MOXOMKeHHsl, a TaKOX Y BU3HaueHHi edeKTMBHMX CTpareri i
MPaKTUYIHMX IAXOAIB 710 3a0e3ledYeHHS TOYHOCTI, ITOCIIiIOBHOCTI Ta
aJleKBaTHOCTI TePMiHOJIOTIYHOrO IepeKiagy B MeXaxX apTWIepiricbKol
TeMaTUKM.

Icropuane 3HaueHHd paHIly3bKOoi MOBU Yy OpMyBaHHI Ta
PO3BUTKY BiVICbKOBOI HayKy, 30KpeMa apTWIepiliCbKOi CIIpaBu, €
Oe3zamepeunvmM. Came 3 1Iii€il OpWUMHM YMMaIO KIOYOBMX i
crielliajli3oBaHMX TepMiHIB y IVl TaJy3i MOXOHATH i3 paHITy3bKOi, a
Gararo 3 Hvx OyyIu 3aro3MdeHi iHIMY MOBaMy Mavpke Oe3 3MiH abo 3
MiHIMaJIBHUMY (HOHETMYIHMMM afanTarismu. lle Moxe cTBoproBaTu
xvOHe BpakeHHS IIpO JIETKICTh IepeKIady, OAHAK Ha IIPaKTWIi
HepeKIafadeBi HeoOXiTHO BUSBIISATY IiIBMUINEHY YBaXKHICTh i BOJIOmiTH
3HaHHAMMU 3 iCTOpii MOBM Ta BilicbKOBOI TepmiHotorii. HasiTe Ti TepMminm,
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IO 3AI0THCS OYEBVIHVIMII UL ITepekIay — AK-0T obus (CHaps), canon
(rapmarta), afftt (ftacder) um culasse (3aTBOP) — HOTPEOYIOTH pPeTEILHOIO
aHaJTli3y: HeoOXiZHO BpaxoByBaTM CydYacHUI KOHTEKCT IXHBOTO
BUKOPVCTaHHS, MOXJIVBI CeMaHTMYHI BiATIHKM, a TaKOX yCTaJeHi
BIINOBITHVKY B MOBI IlepeKiIajly, gKi MOXYTbh MaTW BJlacHe icTopuyHe,
TexHiuHe ab0 PyHKITIOHATIbHE HaBaHTa KeHHSI.

Hocmipaviti O. ITym i H. T'actok HarosomryroTs, Mo 0coOIMBOCTi
HepexIaZly TepMIiHOJIOTII (PpaHITy3bKOrO IIOXOIKeHHs y cdepi
apTWIepINICbKOro  030pOe€HHd 3yMOBJIEHI CKJIQJHOIO  B3a€MOJIIEI0
JHHIBICTMYHMX 1 T03aMOBHMX YMHHMKIB [2]. OmHMM i3 KITFOYOBUX MOBHMX
acIIeKTiB, M0 TOTpedye 0cobIMBOI yBary, € baraTo3Ha4HICTh TepMiHiB. Y
ppaHITy3bKilT MOBI, K i B OaraTbox iHIINMX, OKpeMi TepMiHVM MOXYTb
MaTM KiJTbKa 3HadeHb, 3MICT $KMX BU3HAYAEThCA KOHKPETHVIM
KoHTeKcToM. [lo mpukiiamy, ci1oBo charge MoxXXe BXMBaTHCS y 3HaUYeHHI
ropoxoBoro 3apsamy (préparer la charge propulsive - minrorysatm
MeTaJlbHIV 3apsn), ¢ismuHoro HaBaHTaxkeHH:s (la charge maximale
admissible sur l'essieu - MakcMMaTbHO HOIIyCTVIME HaBaHTa)KeHHS Ha
Bich), a0o X o3HadaTy BigmosinaipHicTs (il a la charge de la sécurité du
dépot - BiH Binmosimae 3a Oesnexy cxtany). [lToniOHy GararosHavuHICTB
IIeMOHCTpy€e 1 TepMiH portée, sAKMII MOXe IO3Ha4daTy $K JaIbHICTb
cTpinbbu (la portée maximale du canon est de 15 km - makcumapHa
JaIBHICTD TapMaTy CTAaHOBUTD 15 kM), Tak i cdpepy BrmmBy (la portée de
son influence s’étend sur toute la division - cepa 710r0 BIUIMBY OXOIUTIOE
BCIO IMBi3i0). Bif mepexiiaiavua y Takvix BUIIaIKax BYIMara€ThCs He JIMIIe
3HAHHS BapiaHTIB HepeKiIaay, a ¥ 3[AaTHICTE 10 DMOOKOTo aHaslizy
KOHTEKCTY, abv oOpatv €nyHmMy, TOYHM i JOLUIBHUI BiTIOBITHYIK, ITT0
HaVIIIOBHillle Ilepefac 3MicCT, 3aK/IafleHI aBTOPOM OPUTiHaIIY.

OpmHuM i3 BaXXIMBUX BUKIMKIB Il Yac IepeKIany BilICbKOBUX,
30KpeMa apTWIEPIiVICBKNX, JOKYMEHTIB € HasBHICTb BeJIMKOI KUIBKOCTI
abpesiaTyp i ckopouens. Lli yMOBHI IT0O3HaUeHH, III0 € 3PO3yMUINMMU ¥
3BUMUHMMM 1711 paxiBIIiB BidIIOBiZHOro mpodiIo, MOXYTH CTaTU
CepII03HOIO IIPO0JIEMOIO 1A ITepeKiTajiada, sSIKMi He Ma€ ITIMOOKMX 3HaHb
y cnenjaiisoBanii TeMaruii. Ilepexnamad mae He Jvine BOJIOOITY
HOBHOIO (opMOIO KOXHOI aOpeBiaTypu paHIy3bKOI0 MOBOIO
(manpuxitan, OBUS HE - Obus Haut Explosif, Tobro ockoi1koBo-
dyracHwm cHapsm), a ¥ YiTKO po3yMiTV II TeXHIYHMII 3MiCT, a TaKOX
3HATV IPUVHSATUI y MOBIi IlepeKjlay eKBiBaIeHT (Y IbOMY BUIIAOKy —
ykpaiHcbke ckopodeHHs ODC). HenoctaTHe po3yMmiHHS abo HeTouHa
iHTepIipeTallil TaKMX CKOpOUeHb MOXKe IIPU3BEeCTM 10 CepIIO3HMX
IIOMWIOK, $Ki He JIMIIe CIIOTBOPATH 3MICT TeXHIYHOIO JIOKYMeHTa, a 1
MNOTEHIIVHO MaTUMYyTh KpUTWYHI HaCJIAKIL.
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ITosamoBHI  uMHHMKM, 1[I0 BIUIMBAIOTh Ha  IlepexIaf
ppaHITy3pKOMOBHOI TepMIiHOJIOTII B Ta/Iy3i apTWIIEpiViICbKOTO 030pOeHHs,
IepeBakHO IIOB'sd3aHi 3 BIAMIHHOCTSMM y HAaIliOHAJIBHVX CHCTeMax
Ki1acmdikartii, cTaHgapTax i TeXHIYHMX XapaKTepMUCTMKax 030pO€HHS,
SKi HOpwuTaMaHHI pisHMM KpaiHam. Hampuwian, dpanIryspka
wiacudikalliss cHapsis Oa3syeTbcss Ha crenmdiuHMX KpuTepisx i
KaTeropisx, gki MOXyTb He MaTu Oe3loceperdHix BiAIIOBITHWMKIB Yy
HiMelIbKilT abo aMepVKaHCPKiT TepMiHOOTiUHIN cricTteMi. Tak, TepMiH
obus a balles (cHapsp i3 KyssMy) MoOXKe ONMCYBaTV KOHCTPYKTUBHY
0co0BicT abO TEeXHOJIOTIIO, sIKa B IHINMX KpalHaX He 3aCTOCOBYETHCS
abo wracudikyeTeca 3a  30BciM  iHmMM mpumHimnoMm.  [lomibxi
PO30DKHOCTI CTOCYIOTBCS 71 TO3HAYeHH:S Kaliopy - y dpaHITy3bKin
JOKyMeHTallil ~ BiH  4YacTo IIOJAETbCSI B MiliMeTpax Oes3
3araJIbHOIIPUIHATOTO CKOPOYeHHS “MM”, IO MOXe BUKIMKATU
HeIOpO3yMiHH: IIpY IPSIMOMY HepeKiIafi. Y TaKux BUagKax BOJIOHiHH
JIMITle MOBHVIMY HaBVMUKaMU € HeIOCTaTHIM: IepeKiIafad Mae IJIMOOKO
PO3yMITM TeXHiuHi XapaKTepUCTVKM, KOHCTPYKIIifo, (yHKIIiOHaJIbHe
HNpV3HaUeHHs Ta NPMHOMON il apTWIepiichbKnX CcucTeM, Io0
3a0e3rreunTII TOYHe VI KOpPeKTHe BiITBOpeHHS TepMiHIB y MOBi
HepexiIagy.

3 omisAAgy Ha BUCOKMI piBeHb CIellialisallil Ta CKIagHICTb
TepMiHOJIOTII, IIpUTaMaHHOI cdepi apTWIEPIVICBKOTO 030pOEHHS,
Ba)KIIVBOIO YMOBOIO 3a0e3IledeHHsI TOYHOIO 7 SIKiCHOTO IepeKiIamy €
CUCTeMaTHUYHe BUKOPVICTaHH:A ITpOoeciVHyX TepMiHOJIOTiUHMX pecypciB
- rajIy3eBUX CJIOBHMKIB, IJIOocapiiB, JOBIAKOBMX MaTepiajiB Ta iHIIMX
aBTOpUTeTHUX mXepesl. Ilepexiagau moBuMHeH MaTu [OCTYII [0
Cy4dacHMX,  PO3IIMpeHuX  (PpaHIly3bKO-YKpaiHChKMX  CJIOBHUKIB
BIVICBKOBO-TeXHIUHOI ~ TeMaTMKW, $Ki  OXOIUIIOIOTE  He  JIVIIe
3araJIbHOBXMBaHy, a W BYy3bKocIelializoBaHy JieKcuky. Oxpemy
LiHHICTh CTaHOBJISATh MDKHApOOHI Diocapii, 30KpeMa HaTiBCbKi, IO
HoJaoTh TepMiHM (PaHIly3bKOI0 MOBOIO PasoM 3 aHIVIVICBKUMM
BignosigHVKamMu. Lle mae sMory cTBOpUTY CBOEPiHN TePMiHOJIOTTYHMI
MICT i ITOJIermmTV MIOIYK HamOUIBII TOYHMX aHaIOIIB yKPalHCHKOO
MoBoIo0. He MeHINI BaXWIVBMM € 71 YMIiHHs ITpallfoBaTi 3 aBTeHTUYIHVIMU
mxepelaMyu  (paHIy3pKOIO -  TexHIYHOIO  JJOKyMeHTalli€lo,
iHcTpyKuisiMy, mociGHMKaMM Ta ommcamy obOnamHaHHS. Came Taki
MaTepiayii pO3KpMBAaIOTh KOHTEKCT peaJbHOro (PyHKITIOHyBaHH:A
TepMiHa, HO3BOJISIOTH Kpallle 3pO3yMiTV TIOro 3HadeHH:, cdepu
3aCTOCYBaHHS 71 CeMaHTWYHI BiTiHKM, IIO OCOOIVBO Ba)KIMBO [JIS
TOYHOTO IepeKJIajly B TeXHIUHil i BIICbKOBiN KOMYHIKalIii.
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Ham imnonye nymka Haykosui IO. Bormuyk, mo sxicHwmi
HepeKylaj, TepMIiHOJIOTII, IO CTOCYEThCSI apTWIEPIVICBKOTO 030pOEHH:,
HeMOXUIVBUV ©Oe3 3acBoeHHS 0a30BMX TeXHIYHWX 3HAHb IIOHO
dyHskIionyBaHHs BimmosigHMx cucteM. Ilepexiamau mosuHeH mobpe
opieHTyBaTMCA B KOHCTPYKTMBHMX OCOOIMBOCTAX Pi3HVIX TUITiB rapMart,
posyMiTi Kinacudikarito Ooenpmiacis 3aj1eXXHO Biff IX IpW3HaYeHHS Ta
MexaHi3My fil, 3HaTV OpVHOWUIIN poOOTV CHUCTEM YIIPaBJliHHS BOTHEM,
ONTUYHMX Ta eJIeKTPOHHUX ITpWIafliB HaBeleHHs, a TAaKOX 1HIII KITIOUO0Bi
KOMITOHEHTI apTwiepiricbkkoro Komiulekcy [1]. Hampuxmam, mis
HpaBWIBHOIO HnepeKJany eKcCIUTyaTalliiHOL IIOKyMeHTarlil
apTWIepifichbKOl YCTaHOBKY HEOOXIITHO pO3pi3HATHM ITOHSTTS pointage en
direction (HaBeneHH: 110 TOPM30HTY) Ta pointage en hauteur (HaBemeHHA
mo BepTukai). Tak camo, I afeKBaTHOTO IIepeKylajly OIINCIB
Goenpuitacis KpUTHMYHO BaXJIVBO MaTW YsBJIEHHsS IIPO Pi3HI Twmm
i PVBHVIKIB, 30KpeMa fusée a percussion (ymapHWi mgpMBHIK) Ta fusée
a temps (migpMBHMK 3 YIIOBUIBHEHHSAM). be3 Takoro TeXHIYHOTO
Ppo3yMiHHS HepeksIaz, MOXe BUSBUTICA HeTOYHUM abo HaBiTh XMOHWMM,
10 0COOIIMBO KPUTUYHO B KOHTEKCTI BiICbKOBOT JIOKYMeHTalTii.

ITifg gac mepexiamy BeJIMKOMACIITaOHVIX IIPOEKTIB, IIOB’sI3aHMX i3
OOKYMeHTaIli€lo B Tajy3l apTWwIepilicbkoro 030pO€HHS, O0COOIVBO
BXIVMBO 3a0e3eunTN TepMiHOJIOTIUHY Y3rOIKeHicTb. BapiatvmBHicTh
CUHOHIMIYHMX TepMiHIB, HaBiTb Yy MeXax O[Hi€l MOBV, MOXe
COPUYMHWUTY HeIOPO3yMiHHS Ta HeraTVMBHO BIUIMHYTM Ha SKIiCTb
Hepexilagy, $KIIO He BXWUTM BignmopigHmx 3axomis. ToMmy Ha
IIOYaTKOBOMY eTalrli poboTi HeoOximHO cdopMyBaTn yHidikoBaHwMI
iocapiii KJIOYOBMX TepMiHiB, SIKUM CJIyTyBaTVMe OCHOBOIO IS BCixX
HOAIBIINX  IlepeKIafallbkmx  pimens 1 Oyme — mociimoBHO
3aCTOCOBYBaTVCh Ha BCix eTariax IpoekTy. Harmpukiia, Ko B oqHOMY 3
IOKyMeHTIB TepMiH systeme de visée mepeKIafmacTbCs SIK CrCTEMaA
OpuUIIUTIOBaHHsA, 1e (POPMY/IIOBaHH:A ITOBMHHO BMKOPWUCTOBYBATUCH Yy
BCiX MOB'S3aHIMX TeKCTaX, a He 3aMiHIOBaTHCS BapiaHTaMW TWILY
OPULJIBHMV KOMIUIEKC 4YM IIpuIlUIbHa cucTeMa. llocimifgoBHicTh y
TepMiHOBXIMBaHHI € 3allOPYKOI0 TOYHOCTI, JIOTiYHOCTI Ta ImpodecitHol
SIKOCTI ITepeKJIaly TeXHIYHOI JOKyMeHTaLlil.

Orxe, nmepewian ¢dpaHIly3bKol apTWIepilicbKol TepMiHOJIOTII €
Ha/I3BMYaVHO CKJIaIHMM i BiIIOBiJaJIbHVM IIPOLIECOM, IITO OXOIUTIOE LTy
HM3KY JIHIBICTMYHMX Ta TeXHIYHMX acIeKTiB. Takuii riepexsiaji Bumarae
Bif, paxiBIlsd He JIVIIIe JOCKOHAJIOTO BOJIOAIHHA MOBaMM, a VI I'pyHTOBHOI
00i3sHaHOCTI B TayIy3i 030pO€HH:, BMiHHS TOYHO aHa/Ii3yBaTV KOHTEKCT,
KOPWCTyBaTUCsL — CIIelliayli3oBaHMMM  [DKepelamMu  iHdopMariii  Ta
3abesredyBaTV TepMiHOJIOTIUHY YiTKiCTh i TocyimoBHicTE. B ymoBax
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aKTMBi3allii MDKHApOIHOI criBparii y cdepi obopoHn mpodecivamii
Hnepexiiaj, apTWIEpPificbKol OKyMeHTallil cTa€ Aefali BaskIMBIlIVIM
UMHHVKOM, SIKMVI Oe3I10cepeTHbO BIUIVBAE Ha e(DeKTVBHICTD B3a€MOZIil Ta
Oe3neKy 3aCcTOCyBaHHS CY9acHVX TeXHITHMX 3aco0iB.
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€srenin €IOPOB,

3m00yBad mepIroro (6akaJaBpchbKOro) piBHS BUILIOT OCBITH,
Kwuiscpknit cronmmaHmi yHiBepcureT iMeHi bopuca I'piHyenka
Anpnpin JIITBIX,

BUKJIaziay,

Kuiscpknit cronmaami yHiBepcureT iMeHi bopuca I'piHyenka

OCOBJIMBOCTI INIEPEKJTATY TA JTOKAJII3AIIIT BIZEOITOP
HA ITPUIKJIAOI TP THE ELDER SCROLLS V: SKYRIM

Bapto mogartm 3 TOTO, 1110 BiIacHe IIEepeKIIaj sIBJIslE COOOI0 TOCUTD
KJIOIIITKMUV Ta CKIIQJIHMV IIPOIeC, a OCOOIMBO KOJIM WIETBCS IIPO
JIOKaUTi3allifo Bifeoirop, ajpke TyT HeOOXiHO He JIMIIe B3STH JI0 yBaru
0COOIIMBOCTI ITepexIaly iMeH IIEBHMX TepoiB, IIPeIMETIB UM BIIACHMX
Has3B 3 OJIHi€l MOBM Ha iHIITy, a VI 3po0OUTY JaHW TIepeKIIaf, SKIiCHUM Ta
3pO3yMUIMM J17I HOCIiB KOHKpeTHOI MoBu. CaMe [IJIsl IbOTO B IIpolieci
JIOKaJIizallil INMPOKO 3acTOCOBYIOTbCS $K Pi3HOMaHITHI [OJaTKOBI
3HAHHS PO JI0p (BCECBIT KOHKPETHOI TPy, ii IIpaBiwla Ta MOCIIiTOBHICTh
HOMiV), TaK i IeBHI MDKKYJIPTYpHI acleKTW, apKe CydacHi Bimeoirpm
JOCUTh YacTO BVIKOPVCTOBYIOTh 3allO3MUYeHHs], 30KpeMa aHIJIIN3MHU, Y
CBOIX [Iiajiorax 4y Ha3Bax irpOBVX IIpeIMeTiB.

T'oBopstayt PO aKTyaIbHICTE JaHOI TeMM, HeoOXimHO 3a3Ha4NTH,
IO Bileoirpu, 3aBAsgKyM CBOIN ITONYJIAPHOCTI cepep, IIiPIiTKiB Ta MOJIOf],
CTaJIV CIIPVIATIIVIBM CepefdOBUILeM IJIs PiI3HOMaHITHVMX JIIHIBICTUYHMX
BV, TaKUX $K 3allO3WYeHHs, KaJIbKy, KyJIbTYpHi eKBiBaJIeHTU 4u
3MIITyBaHHA MOBHMX KOMiB, TO X He NWMBHO, IO BCi Ii deHOMEHM
3HAVIIUIV CBOE BimoOpakeHHs B IlepeKilajli Ta JIOKali3allil IIPOIyKTiB
iHTycTpil iIHTepaKTVBHMX PO3Bar.
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Merta maHOI poOOTH, y CBOIO Yepry, IIOJIATAE B OIMCI Ta aHaTi3i
HaviOUTBIII IOMIMpeHMX CIoco0iB IepekiIaly BJIACHMX HasB Ta
oco0IMBOCTeT! JIOKaUTi3allil Ha IIpuKiTazi irposoro scecsiTy rpu The Elder
Scrolls V: Skyrim.

3aBmaHHA poOOTM MOJISATAaE y aHalli3i TPhOX JIOKI3allil Ipu
(aHTTTITICHKOI, YKPATHCBKOI Ta iCITAaHCHKOI), afiKe Iie TOIIOMOXKe He JIVITIe
BUSIBUTM CHUTBHI Ta BiOMiHHI ocoOnmmBOoCcTI mepexmamy, a W
HOPOCITIKYBaTV esiKi TPUKITaay MKKYJIBTY PHUX aclIeKTiB ITlepeKiIaly Ta
3poOWTVI BUCHOBKY, IIIONO AOLUIBHOCTI BUKOPWMCTAHHS TMX UM IHIIINX
HepeKIafallbKiX TpaHCOpMaIiiii UM TexXHIK y IIporieci CTBOpeHHS
JIOKaJTi3allil.

Bapro 3asHaunTy, IO IWTaHHAM MepeKiIady Ta ajanTallil
Bifeoirop savMaimvics OaraTo CBiTOBMX HayKOBIIiB i IlepexiamadiB. Taxk,
30kpeMa, Kapme Manripon Ta Minako O'Xaran (Carme Mangiron and
Minako O'Hagan) y cBoim mpani “Game Localisation: Unleashing
Imagination with ‘Restricted’ Translation” mocyipKyBasm BjlacHe TIOHSITTS
JIOKaJIi3allii, iCTOpif0 BMHMKHEHHS JaHOIO TepMiHy Ta VOro KIIOYOBI
ocobsmBocTi [4].

Bimomo, 1m0 MNOHATTA IlepeKilagy Ta JIOKaJlisallili € IIOCUThb
CIIOpiTHEeHVMY, ajpKe 0DO€ ITOB's3aHi 3 MOBHMMM KOmaMmu, ajle IIpu
IIbOMY MalOTb II€BHi BiIIMiHHOCTI.

Tax Oxford Advanced Learner's Dictionary BW3Ha4Yae TepMiH
Jloxanizayia sax “ [Ipoyec adanmayii npodyxmy uu nocayeu, wjob 3podbumu 11020
nioxodaujum 044 nebroi mepumopii (the process of adapting a product or service
to make it suitable for a new area)” [5].

Y cBoto uepry, Cambridge Dictionary miosicHroe TepMmiH [lepexaad sk
“npoyec nepexaady uoeocw 3 00Hiei MoBu Ha inuty (the process of translating
something, from one language to another)” [3].

TobT0, mepexnay, po3rISgmacThcs OUIBINE SIK IIpoIleC Ileperadi
HeBHOI iHdoOpMallil 3 ofHiel MOBYM Ha iHIIly, B TOV 4ac SIK JIOKasli3allid
Ilepen0bavae He JMIIe IlepeKIaj IeBHOI iHdopMariil jTiHrBicTHIHVIMM
3acobamy iHIIIOT MOBM, a ¥ ajjalITariifo J1aHoi iHdoOpMallii 1o IIeBHOI
CIIUTBHOTH, BIKOBOI TPYTIM UM KyJIbTyPU.

Brracre mporiec sokastisariii KoXXHOI Tpu Iependadae Iepexiiaf,
cyOTUTpiB, HiayioriB, irpoBUX IHpenMeTiB, Ha3B IIEBHWMX MiCIIeBOCTell
irpoBoro cBiry um iMeH IlepcoHaXiB, IO MOXHa o00'€gHATH IIin
3araJIbHVIM HOHSTTSAM IlepeKiIafl BJIaCHVIX Has3B.

Ilonarra 6Baacwa Ha3ba o3Ha4Wae CJIOBO UM CIOJIYKY CJIiB, IO
CITy>XWUTb IIJI TIO3HaUYeHHs SKOTOCh OKPeMOIO YHIKaJIbHOTO ITpefiMeTa.
SIcKpaBMM OpWKIafgoM € HasBU TBapwH, OOXecTB, reorpadpivusi Ha3sw,
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Has3BU Jep>KaBHVIX YCTAHOB, KpalH, Ta3eT, I1ocasl, TPOIIOBYIX OOVHWIIE Uu
iCTOpUYIHMX ITaM’ ATOK.

Cepen, HaviOUTBII BXMBaHMX CIOCODIB ITepeKiTajly BIacHMX HasB
BUIIUIAOTE HACTYIIHI:

1. TparckpuIILIig UM TpaHCIiTepallisi, TOOTO Iepefjada 3ByKOBOTO
uy OYKBEHHOIO CKJlajly CJIoBa 3acoOamy iHITIOI MOBM 3 BiITIOBiTHOIO
ajamnTariic'o 1o (oHeTMYHMX HOpPM MOBM abo 3i 30epe’keHHSIM
OPUTiHAJILHOIO HaIlVICAHHS.

2. KaypKyBaHHS (HOCITIBHWII IIepeKiIaz) — AOCTIBHWUI IepeKiIaf,
CJIOBa UM VIOTO CKJIAZIOBVIX YacTVH 3 OIHi€l MOBYVI Ha iHIITy.

3. Tlomyk BinmosimHmMka abo KyJIBTYPHOIO €KBiBaJIeHTY
(KyJIIPTYypHa apjamTariisl), Mo O3Ha4da€ BMKOPWCTAaHHS IIPV IepeKiTapi
CJIOBa CXOXKOTO UV ITOAiOHOTO 3a 3Ha4eHHSIM [0 HbOTO TEPMIHY 3 MOBY,
Ha SIKY 3[IiVICHIOETBCS IepeKiIafl, TOOTO afariTallis IIeBHOTO IIOHATTS 10
HOBO{ MOBW, COLIiyMY 4V KYJIbTY VA

4. Ommcosuit mepeksiaz, TOOTO ITOSICHEHHS 3Ha4YeHHsI I1eBHOIO
cItoBa um Bupasy [1, c. 97].

Koxen 3 1111x c1iocobiB IepexiIajy Mae IepeBarvi Ta HeJIOJIiK, ajle
BCi BOHM 3HaVIUIV IIMPOKe BUKOPUCTAaHH: y IIpolleci JIOKasli3allii, ampke
TO3BOJISIOTE He JIVIIIe IlepefaTyi ITOBiJOM/IeHHs 3 OJIHi€l MOBY Ha iHIITy, a
71 3a0e3MedyioTh 7Oro Kpallly 3pO3yMUTCTh Ta BifIIOBiIHICTE HOBUM
COLIIOKYJIBTY PHVIM PeasIisiM.

Amnartiz ocobnmBocTent nepexsiany Ta jtokarmizamil rpu The Elder
Scrolls V: Skyrim MoXXHa yMOBHO PO3OUIMTM 3a HACTYIIHVUMU
KaTeropisamu:

e [lepexsan reorpadiuHmx HasB.
o [lepexian iMmeH nepcoHaxiB Ta irpoBux pac.
e [Ilepexsap irpoBux IIpeaMeTiB.

INepexitan, reorpadpiumMx Ha3B y maHinm rpi  3mebiibioro
HpefcTaB/IeHNiI TpaHCKPUIILIi€lo, TpaHCTiTepallielo UM KaJbKyBaHHAM
(mociTiBHMIM ITepexIaiom).

Hanpwuxitan, nHassa nposiHmii Heboxpan Oyina mepexiameHa 3
aHryivicekoro Skyrim, me Sky - HeOo, a rim - Kpai, B TOW 4ac $IK Y
icmaHCBKi Bepcil BUPIIIWIN 3a/IMINNTI OpUTiHaIbHY Has3By “Skyrim”
[2].

Iammim  mpuxiagoMm e wmicro CaMoTwH, IO B YKpaiHCBKIl
JIOKaJTi3allil Ilepefiae yepe3 HasBy IIeBHE BilUyTTs CaMOCTIVIHOCTI Ta
aBTOHOMII. B aHIIiVICHKivI JTOKaJTi3anii MicTo HocuTh HasBy “Solitude”, mo
OOCITIBHO  O3Hadae  “caMoTHicTB’, y  icIlaHCBKiv — apgamrartil
BUKOPVCTOBY€ThCS IOCIIBHMM ITepekita, “Soledad” [2].
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ITpwrioM KalIbKyBaHHS MOXKHA IPOCIAKYBaTH i B Ha3BaxX iHIIVX
Mict, HanpuxiIag Whiterun xanmbkyerbest sik Carrera Blanca Ta bimmit
Iy amn Dawnstar, 1mo gocIiBHO ITepeKiTamaeThes K “PaHkoBa 3ipka”
(Lucero del Alba Ta 3opsHmiis BinIoBigHO).

Y mesxux HasBax IIOceJIeHb Y BCiX TpbOX JIOKasli3amisgx Oyiio
BVKOPVICTAHO TpaHciiTepatlito: MopTai - Morthal - Morthal, ®omnkpir -
Falkreath - Falkreath, Mapkapt - Markarth - Markarth.

LixaBrM mnpwxiagmoM apanTariii € wmicro Winterhold, me B
YKpaiHCBKill Ta iCMaHCBKiN JIOKaslizallisix Hepekyagadi BUKOPUCTaIV
KyJIbTYPHI eKBiBaJIeHTM, HaMaramouuch IlepefjaTii HeIpUBiTHUIA
3MIMOBUI apKTUYHUI XapaKTep MiCIIeBOCTi, TepeKJIaBIN JaHe CJIOBO SK
3uMoKOIMIIs (BMKOPVICTOBYETHCS 3MMa SIK JOCTTiBHM ITepekilaf, Winter)
ta Hibernalia (Bix icrrarcekoro citoBa Hibernal - svmvosuri) [2].

Cepen crioco0iB TepeKitazmy irpoBmX pac TaKOX IlepeBakae
KaJIbKyBaHH:, TPaHCKPUIILIid Ta, YaCTKOBO, KyJIbTYPHWV eKBiBaJIeHT.

Tak, HampuKIIaz, paca opkis, 1o € Hamankamy OpciMepis, Oyita
TpaHCKpMOOBaHa aHIIIiICBKOIO Ta icITaHChKoIo K Orsimers, y Tov gac sk
B YKpPaIHCBHKIiVI JIOKaJTi3arlii BUKopucTav csioBo OpKu sIK OUTBIIT 3BITIHMI
€KBIBaJICHT.

Pacu imniepiiis, GpeToHLIIiB, aproHiaHIIiB, HOP/iB Ta XafpKUTiB OyiIn
TpaHCKpMOOBaHI YN TpaHCIiTEpOBaHi $K B aHDINMCBKIM Tak 1 B
icrlaHCPBKiV sToKartizamisx BimmmosigHo: Imperials Ta Imperiales, Bretons Ta
Bretones, Argonians, Nords Ta Nordicos, Khajiits Ta Khajiitas [2].

IIpore, amrivicbka HasBa Redguards Oyna TpaHckpmOosaHa B
YKpalHCBKiMl JIOKasmi3alil sk Penrapam Ta mepexiageHa AOCIIBHO SIK
“Guardias rojos” B icrlaHcpKOMYy BapiaHTi, IO 3HaUUTh K «YepBoHi
OXOpOHIIi» [2].

Pacu enpdis, y cBoro yepry, Oynm abo mepexitafeHi JOCTIBHO 3
enbiricbKol MOBM fK JIICOBi, TeMHi Ta BUCOKi embdm (yKpalHCBKa
JIoKajlizanist) abo 30eperIn OpWUriHaIbHY irpoBy HasBy elIb(ilICHKOIO
MoBolO Bosmer, Dunmer Ta Altmer (icrtancbka Ta aHIVIIVIChKa
JIOKaUTi3artis).

ITepexnan, imeH IIepcoHaXxiB irpoBOro  BCECBITY IIO€IHYE
BUKOPWMCTaHHS TPaHCKPUIIII Ta KaJIbKM I IlepeKiIany KINYOK 4Uu
IICEeBIOHIMIB.

Tak, M'aiq the Liar Oys mepexiageHwmyt ykKpaiHCpKoo M'amik
GpexyH Ta icnaHcpkoro M'aiq el Mentiroso, Falk Firebeard orprmas im's
Falk Barba de Fuego B icmanchkiv stokasisanii Ta ®@aiek BoraeGopon B
ykpaincekini, Annekke Crag-Jumper Oysa jiokastizoaHa sk Annekke
Saltadora de Riscos Ta Emexke CkenpHa Crpubymka, a Uthgerd the
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Unbroken Oyma amanToBana sik YTrepn Heckopema Ta Uthgerd la
Ind6mita [2].

Cepen, mepewiaziB HasB yrpylnyBaHb IepeBakae KaJIbKyBaHH:,
JOCIIIBHU TTepeKiIafl YVl KyJIbTY pHUI eKBiBaJIeHT.

Tax, HasBa Bandits Oyia mocitiBHO IlepexiIazeHa B iCIIAaHCBKIN
JToKastizartil Banditos Ta 3amineHa exBiBasieHTOM Xaprmsu (IO 3HAYNTD
PpOo30iTHMKI) B YKpalHCBKOMY IlepeKiIajii, IO IIKpeciIoe YKpalHChKi
icTOpUKO-KyJIbTYPHi 0ocobrmBocTi [2].

Y cBow wepry, mpu Iepexiani HasB irpoBUX IIPeAMETIB Y
GinpIIoCTi BMITAKIB JIOKAJIi3aTOPY BUKOPUCTOBYBAIM KaIlbKyBaHHS UM
DOCIiBHMV TIepeKIafl, 30KpeMa, Med Dawnbraker Oys kKasbKoBaHMI SIK
Quebrantador de amaneceres (icrTaHCBPKOIO) Ta IIepeKTafeHU
ITpocsiTaHOK (YKpaiHCHKOIO).

Taki mpesimMeT sIK psiTiBHA 1IKypa, eboHiTOBa OyIlaBa Ta cokmpa
OpakoHbepa Oysla KaJIbKOBaHi B yCix Tpbox JIoKastizanlisix (Savior’s Hide
Ta Piel del salvador, Ebony Mace Ta Maza de ébano, Poacher’s Axe Ta
Hacha de cazador furtivo) [2].

3aBepiiabHMM 00'€KTOM [1Isl HOPIBHAHHS OyIayTh pOC/IVIHMY, SIKi
HIpVCYTHI Ha 3eMJIsiX irpoBoro BcecBiTy Heboxkpato.

Tak, pocimHa myxiBka (4epe3 cBoi OUTi cxoXi Ha IIyx KBiTH) B
aHITIICBKOMY IlepexiIani Mae HasBy Tundra Cotton, Tomi sk B
icmancpkomMy - Cardo lanudo (mocitiBHMM ITIepcTHMI OYASK Yepes CBOO
ofTiOHICTP 3i cCrIpaBXHIM OyAsSKOM).

Taxi pocimam gk Bleeding crown Tta Nirtroot Oyim mocitiBHO
IepeKIajieHi B icraHCBKiv jTokatisantii sk Corona sangrante Ta Raiz de
nirn Ta KaJIbKoBaHi ykpaiHcekoro gk Kopiue Hipny Ta CkpusasieHun
BiHellb (BiHEIIb 5K YKpaiHChKIMV KyJIbTY PHUV €KBiBaJIEHT 110 KOpoHM) [2].

Taxkym 4rHOM, MOXHa 3pOOWTV BVCHOBOK, IO OUIBIIICTE Ha3B
MICT, IIOCceJIeHb, pac, irpoBUX IpedMeTiB Ta iMeH IIepCOHaXiB IIPOCTO
TPaHCIITePYIOTbCS,  TPAHCKpWUOYIOTBCS ~ UM KaIbKYIOTBCH IS
MiHiMaJIbHOI BTpaTy irpOBOro KOHTEKCTY, IPOTe HasBHI JesKi IpUKIaan
BUKOPWUCTaHH: KyJIbTYpPHUX eKBiBaJIeHTiB ITpy IepeKilaji, 110, Y CBOIO
4epry, Ho3BoJIsi€ OUIBII TOUHO IepenaTi KyJIbTyPHi 0cOOJIMBOCTI KpaiHu,
MOBOIO $IKOI 3[IiVICHIOETbCA JIOKaJIi3allist TP

Takox, BapTO 3asHauWTM, L0 IlepeKylaf, Yy JIOKali3alis
KOMIT'IOTepHIX irop € AOCUTh IOMY/IIPHMM SIBUINEM Yy Cy9acHOMY
TEXHOJIOTIUHOMY CBiTi, ajpke Ile [O3BOJIsie PO3POOHMKAM IIOIIVIPWUTH
BJIaCHUVI IIPOAYKT Ta 3aIy9YUTV HOBUX IpaBliiB. [TpoTe, uepes KysIbTypHi
BIIMIHHOCTI MDK MoBaMM Ta KpalHaMM TaKul Ilepekiajl He 3aBXOU €
JOCIIIBHVIM Ta BMMAarae 3acTOCyBaHHS CIEliaJIbHMX TeXHIK 3 MeTOIo
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INNOVATIVE TRENDS IN THE TRANSLATION OF DIPLOMATIC
TEXTS IN THE CONTEXT OF DIGITAL DIPLOMACY

In the 21st century, diplomacy, as a specific form of international
communication, is increasingly adapting to digital conditions. This
applies not only to the forms of delivery of diplomatic messages, but also
to their linguistic representation, including translation. While
standardised, “classical” approaches to translating diplomatic texts used
to prevail, we are now seeing a trend towards dynamisation, stylistic
adaptation and the use of digital tools. This creates new conditions for
the translator’s work, in particular, the balance between maintaining
diplomatic neutrality and responding to the requirements of digital
communication.

Stereotyping in the translation of diplomatic texts has traditionally
been seen as a way to ensure political neutrality, accuracy and
predictability in official international communication [2]. Such texts are
usually characterised by a high degree of templatisation, formality, legal
correctness and adherence to established norms. This approach helps to
avoid ambivalence and ensure equivalence between texts in different
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languages. For example, the UN practice often uses unified language
formulas that hardly change from document to document.

Stereotypical language formulas are the result of consensus and an
attempt to minimise the risk of diplomatic misunderstandings. However,
in the context of new formats of public diplomacy, this approach
sometimes loses its effectiveness.

Digital diplomacy (or e-diplomacy) is the use of information and
communication technologies in the conduct of foreign policy [1]. It
involves the presence of diplomatic institutions on social media, the
publication of operational statements on official web resources, and
participation in virtual conferences and negotiations.

This format changes the requirements for translation:

- efficiency. Texts must be translated almost in real time;

- brevity. Instead of multi-page memoranda, tweets, posts or press
releases are often used;

- adaptability to the audience. Translations are aimed not only at
diplomats but also at a wide range of readers.

The traditional translation canon is facing new genres: from
microblogs to visual accompanying posts.

In the context of digital diplomacy, innovations in the translation
of official texts are becoming not only a response to new communication
formats, but also a requirement for effective intercultural dialogue.
Translators deal not only with paper documents, but also with short
online statements, social media posts, and multimedia messages. This
prompts the introduction of new tools and strategies that combine
traditional accuracy with modern dynamics. Innovative trends in
translation in the digital age cover several important areas.

1. Technological tools. Translators are increasingly using CAT-
tools, terminology management systems (e.g. SDL Trados, MemoQ), and
post-editing machine translation services such as DeepL or Google
Translate (for internal processes). This speeds up translation and ensures
the unification of terms, although it requires a high level of language
control.

2. Hybridisation of style. Diplomatic messages today often
combine formality with elements of public discourse: they become more
understandable to a wider audience, contain references to social values,
contemporary challenges, etc.

3. Creative adaptation. A translator often has to look for non-
standard linguistic solutions to maintain a balance between accuracy and
emotionality. For example, a statement by the Ministry of Foreign Affairs
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of Ukraine on Twitter may have a categorical tone that requires stylistic
revision when translated into the official languages of the UN.

Innovative practices in the field of diplomatic translation
demonstrate the flexibility and adaptability of the modern translator. The
introduction of digital tools, stylistic adaptation, terminological updates
and cross-genre combinations do not replace classical standards, but
enrich them, allowing for the accuracy of communication in new
conditions. Such changes expand the role of the translator: he or she
becomes not only a language intermediary but also a strategist of
international dialogue.

Despite the positive impact of digital technologies on the efficiency
and speed of translation of diplomatic texts, innovation also brings a
number of significant challenges. One of the key risks is the emergence of
semantic variability, which results from the use of automated translation
tools, unstable terminology, or a misunderstanding of the cultural
context. In the diplomatic sphere, where every word counts, such
mistakes can have political consequences.

1. Semantic shifts. Incorrectly conveying the wrong connotation or
emotional colouring can cause international tension. For example,
translating the phrase “grave consequences” as “fatal consequences”
versus “serious consequences” can be perceived quite differently in
different diplomatic contexts.

2. Cultural and political sensitivity. Certain words or expressions
may have different connotations depending on the country, which is
especially critical in multilingual negotiations or crisis communications.

3. Loss of accuracy. The use of Al translators without post-editing
in fast-paced diplomatic messages can create unpredictable semantic
shifts.

The conditions of digital diplomacy are transforming approaches
to translation: from conservative stereotyping to an adaptive, innovative
strategy focused on efficiency, intercultural sensitivity and technological
support. Innovation here is not about experimentation, but about the
translator's ability to combine the demands of the times with the ethical
and professional standards of diplomatic discourse.
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